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CHAPTER ONE

THE RESEARCH ISSUE

" Apart from the bedroom (where he has his eyes closed most of the time)
there is no single enclosure in which (the child) spends a longer time
than he does in the classroom " (Jackson, 1968, page 5).

Among the many positionsl in our social structure is that of 'teacher'.
Those who oeccupy this position command considerable power in terms of the
influence they have on society's children. Within the classroom the teacher
is the single most important influence and the pupils spend a large
proportion of their waking life within this sphere of influence. Musgrove
and Taylor (1969) acknowledge this power as a "mew despotism: the rule of
teachers'". Their thesis is that teachers continually make important decisions:
whether to stream or not to stream; to set up a drama club or a sports'
club; to elect or to nominate class leaders, and a thousand and one other
matters which to a large extent determine what their pupils will become.

With the realisation that the classroom does have a deep-seated
influence on the children who populate it, social scientists, including
educationists, have turned their attention to teaching and teacher behavior.2
Among their concerns has been the investigation of teacher role3 and it is
to the extension of knowledge in this area that the present study is
oriented. The teacher's role is organised around his function in society.
What this function is seen to be is determined by the standpoint of the
perceiver. The teacher's own perception of his role must influence his
classroom behaviour. Consequently it is important to discover just how
teachers do perceive their role. This study assumes that teachers enact

many sub-roles within their role, that among these sub-roles some are

1= Pbsitiang defined by Gross et al. (1958) as "the location of an actor
or class of actors in a system of social relationships.”

2. For example, see Biddle and Ellema (1964).

3. Teacher Role: Teacher behaviour and expectations for this behaviour.
See Chapter 2.
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perceived to be of more importance than others, and that there are likely to
be differences between groups of teachers in the priorities they assign to
various activities. It investigates teacher role as perceived by incumbents
of the position, and the consistencies of their perceptions with those of
student-teachers and teacher-educators. Using as a base a partial replication
of one of a series of studies supervised by Fishburn of San Diego College,
California, it also investigates whether New Zealand teachers and student-
teachers perceive theilr occupational roles as similar to or different from
their American counterparts. Rose (1954) remarks on the importance of
replication for generalisation in the scientific method. This partial
replication of some of Fishburn's work on a sample of New Zealand teachers,
students and teacher-educators, provides cross-cultural data as well as more

detailed information on the role perceptions of the New Zealand respondents.

Overview of the Chapters

Chapter Two contains the theoretical and research background
perspective to this study, with particular emphasis on the wvariation of
possible definitions of teacher role and the methodological approaches to
researching in this area. 1In Part II can be found discussion of
methodological issues related to the study, an outline of the methods
used to obtain and analyse the data, the hypotheses proposed, and a
discussion on the respondents. Part III contains the findings and their

implications.



CHAPTER TWO

THE THEORETICAL FRAMEWORK

"  Role theory may be said to deal with patterns of behaviors (or
other characteristics) common to persons. Role theory also deals
with a variety of cognitions held about these behaviors by social
participants " (Rosencranz and Biddle, 1964).

The concept 'role' has been defined in many ways, but Gross, Mason
and McEachern (1958) after exploring some of these definitions and the
consensus among them, conclude that most definitions seem to include
aspects of the behaviour of individuals, referential to expectations for
this behaviour. Teacher role would be defined then in terms of teacher
behaviour and expectations for this behaviour.

However, although these two, behaviour and expectations (or
performance and perceptions), are related in definition, in operation
they may be distinct. How the traffic officer behaves will, at least partly,
be determined by the perceptions he has of his role: what his role
perceptions are, will partly be determined by his perceptions of how he
thinks others perceive his role. But perceptions from persen to person,
or position to position, may vary greatly, even to the extent of being
contradictory. Performance cannot mirror them all. Only the role-
incumbent actually performs the role; but not only he has expectations for
it. In the case of the traffic officer, perceptions of his role vary
distinetly from the points of view of his Chief, his wife or an offending
motorist. In the case of the teacher it is equally apparent that parents,
pupils, and head teachers have certain expectations for his behaviour.

Biddle, in his review of research on teacher role expectations,
accentuates the plethora of approaches used in investigating this area.

"Of the 74 studies dealing with role expectations, 17 limited coverage
to the primary level, 25 to the secondary level, and 30 to the tertiary
level. Of these same studies 48 reported data from teacher-subjects,
43 had pupil- or student-subjects, 12 had administrator subjects,

4 deal with guidance counselors..." (Biddle, 1969, p. 1437).

".ee 50 asked for expectations pertaining to teachers in general... some
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studies asked respondents to consider the role of a specific person-—-

themselves in 13 studies concerned with teachers' own self-expectations...'
(ibid, p. 1438).

Building up general pictures from the findings is extremely difficult
when the techniques vary so markedly from study te study: Anderson and
Anderson (1961) used open-ended stories with their pupil subjects in eight
different countries; Musgrove and Taylor (1965) used a technique whereby
their parent and teacher respondents ranked six objectives in teaching.

A paradigm proposed by Brookover (1955) outlines how it is that groups
which do not actually enact a given role may see it differently from the
role—-incumbents. 1In the context of teacher role, pupils may have different
expectations or perceptions of that role from those held by parents, or by
teachers themselves. Twyman and Biddle (1963) attempted to measure these
perceptions and the disagreement among four positions (teachers, pupils,
parents and school administrators) on what teachers do, and should and
should not do. In their descriptive and prescriptive perceptions, the
teachers and school administrators were closest together, and pupils were
the most dissident. Disagreements that exist can be explained by the
different socialisations each group has experienced. Of particular interest
are the findings of the Musgrove and Taylor study (1965). The parent and
teacher samples each ranked six objectives in teaching as they valued them
and the teachers additionally ranked them according to the emphases they
thought parents would give. Their findings, shown in Figure 1, show that
the expectations of parents were much nearer those of teachers than the
latter imagined. Thus conflict may be perceived even though it is not
'real'.

In spite of this confusion over expectations, the behaviour area of
'role' has a further complication. As already claimed, it may be operationally
distinct. Although the traffic officer pexrceives himself as unagressive and
and while this perception of his role may be shared by his family, a motorist
being issued with a ticket may claim that he behaves very aggressively.
Similarly, teacher role performance may be quite foreign to the expectations
held for it. This was borne out in a study of vocational agriculture teachers
by Bible and McComas (1963). When the expectations and performances of these
teachers, as perceived by themselves and school administrators were analysed,

the researchers concluded that there was greater agreement on the perceptions
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Figure I
Findings of Musgrove & Taylor (1963) on Conceptions of the Teacher's Role.
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of role expectations than on the role performances. It is because of these
discrepancies that Biddle (1969) and Adams (1970a)keep these two aspects
of role quite distinct.

Following these precedents, this study concerns itself with
perceptions that teachers, student-teachers, and teacher-educators have
of the teacher role. It is not concerned with teacher role performance,
although some relationship is anticipated. Nor is it concerned with
teacher effectiveness, although some perceptions may be dysfunctional in
this respect. The role of the teacher is a complex one. The complexity
within the classroom itself is aptly described in a recent account by
Philip Jackson (1968, pp. 11-19) who, in a few pages, describes the tzacher
as a "supply sergeant", an "official timekeeper"”, a "granter of privileges"
and a "gatekeeper". The picture he draws is one of bustle and complexity,
yet he has concerned himself with a relatively narrow perspective of
teacher role. These intra-classroom concerns can be regarded as but part
of the role, since in particular situations outside the classroom the
teacher is still acting within the role of teacher. It is interesting to
speculate on the picturesque terms that Jackson might have used to describe
the teacher interacting with other members of the school staff, the pupils'
parents, or the community at large.

Research findings tend to dispel the notion that even among the
incumbents of a position there is necessarily consensus on role expectations
(Gross, Mason and McEachern, 1958). The type of school may well be a factor
in teacher group discrepancies as Craig concluded (1960). Among the group
of Scottish secondary school teachers he studied, he found that between two
different types of school the teachers "might be said to form distinct sub-
cultural groups within the teaching profession as a whole", so different were
their orientations to the task. Kob (1961), studying German secondary teachers,
established a typology wherein one 'typing' of teachers who saw pedagogical
skills as more important than academic background, did not see themselves as
academics. The second 'typing' saw academic qualifications and specialised
knowledge in certain subject areas as important. This group did not see teaching
as the primary and basic task, but rather saw in it a possible application
for their particular skills and knowledge.

If differences like these exist among the teacher group, then differences
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can be expected to increase cutside the teacher group. 1t would seem likely
that the further the vantage point is removed from the teacher position, the
more differences there will be in perceptions of that role, In one study
of teachers, education students (undergeing teacher training) and non-
education students, the sducation students tended to stand between the
teachers and the non-education students in thelr expectations for the
teaching situvation. Hore significant differences were found between
teachers and non-education students than between education students and
either of the other two groups (Biddle, Twyman and Rankin, 1962). The
asswumption can be made that as the procesaes of teacher educatiam proceed,
the norms and expectations held by the education students will shift to

the teacher perspective,

Finlayson and Cohen (1967) Jdid a similar study, but of the changes
that take place in student-teachers' perceptions of the teacher’s role as
the students progreas through thelr »rofesaional training. They found
differences between types of students, especizlly those training to teach
infants and those training te teach older children, and a peak of permissive
attitudes among Students in the second yvear of thelr three-year training.
There was also a widespread disparity in perceptions of all the areas they
investigated between students and head teachers. As explanatiom, it was
suggested that tutors in Colleges of Education and their students are
detached far enough from the school situation to have a different frame of
reference from teachers. The Gross (1965) proposal of a two-phase
socizlisation into an occupation would support this point of view. In the
'preparatory-phase' formal training is undergone in institutions which
teach the skills, knowledze or attitudes that the scclalisers prescribe.
Only some of the realities of the work situation are typically faced and the
role definitions taught are often idealised or genmeral. Then comes the
‘shase of organisational reality', the confrontation of the complex
realities of organisational 1life, the 'real thing'.

Studies such as these formed the basis for the specific selection of
the populations chosen for study in this research, No known investigations
have looked within the student-teacher populatiom at such var:ables as
sex, age, community of orientatiomn, or qualifications as this New Zealand

study does.



There have been numerous attempts to describe the teacher's role,
each one generally stretching into a list of sub-roles. Havighurst and
Neugarten (1957), for example, list six roles in relatiom to adults in the
school system: employee, subordinate to the principal, adviser to superiors,
colleague, follower and leader; and five roles in relation to pupils:
mediator of learning, disciplinarian, parent substitute, confidante, and
surrogate of middle class morality. Jean Grambs' overall list is even
longer than this,l
features:

but each sub-role is seen as subordinate to two major

"When one lists all the possible roles of the teacher two main categories
ererge. Oue category refers to the teacher as director of learning.
This includes all those activities and concepts that are related to
teaching as an activity or a process. The other category refers to the
social function of teaching, the teacher as mediator of tue culture.
Under this category are ineluded those roles that relate to the publie
nature of the teacher's job, the stake of soclety in teaching as an
aspect of cultural comtinuity.” (Craubs, 1957).

Ceser (1960) includes these wider aspects of teacher role in his
genaral classification of teacher activities into twe sets of relatioanships,
those between teachers and adults and those between teachers and pupils.

Trow (1960) categorises the teacher's role under five headings:
instructional roles, administrative roles, role of the faculty member,
comnunity liatson officer, and learner, and rclates these to reasons for
role conflict and implications for the preparation of teachers in training.

In each of these descriptions and classificaticns much common ground
can be found, but it becomes apparent thai the more molecular and specific
the deseription attempts to be, or the wider the area into which the role is
g2en Lo extend, the more difffcult it bhecomes to set out an all-encompassing
deseription that 1s capable of realistic investigation. One can agree with
Biddle (1969) :hat'as yet there has appeared no apparent agreement on... a
basic list of fusmctions for the teaching profession, although a number of
functiouns (particularly that of imstructor) appear in most nu-."z

The definition of teacher role used in this study was originally
proposed by the California Teachers' Association, and decided on by a sub-
committee of the United States National Commission on Teacher Education as

1. The sub-roles she suggests are reported in her article "The Roles of the
Teacher” in Stiles, (ed.), 1957, The Teacher's Role in American Society,
l4th Yearbook of the Johm Dewey Soclety: N.Y., Harper,

2. See also Adams (19702) Comoeptualising Teacher Fols.
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being useful on a nmation-side basis to define factors in teaching cn-ptttncn.l
It was used by Lucien Kinney and the California Teachers' Association in such
reports as Measure of a Cood Teachor (1952) and Pactors in Teaoching Competenoce
(1955).2

Tue definition inciudes six diuensions: director of learaning, a
guidance and cowmselling person, mediator of the culture, member of the school
cosumnity, liaison betweea school and comaunity, and menber of a profession,
It i¢ based on the assumption that the teacher is involved in promoting pupil
growth by directing the lesarming activities of children and by dealiag
ef feetively with hids pupils in ifndividual relatiomshps (hence the first two
Mmennione); 1In actlog in a liaison capacity by handlag on tiie cultural
heritage asd Lelng the link between the organised society and its future
xemver (hence dimensions three and five); and ia taking part in building an
effective school programee as & staff member within the larger system and
teac itay professioa as a wiole (ience dimensions four and six). This
defiunitica 1s siwmilar to Trow's more recant classificaction (1969). It was
fall taat of tre defiultfoas preseat ia the literature ancne was a 'right'
or 'wroag' oane. The best criterion for qualitatively deciding between them
seemed to be utility., The defimition used in tihls study was 'useful'. Sot
ouly does it look at the teacher's role in a broad perspective, but using
these six disensions Fishburn had developed an inatrument to assess them,
chooslag ltoms for the ingtrument which describded the dimensions as the early
reports of hie California Teachers' Association had done. Tae items he
gzed Ino lds {astrument were:

Divecting Leamiing
Provide for differentlated assigmments among tie students of my classes.
Trovide opportuaity for independent critical thinking on the part of
vy pupils.

Utilise pupil needs in the wotivatioa of my pupils.

Use a variaty of multi-sensory learning aids.

Be familiar with common diagnostic tests in =y field.

Xeep adequate and accurate recerds on the scholastic progress of my students.

1. See Teacher Competence, (1952] California Teachers' Associatiom Report.

2, The original reports are not available, but information about them was
obtained from a research report by Clarence Fishbura, Professional fole
of the Publie School Teacher, (1965).

LIBRARY
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Develop self-evaluation procedures in my pupils.

Control physical aspects of my room such as heat, light, ventilation ete.

Gutdanee and Counseling Person

Be able to recognise a wide range of emotional maladjustments.

Provide experiences where students gain an insight into vocational and
avocational needs.

Know each pupil as an individual.

Cooperate with specialists in remedial programs.

Refer severe cases of maladjustment to specialists,

Be able to administer aptitude, interest and intelligence tests.

Keep records suitable for the personal guidance of my students.

Understand the basic principles of effective counseling.

Hediating the Culture

Develop in students a desire to find democratic solutions to current
social problems.

Teach effective procedures for using current materials as sources of
information.

Direct students to life applications of classroom learning.

Use my field of subject matter to develop an understanding of social
problems.

Develop effective discussion practices among wy students.

Know the broad implications of my subject matter and how it relates to

the community.

Develop pupil attitudes necessary for democratic participation in society.

Plan and direct activities so that each pupil may make a contribution

to the group.
Member of the Sehool Community

Have a sense of responsibility for the overall effectiveness of the
total school program.

Participate in the planning of extra-curricular activities.

Plan cooperatively with teachers and administrators on educational
objectives.

Be competent in curricular planning.

Be willing to start with the schools where they are and work for their
improvement.
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Plan cooperatively with other teachers and administrators on

administrative objectives.

Share willingly in the administrative responsibility for the overall

school program.

Participate in the administration of extra-curricular activities.

Link between school and commnity.

Interpret the school to the community.

Le able to assist lay groups in the understaading of modern educatioa.

Use available educational resources in the community in my classroom

practices.

Secure the cooperation of parents in school activities.

Assist in developing in parents an awareness of community problems.

Assist in developing in pupils an awvareness of community problems.

Participate in the definition and solution of community problems.

Draw on available and approariate school resources for use in work

on commmunity problems.
femver of a Profession

Belong to profesasional organisations.

Participate actively in the work of professional organisations.

Demonstrate an appreciation on the social importance of the teaching

profession,

Develop and adhere to a professional code of ethics.

Hake whatever special talents I have available to the services of the

professional organisations.

Contribute to the activities designed to strengthen the professional

organisation for meeting their responsibilities.

Communicate effectively with other teachers across grade-groups and

subject-matter lines.

HMaintain a working relatiomship with lay groups and individuals to

promote understanding of the schools.

Application of this instrument to teacher populations had demonstrated
that the six dimensions were relatively separate and distinct.l If these
dimensions are to be useful and effective for describing areas that teachers
perceive as part of their role, the relationships between them should not
be s0 great as to imply that they are simply measures of the same things.

1. Fishburn, 1955.
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Fishburn's findings are reported in Table I. Considering the smallness of
the correlations, this would not appear to be the case.

Table 1
Fishburn's Intercorrelations between Scores on the Role Dimension Scalel

Roles 1 II III v v Vi

I Directing Learning .03 -,06 =-.24 -,46 ~.12
II Guidance/Counselling J2 =22 -.31 -.28
III Mediator of Culture -.38 -.07 -.14
IV School Community Member -.08 =-,08
V Link between School and Community -.05

V1 Member of a Profession

Further, Fishburn's studies indicated

"that teachers perceived some, if not all, of the dimensions, and that all
dimensions were perceived by some teachers. His report, "Teacher Role
Parception in the Secondary Schools of One Community” (1955), also showed
significant differences to exist in the perception of importance of one
dimension over another by groups of teachers divided according to such
factors as age, sex and experience.' 2

In later studies (1962, 1965) he found that secondary teachers perceived
the six dimensions in common ways, but significantly differeantly from
administrators in the same districts, and that student teachers perceived
the dimensions in much the same way as did teachers.

On the basis of this theoretical and research background, Fishburn's
approach seemed appropriate for the present study of New Zealand respondents.

1. HMaterial from personal communication with C. Fishburn.
2. Quoted from Fishburn's report (1965). See footnote 2, page 9.
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CAPTER THREE

THE PESEARCH METHODS

This research was designed to explore
the assoctation between six varfiagbles anc taacher role perceptions;
the association bhatween €ive wariables and student-teacher role
perceptiona; and
the role perceptions of teacher-eduestors.
The general findings were then to be exsmined to see whether they were

sirilar to or different from these deseribed by Fishburn in reports of
similar research using samples of American teachers and students. The

research problem, therefore constituted firatly a descriptive approach to

the New Zealsand teacher’s perception of his role, and secondly a comparative
annroach with data collerted in the U.S.A.

1,

2,

These general aims subsumed the following specific research objectives:
Irimmm schoel teachers’ role pereeptions:
to explore the associations between the teachers' role perceptions and their
1) age,
11) teachiny experience,
1i1) qualificaticns,
iv) posirion in the school,

v) B&x,
vi) community of orientation.

Student-teaochers' role pereeptions:
to explore the association between the role perceptions of student-teachers
and their
1) age,
11) sex,
111) qualificatioms,
iv) projected teaching level,
v) comumity of oriemtation.
The rols perceptioms of teaching held by teacher-educators:
to explore the role perceptions of teacher-educators and compare these
data with those of primary schoel t2achars sad student-teachers.
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4. Crose-cultwral comparison of data:
to compare the New Zealand data with similar data collected in the U.S.A.

OPERATIONAL DEFINITIOHS

Teacher Role: the six areas of the California definition as outlined in
Chapter Two (directing learning, guidance and counselling, mediating
the culture, member of the school community, link between school and
community, member of a profession).

Teachers: the saumple of teachers from two urban areas. (All schools were
'eontributing’ primary schools).

Student-teachers: the sample of second-year students enrolled at one ilew
Zealand Teachers Collage.

Teacher-edusators: the sample of the academic staff from the Teachers
College at which the student~teachers were enrclled.

Age: completed years since birth.

Teaohing experience: the number of completed years of teaching practice.

Qualifications: 1level of academic qualifications held, from Endorsed
School Certificate (the minimum requirement for admission to Teachers
College) to post—graduate degrees or diplomas.

Pogition in tha school or teaching level: the administrative position held
(head teacher or first assistant), or tae level at which the respondeat
was teaching (Infant school or Middle school).

Commerity of orientation was defined differently for the teachers and the

student-teachers. For the teacher sample: the type of comaunity in which

they had done most of their teaching. FVor the student-teacher sample: the
type of community in which they had spent most of their lives.

THE MEASUREMENT OF ROLE PERCEPTION

Role perceptions can be measured from various viewpoints, from the
perceptions of the imcumbents of the position, from the perceptions of those
outside the position, or an observer can watch the incumbents acting their
role and make inferemces as to their perceptions of it, Nome of these
approaches 1is necessarily better than another. The approach used depends
on which emphasis is of interest to the researcher. The present researcher
followed the lead of Fishburm (1955, 1962, 1966) to investigate the first
alternative. Fishburn developed a questiomnaire which attempted to measure
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the welghtings given to each of six roles by respondents, This questionnaire
was administered to all reapondents in thls study, together with a personal
information sheet.

PROCEDURE EMPLOYED IN THE PRESENT STUDY
Phe population choeen:

A preliminary overview of communities likely to yield a large enough,
and heterogeneous enough, population of teachers supggested twe city areas
in Havkes Bay. From among the student-teacher population of Hew Zealand,
the participation of all seceond-year students at one Teachers College was
decided on, because they already had considerable contact with, and experience
in the teacher role.l The ataff of the same Teachers College wvere also
included, so that comparisons could be made, and some possible conclusions
dravn, as to the origine of role perceptions among teachers,

Data collection:

The purposze of the study, the proposals for data collection by mail,
and a draft copy of the questionnaire and personal information sheet were
submitted for approval to the District Seanlor Inspector of Schools under
whose jurisdiction the sample of primary school teachers lay. Later, a
letter was sent to the head teacher of each aschool in the sample, outliniap
the study and requestiag cooperation in distributing questionnaires to the
staff, collecting them and returning them teo the resccarcher. This was
followed by a parcel of questionnaires to esach school with instructions for
each head teacher and a stamped-addressed packet for returning the completed
questiounaires.

The approval of the Teachers College authorities for the study was
obtained and the questionnaire was administered by the researcher and a
colleague to sll the second-year students present at the College om the
tve days the data wvas collected.

A member of the Teachers College staff distributed questiomnaires and
collected the completed copies from the teacher—educators. Ho nawes were
required on any of the questiomnaires.

1. Seven months after being iaveolved in this research these students would
be taking over their own classrooms.



The c;uastiomaim:z

The questionnaire used in thestudy was originally developed by Fighburn
but was adapted for use in the New Zealand situation. Adaptations involved
the changing of American spelling to ilew Zealand spelling, and the rewording
of some items so that the phraseology would be familiar to llew Zealand
respondents. The scale consists of 48 items drawn from a description of
behaviours, competences or comaitments which may be expected of teachers, and
divided into six dimensions according to Lucien Kinney's Factoms in Teaching
Calqaatm.z The items include eight from each of the six dimensions, divided
randomly in such a way that there are two items from each of the dimensions,
(a block of twelve items) on each of four pages. Reapondents are asked to
seleet from the first block of twelve items, the five items they consider
they would glwve priority from their point of view as teachers, Thls is
repeated for each of the four blocks of items. The result is a selection
of twenty responses divided among the six dimensions. Thesa responses may
then be plotted in a profile indicating the number of items ghosem from each
of the dimensions.

Reliabil¥ity:

The use of such a self-report technique raises the problem of response
reliability. Consequently a test-reteat technique was used with a sub-saample
of 85 respoundents to check for stability of responses. Fishburn reports
a satisfactory result from a test-retest technique using the Role Dimension
Scale with a two-three months gap. The correlation he obtained was .87
(Fishburn, 1965).

Because of the postal nature of gathering the data from teachers in
this study, and the desire to retain anonymity, it was impossible to carry
out a check for stability of responses from that sample. However, it was
possible to retest among the student-teacher sample. Eighty-five respondents
ecompleted the questioanaire a second time after a six-week interval. Sinece
the teacher traiming programme is geared to developing appropriate imsights
iato teaching, student-teachers may be expected to change their perceptions

1. A combined copy of the American and New Zealand queaticanalres, and the
pexrsonal information sheets can be found in Appendices A, B & C,

2, See footnote 2, page 9.
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of the job as thelr training programme proceeds. For this reason change
could be expected to be greater among student—-teachers than among teachers.
Tiis was confirmed in the correlations gained from the test and retesat

of student-teachers. The correlations were:

Dimension I .48
Dimension II «3%
Dimension IIIX .42
ipension 1V 44
Dimension V w31
Dimension VI «36

Au average correlation of these six, calculated using Fisher's z-functionm
was .41. Although these are not high, the nature of the instrument partly
works against hizh correlations being found. lie instrument, it must be
remembered, is a forced-choice questionnaire, and a total of twenty ciwices
is made. The maximum score that can be gained on auny one dimension is 3,
1f, on the retest, a respondent chooses one or two different responses
from those he made on the test, then by raising his score on one dimension
he automatically lowers it on another. I[a spite of this, it could bLe that
teachers' role perceptions fluctuate. The findings from the student-
teachers need to be read with tiis in mind.

Validity

The items in the instrument are descriptions of activities which
operationally define the six dimensions as described by the California
Teachers' Assoclation (1957). The content validity of tue scale is there-
fore substantiated; the universe of the possible content of teacier role
has been sampled according to the definition accepted.

Evidence of concurrent validity comes from Fishburn's use of an
ioterview technique as well as the scale (1965). He found that "when a
subject had emphasised a particular dimemsion ia his response to the scale,
he also emphasised the same dimension in his interview” (ibid. p. 14).

He claims that “"the validity of the Role Dimension Profile scale, as a
self-report, should be conmsidered quite high" (ibid. p. 12). Whether
respondents describe their behaviour accurately or not, they must describe
it in terms of their own values and perceptions of expectations for their
role.
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Statistioal Analysis

Analysis was undertaken by use of the t-test, Comparisons were
made between groups of respondents in terms of their mean scores on the
scale, dimension by dimension. Although the data were ordinal, and so
the use of medians was implied, an initial use of wedfans disclosed that
differences of approximately the same magnitude appeared in the same places
as with group ue.ms.l Because the t-test could be applied, and because tue
original study used this technique, means were compared in this research,

1. See Appendix E,



CHAPTER POUR

THE HYPOTHESES TESTED

The respondents’ replies on the Role Dimension Scale were scored
and recorded on profile sheets., This data made possible the teating of a
aunber of hypotheses about the nerceptions teachers may have of tueir role.
Where no reason is readily apparent to explain differences on some

dimensions, no hypotheses are proposed.

HYPOTIESES FOR TEACHER SAMPLE:

Although all these respondents can be clasaified into one role,
that of teacher, because all have umdergone traininz programuses directed
towards particular skills and duties, and because all perform duties
relatively similar from ome to another, it seems likely that there would
be differemt approaches te teaching among individuals, related to certain
factors.

A. These hypotheses are based ou the assumption that female teacher role
perceptions and male teacher role perceptions are substantially
different. Socletal sex-role expectations for men and women are
different, especially in respect to affective aspects of behaviour.
any women teachers hawve coupeting responsibilities, in terms of
being a wife and mother, or are in teaching as a "stop—gap' occupation
until they marry. These are likely to narrow their perceptions to
intra-classroom concerns. ‘lusgrave and Taylor (1969, p. 62) found
that married women jumnlor school teachers saw their role in a fairly
restricted fashion. Consequently it is hypothesised that:

H 1. wvomen teachers will place more emphasis than men teachers om
(1) Dimension I (Directing learning),
(11) Dimension II (Cuidance and counselling).
H 2. women teachers will place less emphasis than men teachers on
(1) Dimension IV (Member of the school commumity),
(11) Dimemsion V (Link between schoel and community),
(111) Dimension VI (Member of a profession).
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These hypotheses are based on the assumption that the perceived role
of older teachers is substantially different from the perceived role
of younger teachers. The professional training each group has under-
gone {s different in that aims, methods and techniques in education
change througi time, as do people. Commitment to teaching in its
widest sense iz likely to increase with age, as the longer a teacher
remains teaching, the less easy it is for him to try a 'new' occupation.
It also seems likely that as the commitment grows with age, so does the
view of teaching as a profession. Comsequently it is hypothesised that:
d 3. the greater the age, the more emphasis there 1s placed on
(1) Dimension IV (Member of the school commumity),
(i1) Dimension V (Link between school and community),
(11i1) Dimension VI (Member of a profession).
H 4. the greater the age, the less emphasis there is placed on
Dimension I (Directing Learning).
These hypotheses are based on the assumption that the perceived role
of head teachers and the perceived role of classroom teachers are
substantially different., Head teachers, as administrators, are concerned
with organising classroom teachers, dealinp with Departmental details
and generally seeing that the school runs efficiently, and so would
tend to be less ‘pupil-involved' than classroom teachers. Coasequeantly
it is hypothesised that:
i 5. head teachers place more emphasis than male cl:assrm teachers on
(1) Dimension IV (Member of the school community),
(1i1) Dimension V  (Link between school and community),
(1i1) Dimension VI (Member of a profession).
H 6. head teachers place less emphasis than male classroom teachers on
(1) Dimension I (Direecting learning),
(11) Dimension II (Cuidance and counselling),
(111) Dimensiomn III (Mediating the culture).
These hypotheses are based on the assumption that infant teachers' role
perceptions are different from those of other teachers. Infant departments
are usually organised on a more fluid basis, and the teaching situations
less formally structured than in Standard classes. The age of the pupils
involved makes for differences also. The curriculum in the Junior School
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is closely geared to experiences the child has had and the community he
knows. Consequently it is hypothesised that:
H 7. the higher the elass level, the greater the euphasis on
Dimension I (Directing leamming).
H 8, the higher the class level, the less the emphasis on
(1) Dimension II (Guidance and Counselling),
(i1) Dimension V (Link between school and commmity).

E. These hypotheses are based on the assumption that more highly-qualified
teachers see their role differeatly from less highly-qualified teachera.
The courses of study involved in obtaining extra qualifications like
the Diploma in Teaching or a Bachelor's degree, have probably opened
wider areas of concern to these teachers, inclining theam to a broad
view of teacher vole with less emphasis on purely instructional concerns.
Consequently it is hypothesised that:

i 9. the higher the qualifications, the greater the emphasis on
(1) Dimension II (Guidance and counselling),
(11) Dinension III (Mediating the culture),
(111) Dimension IV (Member of the school community),
{iv) Dimension V  (Link between sclhool and community),
(v) Dimension VI (ilember of a profession).
il 10, the higher the qualifications, the less the emphasis on
Dimension I (Directing learning.)

F. This hypothesis is based on the assumption that teachers with different
communities of orientation have different percaptions of teacher role.
The scheol, in rural areas,is generally highly 'commumnity-involved'.
Consequently it is hypothesised that:

H 11, the smaller the commumnity of orientatiom, the greater the emphasis on
Dimension V (Link between school and commmity).

HYPOTHESES FOR STUDENT-TEACHER SAMPLE:

G. These hypotheses are based on the assumption that is made in 'A' above,
that since men and women have different sex-role "sets' their perceptions
of the teacher role are differemt. Consequently it is hypothesised that:

H 12, female student-teachers place more emphasis than male student-teachers
on (1) Dimemsion I (Directing learning),
(i1) Dimensiom II (Cuidance and counsellimg).
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id 13, female student-teachers place 1233 ewphasis than male student-teachers
on (1) Dimeasion IV (MexSar of tha school ecmmunity),
(11) Dimension ¥V (Link betuzen school and eommumity),
(111) Dimension VI (Mamber of 3 profession).
These hypotheses assume that teachersz lesrn their particular 'rele set’
early in thair traiadag. Thelr attention is focusoed especially on
the role they perceive as appropriates to the area in the school in which
they hope to taach. Coasequently it is hypothesised that:
i 14, the higher the projected teaching level, the greater the emphasis on
Dimension I (Directing learning).
# 15. the higher the projected teaching level, the less the emphasis on
(1) Dinension II (Cuidance and commselling),
(11) Dizension V (Link between school and community).
This wypothesis is based on the assumption that student-teachers with
different communities of orientation have different perceptions of
teacher role. For the reason proposed in 'P' above, it is hypothesised
that:
i1 16, the smaller the community of orientation, the greater the emphasis on
Dimensfon V (Link between school and community).

Because of lack of readily apparent reasons for findings being in a

particular direction, no hypotheses are proposed for the teacher-educator
sample, the age or qualificatioms of the studemt-teacher sample, or the years
of experience of the teacher sample. The latter is probably inextricably
involved in 'B' above; however, some differences may occur.



CHAPTER FIVE

THE RESPONDENTS

THE SAMPLE OF TEACHERS

This sample consisted of the 265 teachers who responded to the
questionnaire, from the total population of fulltime primary school teachers
in two city areas in Hawkes Bay. This represented an §2% response to the
mailed questionnaire. Analysis of these 265 teachers is reported in the
Tables below,

Table 2.

Sex distribution of sample of l:eacheul

Male Female
Number of Teachers 104 159

Table 3.

Age distribution of sample of teachers

Up to 29 30-49 50 years

years years and over
Humber of teachers Hale 42 > e
Female 90 50 11
Table 4,

Years of teaching experience of sample of teachers

Up to 5 5-14 15-24 25 and over

Male 24 36 31 13
Pemale 84 46 18 11
1. VWhere the total numbers accounted for in each table do not make 265 it

is because some questiomnaires were incomplete on some personal informatior



-2 -

Tahle 5.

Present teaching positions of sample of teachers.

First Infant Standard Standard

lsad teschar . .istant Tescher 1/2 3/4
Male 24 16 - 31 24
Female - " 37 34 16

Table 6.

Humber of schools taught in to date by sample of teachers,

Up to 5 More than 5
Male 57 43
Pamale 105 45
Table 7.

Commmmitias of orientation of teachers with

more than five ymars teaching excerience

Rural Semi-rural Urban
Male 24 23 32
Perale 12 27 35
Table 8.

Gualifications of sample of taachers

Teacher's Certificate Extra qualifications, e.g.
units towards a Degree or
Mploma in Teaching, B.A.

or Dip.u.

Hale 60 36
Pemale 110 25




Although this sample cannot be claimed to be a random one of New Zealand
primary school teachers, it is probably fairly representative considering
the numbers involved and the gemeral geographical mobility of the 'normal’
teacher. The number of male teachers is much smaller than the number of
female teachers, but If Table 10 is eonsidered this can be seen as a
continuing tread from Teachers College leval. Further, many of these female
teachers are in the youmg age group. Althiough 50Z of all the teachers fall
in the below 30 age group, 574 of the women taachers fall here, and 1f Table &
is taken into account it can be suggestad that most of this 577 probably
are nearer 20 than 29 since as a general rule five years teaching would be
completed by aboat age 24.

Only in the 30-49 year old group does the number of men equal that
of women, and in the lower half of this group exceed the number of womenm
(30-32 year-old group:- 20 men teachers and 16 women teachers). There is apparemtly
a big dropout rate for women in their late twenties, some returning later to
teaching.

The commmity of orientation of the sample was gauged from asking
respondents to indicate inm what type of commumity taey had done most of their
teaching, and to allow for some real orientation througi time, only responses
from those who had bDeen teaching for five years or wore were used. An
interesting feature here is the relatively few women who were rurally oriented.

Overall, the sample can be described as yoethful, fairly Inexperienced
and with a large representation of women, over half of whom are teaching in
the infant area, Almost two-thirds of the sample have ao qualifications
beyond a Teacher's Certificate.

THE SAMPLE OF STUDENT-TEACHERS

This sample cousisted of 201 second-year students from one Teachers
College, that is, all those second-year studentz present at the Cellege on
the two days on whiech the questicnauiras were corpleted., This is 90X of the
total second-year populscion. Analysis of these 201 students is reported
below,
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Table 9.

Age distribution of student-teacher sample

Less than 20 years 20 years and over

Male 23 15
Fenale 143 20

Table 10,

Sex distribution of student-teacher sample

Male Female _
Number of Taachers 38 163
Tahle 11.

Projected teaching level of student-teacher sample

Infants Standard 1/4 Standard 5/6
Male 4] 17 21
Femzale 37 108 18
Table 12,

Qualifiecations of student-teacher sample

Minimum (Endorsed School Higher School Certificate
Certifiecate) or or some University units
University Entrance

Male 19 19
Penale 122 41

Table 13.
Commmities of orientation of student-teacher sample.

Rural Semi-rural Urban

Male 6 8 23
Female 49 46 67
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These tables emphasise further the mumber of women, cowpared to men,
in the teaching world. In this sawmple of Teachers Coellepge students the
ratio of women to wen {5 4:1, in the sample of teachers it is 371, indicating
either a higher drop-out rate for the women students, or a drop in intake
of men, or maybe both of these. A4 greater proportion of men than women
student—-teachers have qualifications beyond University Entrance.

THE SAMPLE OF TEACHUER-EDUCATORS

This sample consisted of 16 staff members of one Teachers College.
This iz 47Z of the total staff, all of vhom were invited to participate in
the study. As with the teacher sample, it 1s an umknown why some did not
tals part. Begause it is such a small sample it could not be claimed to
be represeatative, and is treated as a wnit. It is scknowledged that various
factor:, especially sex, may influemnce the results of this group.
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CHAPTER SIX

TEACHERS' ROLE PERCEPTIONS

Hypotheses already proposed were tested by use of t-tests on the

group mean scores for the dimensions involved in each.

HYPOTHESIS 1; Women teachers place more emphasis than wmen teachers on
(1) Dimension I (Directing learmning),
(ii) Dimension II (Cuidance and counselling).

To test Hypothesis 1 the mean scores of the men and women teachers
on Dimensions 1 and II were compared. Support was found for the hypothesis
(see Table 12). The difference between the means was statistically
significant in each case. The conclusion that women teachers place more
emphasis than men teachers on directing learning and guidance and counselling

is warranted.

HYPOTHESIS 2; VWomen teachers place less emphasis than men teachers on
(1) Dimension IV (ember of the school community),
(11) Dimension V (Link between scheool and community),
(i1i) Dimension VI (liember of a profession).

To test iypothesis 2 the group mean scores of the men and women
teachers on Dimensions IV, V and VI were compared. The data supported
Hypothesis 2 (i) (see Table 14). The conclusion that women teachers place
less emphasis than men teachers on being a member of the school community
is warranted. Hypotheses 2 (i1) and 2 (iii) were not sustained although
the trend of the findings was in the direction proposed. It is noted that
the same trend is apparent in the comparison of the group means for
Dimension III (Mediator of the culture). XNo hypothesis was proposed for
this Dimension.
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Table 14.

Group means and standard deviations of men and women teachers
(N. = 263)

L S.D. N Probability

Dimension I: Directing learning
Men 4.6 1.19 104
Women 4.9 1.17 159 .01%

Dimension IIL: Cuidance and counselling
Men 3.0 1.44 104
Women 3.7 1.30 159 .0002%

Dimension III: Hedlating the culture
Men 4.4 1.79 104
women 4.1 1.65 159 S

Dimension IV: Member of school community

rien 3.8 1,52 104

Women 3.4 1.40 159 .009%
Dimension V: Link between school and community

Men 2.2 1.21. 104§

Women 2.0 1.16 159 .6
Dimension VI: Member of a profession

Men 1.7 1.20 104

Homat 1.5 1.01 159 o §
* p<.05

HYPOTHESIS 3: The greater the age, the more emphasis there is placed on
(1) Dimension IV (Member of the school community),
(i1) Dimension V (Link between school and community),
(11i) Dimension VI (Member of a profession).

The responses of the teachers on Dimensions IV, V and VI comprised the
data for testing Hypothesis 3. The group mean scores of the teachers divided
according to age were compared. The age categories were: wup to 29 years,

30 years to 49 years, and 50 years and over. Hypothesis 3 (iii) was supported
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(see Tables 15.1 and 15.2). The conclusion that both men and women teachers
place more emphasis on belonging te a profession as they get older is
warranted. Hypothesis 3 (ii) was not sustained. The trend for Dimension V
in the findings was for it to increase from the young to the middle age
group and then decrease in the older age group. This trend appeared in

the data from both men and women teachers., Hypothesis 3 (i) was partially
supported by the data. The findings were in the direction hypothesised.
Some of the differences were statistically significant. The conclusien
that men teachers in the 30 to 49 years age group and women teachers over
30 place more emphasis than teachers under 30 on belonging to the school
comsunity is warranted (see Tables 15.1 and 15.2).

Table 15,1

Group weans and standard deviations of teachers grouped according to age.

(N = 255)
M S.D. N
Dimension I: Directing learning
Men: a. Up to 29 years 4.9 1.23 40
b. 30 to 49 years &5 .11 54
c. 50 years and over 4.1 1,13 10
Women:a. Up to 29 years 5.2 115 90
b. 30 to 49 years 4.7 1.14 50
¢. 50 ysers and over 4.6 1.14 11
Dimension IL: Guidance & Counselling
Men: a. Up to 29 years 3.4 1.24 40
b. 30 to 49 years 2.7 1.44 54
¢. 50 years and over 3.7 1.55 10
Women:a. Up to 29 years 3.5 1.28 90
b. 30 to 49 years 4,2 1.33 50
¢. 50 years and over 3.9 .79 11
Dimension III: Mediator of the Culture
Men: a. Up to 29 years .9 1.72 40
b. 30 to 49 years 4,2 1.83 54

e. 50 years and over 3.7 1,26 10
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M S.D. H.

Dimension III: Mediator of the Culture (cont.)

Women. a. Up to 29 years 4.6 1.48 90
b. 30 to 49 years 3.5 1.68 50
¢. 350 yemrs and over 30 127 11

Dimension IV: Hember of the School Community

Men: a. Up to 29 years 3.2 1.63 40
b. 30 to 49 years 4.2 1.28 54
c. 50 years and over &2 1,32 10

Women: a. Up to 29 years 3.3 1.42 90
b. 30 to 49 vears 3.7 1.35 50
c. 50 years and over 4.2 74 11

Dimension V: Link between School and Community

Men: a. Up to 29 years 1.9 1.06 40
b. 30 to 49 years &3 YJI5 54
¢. 50 years and over 2.2 1.46 10

Women: a. Up to 29 years 2,0 1.17 9@
b. 30 to 49 years 2.1 1.15 50
c. 50 years and over 1.9 .79 11

Dimension VI: Hember of a Profession

den: a. Up to 29 years 1.4 1.04 40
b. 30 to 49 years 1.9 1.32 54
c. 50 years and over 2l .83 10

Women: a. Up to 29 years 1.4 ¢ 94 90
b. 30 to 49 yeamrs 1.6 1.01 50
¢. 50 yemrs and over 21 1.19 11
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Tatle 15.2.

Results of t-tests between group means in Table 15.1.

Croups Dimensions I II III v v Vi
a-b .08 .003#% .06 001% o1 .07
b =g .3 «05% <3 .8 o7 .6
a=c .06 .6 04 .09 5 .07
d-e <O1% .003% .0003% _01% «35 .31
L T .8 «5 .6 .2 .5 .1
d-¢ .1 .6 .001% _01% .8 .02%
a-d .1 .8 .2 o7 .9 o9
b-e .6 0000%  ,04* .03 .6 .2
ce~-f 3 o7 o2 .8 o3 .8
*# p < .05

HYPOTHESIS 4: The greater the age, the less emphasie there is placed on
Dimension I (Directing leaming).

The responses of the teachers on Dimension I comprised the data for
testing Hypothesis 4, The group mean scores of men and women teechers
divided according to age were compared. The age categories were as for
dypothesis 3. The hypothesis was partially supported by the data. The
difference between the mean scores of the women teachers in the young and
middle age groups was statistically significant and the trend of the data was
in the direction proposed (see Tables 15.1 and 15.2). The conclusion that
women teachers in the 30 to 49 years age group place less emphasis than
younger women teachers on directing learning is warranted.

HYPOTHESIS 5: Head teachers place more emphasis than male classroom teachers
on (i) Dimension IV (Member of the school community),

(11) Dimension V (Link between school and community),

(i11i) Dimension VI (Member of a professiom).

To test Hypothesis 5 the group mean scores of the head teachers and
male classroom teachers on Dimensions IV, V and VI were compared. Support
was found for the hypothesis (See Table 16). On each Dimension the difference
between the means was statistically significant. The conclusion that head
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teachers place more emphasis than male classroom teachers on belonging to
the school community, providing a link bhetween school and commumity and
belonging to a profession is warranted.

HYPOTHESTS 6: IHead teachers place less emphasis than male classroom teachers
on (1) Dimension I (Directing learning),

(i1) Dimension II ( Guidance and coumselling),

(1i1) Dimension TII (Mediating the culture).

To test Hypothesis 6 the group mean scores of the head teachers and
male classroom teachers on Mmensions I, II and IIT were compared. Support
was found for lypotheses 6 (i) and (iii{). In both of these comparisomns the
differences between the means was statistically significant (see Table 16).
Hypotheais 0 (ii) was not sustained altliough the trend of the findings was
in the direction proposed. The conclusion that head teachers place less
emphasis than male classroom teachers on directing learning amd mediating the

culture is wvarranted.
Table 16

Group means aad standard deviations of head teachers and male
classroom teachers (N = 104).

| S.D. N Probability

Dimensiom I: Directing learning

Head Teachers 3.8 1.12 24

Hale classroom teachers 4.8 1.11 80 .0006%
Dimension II: Guidance & Counselling

liead Teachers 2.6 1.67 24

Hale classroom teachers 3.2 1.34 80 .09
Dimension I1I: Mediating the culture

Head Teachers 3.5 1.84 24

Male classroom teachers 4.7 1.67 80 .003%
Dimension IV: Member of School Community

Head Teachers 4.4 1,07 24

Male classroom teachers 3.7 1.59 80 L03%



Table 16 (cont.) M SP. i Probability
Dimension V: Link between School and Community

liead Teachers 2.7 1l.39 24

Hale e¢lassroom teachers 2.0 1.11 80 LOl1%
Dimension V1: Hewmber of a Profession

Head Teachers 2.7 l.44 24

Hale classroom teachers 1.4 .91 80 £ 0000%
* p < .05

HYPOTHESIS 7: The hicher the class level, the greater the emphasis on
Dimension I (Directing learning).

The mean scores of the teachers on Dimension I comprised the data
for testing this hypothesis. The sample was grouped according to the class
level taught, as follows: Infant teachers, Standard One and Two teachers,
and Standard Three and Four teachers. The findings did not support the
hypothesis (see Tables 17.1 and 17.2).

HYPOTEESIS 8: The higher the class level, the less the emphasis on
(1) Dimension II (GCuidance and counselling),
(11) Dimension V (Link between scihool and commmity).
The mean scores of the teachers on Dimensions II and V comprised the
data for testing this hypothesis. The sample was grouped as for Hypothesis 7.
The findinmgs did not support the hypothesis (see Tables 17.1 and 17.2).

Table 17.1.

Group means and standard deviations of teachers divided
according to class lzvel taught. (N = 202).

M S.D. N

Dimension I: Directing Learning
Men: &. Standard 1/2 4.9 1.16 31
b. Standard 3/4 4.9 1.15 24
Women: €. Infant 4.9 1.20 97
d. Standard 1/2 5.0 1.12 34

€. Standard 3/4 5.0 1.06 16



Table 17.1 (comt.) M  S.D. N
Dimonsion II: Guidauce & Counselling
dem: a. Standard 1/2 3.5 1.02 3
b. Standard 3/4 36 1.35 24
VYomen: ¢. Izfant 3.7 1.26 97
d. Standard 1/2 3.7 1.40 34
e. Stamlard 3/4 3.5 1.32 16
Dimension III: Mediating the Culture
Men: a . Standard 1/2 4.5 1.64 12
b. Standard 3/4 4.7 1.76 24
Women: c. Infant 3.9 1,62 97
d. Stmndard 1/2 4.5 1.49 34
e, Standard 3/4 4.6 1.85 16
Dimension IV: lember of the School Community
len: a. Standard 1/2 3.4 1.60 31
b. Standard 3/4 3.5 1.7 24
Women: ¢. Infant 3.4 1.19 97
d. Stamdard 1/2 3.2 1.59 34
e. Standard 3/4 3.4 1.73 16
Dimension V: Link between School & CommumiiLy
Men: a. Standard 1/2 2.0 1.13 31
b. Standard 3/4 2,0 1.01 24
Women: c. Infant 2.1 1.17 97
d. Standard 1/2 1.8 .89 34
e. Standard 3/4 2.4 1.05 16
Dimension VI: Mamber of a Profession
Mem: a. Standard 1/2 1.4 .79 31
b. Standard 3/4 1.2 1.20 24
Womem: ¢. Infant 1.6 1,07 97
d. Staddard 1/2 1.4 .84 34
e. Standard 3/4 1.3 .85 16
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Tabls 17.2

Results of t-tests on mean scores from Table 15.1

Groups Dimension I I1 III v v VI
a-b +95 .62 .67 .72 .93 .57
¢ -~-d .79 .96 07 .39 .28 .35
d -e «92 59 67 .56 .06 .71
c-e .92 .53 .86 .81 .67 .62
a-d T4 .51 97 .70 .50 .92
b-e .81 .74 «25 97 «25 .81

HYPOTHESIS 9: The hipgher the qualifications, the greater the emphazis on
(1) Dbimension II (Cuidance and counselling),
(11) Diremsion III (Mediating the culture),
(i1i) Dimension IV (llember of the school community),
(iv) Dimension V  (Link between school and community),
(v) Dimension VI (ilember of a profession).
To teat Hypothesis 9 the mean scores of the teachers <grouped aecording
to their qualifications were compared on Dimensions II, III, IV, V and VI.
One group contained those with just a Teacher's Certificate, the other
comprised those with extra related qualifications. Hypothesis 9 (i) was
not sustained. Tle treand of the £indings from the women teachers on “imension
II was in the direction proposed. The differences among the men teachers
vere statistically significant in the opposite direction from that proposed
(see Tables 18.1 and 18.2). The data did not sustain Hypotheses 9 (ii),
9 (iv) or 9 (v). Support for ilypothesis 9 (iii) was found in the data from
the wmen teachers. The difference between the means was statistically
significant. The couclusion that among men teachers, the higher the
qualifications the greater the emphasis on belomging to the school community
is warranted.
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Table 18.1.

Croup means and standard deviations of teachers divided

aceording to qualifications (i = 231)

M S5.D. H
Dimension I: Directing Learning
Men: a. Teacher's Certificate 4.8 1.18 60
b. Extra qualifications 4,3 1.10 36
Women c¢. Teacher's Certificate 4.9 1.14 110
d. Extra qualifications 4.8 1.45 25
Dimension II: Cuidance & Counselling
Men: a. Teacher's Certificate 3.3 1.49 60
b. Extra qualifications 2.6 1.45 36
Women e¢. Teacher's Certificate 3.7 1.28 110
d. Extra qualifications 4.2 1.35 25
Dimension III: Mediating the Culture
Hen a. Teacher's Certificate 4.4 1.72 60
b, Extra qualificatiouns 4.5 1.93 36
Women: c. Teacher's Certificate 4.1 1.67 110
d. kExtra qualifications 3.9 1.14 25
Dimension IV: Hember of the Sechool Community
Men: a. Teacher's Certificate 3.6 1.54 60
b. Extra qualifications 4.3 1.46 36
Women: c. Teacher's Certificate 3.4 1.38 110
d. Extra qualifications 3.4 1.57 25
Dimension V: Link between School & Commmunity
Hen: a. Teacher's Certificate 2.3 1.13 60
b. Extra qualifications 2,2 1.36 36
Women: c. Teacher's Certificate 2.1 1.14 110
d. Extra qualifications 1.9 1.24 25
Dimension VI: Member of a Professiom
Men: a. Teacher's Certificate 1.5 1.00 60
b. Extra qualifications 2.0 1.49 36
Women: c¢. Teacher's Certificate 1.6 1.02 110
d. Extra qualificatioms 1.6 .84 25
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Table 18.2.

Results of t-tests between group means in Table 15.1.

Groups Dimension I II II1 v v VI
a - b .0#* .01* -79 .02* 1.0 .08
T - d .51 .Ua 056 .9& a52 .91
a-c «30 .10 .30 +55 .51 .82
b-4 -13 L0002% 22 LO3% .58 «25

HYPOTHESIS 10: The higher the qualifications, the less the emphasis omn
Dimension I (Directing learning).

To test iHypothesis 10 the mean scores of the teachers grouped
according to their qualifications were compared on Dimension I. The
groups were as in Hypothesis 9. There was some support in the data for
Hypothesis 10 (see Tables 18.1 and 18.2). The trend of findings for the
women teachers was in the direction proposed. The difference between the
mean scores of the wmen teachers was statistically significant. The
conclusion that for men teachers tie higher the qualifications, the less

the emphasis on directing learning is warranted.

HYPOTHESIS 11: The smaller the community of orientation, the greater the emphasis
on Dimension V (Link between school and community).

To test this hypothesis the mean scores of the teachers on Dimenmsion V
were compared., The sample was grouped as follows: rural orientation (i.e.
country or small town), semi-rural orientation (i.e. town or large town)
and urban oriemtation. The data from the women teachers did not support the
hypothesis., The difference between the mean scores of the semi-rural and
urban groups was statistically significant in the opposite directiom. The
direction of the findings for the men teachers was in the direction proposed
(see Tables 19.1 and 19.2). The hypothesis was not sustained.
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Table 19.1.

Group means and standard deviations of teachers with more
than 5 years experience divided according to community of orientation.

(N = 153)
M S.D. R
Dimension 1: Directing Learning
a. Rurzl male 4.1 1.20 24
b, Semi-rural male 4.4 97 23
¢. Urban male 5.0 1.10 32
d. Rural female 4.9 1.11 12
e, Semi-rural female 5.0 1.27 27
f. Urban female 4.6 1.12 35
Dimension II: Guidance & Counselling
a. FRural male 2.7 1.50 24
b, Semi-rural male 2,9 1.61 23
c. Urban male 3.1 1.33 32
d. Rural female 4.0 1.00 12
e. Semi-rural female 4.4 1.19 27
f. Urban female 3.8 1.29 35
Dimension III: Mediating the Culture
2. Rural male 4.1 2,01 24
b, Semi-rural male 4.6 1.63 23
c. Urban male 4.1 1.76 32
d. Rural female 3.3 2.09 12
e. Semi-rural female 3.3 1.51 27
f. Urban female 3.7 1.53 35
Dimension IV: Hember of the School Commmity
a. Rural male &/2 1.33 24
b. Semi-rural male 4.0 1.38 23
¢. Urban male 3.6 1.73 32
d. Rural female 4.2 1.23 12
e. Semi-rural female 3.4 .99 27

f. Urban female 3.6 1.49 35
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Table 19. 1 (cont.) M S.D. N

Dimension V: Link between School & Community
a. Rural male 2.6 1.43 24
b. Semi-rural male 2.0 1.25 23
¢. Urban male 2.1 1.01 32
d. Rural female 2.0 .95 12
e. Semi-rural female 1.8 .98 27
f. Urban female 2.4 1.17 35

Dimension VI: Iifember of a Profession
a. Rural male 2.0 1.49 24
b, Semi-rural male 1.8 .99 23
c. Urban male 1.7 1.27 32
d, Rural female 1.4 .95 12
e. Semi-rural female 1.8 1.08 27
f. Urban female 1.7 1.15 35

Table 19.2.

Results of t-teats between group means in Table 19.1.

Groups Dimension I II 111 v v VI
a-b .28 Y .61 .69 .12 .58
a-c 005% .26 .98 .19 .19 .61
b-e¢ .06% .50 .30 .62 <35 .71
d-e 72 .32 .96 <04% .35 .20
d-¢ .58 .68 oS4 «20 .62 .60
e ~£ «12 .07 .31 +66 .03% .80
a-d .06 J01% «26 1.00 .25 .17
b-e .07 .0008%  ,007* .08 «37 .85
e~-f .12 .05% .64 .87 «61 «97
@

p < .05
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Additional findings.

Data were also collected on the number of years teaching experience
of the teachers. No hypotheses were proposed for this variable. The
findings in Tables 20.1 and 20.2 can be seen as reinforcing those on age
(Tables 15.1 and 15.2) as the two variables are closely related.

Table 20.1

Group means and standard deviations of teachers divided
according to teaching experience (3 = 263).

M S.D. K
Dimension I: Directing Learning

Male: a. up to 5 years 4.7 1.25 24
b, 5-14 years 4.8 1.02 36
c. 15-24 years 4.5 1.21 31
d. 25 years and over 3.6 «99 13
Female: e. up to 5 years 5.1 1.13 84
f. 5-14 years 4.9 1.24 46
g. 15-24 yvears 4.7 1.04 18
h., 25 years and over 4.5 L.15 11

Dimension II: CGuidance & Counselling
Male: a. up to 5 years 3.4 1.25 24
b. 5-14 years 3.1 1.37 36
c. 15-24 years 2.8 1.44 31
d. 25 years and over 3.0 1.75 13
Female: e. up to 5 years 3.5 1.31 84
f. 5-14 years 3.8 1.35 46
g 15-24 years 8.6 .94 i8
h. 25 years and over 3.9 <79 11

Dimension III: Mediating the Culture
Male: a. up to 5 years 4.8 1.64 24
b. 5-14 years 4.6 1.78 36
c. 15-24 years 4.1 1.91 31

d. 25 years and over 3.8 1.45 13
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Table 20.1 (coat.) M. S.D. N
Female: e, up to 5 years 4.7 1.46 84
f. 5-14 years 3.9 1.48 46
g. 15-24 years 3.0 1.92 18
h, 25 years and over 2.7 1.13 11
Dimension IV: Hember of the School Community
Male: a. up to 5 years 3.5 1.44 24
b. 5-14 years 3.5 1.74 36
c. 15-24 yaars 4.2 1.21 31
d. 25 years and over 4.6 1.13 13
Female: e. up to 5 years 3.1 1.43 84
f. 5-14 years 3.5 1.28 46
g. 15-24 years 3.5 1.42 18
h. 25 years and over 4.7 .61 11
Dimension V: Link between School and Community
Male: a. wup to 5 years 1.9 1.09 24
b. 5~14 years 2.1 1.08 36
e. 15-24 years 2.3 1.30 31
d. 25 years and over 2.5 1.44 13
Female: e. up to 5 years 2,0 1.21 84
f. 5-14 years 2.1 1.14 46
g. 15-24 years 2.2 1.18 18
h, 25 years and over 1.9 .79 11
Dimension VI: Member of a Profession
Male: a. wup to 5 years 1.3 .79 24
b. 5-14 years 1.6 1.35 36
¢. 15-24 years 1.9 1.31 31
d. 25 years and over 2.2 .79 13
Female: e. wup to 5 years 1.4 .90 84
f. 5-14 years 1.5 1.11 46
g. 15-24 years 1.7 1.03 18
h. 25 years and over 2.0 1,08 11
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Table 20.2.

Results of t-tests between group means in Table 20.1.

Croups Dimension I I 111 v v VI
a-b .74 .62 .61 .84 .54 .24
b-c LO5%% 05%% L05%% L05%% [0SR (Q5a%
e~ 02¢ 71 .64 .25 .64 .52
e-f .65 .16 .004% .17 .53 .31
£f-g LO1%  L02% .08 L1088 _10%% 10w
g-h .68 .03% .63 01% .53 .53

a - e .19 .76 .67 .20 .84 o712

b g .85 .01% L05% 1.00 .95 .69
c-g .68 . 00002 .06 .28 .78 .67

d =% .07 .13 L05% .92 23 .73
£f-h .64 .96 L01% .003% .52 .18
e-h .10 .61 L0001%  ,0009% .78 L02%
e -z .15 .001% .0002% .28 .51 12
b-d L0012 .77 .16 L02% .31 .18
2= d 0% .61 .07 L02% .18 .003%
g - g .54 .08 .13 .08 .28 L05%
® p < .05

*% Calculated by hamd, not by computer, hence results more approximate.

Discussion.

These findings from the teacher semple show women teachers as seeing
their occupational role rather differently from men teachers, placing wore
emphasis on directing the learning activities of their pupils and the guidance
and counselling aspects of teaching than do men. The line of reasoning
followed for hypothesising in this way, was based on the conjectured societal
sex~role expectations and the possible conflicting responsibilities of
teachers who are also wives and mothers. These, it was argued, would direct
women's energies especially into ifnstructiomal and affective areas rather
than into areas such as taking respomsibility as a member of the school
community. There was support for this in the findings, but there were no
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significant sex differences in emphasis on being a link betweem the school
and comaunity or or seeing teaching as a profession. It seems that women
teachers are as 'professional' as men. A somewhat surprising finding
conzidering that teaching, when undertaken as an occupation, is intended
much more as a career for most men than for most women. The related finding,
that emphasis on teaching as a profession increases with age, suggests that
commitment to the job, as proposed, is more involved in this area than

sex differences. leing a member of the school commumity was also found to
increase in {mportance with age. This too can be related to the commitment
of the persons concerned. A further investigation is suggested in which
women teachers are grouped according to their family commitments to see what
relationships, rclevant to the above findings, emerge.

Concomitant to these findings on age, is support for the proposal
that with age, the instructional aspecta of teaching become a foreground to
vider areas of emphaais. Women in the 30-49 age group emphasise directing
learning less than younger women; the finding for men in these age groups
is in the same direction and approaches statistical significance. For vomen,
the emphasis moves particularly iato guidance and coumselling, perhaps
related to the nurturant maternal role they play in their home lives. For
men the emphasis moves, as predicted, into belonging to the school commuanity.

In spite of the apparently different organisation and euphasis at
sequential levels of the Primary school, the proposed hypotheses relating to
the level of classes being taught did not find conflrmation in the data.
Contrary to expectations, teachers of young children do not see teaching
differently from teachers of older children. It should be noted that there
is 2 relatively narrov age range in the Primary school and further investigation
including Intermediate and Secondary school teachers would be wortiwhile.

Hiead teachers occupy rather different positions from other teachers
in the social system of the scheol. In the large schools of this sample
they are teachers who do not teach, but administrate. The findings here
show them as seeing the teacher's role differently from other men teachers.
The age variable is probably involved since head teachers emphasise teaching
as a profession, providing a link between the school and community, and
membership of the school community more than other men teachers, and to become
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a head teacher a number of years experience are generally required. The
administrative responsibilities of head teachers probably influence their
de-emphasis on directing learning and mediating the culture. The similarity
between head teachers and other men teachers in attention to guidance and
counselling suggest that this is a sex-related characteristic and substantiates
further the intrusion of societal sex-role expectations into occupational
perceptions,

The findings on teachers with extra qualifications do not support the
speculation that further courses of study im education-related areas are
likely to broaden the view held of teaching. The hypothesised emphasis on
guidance and sounselling was contradicted in the findings from men. This
is difficult to explain, but perhaps is related to the views expressed by
men in the 30-49 age group. The more highly-qualified men do emphasise the
teacher as a member of the school community and as a professional person
more than less highly-qualified men, but no such differences were appareut
between better and less well-qualified women. To understand thesc findiugs
better it would be useful to take cognizance of just what the extra
qualifications were. There 1s a world of difference between one Jiploma in
Teaching paper, a music teacher's Licentiate and a 'faster's Degree. Because
of the numbers involved, it was na possible to narrow the classification in
this study.

Contrary to expectations, the smallness of the community of orientation
was not significantly relatad to more emphasis on seeing the teacher as a
link between school and community, Women teachers with a semi-rural
orientation placed less emphasis on this than urban-oriented women., This same
group of women placed less emphasis on belonging to the school community than
ruraliy-oriented women., These findings did not apply to men teachers, among
vhom the most noticeable trend was for directing leamning to increase with
size of commmity of orientation. It seems that these semi-rurally oriented
women have distinguishable perceptions of teaching that could be investigated
further,



CHAPTER SEVEY

STUDENT-TEACHERS ' PERCEPTIONS OF THE TEACHER'S ROLE

Hypotheses already proposed were tested by use of t-tests om the
group mean scores for the dimensions involved in each.

HYPOTHESIS 12. Female student-teacher: place more emphasis than male student-
teachers on (i) Dimension I (Directing learning),
(i1) Dimension II (Guidance and counsellingz).

To test this hypothesis the group mean scores of the men and women
student~teachers on Dimensions I and II were compared. The data did not
support the hypothesis (see Table 21). The trend of the findings was not
in the direction proposed. The hypothesis was not sustained.

Table 21,

Group means and standard deviastions of men and women student-teachers.

(3 = 201)
H 5.D. d Probability

Dimension I: Directing Learning

Y 5.2 +20 33

Women 5.0 1.38 163 «11
Dimension II: Cuidance & Counselling

Man s S 127 33

Yroanen 3.2 1.37 163 .31
PMiuension ITI: Medlating the Culture

Hen 5.2 1.34 38

Vomen 4.6 1.35 163 01%
DMaansion IV: Illember of School Community

Men 2.4 1.33 38

Women 3.1 1.51 163 ~007%
Dimension V: Link between Scheool and Commumity

Hen 2.3 1,19 33

Homen 2,6 1.14 163 .09
Dimension VI: lember of a Professiom

len 1.1 1.09 33

Women 1.2 «98 163 .65

* P <.05
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HYPOTHESIS 13. Female student-teachers place less emphasis than male student-

teachers on (i) Dimension IV (Hember of the school community) ,

(i1) Dimension V (Liak between school and community),
(ii1) Dimension VI (Member of a profession).

To test this hypothesiz the group mean scores of the men and women
student-teachers on Dimenslons IV, V and VI were compared. The findiangs did
not confirm the hiypothesis (see Table 21). On each iHmension the tread of
the findings was not in the direction proposed. In the case of iypotiesis
13 (1) the difference between the means was statistically significanct,
Hypothesis 13 was not sustained. Tt is noted that men student~teachers
scored significantly higher on Dimension 1II (lediating the culture) tham
women student-teachers. No hiypothesis was proposed for this dimension.

HYPOTHESIS 14. The higher the projected teaching level, the greater the emphasis
on M.mns‘ion I (Virecting learniung).
The mean scores of the student-teachers on Dimension I comprised the
data for testing this hypothesis. The sample was divided into projected
teaching levels as follows: infant teachers, Standards Une to Four, Standards
Five to Six. Yhe group means on simension I were cowpared. As can be seen
froa Tables 22.1 and 22.2 the hypothesis was not sustained. The only groups
between which the difference approached statistical significance were the
Standard One to Four and Standard Five and Six female student-teachers. In
tils comparison the trend was against the direction proposed.

Table 22.1.

Group means and standard deviations of student-teachers divided
according to projected teaching lewvel. (N = 200)

M S.D. N

Dimension I: Directing Learning
Male: a. S1-4 5.4 1.19 17
b, 855-6 4.8 1.21 21
Female: ¢c. Infant 5.0 90 37
d. S1-4 5.1 1.17 108

e, 85-6 4.5 69 17
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Tabtle 22.1 (cont.) M | T N
Dimension II: Cuidance & Counselling
Hale: a. S1-4 3.1 1.24 17
b, 55-6 3.3 1.08 21
Female: c. Infant 3.1 1,36 37
de 51-4 3.3 1.44 108
e. S5-6 3.4 97 17
Dimension III: !lediating the Culture
Hale: a. 51-4 4.9 1.21 17
b. §5-6 5.5 1.17 21
Female: ¢, Infant 4.6 1,64 37
d. Si-4 4.6 1.59 108
e, 35-6 4.9 1.51 17
Dimension 1V: ‘‘ember of the School Commamity
Male: a., Sl=4 245 1.31 9
b. 35-6 2:3 1.08 21
Female: c. Infant 3.4 1,55 37
4. <Sl-4 3.1 1.48 108
e, 95-6 2.5 1.61 17
Dimension V: Link between School & Community
Male: 2, 514 Z.3 1.28 17
b. 85~6 2.0 1.16 21
Female c. Infaut 2.5 1,15 37
d. 51-4 2.4 1.10 108
e, 55-0 3.2 1.00 17
Dimepsivm VI: Hember of a Professioen
dale: a. Si-4 1.5 1.03 17
b. 85-6 1.2 1.03 21
Female: c. Infant 1.2 1.13 37
é. S1-4 1.2 96 108
&, S55-6 1.1 «85 17
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Table 22.2.

Eesults of t-tests between group meams in Table 22.1.

Croups Dimensions I I1 IIX v v Vi
a-b L10%% 1080 R Rl o 100 L08Rk (0%
c~-d .55 «52 .37 «26 <84 .95
c~-e .10 .58 .51 L7 L03% « 76
d ~e 06 .76 31 .13 L008% 74
a-d «63 .62 « 50 «13 «69 .19
b-ea <52 .09 .16 .38 «12 B

® p < .05
#% Calculated by hand, hence more approximate

HYPOTHESIS 15. The higher the projected teaching level, the less the emphasis
on (1) Mmension 11 (Cuidance and counselling),
(i1) Dimensien V (Link between school and comssunity).

The mean scores of the student-teachers on Dimensions II and V
comprised the data for testing this hypothesis, The sample was divided as
for testing Hypothesis 14 above and the group nmeans were compared, The data
did sot sustain Hypothesis 15 (i) (see Tables 22.1 and 22.2). Hypothesis
15 (ii) was opposed by the data. Yenale student-teachers aspiriag to teach
Standards Five or Six placed significantly more emphasis on providing a link
between the aclwol and community than those aspiring to a lower class level.
The same trend was apparent among the data from the male student-teachers.

HYPOTHESIS 16. The smaller the commmity of oriemtation, the greater the emphasis
on Dimension V (Link between school and community).
The data used to test this hypothesis were the mean scores on Dimension
V of the student-teachers grouped according to their community of orientation.
The groups were: rural orientation, semi-rursl oriemtatiom, and urban
orieatation according to the type of commmity in which the student-teachers
had spent most of thelr lives. The trend of the findings from the male
student-teachers was in the direction proposed (see Tables 23.1 and 23.2),
put in the opposite direction foF the female student-teachers. Neither of the



difforences between the weans was statistically significent. This hypothesis

- 5 -

was not sustained,

Table 23.1

Croup means and standard deviations of student-teachers divided
sccording to corzmmity of oriencation (i = 199)

i3 5.0, A
Dimemsion 1: Drecting Leamming
Male: a. DRural 4.6 94 6
b, Semi-rural 4.7 1.08
e. Urban 5.3 1.33 23
Female: d. Rural 5.0 07 49
e. Semi-rural S.2 1.12 46
f. Urban 4.9 1.05 67
Dimension 1I: Culdanee & Couneelling
tale: a. Hural 2.8 .89
b, Semi-rural 3.0 1.00
c. Urban 3.5 1.21 23
Female: d. Rural 3.3 1.19 49
@. Semi-rural 3.4 1.37 45
f. Urban 3.2 1.51 &7
Dimension III: Mediating the Culture
HMale: a. Rural 5.6 1,69
b. Semi-rural L 1.29
c. Urban 5.0 .99 23
Female: d. Rural 4.7 1.35 49
e. Semi-rural 4.4 1.94 46
f. Urban 4.7 1.49 67
Dimension IV: Member of the School Community
Male: a. Rural 2.3 1.59 6
b. Semi-rural 2.2 «96 8
e. Urban 2.5 1.17 23
Female d. Rural 3.2 1.58 43
¢. Semd-rural 3.1 1.50 46
f. Urban 3.0 1.51 67
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Table 23.1 (cont.) M S.D. N

Dimension V:  Link between School & Community

Male: a. Rural 3.1 .89 6
b. Semi-rural 2.6 1.21
¢. Urban 2.3 1.26 23
Female: d. Rural 2.4 1.05 49
e. Semi-rural 2.4 1.09 46
f. Urban 2.6 1.16 67
DMimension VI: HMember of a Profession
Male: a. Rural 1.3 .74
b. Semi=rural 1.6 .85
c. Urban 1.2 1.03 23
Female: d. Rural 1.1 1.00 49
e. Semi-rural 1.2 99 46
f. Urban 1.3 <97 67
Table 23.2

Results of t-tests between group means im Table 23.1.

Groups Dimension 1 1I II1 v v Vi
a-b .88 .76 .92 .90 .58 +35
b~-¢ .31 «29 +13 32 «35 .60
a-c +29 «21 27 .70 «13 .87
d ~-e .65 .92 .60 .82 .89 .65
e~-f 17 37 .58 .66 «57 «58
d-f .74 «54 91 .50 .66 .17
a-d 53 .28 315 19 .11 <63
b ~ e .26 «56 .08 .10 73 «29
c-~-f «20 «59 .61 .17 «22 .64

Additional Pindings

The age of the student-teachers and their qualifications were also
taken as variables although no hypotheses were proposed for these variables.
As can be seen from Tables 24.1 and 24.2, young female studemt-teachers



stand out among the College population. All student-teachers over 20 years
of age are much alike in their responses. The females up to 20 years score
significantly lower than their male counterparts on Dimension III (Mediating
the Culture), and significantly higher on Dimension IV (Member of the school
commmity). This finding refines that relating to Hypothesis 13.1.

Table 25.2 reports the results of t-tests on mean scores according
to qualifications., The only significant finding is that female student-
teachers with lower qualifications score higher om belonging to the school
community than male student-teachers with lower qualifications. If reference
is made to Tables 21, 24.1 and 24.2 it will be seen that the sane differeunce
is apparent between men and women students as a group, and between younger
men and women. Perhaps it is more related to sex in the student-teachers
than to qualifications or age.

Table 24.1.

Croup means and standard deviations of student-teachers divided
according to age. (i = 201)

o S.D. R
Dimension I: Directing Learning

Male: a. up to 20 years 5.0 1.25 23
b. over 20 years 5.2 1.2% 15
Female: c¢. up teo 20 years 5.0 1.11 143
d. over 20 years 5.2 .88 20

Dimension II: Guidance & Coumselling
Male: a&a. wup to 20 years 3.3 1.04 23
b. over 20 years 3.1 1.30 15
Female: c. wp to 20 years 3.3 1.37 143
d. over 20 years 3.5 1.39 20

Dimension III: Mediating the Culture
Male: a. wp to 20 years 5.3 1.27 23
b. over 20 years 5.2 1.16 15
Female: ¢, wup to 20 years 4.6 1.61 143

d. over 20 years 4.9 1.47 20
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Table 24.1 (cont,) M S.D.

Dimension IV: tember of the School Community

Male: a. up to 20 years 2.2 1.18 23
b. over 20 years 2.6 1.24 15
Female: c. up to 20 years 3.1 1.5% 143
d. over 20 years 2.8 1.3 20
Dimension V: Link between School & Community
Male: a. up to 20 years 2.6 1.23 23
b, over 20 years 2.2 1.18 15
Female: c¢. up to 20 years 2.5 1.08 143
d. cover 20 years 2.4 1.39 20
Dimension VI: Member of a Profession
Male: a. up to 20 years 1.3 1.00 23
b, over 20 years 1.5 1.08 15
Female: c. up to 20 years 1.2 98 143
d. over 20} years 1.1 1.04 20
Table 24.2

Results of t-tests between group means in Table 24.1,

Groups Dimension I II III Iv v vl
a- b .64 «39 .72 .66 .30 .60
c ~d .61 .55 .51 .62 «31 .52
a-c¢ «93 .87 . O4% LO07% .65 .73
b = d 088 —5‘ .5‘ .69 .77 925




Group means and standard deviations of student-teachers divided

Table 25.1

according to qualifications. (N = 201)
M S.D. N
Dimension I: Directing Learning
Female: a. with up to Imiversity Entrance 5.0 1l.09 122
b. with liigher School Certificate or units 5.0 1.08 41
Male: ¢. with up to University Entrance 4.7 1.23 19
d. with Higher School Certificate or units 5.3 1.17 19
Dimension TI: Guidance & Counselling
Female: a. with up to University Entrance 3,2 1,36 122
b, with Higher School Certificate or units 3.4 1.43 41
Male: c. with up to University Entrance 3.3 1.26 19
d. with Higher School Certificate or units 3.1 1.03 19
Dimension III: Mediating the Culture
FeMale: a, with up to University Entrance 4.6 1.63 122
b. with Higher School Certificate or units 4.6 1.49 41
Male: c. with up to University Entrance o | 1.25 19
d. with Higher School Certificate or units 5.2 1.20 19
Dimension IV: Mewber of the School Commmunity
Female: a. with up to University Entrance 3.1 3}.53 122
b. with lligher School Certificate or units 3.0 1.50 41
Male: c¢. with up to University Entrance 2.6 1.25 19
d. with Higher School Certificate or units 2.1 113 19
Dimension V: Link betweea School & Community
Female: a. with up to University Eantrance 2,5 1l.12 122
b, with Higher School Certificate or units 2,5 1.14 41
Male ¢. with up to University Entrance 2.5 1.27 19
d. with Higher School Certificate or umnits 2.5 1.18 19
Dimension VE: Member of a Profession
Female: a with up to University Entrance 1.2 .98 122
b. with Higher School Certificate or units 1.3 1.02 41
Male ¢. with up to University Entrance 1.3 1.12 19
d. with Higher School Certificate or units 1.5 .93 19
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Table 25.2

Results of t-tests between group means in Table 25.1

Groups Dimension I 11 III Iv v VIl
] — b .99 .55 .8‘ 158 .38 103
a-c¢6 .31 33 = I 3 .03% 97 33
b-d .64 .80 +1X .18 .88 oy & 4
£t =- d .15 -59 089 .19 1.00 .55
p < .05

Diecussion

The male and female societal sex-roles do not appear to intrude into
the findings on student~teachers in the same way as with the teacher sample.
It was expected that this influence would extend to this group, but it seems
likely that for thia younger age-group of late adolescents expectatioms for
behaviour are rather different. One significant difference between male and
female student-teachers is that the women score higher on belonging to the
school community. This is in oppesition to the direction hypothesised and
to the finding from the teacher sample, Less well-qualified women students
and those under 20 years of age emphasise it particularly with their high
scores, Perhaps the difference from the teacher findings is a result of
young men student-teachers being relatively less mature in their outlook on
what teaching involves than young women student-teachers even though the
commitment of these latter may be less. Counsidering the difficulty encountered
in recruiting enough suitable young men for teacher training, this may be
an appropriate explanation. Yet men student-teachers, especially those under
20, emphasise mediating the culture to their pupils more than women student-
teachers.

The necessity of looking at a wider range of class levels as suggested
in the discussion of the teacher findings is emphasised by the finding that
among student-teachers, women hoping to teach at the Intermediate School level
stand out as emphasising the teacher as a link between school and community.
Perhaps at this level, community cooperation and interpretation does assume
extra importance and the pupils are intellectually better able to cope.
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The orxientation of student-teachers according to their home back-
grounde does not appear to be related to particular perceptions of teaching.
Their views do not apparently differ accerding to the comauuity in which
they were brought up, Considering the findings from the teacher sample,
this i{s not surprising.



CHAPTER EIGHT

CONSENSUS OF ROLE PERCEPTIONS ACROSS THE SAMPLES

lio hypotheses were proposed for these data. Cowparisions by t-test
were made on variables for which data were available from more than one
sample. These findings are reported here.

The teacher-educator sample perceive the teacher's role in a similar
way to men teachers (see Tables 26.1 and 26.2). They emphasise directing
learning less and belonging to a profession more than male and female student-
teachers and ferole teachers, They emphasise belonging to the school
comrunity wore than the student-teacher groups.

“en teachers perceive their role as more concerned with belonging to
the school community, and less concerned with directing learning and mediating
the culture than men student-teachers. Women teachers emphasise guldance
and counselling and helonging to a profession more, and mediating the culture
and providing a link between school and community, less than women student-

teacners,
Table 26.1

Mean scores and standard deviations of teachers, student-teachers

and teacher-educators, (N = 480)

s | S.D. H
Uimension I: Directing Learning

¥ale: a. teachers 4,6 1.19 104
b. student-teachers 5.0 1.24 38
Female: c¢. teachers 4.9 1.17 159
d. student-teachers 5.0 1.08 163
e. Teacher-edusators 4.1 .92 16

Dimension II: Cuidance & Ccocunselling
Male: a. teachers 3.0 1.44 104
b. studeat-teachers 3.2 1.16 38
Pemale: c. teachers 3.7 1.30 159
d. student-teachers 3.3 1.38 163

e¢. Teacher-educators 3.1 1.31 16



Table 26.1 (cout.) N S.D. H
Dimension 11I: Hediating the Culture
Male: a. teachers 4.4 1.79 104
b. student-teacners 5.2 1.23 38
Female: c¢. tcachers 4.1 1.65 159
d. stucent-teaciers 4.6 1.60 163
c. Teacher-educators 4.7 1.67 16
Dimension IV: lawber of the School Community
Male @ a. teachers 3.8 1.52 104
b. student-teschers 2.4 1.22 38
Female c¢. teachcrs 3.4 1.40 159
¢. student-teachers 3.1 1.53 163
d. Toeacher-educators 2.3 1.05 16
Plwensioca V:  Liuk betwecen School & Community
Male: a. teoachers 2.2 1,21 104
L. stucent-teachers 2.5 1.22 38
Ferale: ¢. teachers 2.0 1.16 159
d. student-teachers 2.5 1.13 163
e Teacher—-educators 2.3 1.21 16
Dimension VL: Yember of a Professioenm
Male: a, taachers 1.7 1.20 104
b. student-teachers 1.4 1.04 38
Vemale: c. teachers 1.5 1.01 159
d, ostudeut-teachers 1.2 +99 163
e. Teacher-educstors 2.0 1.08 16

Table 26.2.

Results of t-tests between group means in Table 26,1

Groups Mmension I 1I I1I v v Vi
a-b « D4% .53 .008% .0000% .16 113
a-e .11 .93 33 57 .60 .66
b-e 0088 70 .20 .002% .68 04%
e ~-d .66 002% .006% .10 .0003% _008*
c-e L005% 04 .18 «67 .67 05%
d~-e .008% .70 «20 .002% .68 042
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As can be seen from Table 27, at each level of the school, teachers
and student-teachers have similar expectations on Dimension VI (Belonging
to a profession) and Dimension I (Directing learning). Prospective infant
teachers place less emphasis en being a guidance and counselling person,
and more emphasis on wmediating the culture than those already teachiag
infants. ‘!ale teachers in the Standard One to Four area of the school stress
belonging to the school community more than prospective male student-
teachers. Female student-teachers stress belonging to tie school commmity
more than female Standard One to Four teachers.

Table 27.

Comparison of results of teachers god student-teachers
divided according to teaching level and projected
teaching level

M S.0. N Probability

Dimension I: Direeting Learning

a. Sl-4 female teachers 5.0 1.19 50

b. Projected S1-4 females el 1:17 108 .58

€. S51-4 male teachers 4.9 1.15 55

d. Projected S51-4 males 5.4 1.19 17 .14

e. Infant teachers 4.9 1.20 97

f. Projected infant teachers 5.0 .90 37 .88
Uimension II: Guidance & Counselling

a. S1-4 female teachers 3.7 1.38 50

b. Projected S1-4 females 3.3 1.44 108 .14

¢. S1-4 male teachers 3.5 1.20 55

d. Projected 51-4 males 3.1 1.24 17 .66

e. Infant teachers 3.7 1.26 97

f. Projected infant teachers 3.1 1.36 37 LO1%
Dimension III: Mediating the Culture

a. Sl-4 female teachers 4.4 1.63 50

b. Projected S1-4 females 4.6 1.59 108 .66

c. S1-4 male teachers 4.6 1.69 55

d. Projected S1-4 males 4.9 1.21 17 «30

e. Infant teachers 3.9 1.62 97

f. Projected infant teachers 4.6 1.64 37 D48



Table 27 (cont.) M S.D. N Probability
Dimension IV: Member of the School Commmity

a. S51-4 female teachers 3.3 1.64 50

b. Projected S1-4 females 3.1 1.48 108 .65

c. S51-4 male teachers 3.4 1.67 55

d. Projected Sl-4 males 2.5 1.37 17 L03%

e. Infant teachers 3.4 1.19 97

f. Projected infant teachers 3.4 1.55 37 .83
Mmension V: Link between Schoel & Community

a. 814 female teachers 2,0 .98 50

b. Projected Sl-4 females 2.4 1.10 108 .02%

e. S1-4 male teachers 2.9 1.11 55

d. Projected S1-4 males 2.3 1.28 17 .03

e. Infant teachers 2.1 117 97

f. Projected infant teachers 2.5 1.15 37 08
Dimension VE: ‘ember of a Profession

a. S1-4 female teachers 1.4 .85 592

b. Projected 51-4 females 1.2 .96 108 .26

¢. S1-4 male teachers 1.3 «99 55

d. Projected S1-4 nales 1.5 1.03 17 .52

e. Iafant teachers 1.6 1.07 97

f. Projected infant teachers 1.2 1.13 37 .09
* p < .05

The number of times each item in the instrument was chosen by the
teachers and student-teachers was computed (see Appendix D). Both of these
groups chose the item '"Provide opportunity for independent thiamking om the
part of my pupils" more often than any other item, and "Provide for
individual differences among the students of my classes" as the second most
often chosea item. Following these, for the student-teachers, came "Plan
and direct activities so that each pupil may make a contribution to the
group”, "Know each pupil as an individual" and "Develop discussion practices
among my pupils™. The teachers' next choices were "Kaow each pupil as an
individual”, "Plan and direct sctivities so that each pupil may make a
contribution to the group” and "Develop self-evaluation ia my pupils”.



The least chosen {tems for both groups were "Belong to professiomal
organisations™ and "Participate actively in the work of professional

organisations™.

Table 28 shows the group mean scores for the American and lew
Zealand teachers and studeat-teachers. DBecause of inadequate informatiom

on the American findings t-test comparisens could not be made on thm.l
Consequently the significanece of differences between tiie meana are
unknown. As some evidence of difference, the rank order of importance
placed on each dimension by the different samples can bLe compared.
Table 28,
Croup means and ranking of Dimensions by Americam and
New Zealand teachers and student teachers, (N = 637)
us MNZ US student HZ student
Dimension teachers Ramk teachers Rank teachers  Rank teachers Rank
(¢ = 55) (N = 265) (il = 116) (8 = 201)
I 4,72 2 4.85 1 4 .69 2 5.05 1
I1 3.27 3 3.51 4 2,81 4 3.32 3
111 5.10 1 .29 2 5.13 1 4.79 2
v 3.10 4 3.59 3 3.56 3 3.01 4
v 1.76 6 2.12 5 1.61 5 253 5
VI 2.34 5 1.63 6 2,26 5 1.28 6

Both American groups rank Dimensiom III as the most important and
Dimension I as next in importance, Both Hew Zealand groups reverse this -

order. Dloth American groups rank Dimension V as least important and Dimensioun

VI fifch in importance. Again New Zealand teachers and student-teachers
reverse this order. New Zealand teachers and American student teachers rank

Dimension IV third and Dimension II fourth. American teachers and Hew Zealand

student-teachers reverse this order.

L 3 Attempts were made to obtain information om the standard deviations of
the distributions of the American samples, but wnfortunately it was not
possible to obtain these. The planned eross-cultural comparisons had

to be abandomed.
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Diseussion

Of particular interest in the comparisons across samples is the
emphasis that teacher-educators place on mediating the culture, and that
both men and women student-teachers emphasise this aspect of teaching more
than teachers. lere is some evidence of teacher-educator influence on
student-teacher views of teaching which later seem to be modified. On the
professional side however, the teacher-educators do not seem to come through
s0 well to their students. Yor does the emphasis on seeing belonging to
the school community as important, although women student-teachers are more
in line with thelr lecturers here than men student-teachers.

The overall view of teaching held by student-teachers is. relatively
similar to the realities of what teachers see as important whem the rank order
of all the items on the instrument are taken intc account. Age or experience
can be used to explain wost of the differences found between level of class
tsught and student-teachers' projected teaching level. The findings suggest
that it is in the areas of passing on the cultural tradition and belonging
to the school commmity that students' views are modified when they become
teachers. A longitudinal study of student-teachers would supply more
substantial evidence in this area.

The limited creoss—cultural findings suggest that professional aspects
of the teacher's role loom larger in the eyes of American teachegs and
students than the New Zealand respondents. Perhaps ths 1is emphasised wmore
in American pre-service traiuning; perhaps American professional teacher
organisations receive more active participation from a larger number of
teachers than is the case in New Zealand. lNew Zealand student-teachers and
teacher—-educators are more like the Aserican samples in thelr emphasis on
passing on the cultural traditioms than New Zealand teachers. A surprising
finding {s that New Zealand teachers apparamtly are more comcerned with
providing links between the school and comsumity than are Amarican teachers.
Considering the decentralised American system of education the finding may
have been expected to be in the opposite directiom.



CHAPTER NIKNE
SUMMARY OF FINDINGS AND CONCLUSIONS

" In order for wmodern education to fulfil its functions in today's
society, it is essential that: (1) the expectations for the schools
be known and understood; (2) the expectations for teachers be known
and understood; (3) the perceptions teachers have of themselves
and their rele in Education be known and understood; (4) the
expectations others have for teachers be known and understood;

(5) the preparations institutions give to teachers be known and
understood; (6) the similarities and differences among teachers
be known and understood. " (Fishburn, 1965, p. 44)

The object of this study was to explore perceptions of teacher role
in the Hew Zealand context and compare these data with American findings,
in the hope of shedding light oa how teachers view their occupational
commitment. In this final chapter the major findings are examined in
relation to the varfables investigated and the implicatioms they suggest
for further research and the pre-service and in-service training of teachers.

The area of teacher role has not been investigated very fully in
New Zealand. Some studies which have been carried out have yet to be
publiahnd.l The most major study to date was part of a eross-cultural
project originating from the University of Hissouxi.z Coasequently there
is limited material available with which to compare the present results.

The two variables lnvestigated which seem most related to
differences in the role perceptions of teachers are sex and age. The
Missouri study found that after level of school (primary or secondary)

1. An M.A, thesis In preparation at the University of Canterbury is
entitled 'Student-teachers' concepts of the classroom behaviour
pattern of Primary teachers'. (P.J. Francks) A forthcoming issue
of the Jew Zealand Joumal of Educational Studies will contain an
article by G. Nuthall on "Sex Differences in ratings of the
occupational status of teaching'.

2. Some of the findings from this study will be published in & forth-
coming issue of the Comparative Fducation Review. Information used

in this chapter from this study is based on personal communications
ﬂt-h m lﬂtw, R-s' m.
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8ex was the next most important wvariable, Since all teachers in the preseat
study were from one school level, the expectation that sex would be a major
wvariable in the role perceptions of teachers was supported. Up to age 29,
men and wonen teachers have similar occupatiomal expectations. Beyond

this age women teachers diverge from their male counterparts. Peterson's
Anerican findings (1964) suggested that teachers' careers fall into two or
three phases, The first is characterised by close relatienships between
teachers and students and by teaclhier energy in classroom activities. In

the second phase, middle-age teachers become involved in professional
activities, then as old teachers become either embittered or defemsive, or
'old characters' who retain - or even increase - their ability to affect
students. Prince (1957) reported older American teachers to be significantly
more traditional in their value orientations than younger teachers. Although
the specifics of these findings are not closely related to those of xhis
study, the fact that teachers' occupational expectations change with age
remaing, Among student-teachers sex differences are apparent in the yownger
students, but net in those over twenty years of age.

Except for those teachers occupying the position head teacher,
pesition in the school did not emerge as a significant variable in relatiom
to differences among expectations. Both head teachers and more highly-~
qualified men teachers were different from other men teachers. Theae
differences were consistently similar for heads and highly-qualified staff.

In spite of tihe differences apparent in the findings, it should be
noted that when the six dimensions are regarded as a total profile the

1

differences among respondents are minimised., 'ore items related to directing
learning and mediating the culture were chosen by almost all sub-groups

of respendents than items related to other dimensions. Fewer items related
to Dimensions V and VI (Link between school and community and Member of a
profession) were chosen by all sub-groups, than items related to any of

the other dimensions. This also held true in the cross—cultural comparisem.
In this sense, a 'teacher is a teacher is a teacher...' even across eountricn.z

1. See Finlayson and Cohen (1967) for related findings from British teachers.
In this Hew Zealand study many of the head teachers would also be more
highly qualified than other men teachers.

2. PFPishbura's findings (1965) support this.
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Differences in emphasis on the teacher as director of learning seemed
nost related to sex. Uomen tcachers in general stressed this dimension
mere than men teachers. Among women teachers, those in the 30-49 years age
group emphacised it less than younger or older womer. Among men tozachers,
head teachers, better-gualified teachers and rurally-oriented teachers
stresged it less than other men. Anong male student-teachers thoese hopiag
to teach in Intermediate schools stressed it most. Although this was seen
as the most Important dimension by both New Zealand teachers and student-
teachers, the enmhasis does leszen with age.

Emnhasis on the teacher as a guldance and ccunselling person was

apparent in women teachers aged 30-49. Men in this age group saw it as
significantly less important thamn other men and this group of wouwen.
Avong women teachers those with higher qualifications stressed it more
than those without. Sex differences were not apparent in the findings
from student-teachers so the differences on this dimension are probably
age-related as much as sex-related.

The second most-emphasised dimension by NHew Zealand teachers and
student-teachers was the teacher as a medlator of culture. Except for
teacher—educators, with age and experience the stress on this dimension
abates. PFindings from the student-teachers suggest that emphasis here is sex-
ag well as age-related. Young men student-teachers show particular
concern for preparing the pupil clientele for effective living in their
culture. American teachers and students ranked this dimension ahead of
directiny learning.

The pattern of findings on the teacher as a member of the school
community is particularly interesting. VWithin the teacher groups both
men and women teachers with more than 25 years experience ranked this
dimension first in importance relative to other dimensions. New Zealand
teachers in general rank:d it third while student-teachers ranked it
fourth, Younp teachers stressed it less than older teachers; men stressed
it more thap women. Among men teachers, head teachers and better qualified
teachers stressed it most. However, among student-teachers young female
students emphasised it wost. It seems likely that this initial female
emphasis drops in the early years of teaching and increases again with age
and experieace,



P

The teacher as a link bertween tne school and communicty was less
emphasized than any other dimension except Dimension VIi. Un Dimension V
Chiere waa no apparent velationship to age or sex among New Zealand teachers.
Head teachers saw it as significantly more important than other men teachers;
women student--teaciers hoping to cteach in Intermediate schools emphasised
it rosl awong the student-tcacher sampla. Stress om teaching as a profession

increased with age and experience among both men and women teachers.

LIMITATIONS OF FINDINGS OF THIS STUDY

In sonsidering the results of this study it is important and proper
to recall that the samples used were demographically limited although of
reasonable size. The teacher—educator sample was also limited in size.
Consequently, generalisations from the findings neéd to be generated with
caution., Further evidence is needed te determine whether teachere giow
fairly stable characteristics or whether their perceptions show day-to-day
fluctvations. Fishburn (1965) reported an acceptable reliability coefficient
from a test-retest technique., The coefficient from atudent-tecachers in this

study wac lower, as expected.

IAPLICATIONS

Implications of this research and this line of study range over a
wide spectrum. Although teaching reflects the culture and tradition of
the country in which it is occurring the first implication from the findings
of this study is that teachers and student-teachers in America and New
Zealand perceive their occupational roles in surprisingly similar wvays.
The function of pre-service training programmes for teachers is to equip
potential teachars to operate successfully in the schools. Except for
Uimensions 11 and IV Hew Zealand student-teachers and teachers rank the
dimensions in eimilar ways. Crucial role learning seem to have already
occurred by the secoad year of teacher training and the Gress proposal
(1965) of a reality shock in actually taking over the job does not seem
te apply. Differmmces can, in the main, be explained as age- or sex-
related, or in terms of the aduninistrative capacity of the head teacher,
Head teachers in the schools need to be careful that they are not working
at cross-purposes with their staffs, since they do perceive teaching
differently from other teachers. In pre-service training, attentiom
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should be pald to as many aspects of teacher role as possible and studeats
nade avare particularly of asex ad age differences in perceptioa. Tecacher-
aduceatarg nead to ba aeare that thelr owm percaption of teaching 4s a
niaority, primarily nale wiew,

Wiaethiey tha view of teacher rola deing developad by studeat-
ceachars 4o an appropriate one {even tuough it is a majority one with
tpachers thumselves) is over to teachier-educatosrs to cvaluate, and, if necessary
du zomathing about. Iu-—-service teacher training courses at prosent spend
ozt of thelr time atteadiug Lo teachidag method for particular subjects.
1f increasing commitment to teaching as a profession is desirable, steps
need to be taken to bring this about.

It cannot be assuned that because certaim percaptions of the
teacher's roile are hald, behaviour along those lines will follow. Oliver
(1953) found no relationship between eclementary school teachers' professed
accoptance of certain "principlea"” of teaching and the practices they were
suseyyad to use in the eclassroom. It would seem to be of particular
importance to discover how far perceptions do colour bohaviour since it
is the teacher's Dehavicur chat pupils react to im a teaching situatiom,

It €3 fu this interaction that education proceeds. Deeper research

penetrations iuto this preblem are required.
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Appendix A

Role Dimension Scale used in New Zealand Study. Bracketed
wvords replaced those in italics in the American study.
Where there are no italics the words in brackets were added
in the American study.

This schedule consists of four groups of twelve items each. Each of
the items describes some part of the teacher's role. Each page 1s a
complete group in itself. Please complete each page before going omn
to the next one.

GROUP 1

For the following group of items, select and tick the five items which
you feel are most important from your poiut of view as a teacher.

12.

Develop in students a desire to find democratic solutions to
current social problems.

lHave a sense of responsibility for the overall effeetiveness
of the total school projrwwme (program.)

Interpret the school to the community.
Belong to professional organisations.

Provide for individual differences (differentiated assignments)
among the students of my classes.

be able to recognise emotional maladjustments.

Participate in the planning of extra-curricular activities.

Be able to assist lay groups in the understanding of modern education.
Participate actively in the work of professional organisations.

Provide opportunity for independent thinking on the part of my
pupile (students).

Provide experiences where pupile (students) can gain an insight into
vocational (and avocational) weeds.

Teach effective procedures for using current materials as sources
of information.

Be sure you have ticked five items
then go on to the next page.
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GROUP II

For the following group of items, select and tick the five items which
you feel are most important from your point of view as a teacher,

Utilise pupil needs in the motivation of my pupils (studeats).
Know each pupil as an individual.
Direct students to life applications of classroom learning.

Plan cooperatively with other teachers (and adwinistrators) on
educational objectives.

Use available educational resources in the coamunity in my
classroon practices.

Demonstrate an appreciation of the social importacce of the
teaching profession.

Cooperate with speclalists in remedial programmes.

Use my subject matter to develop an understanding of social problems.
Be competent in curriculwn (curricular) planning.

Secure the cooperation of parents in school activities.

Develop and adhere to a professional code of ethics.

Use a variety of audio-visual (multi-sensory learning) aids.

Be sure you have ticked five items
then go on to the next page.
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CROUP IIX

For the following group of items, select and tick the five items which
you feel are most important from your point of view as a teacher.

1. Be familiar with common diagnostic tests (in my field).

e

2, Refer severe cases of maladjustment to specialists.

3. Develop discussion practices among my pupils.

4., Be willing to start with the schools where they are and work for
their improvement.

5. Assist in developing in parents an awareness of community problems.

6., Make whatever special talents I have available to the services of
veacher organisations (the professional organisations).

7. know the Lroad implications of my subject matter and hiow it relates
to the community.

8. FKeep adequate and accurate records on the Iaa:ming {scholastic)
progress of my pupils.

9. Plan cooperatively with other teachers (and administrators) on
administrative objectives.

10. Assist in developing in pupils an awareness of community problems.

11. Comntribute to the activities designed to strengthean ieacier (the
professional) organisations for meeting their responsibilities.

12, Be able to administer standardised (aptitude, interest and intelligeace)
tests.

Be sure you have ticked five items
then go on to the next page.
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GROUP IV

For the following sroup of items, select and tick the five items which
you feel are most important from your point of view as a teachers.

9-

10,

11.

12,

———

Participate in the definition and solution of cousumity problema.

Communicate effectively with other teachers across clags-growp
(grade-group) and subject matter lines.

Develop self-evaluation (procedures) in my pupils.
Keep records suitable for the personal guidance of my students.

Develop pupil attitudes uecessary for democratic participation in
society.

Share wiliingly in the administrative responsibility for the over-
all school urogramme (program).

Maintain a working relaticusinlp witi lay groups and individuals to
promote understandinpg of the schools.

Control physical aspects of my room such as light, heat, ventilation,
ete.

Understand the principles of effective cownselling (counseling).

Plan and direct activities so that each pupil may make a
contribution to the group.

Participate in the administration of extra-curricular activities.

Draw on available and appropriate school resources for use in work
on community problems.
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Appendix B.

Student-teacher Information Sheet

ROLE PERCEPTION IN EDUCATIOH

The following scale is designed to discover how people in education
perceive their occupational roles. In order to relate the information
from this scale to other factors it would be helpful if you would
answer the following questions. Do not write your name on this
questionnaire. Thank you.

TICK THE APPROPRIATE OPTION

1

2)

3)

4)

5)

What is your age? Under 20 years (1)

20 yecars and
over (2)

e

Sex: Male (1)

Female (2)

At what level do you hope to do most of your teachiing?

Infant level (1)

s1/2 (2)
s3/4 (3
55/6 (4)
Qualifications: University Entrance (1)

Higher School Certificate (2)

Units towards a degree (3)

—

In vhat type of community have you spent mest of your life?

Small town (1000 or less) a___
Town (1001-10,000) (2)____
Large Town (10,001-20,000) 3 ___
City (20,001-50,000) %)

Large City (50,000 +) (5)
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Appendix C

Teacher Information Sheat.

School Number
ROLE PERCEPTIONS IN EDUCATION

The following scale is desipgned to discover how people in education perceive
their occupational roles. In order to relate the information from tiais
scale to other factors it would be helpful if you would answer the following
quescions. Do not write your nane an tais quesciocnnaire, Thank you,

TICK THE APPROPRIATE OPTIOH,

1) what is your age? 20 - 29.9 years (1) 2) Sex: Male (R)
30 - 39.9 years (2) Female (2)
40 - 49.9 years (3)
50 - 59.9 years (4)

TH

60 and over (5)
3) Cowpleted yaars of teaching experience, 4) Present teaching position:
excluding years of training: Head Teacher (1)
Less chan 1 year (1) Pirst Assistant (2)
1 - 4.9 yaars (2) Enfant Teacher (3)
5 - 9.9 years (3) $S1/2 Teacher (4)
iv -14,7 years (&) $3/4 Teacier (5)
15 -19.9 years (5) 85/6 Teacher (6)
20 -24.9 years (6)
25 -23.9 years (1)
30 years and over. (8)
5) (malifications: Taachers'Certificate 6) Including your present
L) position, how many different
Units towards a schools have you taught
degree or diploma (2) in?
Diploma in
Teaching (3)
Bachelor's Degree (&)
Diploma in
Zducation (5)

Master's Degree (6)

7) Taking your career as a whole, in what type of commmity have you done
most of your teacaing?

Small town (1000 or less (1)

Large city (50,000 +) (5)

Town (1001-10,000) ¢3
Large town (10,001-50,000) (3)
City (20,000-50,000) w___
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Appendix D,

Number of responses and ranking of items by Hew Zealand teachers
and student-teachers. (N = 466)

Teachera (I = 265) Student-teachers (N = 201)
Ro. of responses Ranking No. of responses Ranking
Croup L

Item 1 112 24 86 19
2 2G5 7 119 11

3 58 33 45 35

& 3 43 0 438

5 253 2 189 - 4

6 155 13 115 &2

7 27 46 53 30

8 29 41 35 40

9 13 47 5 47

10 255 1 196 1

11 81 29 81 23

12 134 19 83 22

Group I1II

Item 1 1690 12 128 10
2 245 3 184 4

3 103 25 84 20

4 115 22 66 27

5 133 20 134 9

6 47 37 13 46

7 84 27 53 30

8 77 31 91 17

9 136 17 80 24

10 123 21 84 20

11 113 23 28 44

12 45 » 63 28
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Appendix D (cont.)

Teachers (3 = 265) Student-teachers (N = 201)
No. of responses Ranking Ho. of responses Ranking
Group III

Item 1 79 32 51 32
2 146 15 74 25

3 197 9 179 5

4 10l il 25 16

5 29 41 34 41

Y 55 34 54 29

: 143 16 114 13

8 219 6 165 7

(i 100 26 43 37

10 136 17 111 14

11 45 39 32 43

12 27 4o a4 36

Croup 1V

Ttew 1 27 46 32 43
2 153 14 6% 26

3 21l 5 172 6

4 84 27 89 18

5 260 3 138 8

6 183 10 110 15

7 49 36 51 32

8 80 30 51 32

9 53 35 25 45

10 230 4 188 3

11 28 43 43 37

12 28 43 36 39




Appendix E.

Mean and median scores of Student-teachers and teacher-educators.

a) Student-teachers i. Age
Dimension I Dimension II Dimension IXIX Diwmension IV Dimension V  Dimension VI
M. Hdn, M. HMdn, M. Mdn, M. Mdn, M. Mdn. M. Mdn,

Under 20

N = 166 5.01 5.01 3.32 2,02 4,76 4,72 3.95 2,96 2,60 2.54 1.28 1.18
Over 20

HNe 35 5.22 1,15 3.36 3,43 5.08 5.00 2,78 2.73 2.28 2.44 1.28 1.11

ii. Sex

Male

N =38 5,00 5.08 3.20 4,25 5.20 5.15 2.40 2.19 2:.50 2.35% 1.40 2,22
Yemale

N = 163 5.00 5.03 3,30 3.18 4,60 4,65 3,10 3.08 2,50 2,58 1,20 1,65

1i1. Projected teacliing level

Infants

N= 37 5.02 6.00 3.17 4,13  4.60 5.55 3.47 4,69 2.50 3.68 1.26 2:19
s1/2
N = §9 5.00 6,06 3.38  4.26 4,62 5.46 3:11 4.1C 2,58 3.52 1.20 2.21
83/4

H = 56 5.26 6.32 3.35  4.32 4,35 5.86 2,86 2.85 2,37 3.21 1.29 2,17
85/6

N = 38 4.70 5.65 3.35 4.35 5.34 7.17 2:53 3.17 2,82 3.96 1.27 2,01

iv. Qualifications

Endorsed SC

N = 65 5,03 5.07 3.30 2.75 4,57 4,54 3.34 3,21 2,48 2,52 1.25 131
UE

N=76 4.97 4,96 3.29 3.2% 4.90 4,87 2,98 2,88 2,63 2.74 1,40 1.16
liigher SC

N =18 5.11 5.17 3.3 3.79 4,80 4,75 2.32 2,17 2.58 2.50 1.58 1.50
Units




Appendix E (cont.)

v. Community of oriemtation

Dimension I Dimension II Dimension III Iimension 1V DMrmension V Dimension VI

M, Mdn, M. HMdn, M.  Hdn. M, Mdn. M. Mdn, M, Hdn,
Small town
N = 58§ 4,90 5.05 3,30 3.34 S5.10 4.79 3.10° 3,12 2.40 2,47 1.10 1.09
Town
N = 48 5.19 S5.17 3.33  3.28 4.35 4.50 3.02 2,50 2.82 2.50 1.37 1.3
Large town
N=6 4.83 5.50 3.66 4.25 4.83 5.67 % 7% o7 N 1 3.00 21.50 .50 .50
Cicy
N=74 5.01 4.94 3,12 3.41 4,85 4,82 3.00 2,91 2,62 3,41 1.32 1.27
Large eity
N =16 5.19 5.00 4,00 3.90 4.81 4,90 2.69 2.2 2:23 2:33 1.06 1,00

b) Teacher-educators

N=16 4.12 4.15 3,10 2.90 4.75 4.30 3.50 3,47 2.30 2,25 2.06 2,17




BIBLIOGRAPUY



Adams, R.S. (Forthcoming, 1970a) Conceptualising Teacher Role,
Educational Research.

Adams, R.S. (Forthcoming, 1970b) Teacher Role in Four English Speaking
Countries, Comparative EFducation Review.

Adams, R.S. et al (1969) Some Aspects of the Seocondary Teachert Rola:
A Comparative Study. Unpublished paper.
Anderson, H.H. & Anderson, G.L. (1961) Image of the Teacher by Adolescent

Children in Seven Countries, American Jowrnal of Crthopsychiatry,
31: p. 481-492.

Bernbaum, G. (1967) Educational Expansion and the Teacher's Role,
University Quarterly, March.

Bible, B.L. & McComas, J.D. (1963) Role Consensus and Effectiveness,
Soetal Porces, 42, 225ff.

Biddle, B.J. (1969) ‘'Teacher Roles',KEFnaoyelopasdia of Fducational Reaearech,
4th Edition, Macmillan.

Biddle, B.J. (Forthcoming, 1970) Role Conflicts Perceived by Teachers in
Four English-speaking Countries, Comparative Education Review.

Biddle, H.J. & Ellena, W.J. (Eds.) (1964) Comtamporary Resemrch on leacher
5ffectivenzss, Holt, Rinehart & Winston, N.Y.

Biddle, B.J. & Thomas, E. (Eds.) (1966) Role Theory: Concepts & Research,
Hiley, N.Y.

Biddle, 3.J., Twyman, P, & Rankin, E.F. (1962) The Role of the Teacher and
Occupational Choice, Sehwol Review, 70, p. 191-206.

Brookover, W.B. (1955) Research on Teacher & Administrator Roles,
J. Ed. Soc.,September, p. 2-13

Bush, R. (1968) Redefining the Role of the Teacher, Theory into Practice,
6, p. 246-251.

California Teachers Association (1957) Teacier Competence - its mature and
geope, San Francisco.

Charters, W. (1963) 'The Social Background of Teaching', in Gage, N. (Ed.)
Handbook of Research on Teaciring, Rand, MeNally & Co., Chicago.

Craig, H. (1960) The Teacher's Function: Some Observations on an Aspect
of the Teacher's Job in Scotland, J. £d. Soe., 34, p. 7ff.

Finlayson, D.S. & Cohen, L. (1967) The Teacher's Role: A Comparative Study
of the Conceptions of College of Education Students and Head Teachers,
British Joumal of Educational Psychology, 37, p. 22-31.

Fishburn, C.E. (1955) Teacher Role Perception in the Secondary Schools of
One Community, unpublished doctoral dissertation, Stanford University.

Fishburn, C.E. (1962) Teacher Role Perception in the Secondary Schoel,
J. Teacher Education, XIII, I. March.

Fishburn, C.E. (1965) Professional Role of the Publie Sehool Teacher,
Report of Cooperative Res. Project Ko. S-082, San Diego State College.

Fishburn, C.E. (1966) Learning the Role of the Tescher, J. Teacher
Eduoation, XVII, 3, p. 329-331



-l -

Praser, G.S. (1969) 'The Changing Role of the Teacher, Delta Four, Massey
Education Association, Palmerstom Horth.

Gage, N.L. (Ed.) Handbook of Research on Teaching, Rand Mchally & Co.,
Chicage.

Garrett, H.E. (1958) Statisties in Psychology and Edusation, McKay, N.Y.
4th edn.

GCetzels, J.W, & Guba, E.G, (1955) The Structure of roles and role conflict
in the teaching situation, J. Zd. Sociology, 29, p. 30-40.

Grambs, J.D. (1957) 'The Roles of the Teacher', in Stiles, T. (Ed.)
The Teacher's Role in Ameriocan Soctety, Harper, H.Y.

Crambs, J.D. (1965) Seroole, Seholars 4 Soeiety, Prentice hLall; Engelwood Cliffs.

Gross, N. & Herriott, R. (1965) Staff Leadership in Public Sehools:
A Sociological Inquiry, Wiley, H.Y.

Gross, N., Masom, W. & McEachemm, A. (1953) Ezplormations in Role Analysis:
studies of the school superintendency role, Wiley, N.Y.

Halsey, A., Floud, J. & Anderson, C. (Eds.) (1961) Education, Foonomy &
Society, Free Press.

Havighurst, R. & Neugarten, B. (1957) Society & Lducatiom, Allyn & Bacom,
Boston.

Holwes, R. (Forthcoming, 1970) The Transient and the Subsumed: Some
Epiastemological Implications of Crosscultural Research, Compaative
Education Review.

Hoyle, E. (1369) T Role of tie l'eacher, Routledge & Kegan Paul, N.Y.

Jackson, P. (1968) Life in Classrooms, Holt, Rinehart & Winstom, H.Y.

Kinney, L. (1956) PFactors in Teaching Competence, California Teachers
Association,

Kob, J. (1961) Definition of the Teacher's Kole, in Halsey, A., Ploud, J. &
Anderson, C. (Eds.) ZEducation, Foonomy & Society, Free Press.

Kyostio, 0.K. (1968) 4 Study of Teacher Role Expaectaiions, Helsinki.
Lindeman, R.H. (1967) CEducational Measurement, Scott, Foresma, Illinois.

Musgrove, F. (1967) Teachers' Role Conflicts in the English Grammar and
Secondary Modern Schoel, Int. J. Fdue. Se.,2, p. 61-69.

Musgrove, F. & Taylor, P.H. (1965) Teachers' and Pareants' Conception of
m rmtl‘l"l nbh. Mt. Jo Ed. Hyah-’ 35’ P. 171-177.

Musgrove, F. & Taylor, P.H. (1969) Society & the Teacher's Role,
Routledge & Kegan Paul, London.

Nuthall, G.A. (Forthcoming, 1969) ‘'Sex Differences in ratings of the
occupational status of teaching', ¥.Z. J. Zd. Studies.

Oeser, D. (1960) Teacher, Pupil & Task, Tavistock.

Oliver, W.A. (1963) Teachers' Educational Beliefs versus their Classroom
mtﬂl, J. m m., ‘7’ po ‘7‘550



= B

Peterson, W. (1964) Age, Teacher's Role, & the Institutional Setting, in
Biddle, B.J. & Zllena, W.J. (Eds.) Contemporary Research on Teacher
Effectivengss, Holt, Rinehart & Winston, N.Y.

Prince, R. (1957) Individual Values & Aduinistrative Effectiveness.
Admin, Notebook, 6 (4), p. 1-4.

Rose, A.M. (1954) Theory and Method in tha Social Seiences, University
of Minnesota Press.

Rosencranz, H.A. & Biddle, B.J. (1964) The Role Approach to Teacher
Competence, in Biddle, H.J. & Ellena, W.J. (Eds.) Contemporary Research
on Teacher Effeetivenesa, Holt, Rinehart & Winstom, N.Y.

Roth, H. (1964) A Bibliography of #.2Z. Edueation. N.Z.C.E.R., Welliangtom.

Ryans, D.C. (1960) Chamaeteristics of Teachers, American Council on Education,
Washington.

Shipman, 4.D. (1968) Soeiology of the Seheool, Longmans, Leondon,
Spindler, G.D. (Ed.) (1963) Education & Cultwure, Holt, Rinehart & Winston, N.Y.

Steabing, C.M. (1968) 'Some Role Conflicts as Seen by a High School Teacher',
Hunan Organisation, 27, 1, Spring.

Stiles, L.J. (Ed.) (1957) The T'eachrer's Role in Awerican Society. llarper, N.Y.

Taylor, P.H. (1968) Teachers' Role Conflicts 1I, English Infant & Junipr
Schools, Int, J. Edue. Sei.,2, p. 167-173.

Terriem, 7.W. (1955) The Occupational Roles of Teachers, J. Zdue. Soe.,
29, p. 14-20,

Trow, W.L. (1960) Role Functions of the Teacher in the Instructional Group,
4,5.5.E. Yearbook.

Twyman, J. & Biddle, H.J. (1963) Role Conflict for Public School Teachers,
Joumal of Psychology, 55, p. 183-198.

Wallen, H. & Travers, R. (1963) 'Analysis & Investigation of Teaching Methods',
in Gage, #.L. (Bd.) Handbook of Researeh on Teaching, Rand lcNally & Co.
Bhicago.

Westwood, L.J. (1967a) 'The Role of the Teacher, Part I, £d. Res. 9, p. 122-134.
Westwood, L.J. (1967b) 'The Role of the Teacher, Part I1I, Ed., Res. 10, p. 21-37.

Wilson, B. (1962) The Teacher's Role - A Sociolegical Analysis, B.J. Soeiology,
XIII, p. 15-32.





