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ABSTRACT 

A small scale pilot study and a larger experimental study were undertaken to determine 

whether the Reading Recovery procedures could be successfully adapted for small 

group instruction. The purpose of the pilot study was to determine effective ways of 

working and to make recommended changes, if necessary, to the standard Reading 

Recovery lesson format The experimental study was designed to see if these 

modifications would be as effective as the standard one to one Reading Recovery 

program. Both studies involved a high percentage of children for whom English was a 

second or third language. 

Pilot study teachers, working with either two or three children, devised ways of 

working with children reading at the same instructional level and with children working 

at different instructional Jevels. The experimental study involved seventy five children. 

Fifty of these children were taught in a pair situation and twenty five were taught one to 

one. A wide battery of tests including the Observation Swvey (Day 1993), a word 

reading test and tests of phonological processing ability was administered to all children 

prior to commencing the program, at the end of their program, and at year end. 

The results from both studies suggest that one to one Reading Recovery can be 

successfully modified for small group instruction, the preferred group size being two. 

Results from both studies indicated that by investing at most 27% more instructional 

time, the teachers could service 100% more children. 
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Spelling Tnsk 

Student's Name: Student Number: . 
----

School: Total Correct: 

Date Tested: Total Points: 

Tester: 

......................................................... � .... 

1. fat 

2. fill 

3. lump 

4. pop 

5. bank 

6. side 

7. hay 

8. meat 

9. kick 

10. hot 

11. pack 

12. yell 

13. van 

14. duck 

15. jail 

16. bit 

17. cake 

18. . tight 

My dog is too fat. 

Please fill my glass. 

He has a lump on his head. 

Don't pop the balloon. 

She put her money in the bank. 

He painted the side of his house. 

Cows like to eat hay. 

Dogs like to eat meat. 

She likes to kick the ball. 

It was a hot day. 

He put his book in the pack. 

Never yell in the classroom. 

His father has a big van. 

She gave the duck some bread. 

Robbers go to jail. 

The cat bit her finger. 

The children ate some cake. 

His shoe is too tight. 

fat 

fill 

lump 

pop 

bank 

side 

hay 

meat 

kick 

hot 

pack 

yell 

van 

duck 

jail 

bit 

cake 

tight 

Correct . . .  

spelling 
(0 or 1) . 

Points 
(0 to 4 
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----------

14 
_______ _ 
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