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APPENDIX A 

N EGOT I AT I N G A C C E S S  T O  S C H OOL:  

L E T T E R S  TO D E A N  AND P R I N C I P A L  



l\tlassey University 

PALMERSTON NORTH. NEW ZEALAND 

Barry Cocklin 
Department of Education 

29 June 1983 

[Insert name) 
Adult Dean 
[Insert address) 

Dear [In�ert Name] 

TELEPHONES. 69-079, 69-089. 69-099. 

In reply please quote: 

I am following up on the Guardian article regarding adult students returning 
to secondary school. While this article appeared towards the end of last 
Term, I have waited until now and the end of the school holidays. 

2 

I am a Doctoral student in Education at Massey University. For my research 
thesis I hope to do a study of adult students returning to secondary education. 
In particular, I am interested in exploring: (1) their reasons for taking 
this 'second-chance' education; (2) the reactions of the teaching staff and 
secondary school-age pupils to them; (3) their socialisation at secondary 
school; ( 4 )  the problems and difficulties they encounter; and, (5) the 
achievements and attainments they make during the year. 

From the newspaper article, it appears that many of these issues are of concern 
to you as well. The main part of the study would, I hope, be conducted during 
1984, however I would be very interested in meeting you and discussing any 
points of interest you may have. If this is suitable, I can be contacted most 
days at my home phone number of 80-952. 

I look forward to hearing from you. 

Yours sincerely, 

Barry Cocklin 



l\!Iassey University 

P:\LMERSTON NORTH, NEW ZL\LAND 

Barry Cocklin 
Department of Education 

27 January 1984 

[Insert name] 
Principal 
[Insert address] 

Dear [Insert name] 
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TELEPHONES. 69-079, 69 089. 69-099. 

!n reply pleilse qu01e: 

Following discussions held with you on October 14, 1983, I, Barry Cocklin, 
formally seek your approval to conduct my Ph. D  research with the adult students, 
and their teachers, at [Insert name] . 

This investigation will be conducted this year, 1984, and focus on the broad 
issues of: (1) the reasons these adult students have for taking this 
' second-chance' education; (2) the reactions of the teaching staff and 
secondary school-age pupils to them; (3) the socialisation of the adult 
students at secondary school; (4) the problems and difficulties they 
encounter; and, (5) the achievements and attainments they make during the 
year. 

Should you, or any other person connected with the school, require any 
clarification of these intentions I would be only too willing to comply with 
such a request. Further, should you wish to make any comments regarding the 
research I would greatly appreciate your input. 

Professor Ivan Snook of the Department of Education, Massey University, is 
to supervise this research, while I may also be contacted at my home phone 
number of 80952. 

Yours sincerely, 

Barry Cocklin 



APPEND I X  B 

N E GOT I AT I N G A C C E S S  TO S AM P L E :  

I N FORMAT I ON R E G A R D I NG R E S E A R C H  

CON V E Y E D  TO P A R T I C I P A N T S  

4 
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AN E X P L A N A T O R Y  NOT E 

In a ccordance w i th the ethi cal pri nc ip l e s  underpinning the research 

( se e , Chapter 2 ,  Appendix J) those part i cipati ng were to be provided 

w i th informa t i on regarding the nature of the researcher and the study . 

Thi s ,  i n  turn , contri buted towards the general principle o f  a l l ow i ng 

for ' informed consent ' .  

Th i s  append i x  provides the spe c i f i c  i n formation conveyed at the t i me of 

enrolment and , second , the i ss u i ng of d i ar i e s  to the adult studen t s . As 

such , thes e  two points represented the s ituat i on where i n i t i a l  and then 

cont inued participation in the r esearch was sought . I t  was during the 

diary i s sue that the ' Letter of Cons ent ' was pre sented to each adu l t  

student , a n d  th i s  i s  contained w i th i n  that section . 

In turn , the members of the staff were provided with the same i nformation , 

although not i n  the form of a l ette r ,  both at the time of f irst meeting 

with the whole group ( se e ,  Chapter 2 )  and then to each i nd i vidual on the 

occa sion of the i n i t i a l  interview . 
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POI NTS TO BE COVERED ON I N I T I AL �1EET I NG \\IlTH PART I C I PANTS : 

( 1 )  I am embarki ng upon my Ph . D  research whi ch wi ll focus on adult 
students ,  l ike yourse l f ,  who have returned to s econdary s choo l . 

( 2 )  Th i s  i s  my own research and i s  quite independent o f  the s chool 
and any of i ts requi rements .  

( 3 )  As the f i rst part of thi s  research , i t  i s  neces sary to c o l l ect 
biograph i cal i n f ormation in order to form a ' pi cture ' of adul t 
students in genera l .  

( 4 )  I n  order to determine thi s ,  I am asking a l l  adul t  students at 
thi s  s chool i f  they would volunteer to complete thi s  que s t i onna i re . 
The i n formati on g i ven by you wi l l  be con f identi a l . Wh i l e  your 
name i s  requ i red , th is is only for ident i f i cation at thi s stage , 
and the cover sheet wi l l  be removed and throughout the s tudy a 
code number wi l l  be used i n  p l a c e  of your name . 

(5) From the re sults of the que s t i onnai re , a group w i l l  then be 
approached by me and asked to part i c i pate in the study during the 
remai nde r of the year . 

(6) Have you any quest ions? 

(7) Therefore, I have two question s  to ask o f  you . Would you agree 
to volunteer to complete the que stionnai re? If you were to be 
approached for the rema i nder o f  the s tudy , woul d  you be i n terested 
in taking part? 

STANDARD REPLY TO QUEST IONS REGARD I NG NATURE OF RESEARCH I NVOLVEMENT : 

The research i nvolves my being pre sent with you at school throughout the 
year, talking w i th you, l i steni ng to you , and recording your comments 
about all of your exper i ences . It wi l l  a l so i nvolve s ome i nterviews, 
questionna i r e s ,  and the keeping of a d i ary . However, as mos t  of it wi l l  
i nvolve the s ituati on where I am present dur i ng normal gatherings i n  the 
Commonroom, it w i l l  hope f u l ly not take up too much of your t ime . I ndeed, 
should you f ind that I am taking up your time you should a lways f e e l  f ree 
to poi nt thi s  out to me . As the research progresses , you w i l l  be provided 
with the detai l s  of what each pha s e  i nvolve s and your continuing 
agreement to parti cipate wi l l  be sought . Does that exp l a i n  i t, a t  thi s  
stage, s at i s f actor i l y? 
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D I ARY I SSUE AND LETTER OF CONSENT 

Each student approached and addres sed as fol l ows : 

You i nd i cated previou s l y  that you woul d  be wi ll ing to part i cipa t e  
i n  the remainder of t h e  study . I s  thi s  s t i l l  the case? 

As w i th the quest ionnaire , parti c ipation is  voluntary for the 
rest of the i nvestigation whi ch w i l l  now continue for the remai nder 
of the year! 

F i rst , I ' d l ike to g ive you thi s  l etter whi ch ind i cates s ome of the 
' ri ghts and obl igation s ' i nvolved for both of us as we proceed w i th 
the i nve stigation . 

The 'Letter of Cons ent ' [ se e  f o l l ow i ng page ] was then read to each adult 

student and an opportunity provided for them to ask any questions . 

For the remainder of the s tudy , I woul d  l i ke you keep a d iary of 
events whi ch occur during the year . I have s uggested i n  the f ront 
of the notebook that you record ' s ign i f i cant events ' whi c h  happen 
in the time before lunch and the t ime after l unch . A ' s i g n i f i cant 
event ' 'could be a thought you have , an idea you con s ider ,  a comment 
by a teache r ,  pupi l ,  or other adul t  studen t ,  and even something 
that happens outs ide s choo l . Genera l l y ,  I have taken i t  to mean 
anythi ng that has some inf l uence upon you as a person or spec i f i ca l l y  
as an adul t student . The idea i s  to enab l e  u s  to bui l d  up a 
picture of what i t  i s  to be an adul t  student , with i n  and outside 
the s chool . 

The d i ary entri e s  wi l l  then be cons idered during i nterviews where 
we wi l l  explore in greater depth what you have written . Therefore , 
I sugge st that the entries are i n  note form to act a s  a ' reminde r '  
o f  events rather than a complete descript i on o f  them . I n  add i t i o n ,  
a n d  to provide some conf ident ia l i t y ,  I recommend that you d o  not 
use name s in the notes you make and place your code number on the 
f ront cover .  

The interv i ews w i l l  con s i s t  o f  u s  meeting together and d i s c u s s i ng 
events whi ch have occurred . Shoul d ,  however , you have something 
to d i scuss with me , we can meet a t  any t ime , or perhaps j us t  a 
phone c a l l  wi l l  do , rather than wai t  unt i l  the next i nterview 
s e s si on . 

Any que s t i ons? 



lVIassey University 

PALMERSTON NORTH. NEW ZEALAND 

Barry Cocklin 
Department of Education 

13 February 1984 

Dear 
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TELEPHONES. 69-079. 69-089. 69-09'1. 

In reply please quare: 

Thank you for agreeing to participate in the remainder of my research investigation 
of adult students at day-time secondary school. 

As the research progresses I will endeavour to answer any questions you may have 
regarding the study, myself, or your part in the investigation. At any stage, 
should I ask a question which you would prefer not to answer, I would appreciate 
your giving reasons for not replying to it, these reasons I will respect. The 
interviews and comments you make will be recorded and then transcribed under your 
code name and should you wish to see the written version I can make such 
arrangements. All the written records relating to you will be given the 
confidentiality of a code name and, due to the time lapse, will not appear in 
my th�sis until late 1 985. 

Throughout the research, should you have any suggestions to make, questions to 
ask, information to give, or for any other reasons wish to contact me, you may 
either do so at school or you are very welcome to phone me at home during the 
evening at 8D-952. 

-I look forward to our working together. 

Best wishes, 

Barry Cocklin 



APPEND IX C 

T H E  S C HOOL ' S A D U L T  S T U D E N T  

I N FO R M A T I ON S H E E T 
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A D U L T  S T U D E N T S  I N FORMAT I ON S H E E T  

Wel come back to school . Congratu l at ions on having the courage to take 
such a big s tep . I hope that you w i l l  en j oy your t ime at t h i s  college . 
You have an exc e l lent chance of g a i n i ng academic success i f  you fol low 
thes e  f ew h i nts : 

1 .  Attend a l l  your classes . I t  can be d i f f icult trying to catch up on 
m i s sed work� 

2 .  6th . form sub j ects are i nterna l ly a s s e s sed and a l l  a s s ignments must 
be completed . 

3. The reading s , a s s i gnments and exerc i ses set by your teachers are 
e s s e n t i a l  - the re is no short cut . 

4 .  Your teachers a re serious - they expect you to be a s e r i ous student . 
They w i l l  help you as much a s  they can as l ong as you do your par t . 

5 .  You wi l l  be accepted by your teachers a s  an adult student . Please 
be adu l t  i n  your behavi our - dress t i d i l y ,  be punctual and pol i te. 

6 .  I t  takes time to study and to do homework - budget your time 
care f u l l y .  I have a l e a f l e t  on study h abi ts i f  you need h e l p .  

7. Exami n a t ion e n t r i e s  a r e  taken i n  J ul y .  Remember to budget f o r  your 
exam f ee s .  

Adu l t  s tudents have the i r  own common room with tea and cof fee making 
faci l i t ie s . Thi s  is  the on l y  place i n  the school whe re you are a l lowed 
to smoke . You may park you car on Street . There a r e  a f ew spaces 
for cars close to the common room - see me for more i nformation . 

Please pay your school fees before you s tart c l asses . Your $20 book 
depo s i t  w i l l  be refunded when you l eave school and have h anded i n  a l l  
the text books i s sued to you . Your Act i vity Fee i s  a c l a im on your 
Income Tax return so save your recei pt . A l l  mon i es are payable at the 
school o f f i c e .  

A r i ng b i nder and A4 ref i l l  a r e  suf f i ci ent sta t i onery t o  s tart i n  the 
ma j or ity of classe s . The school i s sues a ful l stationery l i st deta i l i n g  
ind i vidual sub j ect requi rements . Purchases may be made at the s chool 
shop during group t ime i n  the morni ng . 

I f  you h ave any probl ems at a l l  please see me . I f  you fee l as though 
you are not copi ng see me as soon as pos si b l e  - don ' t  wa i t  unt i l  you are 
goi n g  under for the third t i me . I ' m always avai lable between 8 . 4 5 and 
9 . 1 5  am . in the Adu l t  Common Room and other t imes i n  Room 23 whi ch is my 
teaching room . 

I am here to help you i n  any way I can . Have a succ e s s f u l  year . 

[ s igned , D . 1 ]  

Dean of Adu l t  Students. 
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B A C K G RO U N D  D E TA I L S A B O U T  T H E  SAM P L E  O F  
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AN EX P L A N AT O R Y  NOT E 

Thi s  Appendix conta ins , f i r s t ,  background i n formation about the s ampl e  

o f  Adul t  Student s ,  and then the i r  teachers , involved i n  the research . 

The pri me object ive i s  to suppl ement Chapter Four of Vol ume I ,  and , i n  

par t i c u l a r ,  t o  provide further e l abora t i on o n  the people who were the 

sources of data for the investigat i on of the processes o f  becoming an 

adul t  s tudent . 

ADULT STUDENTS 

Each adul t student in the sampl e h a s  been a s s i gned a DATA F I LE whi c h  

con t a i n s  detai l s  on : 

( a )  Personal Background 

( b )  Previous School ing Record 

( c )  Post-School Qua l i f i cations/Tra ining 

( d )  Present Enrolment 

( e )  Academic Record 

( f )  Research Part i c ipat i on 

( g )  A Day i n  the Li fe of An Adul t  Student 

( h )  Trave l to Schoo l 

( i )  Further i nforma t i on 

I n  any particular in stance , variations i n  e i ther content of th i s  

l i s t  o f  sub-headings i s  the result o f  i ndividua l involvement i n  the 

research and/or the i r  length of enrolmen t  at the schoo l . 

The fol low i ng note s  c l a r i f y  further some of the i nforma ti on conta ined 

within the DATA F ILES under the above sub-headings . 

Personal Background 

Ethn i c  Group : The term ' Pakeha' i s  u�ed to des ignate o f  person of 

non-Maori background , genera l ly a n  Ang lo-European . 

Chi ldren : Only those chi ldren st i l l  res i dent i n  the fami l y  home are 

l i sted . 

Pas t  Work Exper i ence and Present Occupation : Used to indi cate pr ior and 

current occupa t i ona l experience s , where P/T = Part-time , F/T = Ful l -t i me .  
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Previous School ing Record 

Thi s  provides a l i st i ng of the s econdary school s  the student attended , 

the age at whi ch they left secondary schoo l i n g ,  and the qua l i f i cations 

obtai ned b y ,  and sub j e cts taken i n ,  th i s  f i nal yea r .  

Present Enrolment 

Status : A ' fu l l - t ime' adu l t  student i s  one taking four ( or more ) 

s ub j ects 

Attendance Record : Derived f rom s chool records - School Reg i s ter and 

those kept by the Dean - in whi ch we re recorded , as i s  usual pract i ce , 

each ' ha l f-day ' the student was absent f rom school . As indi cated i n  

Chapt e r  Four , the accuracy o f  t h i s  record was somewhat suspect . 

Stated Rea sons for Absences : Thes e  we re obt a i ned from both Part 3 of 

the Que s tionn a i r e  and conver s at i ons w i th the researcher . 

Stated Purpose of Enrolment : I n i ti a l l y  deri ved f rom responses to Part l 

of the Que s t i on n a i re , these represent the goa l s  held by the student at 

the time of enrolment . Whe re appl icable , thi s has been suppl emented 

by i nformati on obta i ned duri n g  the year whe re these goa l s  were reported 

as having changed . 

Actua l D e s t i na t i o n : Thi s  represents the k nown pos i t i on of the student 

a t  the t ime of last contact w i t h  the researche r .  

Timetab l e : The t i metable depicted i s  that whi ch operated for Term Two 

and Te rm Thre e .  The dai l y  t i metable was d i vided i n  t o  F i ve Periods . 

On a Tue sday , a n  extra pe riod te rmed CULTURAL was operated for the 

schoo l -aged pupi l s ,  no adu l t  s tudents were i nvolved . On a Thursday ,  

a n  ELECTIVES per i od was worked i n  wh i c h  such opt ions a s  ' j udo' , 

' pottery ' ,  ' gu itar' , ' drama' , and ' dance ' were o f f e red . No adu l t  

s tudent i n  the present research unde rtook any o f  the s e  opt i on s . 

The f o l l owing i l lustrate s the t i metabl e  t imes i n  operat i on duri n g  the 

resea r ch : 

TERM ONE 

Da i ly Exce�t Tue sday Tue sday 

8 . 4 5 9 . 1 5 Groups 8 . 4 5  9 . 1 5 Assembl y  
9 . 1 5 1 0 . 1 5 Period 1 9 . 1 5 1 0 . 1 5 Period 1 

1 0 . 1 5 1 0 . 30 I nterva l 1 0 . 1 5 1 0 . 30 I nterval 
1 0 . 30 1 1 . 3 0 Period 2 1 0 . 30 1 1 . 20 Period 2 

1 1 . 30 1 2 . 3 0 Period 3 1 1 . 20 1 2 . 1 0 P e r i od 3 
1 2 . 30 1 . 30 Lunch 1 2 . 1 0 1 . 10 Lunch 



1 . 30 
2 . 3 0  

2 . 30 Pe riod 4 
3 . 20 Period 5 

D a i ly Except Tuesday 

As above , except Assembl y  on 
Wednesday 

TERM TWO 

TERM THREE 

1 . 1 0 
2 . 00 
2 . 4 5  

8 . 45 
9 . 1 5 

1 0 . 00 
1 0 . 4 5 
1 1 . 00 
1 1 . 4 5 
1 2 . 30 

1 .  30 
2 . 30 

Tuesday 

1 4  

2 . 00 Cultural 
2 . 4 5  P e ri od 4 
3 . 20 P e r i od 5 

9 . 1 5 Groups 
1 0 . 00 P e riod 1 
1 0 . 4 5 P e riod 2 
1 1 . 00 I nterval 
1 1 . 4 5 Period 3 
1 2 . 30 P e ri od 4 

1 . 30 Lunch 
2 . 30 Cultural 
3 . 20 Per i od 5 

[Also, the subject offered in Period 
3 during Term 1 was now interchanged 
with what had been in Period 5] 

As above , except Assemb l y  now h e ld on Thursday 

The ' Group Meet i ng ' was provided for the v e rt i ca l -form groupings of the 

school -aged pup i l s ,  and no equi v alent was held for adult students s o  

they were not requi red at school unt i l  the start o f  P e r i od One i f  they 

had a c l a ss then . Howev e r ,  on s ome occasions dur ing the year , thi s 

' Group Meet ing ' time was ut i l i s e d  for ' Form Meeting s ' - such a s  for 

the S i xth Form - dur i ng wh i ch examination ent r i e s  were d i stri buted , 

or other informati on wa s provided . On the ma jority of such occa s i on s ,  

mos t  adult students we re n e i the r at school nor aware o f  thes e  meetings . 

The adul t students were a l so not requi red to attend the school A s s embly . 

Academic Record 

School Reports : I s sued fol lowing both of the school examinat i on s  - June 

and October - and of identi cal format to that used for s chool -aged 

pupi l s . The student was provided with the original and a dupl i cate was 

h e l d  in the Persona l F i l e  in the School Of f i ce .  As depi cted h e re , the 

content is the s ame as the o r i g i na l  but with the add i t i on of a column 

for mark s . Thi s  f i gure was de r i ved f rom conve rsation s  w i th the student 

f o l l ow i n g  each exami nat i on per i od ,  but rema i ned unchecked as no other 

source o f  marks was ava i l able . I t  i s  t h i s  whi ch accounts for those 

i nstances whe r e  the marks column is blank : M . B  was a ' non-pa r t i c ipant ' 

beyond Part 1 o f  the Que s t i onnai re ;  F . 23 ' de c l i ned ' to spec i f y  her 



marks , stating that she ' could not remember them ' ; and , F . 27 may 

have sat some exami nations but did not return to school f o l l owing 

them . In each of these case s ,  the source of the School Report was 

1 5  

the Persona l F i le held i n  the School O f f ice . A l l  other adu l t  students 

brought the i r  Report along for the researcher to v i ew . 

The section for ' Comments ' a t  the bottom of the Report was a l ways 

comp l e ted by the Dean, whi l e  the Princ ipal reported s e l ecting some 

' at random ' t9 comment upon . 

External Examinations : Held i n  Novembe r .  Accredi ting i s  a process of 

Internal Asses sment ava ila b l e  to thos e  in the Si xth Form . I f  not 

Accredi ted , the opt ion is the re for the individual to s i t  the external 

examination . From remarks made by the Dean , i t  appe ared that wh i l e  

the adult student could ' qual i f y '  for ' mature age ' entry t o  unive r s ity , 

the univers i ty adopted a ' practice ' of s ugges ting that a return to 

s chool was ' de s i rable ' f i r s t  for those with few school or post-school 

credent i al s .  

The marks for exte rna l examinations were made ava i l ab l e  to the 

researcher by the i ndividual adult s tudent , and veri f i ed f rom school 

records and the o f f i cial not i f i ca t i on each student received . The one 

e xcepti on ,  and source of some conce r n ,  was the case of F . l 9 whi c h  i s  

documented i n  her DATA F I L E .  

Research Part icipation 

Thi s  s e ction contains both derived data and , where appropriate , the 

subj ective comments of the researche r .  

STAFF PROF I LES 

The s e  provide a b r i e f  summat i on of teacher credenti a l s ,  teaching 

expe r ience - i n c l uding that with adu l t  students - and a l i st i ng of the 

sub j ects and adu l t  student s  taught . 



PERSONAL BACKGHOUND 

S EX : Male 

D AT A  

AGE : 1 9  

MARI TAL STATUS : Single 

1 6  

FILE: M . 4 

ETHNIC GROUP : Pakeha 

CHILDREN : 0 

RES I DENC E : Living wi th rel a t i ves (not paren ts) REL I G I ON : Presbyterian 

FATHER' S OCCUPAT I ON : Farmer 

FAMI LY S IZE : 4 

MOTHER' S OCCUPAT I ON : None 

PLACE IN FAMI LY : 4 

PAST WORK EXPERIENCE : F/T: Farm Worker, 1 980-1 983 

PRESENT OCCUPATION : P/T : Farm work , 8hrs/wk. 

PRESENT INCOME : $1 000-$2500  

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Boys ' High (Sta te) 
as a boarder (2�yrs) , 
Co-educational (Sta te) ( 1 yr) 

CLASS LEVEL : Form Six 

SOURCE : Income , sa vings 

LEAVING AGE : 1 6  

QUALI F I CATION S : School Cert i fi cate  -
Mathema ti cs ,  Geography,  Physics , Sci ence 

SUBJECTS TAKEN : Engl ish , Ma thema t i cs ,  Geography,  Physics , Sci ence 

SYNOPS I S  OF M . 4' s  COMMENTS REGARDING THIS SCHOOLING : 

You wer.e trea ted [by t eachers] as a group , not an i ndi vidual . 

I di dn ' t  get on wi th the other pupi l s . 
[Left ] to take up job on the  farm . 

POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Trade Certifi ca te i n  Sheep Farming 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 9  March 

STATUS : 1 s t  year adul t s tuden t ,  
Full - time 



CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6 t h  Form Appl ied Ma thema t i cs ,  [N/I]� 
6 t h  Form Engl i sh ,  TF . 5 
6 t h  Form Biology, TF . 7 
6 t h  Form Physics ,  TH. 6  
6 t h  Form Ma t hematics ,  TM. 4  
6 t h  Form Chemistry, [N/I]* 

ATTENDANCE RECORD ( Ha l f-days abs ) : 

Term l :  1 0/ 64 ' 

STATED REASONS FOR ABSENCES : 

Timetable M 4 
Non Tues 

l 1 

APPLIED CHEMISTRY 

MATHS 

2 

�� APPLIED 

2 I�AHIS 

1 0 . 4 5 - 1 1  
ENGLISH 

3 

BIOLOGY 

3 

BIOLOGY 4 

ENGLISH 

1 

2 

3 

I•' er! 

PHYSICS 

1 0 . 30 

BIOLOGY 

CH(I'I!SlRV 

17 

Tilurs 
1 1 

ENGLISH 

JNTE:/?Vi\1. 
2 2 

CII£1'\JSTRY 

3 3 

PHYSICS Became frus tra ted wi th other adul t 
s tuden ts . They infl uenced me to 
b unk classes . 1 2 . 30-] . 3 0  LUNC/1-TINe 

STATED PURPOSE OF ENROLMENT : 

To ob tain Six t h  Form Cer tifi ca te , 
Uni versi ty En trance . Expressed an 
i n t erest in careers in : Air Force , 
Teaching ,  Farming - incl uding degree 
in agri cul ture , Uni versi ty s t udy. 

ACTUAL DESTINATION : 

4 

5 

PHYSICS 

5 

MATIIS 

4 

CULTURAL APPLIF.O 

�lA HIS 

5 

MA HIS ENGLISH 

A ft er six weeks a t  school , M . 4 ret urned to the fami l y  farm . 

RESEARCH PART I C I PAT ION 

DATA BASE : Ques tionnaire : Par t  1 ,  Par t  2, Part 3. 
Diary: one en try only. 

4 4 

MATHS 

5 

ELeCTil'eS 

l'ri 

BIOLOGY 

MATHS 

APPLIED 

MAT liS 

CHEriTSTRY 

PHYSICS 

Par t i cipant Observa tion : M . 4 was frequen tl y in the Commonroom 
during the six weeks of his enrolmen t ,  and hel d  a number of 
conversations wi t h  the researcher - incl uding an extended 
one on the day before he left school . 

Personal Fil e :  viewed , b u t  con tained no addi t ional informa ti on .  

COMMENTS : M . 4 appeared uncertain of wha t  he wished to do i n  terms of a 
career , or as to why he had returned to school . He did report his  
i n ten t ions of undertaking uni versi ty  s tudy of his own , and expressed 
considerabl e interest in the presen t research - noting a t  the t ime tha t  
h e  ' l iked observing peopl e ' . His partici pation i n  the research was 
s tart i ng t o  devel op just as h e  l eft  school . The discussion hel d wi t h  
M . 4 a t  t h i s  time was very i nsigh tful and informa t i ve - h i s  commen ts 
providing fur ther incen t i ve for the  researcher to devel op ' key 
i n forman ts ' .  M . 4 wil l i ngly compl eted all parts to the ques t i onnaire , 
despi t e  having l eft school nearly a year prior t o  Par t  3 being issued . 
As  he had moved t o  another distri c t , there was no oppor t uni ty to discuss 
M .;·4 's ques t ionnaire responses to ei ther Part 2 or Par t  3. 

TRAVEL TO SCHOOL 

D I STANCE : 5km MODE : Car 

* Rather unclear, but M. 4 appeared to change from Chemistry to Applied Hathematics 
shortly after enrolment. 



PERSONAL BACKGROUND 

SEX : Mal e  

D A T A  

AGE : 23 

�1ARITAL STATUS : De facto 

F l l  E :  M . 5  

ETHNIC GROUP : Par t-Maori 

CHILDREN : 0 

RESIDENCE : Fla t  wi th  de fac tor partner RELIGION : N/I 

1 8  

FATHER'S OCCUPATION : Foreman MOTHER'S OCCUPATION : Machinest 

FAMILY S I ZE :  5 PLACE IN FAMILY : 4 

PAST WORK EXPERI ENCE : F/T: Freezing Worker , 1 97 8- 1 980 ; Bui l ding 
Labourer , 1 980-1 981 ; Farm Labourer , 1 98 1 -1 98 2 ; Freezing Worker , 1 982-1 983 ; 
Joinery Labourer , 1 983 

PRESENT OCCUPATION : P/T: rvai t er ,  1 2hrs/wk . 

PARTNER ' S  OCCUPATION : Uni versi t y  Studen t 

PRESENT I NCOME : $ 5000-$7500  

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (Sta te)  

CLASS LEVEL : Form Six 

SOURCE : Own income , Benefi t [ t ype N/I] 

LEAVING AGE : 1 7  

QUALI FI CATIONS : School Certifi ca te -
Geography,  Science ; Sixth  Form 
Cert i fi cate  - Engl ish , Biology, Geography 

SUBJECTS TAKEN : Engl ish , Geography, Ma thema ti cs ,  Chemis try,  Biology 

SYNOPS I S  OF M . S' s  COMMENTS REGARDING THI S  SCHOOL I NG : 

I didn ' t  l ike i t  - I would ra ther be out  of i t  - I ' d  ra ther be somewhere 
else - no place in part icular , just di dn ' t  wan t to be there . 
[Disl iked] being forced t o  run the school crosscoun try,  some sports (rugby) , 
some o f  the teachers , some of the o ther studen ts . 
I suppose I woul d have been i n  the l ower group - average group.  The ones 
who were going to get things - U . E  and that - weren ' t  in tha t  group . 

[Absences due to] Just s tayed home - wen t round to fri end ' s  places - i f  
we managed t o  get a car ,  we went off somewhere .  

[ Left due to] Paren tal pressure - because I was just fool ing around -
Mum and Dad wanted me to l ea ve . [ Teachers] also wan ted me to leave 
school - mos t l y  my Form Teacher . 

[ School now] is more informal , discipl ine is more relaxed , and the 
t eachers are more friendl y  - things are bet ter now. 



POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

U . E  Biol ogy, 1 98 0 ,  Nigh t School 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 30 November 

STATUS : 1 s t  year adul t s tuden t ,  
Ful l - time 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th  Form Engl ish , TF . l l 
6 t h  Form Art ,  TF . 1 3  
6 t h  Form Art History, TF . 1 7  
6th  Form Geography,  TH. 1 2  
6 t h  Form Techni cal Drawing , TM. 2  

ATTENDANCE RECORD ( Ha lf-day s  abs ) : 

Time tab le M 5 

Non 'J'ues 
1 1 

TECHNiCAL 

DRAWING 

r------- 2 

10.15 - TECHNICAL 

2 OHAWING 

ART 10.45-11 

3 
/I.IH 

3 HlSTllRY 

4 
ART ART 

HISTORY 

1 

2 

J 

12.30-1.30 

4 4 

ENGLISII CULTURAL 

5 5 5 

GEOGRAPHY GEOGRAPHY 

�·eu 1'.'-;urs 
l 

ErJGLISH AHT 

LO.JO 1N1'/SRI'AL 

2 

ART 

J 

ENGLISH 

LUNCH- T.CN/i: 
4 

lECiliHCAL GEOGRAPHY 

ORAIIIHIG 
-

ART eu;crJvEs 

Term 1 :  3/1 24 
1 2/1 2 2  
1 3/94 

WITHDREW: Technical D1awing, June. 
Term 2 :  
Term 3 :  

STATED REASONS FOR ABSENCES : 

Tha t  break between si t ting the exams 
a t  school and the announcemen t of the 
A c credi ting - i t  was jus t a total wash
o u t  - yuk ! 

STATED PURPOSE OF ENROLMENT : 

1 9  

Pri 

1 

r.RT 

HISTORY 

2 

GEOGRAPHY 

3 

TECHNICAL 

DRAWING 

4 

5 

ENGLISH 

To obtain U . E  for entry of Techni cal Ins t i tute  and s t udy Home Design
In terior Design . 

ACTUAL DESTINAT I ON : 

M . 5 achieved both  goal s .  He was Accredi ted U . E and accept ed for en try 
t o  the Techni cal Insti t u te Course i n  ' In t erior Design ' .  



ACADEr1 I C RECORD 

SCHOOL REPORTS : 

Record n[ Progress for: 11. 5 Nid-Year 

Absences (llal £-Days): 9 

Subject Mark Level in Class Effort Remarks 
Term Exam 

M. 5 has been producing a high standard of work in 

ENGLISH 49 B C- A this subject. 

I fldeci slon is the �all:! problern. OecauDe the 

ART 55 c c C+ prescription require:> attention directed to one 
area, you must sort this out soon. Your inte1est 

and pleasant attitude is appreciated. 

You are working really well M.S. With improved 

GEOGRAPHY 36 A D A exam technique you will undoubtedly iflllrove. 

M.S works very hard and participates In a lively 

ART 60 B C+ B matYlE!r in class. 

HISTORY 

[YI, 5 finds this level of work difficult but has 

TECHNICAl, 44 C+ D c made steady progress. More revision needed. 

DRAWING 

D.l: Your Term Marks show how well ycu have oeen workJng M.S. Your study techniques can be improved 
with the help of some of our specialist staff. Keep working hard and we will help you as much as 
we can. 

Record of Progress for: M.5 End-of- Year 
Absences (flalf-Days): 12 

Subject Nark Level in C.lass Effor-t Remarks 
Term Exam 

M.S has continued to produce work of a high 
ENGLISH 48 B C- A standard, but he did not do himself justice in 

the exam. 

It has taken imuoerous 1up hills and down dales' 
ART 70 c B 8 to have finally arrived at a coherent presentation 

but it is now working beautifully. 
Congratulations. 

N. 5 works very steadily and welL Hls written 
ART 59 B c B work has ifllJroved considerably. 

HISTDnY 

You have worked v�ry well this year, 1'11.5, and 
GEOGRAPHY 59 A C+ A deserve success. 

D .1 : It has been a pleasure having you as an adult student this year. lt has been gratifying to see 
the standard of your work improve through the year. Good luck for the future. 

-

2 0  



2 1  

AWARDS : Adul t Student Recogni tion Award , Geography 

EXTERNAL EXAMINATIONS : 

Uni vers i ty En t rance : Accredi ted : Engl ish , Geography ,  Art ,  Art  His tory 

RESEARCH PART I C I PAT ION 

DATA BASE : Ques tionnaire : Par t  ] ,  Par t 2, Par t  3 pl us interview. 
In tervi ews :  Term ] ,  Term 2,  Term 3 
Diary : f'/hile issued , and during earl y s tages repor ting that  

he ' intended ' making en tri es , M . S made no Diary entries , 
and s ta ted that  he ' never got around to i t ' , and tha t he 
' coul dn ' t  be bo thered ' .  A similar outcome occurred wi th 
the ' Day in the Li fe of an Adul t St udent ' - again ,  he 
merel y stated that  'I  don ' t  think I ' ll  bother wi th tha t ' .  

Part i cipan t Observa t i on : M. S was a regular a t tender i n  the 
Commonroom . 

Tel ephone Con versa t ions : very infrequen t ,  and onl y  to setup 
meetings - M . S was not on the phone ,  al t hough one was 
' shared ' wi t h  the next  door fl a t . 

Personal File : also viewed , but provided only a ' check ' of 
Reports whi ch had been provided previousl y by M . S .  

COMMENTS : M . S appeared very ' sh y '  during the early s tages of the year . 
He interac ted onl y  infrequen t l y  wi th the o ther adul t s t uden ts in the 
Commonroom, indeed F . l 6  and M . S formed an ' isolate ' group preferring 
t o  talk wi th  each other . As the year progressed , he came to join i n  
wi th  t h e  o ther adul t s t uden t s  t o  a grea ter exten t .  M . S was invol ved 
in some aspec ts of the prepara tion of the School Magazine - in that  
i t  included some [ teacher] sel ected Art  and Engl ish con trib u tions . 
M . S generally  reported ' good rela tionships ' wi th  teachers , al though 
di d often men t ion that he ' disliked ' the pupil s  - "It  [school ] would 
be good i f  there were no kids around - I ' m  jus t not a 'kid ' person . "  

TRAVEL TO SCHOOL 

DI STANCE : 2km MODE : Bike , walk ,  car 



PERSONAL BACKGROUND 

S EX : Male  

D A T A  

AGE : 1 9  

MARITAL STATUS : Singl e 

RESIDENCE : Wi th  paren ts 

2 2  

F l l  E :  M .  6 

ETHN I C  GROUP : Pakeha 

CHILDREN : 0 

RELIGION : N/I 

FATHER ' S  OCCUPATI ON :  Businessman · · •· · •· MOTHER ' S  OCCUPATION : Housewi fe 

FAMILY SIZE : 2 

PAST WORK EXPERI ENCE : Ni l 

PRESENT OCCUPAT ION : Ni l 

PRES ENT INCOME : Less than $500 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Boys ' High (Sta te) 

CLASS LEVEL : Form Six 

PLACE IN FAM I LY : 1 

SOURCE :  Paren ts, Emergency Benefi t 

LEAV I NG AGE : 1 9  

QUALI FICATI ONS : School Cer t i ficate  -
Science, Biology, Economi cs, Engl ish ; 
Sixth  Form Certifi ca t e  - Chemis try,  
Biol ogy, Economics ; U . E  - Chemis try 

SUBJECTS TAKEN : Chemistry, Engl ish, Geography, Biology, Economics 

SYNOPS IS OF M . 6 ' s  COMMENTS REGARDING TH I S  SCHOOL ING : 

Bel ow a verage - [di dn ' t ] achieve anything except for Sixth  Form Cer t  -
[got ]  a 7 for Economi cs, 5 was my best mark . 
I didn ' t  l i ke the pet ty rules - the ' system ' ,  basically  - a t  Boys ' 
High . • . •  the  way t hey were al ways going on about the ' tradi t i on ' of 
the school and how it  was_up to you t o  keep i t  up . I t  was sort of as 
if you were fail ing t he s�hool as wel l if you didn ' t  do well in the 
exams and t ha t .  When I was younger, t hough, I enjoyed tha t type of 
system - i t  gave you a base - and a sense of security, I reckon . I t  
was onl y  when I got older - see, in m y  last year there, I was about 1 9 . 
I was get t i ng a bi t ol d .  I think, also, i t  was t h e  frustra t i ons 
I had - a l o t  of my peers were a t  work - and there I was s t i l l  a t  school . 

Bu t, see, tha t  was my fi fth year a t  High School . 
If I had probl ems, I used to s tay home and get them fixed up . See, I ' d  
s tay a t  home t o  ca t ch-up, but  then I ' d  be fur ther behind when I went 
back . 

I was put  i n  the ' Special Class ' a t  Boys ' High [ this appeared to be as 
a resul t of M . 6 ' s  examination resul ts, and his repor ted diffi cul t i es 
wi th  wri t ten l anguage - both wri t ing i t  and reading i t ] 



POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 7  Augus t 

STATUS : 1 s t  year 
'
adul t studen t 

Ful l - time 

CLASS : Form Six 

SUBJECTS AND TEACH ERS : 

5 th Form Ma ths , TM. 4  
6th Form Engl ish , TF . l l  
6th  Form Economi cs , TF . 3  
6th Form Biol ogy , TM . 7/ 

7 t h  Form Bi ol ogy, TM. 1 5  
6th Form Chemis try , [N/I]/ 

7 t h  Form Chemistry ,  TM. B  

[M.6 underwent a number of 'changes' in 

both subjects and teachers. On April 

8th he dropped English - on the 'advice' 

of the teacher, having previously -

either late February or early March, he 

was unsure - having changed from Sixth 

Fom to Seventh Fom for Biology and 

Chemistry. By mid-Second Term, he had 

changed back to Sixth Form level work in 

both these subjects, although did not 

change classes or teachers] 

ATTENDANCE RECORD ( Ha l f-days abs ) 

Term 1 :  
Term 2 :  

1 7  I 1 24 
20/1 2 2  

STATED REASONS FOR ABSENCES : 

Timetable M 6 

NOli Tues 

1 1 
CIIEMISTRY 

MATIIS 

2 

l0.15 - MATHS 

2 

10. 4 5- 11 
ECONOI'HCS 3 

3 
4 

ECONOMICS 

l11ed TIIUCS 
1 1 

ENGLISH ECONil'IICS 

10.30 INTER I' A/.. 

2 2 

CHEMISTRY 

3 3 

CHE�l!STRY ENGLISH 

12.30-1.30 LUNC/1-TIIJE 

4 4 4 

ENGLISH CU/..TURAL MnTHS BIOLOGY 

5 5 5 

BIOLOGY BIOLOGY ECONOMICS lil.F:CTII'ES 

WJTIIDREW: English, April 

2 3  

Fri 
1 
ECONOI'IICS 

2 

BIOLOGY 

3 

f�ATHS 

4 

CHEMISTRY 

5 

ENGLISH 

I was enjoying school , b u t , academi cal l y  things weren ' t  too helpful . 
Chemistry was a big pul l -down when I wen t to the Sevent h  Form . [A ' l ack 
of academi c progress ' was ci ted as the mai n  reason for M . 6 ' s absences] 
Wel l - I woul d l ook and think "Gee , I ' m in t he classroom again this 
year " .  Still  at  school - frustra ted wi th  the school i n  being ' school ' 
and s t i l l  being there . 

STATED PURPOSE OF ENROLMENT : 

Uni versi ty En t rance , Ter tiary educa tion towards New Zeal and Cer t i fi ca t e  
of Science as a long- term goal . 

ACTUAL DESTINAT I ON : 

Labora tory Assistan t . M . 6 was t o  ci te the major 'outcome ' of his return 
as being the ' discovery ' of the fac t  that  the work was ' beyond him ' a t  
presen t ,  as wel l  a s  having ' de veloped social l y '  in being more ' independen t ' .  



ACADE�� I C RECORD 

SCHOOL R EPORTS : 

Record of Progress for: N.6 Nid-Year 
Absences (1/alf-Days): 14 

Subject Mark Level in Class Effort Remarks 
Term Exam 

M.(i has not made full use of lhe year hecause of 
BIOLOGY 21 c 0 c reasons outside the classroom. A pleasant, able, 

student. 

' 

M.6 has difficulty undeL·standing tl1is subject. 
CHEI'l!STRY 17 D E c Despite hard work, success has not come. 

17% (l'ledlan 63). 

1¥1.6 is a pleasant student wf1o is very interested 
ECONmiCS 44 C- 0 B in this subject. He must attend class more 

regularly if he is to succet!d. 

Keep up regular revision and �·ou 1.1Jill find your 
MATHS 44 C- c B results improving steadily. 44� (l�edian 47). 

V. I: I am sure that you have found your time with us to be rewarding, 1'1.6. You are a polite and 
well-mannered young man. I hope that UIC can be of assistance to you as you continue to examine 

your career choices. 

EXT ERNAL EXAMINATIONS : 

Uni versi ty En trance : Biology,  44 
Chemis try, 47 

RESEARCH PART I C I PAT I ON 

DATA BASE : Ques t i onnaire : Par t  1 ,  Par t  2 ,  Par t  3 pl us interview.  
Int erviews : Term 1 ,  Term 2 .  

24 

Diary : En t ries made throughout enrolmen t ,  b u t  i rregular . 
Part i cipan t Obser vation : M . 6 was frequen tly  i n  the Commonroom 

during the ini t ial stages of the year . However , this 
a t tendance became l ess common towards the end of Term 1 and 
very infrequent during Term 2 .  Thi s ,  M . 6  report ed as being 
due to t he fact  that he spen t his  t ime in the Seven th  Form 
Commonroom - in this case , M . 6 did no t ' become ' an adul t 
s t uden t in that  he associa ted and iden tifi ed himsel f wi t h  
t he ' pupils ' .  fvhile  this saw l ess observa ti on ,  M .  6 often 
sough t out  the researcher to pro vide information regarding 
his experiences . 

Tel ephone Conversations : Infrequen t ,  and for arranging 
mee t i ngs onl y .  

Personal Fil e :  vi ewed , b u t  no fur ther informa tion derived . 



2 5  

COMMENTS : M . 6 reported that  his  mo ther had enrol led him as an adul t 
s t uden t ,  and that he considered tha t he was ' unl ikel y '  to  succeed as 
he found the work too ' di ffi cul t ' .  He came to spend mos t of his time 
wi th friends i n  the Seven th  Form , noting that  he fel t ' more a pupi l , 
than an adul t s tuden t ' .  Bot h  teachers and Dean spen t a l o t  of time 
counsell i ng M. 6 - assisting him ' cope ' wi th his  academic di ffi cu l t i es ,  
as wel l as his relationships wi th  his  paren ts . M . 6 repor ted tha t his  
younger sis ter was ' brainy ' and tha t  his mother wan t ed him to ' work 
hard ' to ' pass the exams ' .  Often he remarked upon the ' pressure ' he 
was under a t  home to succeed . M. 6 noted-that he had al ways had problems 
wi th language - in parti cular , wri t i ng ideas down - and tha t he was 
recei ving special ist assis tance wi t h  this area [SPELD] . This  was 
cl earl y eviden t in his Diary en tries , and also in that  he requested t o  
voice his answers to Par t  3 o f  the ques tionnaire ra ther than wri te them 
down . He s ti l l  intended ret urning to a t tempt U . E  some time in the 
fu t ure . 

TRAVEL TO SCHOOL 

D I STANCE : 6kms MODE : Car , bike 



26 

D A T A  F I L E : M . 7 

PERSONAL BACKGROUND 

SEX : Mal e  AGE : 1 8  ETHNIC GROUP : Pakeha 

MARI TAL STATUS : Single CHI LDREN : 0 

RESIDENCE : Wi t h  parent 

PAST WORK EXP ER I ENCE : P/T: Farm Labourer 

PRESENT OCCUPATI ON :  Nil 

PRES ENT INCOME : N/I 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Boys ' High (Sta te) , 
Co-educational Stat e ,  Boys ' 
(Pri vate) . [All  indicated by 
M . 7 ,  but  not  confirmed] 

CLASS LEVEL : Form Six 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 4  February 

STATUS : 1 s t  year adul t s t uden t , 
Ful l - t ime 

CLA S S : Form Six 

SUBJECTS AND TEACHERS : 

6 t h  Form Engl ish , TF . l l  
6 t h  Form Biology, TF . 7  
6 t h  Form Economics , TF . 3  
6 t h  Form Geography,  [N/I] 

ATTENDANCE RECORD ( Ha l f -days a b s) : 

Term 1 :  1 4/ 20 

STATED PURPOSE OF ENROLMENT : 

Uni versi t y  En trance . Reported a 
desire for a ' be t ter job ' and a 
' permanen t career ' .  

SOURC E :  Paren t ,  Emergency Benefi t 

LEAVING AGE : 1 6  

QUALI FICATIONS : School Cert i fi ca t e  -
Engl ish , Bi ol ogy. 

T;metable M 7 

Non 'f'ucs 
1 1 

ECONrnqrcs 
GEOGRAPHY 

2 
10.15 - GEOGRAPHY 

2 

BIOLOGY 
10.45-11 

3 

3 

4 
BIOLOGY 

h'ed 7'hurs 

1 1 

ENGLISH BIOLOGY 

10.30 INTE:RV!Il. 
2 2 

ECONOMICS 

3 3 

ECONll'IICS ENGLISH 

]?.30-1.30 WNC/1-'/'U/E 

4 4 4 

ENGLISH CULTURAL GEOGRAPHY 

5 5 5 
BIOLOGY ELECTIVES 

Fri 

1 

2 

3 

GEOGRAPHY 

4 

ECONOMICS 

5 
ENGLISH 



2 7  

ACTUAL DESTINATION : 

After t wo weeks a t  school , M . 7 l eft to take up a job as a labourer on 
a road repair gang . He also reported intending to take up work as a 
ski guide , but  no confirma tion could be ob tained . 

RESEARCH PART I C I PAT I ON 

DATA BASE : Quest ionnai re : .  Par t  1 .  
Participan t Observa tion : During the short t ime he was a t  

school , M . 7 spen t mos t of his t i me i n  the Commonroom . He 
was con tacted after having l eft and had a discussi on wi th  
the researcher as  to his reasons - repor ting money and  l ack 
of mot i va tion or interest in ret urning to school as the 
cen tral ones . 

C0�1ENTS : It was uncl ear as to why M . 7 had returned to school , he did 
not appear to have any defined goals in view , nor seem t o  a t tend very 
frequently  - spending more time in the Commonroom t han in class when 
a t  school . 



PERSONAL BACKGROUND 

SEX : Mal e  

D AT A  

AGE : 1 9  

MARI TAL STATUS : Single  

F i l E : M . 8 

ETHNI C  GROUP : Pakeha 

CHILDREN : 0 

RES I DENCE : Li ving wi th Grandmo ther RELIGION : N/I 
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FATHER ' S  OCCUPATION : Farmer (Deceased) MOTHER ' S  OCCUPATION : N/I 

PAST WORK EXPER I ENCE :  F/T: Offi ce advertising artist , 1 98 1 -1 983 

PRESENT OCCUPATION : Ni l 

PRESENT INCOME : $ 1 000-$2500 

PREV I OUS SCHOOL I NG RECORD 

LEAVING AGE : 1 6  

QUALI F I CATIONS : Ni l 

POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 30 November 

STATUS : 1 st year adu l t s tuden t , 
Full - time 

CLASS : Form Seven 

SUBJECTS · AND TEACHERS : 
6th  Form Engl ish , TF . l l  
7 t h  Form Art , TF . 1 3 
7 t h  Form Art His t ory, TF . 1 7  

ATTENDANCE 
Term 1 :  
Term 2: 
Term 3: 

RECORD 
4/1 24 
1 3/1 22 
1 0/94 

( Ha l f-days abs ) : 

STATED PURPOSE OF ENROLMENT : 
To obtain Bursary Art , hopes 
for career in ar t .  

SOURCE : Paren t , Emergency Benefi t ,  
Trust Fund 

CLASS LEVEL : Form Four 

Time table N. 8 

Non Tues lved Thurs F'r i 

l 1 1 I I 

ENGLISH ART 

2 

1 0 . 1 5  - 1 0 . 30 TNTERVAL._ 
2 2 2 2 

ART 1 0 . 4 5 - 1 1 AnT 
3 Hisronv 

J 3 J 3 

4 ENGLISH 
Am 

1 2 . 30-1 . 30 WNCII-TJNE 
4 4 4 4 

ENGLISII CULTURAL AnT 

HISTORY 

5 5 5 5 

ART ART AnT ELECTJ VES ENGLI51·1 

HISTORY HI STOnY 

�IJ TilDREW: Engl ish, Term One 



ACADEI'-1 1 C RECORD 

SCHOOL REPORTS : 

Record of Progress for :  M . B  End-of- l'ear 
A bsences (/lal £-Days) : 4 

Subject Nark Level i n  C./ass Bffort Remnrks 
1'erm Exam 

M . e ,  lhe intensity of work COflllletion seems to 
ART B A B have slowed down the second half, but the 

existing work is beautifully executed. 

M . B  has some d i f f iculty wi th written work. 
ART c. 0 c Further practice wj th basic writing skills would 

IH5100Y help him. 

D . l :  I hope that you have enjoyed your year ' s  stay with us M . a .  The very best o f  luck for the 
future - may you get tltc opportunity to fully develop your artistic polenti. a l .  

Record of Progress for :  
A!Jseuces (/lalf-/Jays) : 4 

N. B Mid-Year 

Subject �lark Level i n  C.lass Effo r t  Remarks 
Term Exam 

ART A A A 
1"1.8 has submitted a considerable body of \IJOrk which 
shOllls extraordinary technical expertise and 

understanding of a painterly way of working. A 
sensitive and gentle student. 

M.B i s  very interested in this subject but shaky 
ART c 0 B English hampers him in examinations. 

IHSTORY 

t-

0 . 1 :  I t  is good to see UwL you are doing so Wl�ll in yunr artistic emlcilvours r�.O.  Keep up the good 

effort. 

29 
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A�IARDS : Adul t Studen t Achievemen t Award , Practical Art 

EXTERNAL EXAMINATIONS : 
Uni versity Bursary: Art  His tory , 40 

Prac t i cal Art , 1 1 2  [out of 200] 

RESEARCH PART I C I PAT I ON 

DATA BASE : Ques t ionnaire: Part 1 
Personal Fil e  - source of School Repor ts , marks unavaila ble  

as access to s tuden t not for thcomi ng 
Teacher In tervi ews and commen ts . 

COHMENTS : As repor ted in Chapter Two , f1 . 8 decl ined to be in tervi ewed 
using the tape recorder or to be phoned in order to arrange meetings . 
As his at tendance in the Commonroom was very infrequen t ,  indeed only 
t wi ce during Term 2 and briefl y  on the day of Prize-gi ving (8- 1 1 -84) , 
his  parti ci pa t i on was minimal . From i nforma tion ga thered duri ng the 
year , from observa tions on those few occasions he was seen by the 
researcher and from teacher commen ts , the fol lowing ' expl ana t i on ' of 
his pa t tern of parti cipa tion and a ' profi l e '  of the s tuden t is 
possible: 

Fol lowi ng the conversation ( 20 - 2 -8 4 ) at wh ich h e  dec l i ned to be 
i nterv i ewed u s i ng the recorder or to be phoned , pos s i b l e  explanati on s  
were sought by the researcher . M . B  wa s a ' loner ' in t h e  Commonroom 
and appeared t o  avoid contact with a l l  others present . Even on those 
few occas ions duri ng Term l when he wa s in the Commonroom h e  sat as 
far apart a s  pos s i ble f rom the other adu l t  students and avoided any 
contact with them . On the few instances that other adult students ,  and 
the researcher ,  approached him,  he would l ook down and vi rtua l l y  i gnore 
thei r  attempts at engaging him in conver s ation , rep l y i ng in mono s y l labl e s  
or with d i smi s s i v e  gestures unti l  they gave u p  the e f f ort . I t  wa s 
these factor s : h i s  lack of attendance i n  the Commonroom , no mean s of 
r eady contact , and what appeared to be cons iderabl e r e l uctance to 
part i cipate , then , wh ich l ed to the s i tuat ion where M . B  did not t ake 
part beyond the f i rst s tage of the research , a l though teacher comments 
and reports on his progress were sti l l  gathered . 

Further i nd i cations of the v iew that M . B ' s  reluctance to part i c i pate 
s t emmed from h i s  persona l characte r i s t i c s , rather than representing some 
problem w i th the research or research e r , came from var i ous commen t s  
made b y  h i s  a r t  teacher ( TF . 1 3 )  during i n terviews . O n  t h e  f i r s t  
occas i on ,  thi s t eacher commented : 

M. 8 is  bril l ian t . He ' s  a very gifted person . But ,  
for every ounce of giftedness h e  has , he ' s  tha t  much 
imma t ure . He ' s  a very strange fell ow .  I t  would 
help if I unders tood more abou t him . I think he has 
iwraersed himsel f in a pri va te l i t tl e  world .  The mos t 
i nsigh t I got i n to M . B was a phone call I recei ved . I ' ve 
insis t ed tha t he be invol ved i n  certain things wi th  the 
s t uden ts and , al though he resis ted , he di d go - he wen t 
to the camp . Recen tly  we had a reunion for the camp 
people . When I got home from t hat  evening - I ' d  s tayed 
wi th  them for a period - i t  was dark , I recei ved a cal l 
from his  Grandmother . She was very concerned abou t 
M . 8 - "He hasn ' t  returned h ome " .  I though t ' Gee whiz ' 
[ l augh ] - ' He ' s nearl y 20  and his Grandmother ' s  call i ng 
t o  see ! ' - "He wen t off on his bike and he hasn ' t  come 



home yet " .  I explained t o  her that  t hey were jus t 
having a l a ter eveni ng . Now ,  I feel tha t he is so 
overprotected , perhaps , that  he has not been able to 
come out  of this shell s truct ure . Because , I feel , 
tha t he ' s  very very sensi t i ve and afraid of being 
hur t  tha t he won ' t  come out of this world .  Looking 
a t  the pi c t ures he makes , i t  is  obvious tha t he does 
have a l i t tl e  world .  It ' s  set way back i n  a bygone 
era [laugh ] . 

( In terview,  TF . 1 3 ,  1 3-6-84)  

3 1  

Indeed , whi le �F . 1 3  s a w  h i m  a s  a very competent arti s t ,  s h e  f e l t  that 
he was un l i ke l y  to make a l i v i ng at th i s  a s  he avoi ded any contact with 
oth e r  peopl e  as f a r  as pos s i b l e ,  to the extent that he wa s s ometh i ng 
of a recluse , and would be unable to s e l l  h i s  work d i rect l y  to the 
pub l i c . The on l y  ' so l ution ' TF . 1 3 could see was if M . B  obta ined a 
' sponsor ' who wou l d  act as an i ntermedi ary between the a r t i s t  and the 
publ i c . 

Fol l owing a v i s i t  M . B ' s  mother made to the schoo l , apparentl y  
wi thout h i s  knowledg e ,  TF . 1 3 i n f ormed the r e s earcher ( 10 - 7 -8 4 ) o f  some 
pos s i b l e  explanations for h i s  behavi our . I t  appeared that M . B  had a 
very c lose relationship w i th h i s  fa ther and had been con s iderably 
upset , and left s chool for thi s reason , when his father died whi l e  
M . B  was i n  the Fourth Form . I ndeed, f rom the corunen t s  made by TF . 1 3 ,  
it seemed that h i s  vi rtual wi thdrawal f rom contact w i th people started 
with thi s  period in M . B ' s  l i f e ,  and , she f urther reported , i t  was 
then ' compounded ' by his mothe r ' s  rema r r i age a t  whi ch time he l e f t  
home t o  l ive wi th h i s  Grandmother . 

Some i ndication that M . B  made some ' progress ' a s  a ' re s ul t '  o f  
h i s  year of study was evident f rom two event s . Firs t ,  o n  the occa s i on 
when h e  received h i s  ' Achi evement Award ' h e  was obs e rved to be t a l k i ng 
readi l y  with oth e r  students and acknow l edging the i r  congratul ations , 
i n  a much more ' open ' fashion than had been apparent in h i s  interacti on s  
at the begi nn i ng o f  the year . The second i nd i cation came f rom comments 
made by TF . 1 3 at the e nd o f  the year : 

!1 . 8  - wel l , his work was outstanding all year . If onl y 
we could have overcome his shyness I feel that qui t e  a 
lot  of his  work could have been sol d .  He improved a 
bi t towards the end of the year - h e  actual l y  s tarted 
to take par t  in discussions a bi t .  The admira t i on 
he got for his work also hel ped , I think . It helped his 
feel i ngs of sel f-wor th considerably to see tha t others 
real l y  apprecia ted his work . In fac t ,  some of the Staff 
are a c t ual l y  buying some of his work . I ' m jus t hoping 
tha t he can find someone to take him  under their wing 
and l ook after him while  he works . He has the abi l i ty 
to do very wel l wi t h  his ar t - he just needs someone to 
handl e the other side of it  - the  deal ing wi th people .  

(In terview , TF . 1 3 ,  2 9- 1 1 - 84) 
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D A TA F l l  E :  M .  9 

PERSONAL BACKGROUND 

SEX : Mal e  AGE : 1 8  

MARITAL STATUS : Single 

RESIDENCE : Fla t  

ETHNI C  GROUP : Pakeha 

CHILDREN : 0 

PAST WORK EXPERI ENCE : F/T: Ki tchenhand , 1 983 

PRESENT OCCUPATION : Nil 

PRESNT INCOME : $ 2500-$5000 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : N/I 

CLASS LEVEL : Form Seven 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Ni l 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 February 

STATUS : 1 s t  year adul t s tuden t , 
Part - time 

CLASS : Seven th  Form 

SUBJECTS AND TEACHERS : 

7 t h  Form Art , [N/I] 

ATTENDANCE RECORD : 

Term 1 :  Never at tended school , 
al though marked as ' absent ' 
un t i l  taken off offi cial  roll 
in March -

STATED PURPOSE OF ENROLMENT : 

SOURCE : Unempl oymen t Benefi t ,  Insurance 

L EAVING AGE : 1 7  

QUAL I F I CATIONS : School Cer t i ficate  -
Eng lish , French , La tin , Ma thema t i cs ,  
Sci ence ; Uni versity  En trance -
Engl ish , History,  Chemistry,  Physics . 
Ma thema t i cs ,  Cerami cs 

Time t a b l e  N 9 
lion '/'ues l�cd 1'/wrs Pri 

----
1 1 1 1 1 

ART 

2 

1 0 . 1 5  - 1 0 . 30 INTER\'AL 

2 2 2 2 

ART 
10 . 4 5 - 1 1  

3 

J 3 3 J 
4 

ART 

1 2 . 30-1 . 30 WNCII-1'1HF. 

4 4 4 4 

CJIL'/'/JRAL 

--
5 5 5 5 

ART ELECTIVBS 

Not for qual i fi ca ti on or examination - reported as ' in teres t ' i n  Art . 
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ACTUAL DESTINATION : 

Unempl oyment Benefi t .  Repor ted that  he migh t go overseas . 

RESEARCH PART I C I PAT I ON  

DATA BASE : Ques tionnaire: Part 1 .  
Telephone Conversa t i on: One when con tacted by researcher 

seeki ng informa tion to enrolmen t sta tus .  M. 9 had made some 
en tries in h i s  Diary whi ch he read to the researcher . Some 
extracts perha ps indicate the na t ure of this s t uden t:  

Wednesday ,  22nd [Feb] - slep t  i n  t ill noon - p . m  -
did bank b usiness , had l unch a t  coffee bar , wen t 
to do Corso business , wen t to [Hotel ] , found an ounce 
in the sofa whi ch was old as hel l and harsh b u t  a good 
buzz , decided to get a job and save up $5000 and go 
through Asia to Europe around 1 98 5  to 6 .  Thursday 
pissed off wi th Labour Departmen t over PEP job for 
Corso - I coul dn ' t  have i t  because I was under six 
mon ths unemployed al though Corso wan ted me and I wan ted 
the job too . Hired a television . Apa thy in rel a t i on 
to art  - wor.ked _ i n Trade-A i d  shop , wen t to Ho tel - didn ' t  
l i ke i t  much , and then wen t t o  Stock Cars free • . • • 

Sunday - frustra tion a t  lack of moti va ti on . 

COMt-1ENTS : The meeting where M .  9 and the researcher discussed his 
parti cipa t i on in the research was the one and only time he was present 
i n  the Commonroom , and indeed the school o ther than to enrol . 
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D A T A F I l E : M . l O  

PERSONAL BACKGROUND 

SEX : Male  AGE : 1 7  

MARITAL STATUS : Si ngle 

RES I DENCE :  Flat ting 

PAST WORK EXPERI ENC E :  Nil 

PRESENT EMPLOYMENT : Nil 

PRESENT INCOME : $ 1 000-$2500 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa ti onal (Sta te) 

CLASS L EVEL : Form Fi ve 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 9 February 

LEFT : 1 7  February 

STATUS : 1 s t  year a dul t st uden t ,  
Part - time 

CLASS : Form Six 

SUBJECT S ( T eacher s  unknown ) :  
5 th Form Technical Drawing 
6th Form Engl ish 

ATT ENDANCE RECORD ( Ha l f -days a bs ) : 
Term 1 :  5 / 24  

STAT E D  PURPOSE O F  ENROLMENT : 
To ob tain School Cer tifi ca t e  
in these two subjec ts . 

RESEARCH PART I C I PAT I ON 

DATA BAS E :  Quest i onnaire: Part 1 

ET HNIC GROUP : Pakeha 

CH I LDREN : 0 

RELIGION : N/I 

SOURCE :  Unemploymen t Benefi t 

LEAVING AGE : 1 6  

QUAL I FI CAT IONS : S . C: Me tal work 

r· c b1 11 1 0  1 me a e 
Non Tues I{ et/ Thurs 

1 1 1 1 

ENGLISH TECHNICAL 

DRAWING 

2 

1 0 . 1 5  - 1 0 . 30 IN1'£RVA1. 

2 2 2 
1 0 . 4 5 - 1 1  

TECHNICAL 3 
DRAWING 

3 J 3 . 

4 ENGLISH 
TECIINICAL 

DRAWING 

1 2 . 30 - 1 . 30 WNC/1-TIN/' 
4 4 4 

ENGLISH CULTURAL 

5 5 5 

TECHNICAL EL£CTIV/iS 
OfiAWING 

Personal File: no further informa tion ob tained from this 
source . 

1 

2 

3 

4 

5 

Fr i  

ENGLISH 
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COMMENTS : M . 1 0  was , in fact ,  only seen o n  t wo occasions : when he first 
enrolled on February 9 and when he was issued wi th his diary and 
agreed to par ti cipate further in the research on February 1 3 .  Indeed , 
i t  does appear from my observa tions tha t he may have actual l y  l eft 
school shortly  after February 1 3 ,  ra ther than the March 5 da te gi ven 
in the School Regis ter . A t  a ' maximum ' ,  then , he a t tended school for 
only three weeks . -

I t  is  for t his reason tha t  l i t tl e  da ta rel a t i ng to him was availabl e .  
A l l  efforts t o  locate him , seeki ng further informa tion and his 
co-opera t i on in compl eting t he ques tionnaire-phase,  were to no avail . 
Whi l e  i t  may be surmised tha t M. l O  was one of those who had moved 
from one school to another , wi th a shor t period on the  Unempl oymen t 
Benefi t ,  wi thout any time spen t working , his reasons for l eaving or 
des tinati on remain unknown . 



PERSONAL BACKGROUND 

SEX : Mal e  

D A T A  

AGE : 20  

MARITAL STATUS : Si ngl e 

RESIDENCE : �1/i th parents 

F l l  E :  M .  1 1  

ETHNIC GROUP : Pakeha 

CHILDREN : 0 

RELIGION : None 

3 6  

FATHER ' S  OCCUPATION : Pri n t er MOTHER ' S  OCCUPATION : Machini s t  

FAMI LY S I Z E : 2 PLACE IN FAMILY : 2 

PAST WORK EXPER I ENCE : F/T : Archi tec tural Draugh tsman , 1 980-

PRESENT OCCUPATION :  As above . A ft er l eaving school , M. 1 1  left this job 
to move to Auckland , where he was working as a sal esperson and a t t ending 
Archi tectural School . 

PRESENT INCOME : $7500-$1 0 000 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (Sta te) 

CLASS LEVEL : Form Six 

SOURCE : Own income 

LEAVING AGE : 1 7  

QUALIFICATIONS : School Cer t i fi ca te -
Art , �loodwork 

SUBJ ECTS TAKEN : Engl ish , A r t , f'loodwork , Techni cal Dra wing , [Vork Experi ence 

SYNOPSIS O F  M . l l ' s  COMMENTS REGARDING T H I S  SCHOOLING : 

[Successful experience , l iked school ] 
[Liked] friends , the optional hobby- type classes , work experi ence . 
[Disliked] insti tutional way of running things , i . e .  classes 5 a day ,  
every day .  Too much rou t i n e .  
[In ' below average class ' ,  ' in l ower group in  t h i s  class ' ] · 
[A verage a t tendance , absen t to ' a void punishmen t a t  school ' ]  
[Left as ' wasn ' t  passing exams ' and ' job a vai lable ' ]  

[Der ived from responses to Questionnaire Part 3 - not available for discussion] 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Ongoing s t udy towards New Zealand Cert i fica t e  of Draugh t i ng 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 4 May 



STATUS : 1 s t  year adul t s t uden t ,  
Part - time 

Ti metable H . l l 
· -

Non 

3 7  

'J'uos lvccl 'l'hurs Fri -C .. ---r----- ----· ----- ---
CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6 t h  Form Ma thematics , TM. 1 4  

ATTENDANCE RECORD ( Ha l f-days abs ) 

Term 1 :  1 8/1 24  

STATED REASONS FOR ABSENCES : 

Work commi tmen ts , lost i n t eres t 
i n  school , subjec t more di ffi cul t 
t han expect ed .  

STATED PURPOSE OF ENROLHENT : 

Ongoing s tudy for New Zeal and 
Cert i fi ca te of Draugh ting .  
Long- term goal of entry t o  
Arch i tectural School . 

ACTUAL DESTINATION : 

I I 

2 

I 0 . 1 5  -
2 

3 

3 

4 

4 

MATHS 

5 5 

I I I 

MATHS 

1 0 . 30 INTERVM, 
2 2 2 

1 0 . 4 5 - 1 1  

3 3 3 

MATHS 

1 2 . 30 - 1 . 30 LIJNCJJ-TINE 
4 4 4 

CULTURAL 

5 5 

ELECTII'ES MATilS 

Reported himsel f as an ' Archi tec tural St uden t ' ,  but  the na ture of his 
presen t s t a tus coul d not  be confirmed . 

RESEARCH PART I C I PAT I ON 

DATA BASE : Questionnaire : Part 1 ,  Par t 2 ,  Part 3 .  
Int erviews : Term 1 .  
Diary: i ssued , but  reported that there was ' nothing in  i t ' .  
Par ti cipan t Observa tion : M . l l  was never in  the Commonroom . 

The interview a t  the end of Term 1 was the only extended 
conversa tion wi th this studen t ,  o ther than that where he 
was induc ted as a part i cipan t .  

Telephone Conversa tions : Limi t ed ,  brief informa tion and 
meeting arrangemen ts . 

Personal Fil e :  viewed , but  no addi tional da ta . 

COMMENTS : Wi th the infrequen t con tact , rel a tionships remained t hose of 
subject / i n terviewer . However , M . ll  wil l ingly undert ook t o  compl ete  the 
questionnaires and returned the compl eted forms promptly .  He reported 
that his  job commi t men ts made his return ' di ffi cul t ' ,  al though he also 
noted that the subject was ' more di ffi cul t '  than he had expec ted whi ch 
also con tributed t o  his decision t o  l eave school . 



PERSONAL BACKGROUND 

SEX : Mal e  

D ATA 

AGE : 21 

MAR ITAL STATUS : Singl e 

RESIDENCE : Wi th paren ts 

F I L E :  M . 1 3  

ETHN IC GROUP : Pakeha 

CHI LDREN : 0 

RELIGION : Christian 

3 8  

FATHER ' S  OCCUPATION : Cl ean er MOTHER ' S  OCCUPATION : Ki t chenhand 

FAMI LY S I Z E : 4 PLACE IN FAM I LY : 4 

PAST WORK EXPERIENCE : F/T: Fi t ter and Turner , 1 979- 1 984 

PRESENT OCCUPATION : At enrolment ,  M. 1 3  did not have empl oymen t ,  however 
wi thin a short period he obtained a Part- time job as a fi t ter and turner 
which soon became a ful l - time job . 

PRESENT I NCOME : $1 000-$2500  

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (St a te) 

CLASS LEVEL : Form Fi ve 

SOURCE : Emergency Benefi t 

LEAVING AGE : 1 5  

QUALIFICATIONS : School Cer t i fi ca te -
Ma thema t i cs ,  Engl ish 

SUBJECTS TAKEN : Woodwork , Engl ish , Ma thema t i cs , Techni cal Drawing , Physics 

SYNOPSI S  OF M . 1 3 ' s  COMMENTS REGARDING THIS SCHOOLING : 

I never used to l ike school a t  all , real l y .  I coul dn ' t  wai t to l ea ve , 
actual l y .  I was out working before I was 1 5  - jus t  part - t ime - so t ha t ,  
when I t urned 1 5 ,  I could go s traigh t ou t to work . 
My problem was tha t I couldn ' t  see • . •  the poi n t  i n  doing a l o t  of the 
s tuff they were teaching . We l earn t a l o t  of s tuff tha t I ' ve 
never ever used . 
I used to  go working wi t h  my brother-in-law - ra ther than go to school . 
I guess i t  was a case of using anything to get out of school - I would 
do anything ra ther than go . 
lvhen I was doing Tech . Drawing I just got so bored wi th i t  I just didn ' t  
do i t .  The teacher just seemed to think tha t  as long as you were nice 
and quiet  a t  the  back of the  class , and reading a book , he  didn ' t  worry 
a bou t you - so tha t ' s  all  I did - just sa t down the back of the class 
and read a book . 
That was the worst time I ever had a t  school - was when I [ changed 
school s] . My probl em was tha t we couldn ' t  afford a uni form and 
I ended up ha ving to wear my [previous school ] uniform at [ new school ] 
for qui t e  a few weeks . I got a hel l ' ve hard time over i t .  The other 
kids real ly gave me a hard t ime . But ,  never mind ,  I wea thered i t  - i t  
hardened me up a bi t .  



POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Trade Certifi ca te : Fi t ting ,  Turning , and Machining 

PRESENT ENROU1ENT 

ENROLLED : 29 February 

LEFT : 1 6  Apr i l  

STATUS : 1 s t  year adul t s tuden t ,  
Ful l - t i me 

CLASS :  Form Six 

SUBJECTS AND TEACHERS : 

7th  Form Appl i ed Ma thema t i cs ,  
6th Form Ma thema t i cs ,  [N/I] 
6th Form Engl i sh ,  [N/I] 
6th Form Biol ogy , TM . 1 5  
6th  Form Chemis try , [N/I] 
6th Form Phys i cs ,  TM. 6  

[N/I] 

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  1 4/66  
[ M . l 3  was li sted as ' enrolled ' ,  and even 

as ' prese nt'  and ' abse nt'  until 14 . 6 . 84 

i n  the School Register. Howeve r, he 

' left' school by mid-Apri l followi ng a 

period whe re he had been ' abse nt' for 

every day for two wee ks. The ' record ' 

i n  thi s case i s  not a true re presentation 

of his ' atte ndance ' ] 

STATED REASONS FOR ABSENCES : 

Timetable N 1 3  
lion Tues k'cd Thurs 

1 I 1 I 

CHEI'IISTRY 
APPL IED PIWSICS BIOLOGY 

�lATHS 

2 
1 0  • . 1 5  - APPLIED I O . JO IN'J'ERVAL 

2 MATHS 2 2 

1 0 . 4 5 - 1 1  
ENGL!SII CHEMISTRY BIOLOGY 

3 

ENGLISH 
3 3 J 

ENGLISH 4 CHEMISTRY PIWSICS 
BIOLOGY 

1 2 . 30- 1 . 30 WNCII-'1'1:-11\ 
4 4 4 

PIIYSICS CULTURA l. APPL![Q MATHS 

MATHS 

5 5 5 

MATHS MATHS BIOLOGY ELECTIVf.S 

3 9  

l'ri 
1 

ENGLISH 

2 

MATHS 

3 

APPLlED 
MAT liS 

4 
CHEMISTRY 

5 

PHYSICS 

Took up a ful l - t ime job , found i t  too ' di ffi cul t '  to  adjust to being 
back a t  school , and ' lost interes t ' i n  school . 

STATED PURPOSE OF ENROLMENT : 

To obtain Uni versi ty En trance for fu t ure enrolmen t in Bachel or of 
Engineering degree course . 

ACTUAL DESTINATION : 

Full - time job as fi t ter and turner . By the end of the year , M . 1 3  now 
married wi th  a new chi ld  expressed i n teres t in a teaching career . 

RESEARCH PART I C I PAT I ON 

DATA BAS E : Questionnaire : Par t  1 ,  Par t 2 ,  Part 3 pl us in t er view . 
Diary : issued but  no en tries made . 
Participant  Observa tion : M . 1 3  was onl y a t  school for a few 

weeks , indeed was a t tending for some six weeks , but  only 
a month  saw him frequen t i ng the Commonroom . During t his  
time , M . 1 3  provi ded i nformat i on through a number of  
conversa tions wi th the researcher . 
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Tel ephone Conversa tions : Some made . Firs t , to con tact M . l 3  
t o  determine h i s  s t a tus after h e  ' disappeared ' from the 
Commonroom . As wi t h  many o thers of those who l eft , M . l 3  
jus t did not appear and after some time the  researcher 
sough t to confirm his s ta tus . M. l 3  report ed that  he s t i l l  
intended si t ting the  external examina tions , but  was doing 
the study at home while  working ful l - time . Thi s  did not  
eventua te . A t  the end of  the year , further tel ephone 
conversa tions arranged his compl etion of the Questionnaire 
phase of the i n vest iga t i on .  

Personal File : viewed , but  provi ded no fur ther da ta . 

COMMENTS : Det ermining the actual l ength of M . l 3 ' s enrol men t or his 
a t tendance in class was imposs i bl e .  He was unsure of when he left 
school , al though though t i t  was ' Apri l some time ' and reported tha t he 
had not ' a t tended often ' .  The school records showed him ' enrolled ' un t i l  
June . During h i s  s tay a t  school h e  was often in the Commonroom and 
wil l i ngly part i cipa ted in the research , completing the ques tionnaire 
phase when approached a t  the end of 1 98 4 .  M . l 3  appeared somewhat  
' uncertain ' as  to  his fu t ure career direc tions , al though he did seem 
to have ter t i ary s tudy towards a degree in engineering as a ' major ' 
goal when he enrol l ed .  His reasons for l eaving were gi ven a s  h i s  job 
commi tmen ts , al ong wi th the ' lack of money ' l i ving on the Emergency 
Benefi t .  

TRAVEL TO SCHOOL 

DI STANCE : l km MODE : Bi cycle 



D AT A  

PERSONAL BACKGROUND 

S EX : Hal e  AGE : 20 

MAR ITAL STATUS :  Singl e 

RESI DENCE : Fla t  

4 1  

F I L E :  M .  1 5  

ETHNI C  GROUP : Pakeha 

CHILDREN : 0 

RELIGION : Chri s t ian 

FATHER ' S  OCCUPAT I ON : Photograma tist  t10THER ' S OCCUPATION : Teacher 

FAMILY S I Z E : 3 PLACE IN FAMILY : 1 

PAST WORK EXPERI ENCE : F/T: Horti cul t ural Cade t , Dec 1 980-May 1 98 1 ; Poul try 
Raspberry Farm Labora tory, June 1 98 1 -March 1 983 ; Car Sal es , May 1 983-
March 1 98 4  

PRESENT EMPLOYMENT : Term 2 :  P/T: Newspaper vendor . 

PRESENT I NCOME : Less than $500 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co-educational (Sta te) 

CLASS LEVEL : Form Six 

SOURCE :  Sa vings [Di d report havi ng saved 
$3000 for his re t urn to school ] 

LEAV I NG AGE : 1 6  

QUALI FICAT I ONS : School Cert i fi ca te -
Engl ish , Ma thema t i cs ,  Economi cs , Science , 
Technical Drawing 

SUBJECTS TAKEN : Ma thema t i cs , Engl ish , Physics , Biology , Chemis try 

SYNOP S I S  OF M . l S ' s  COMMENTS REGARDING T H I S  SCHOOLING : 

[Liked] girl friend , working in the can teen - the rel a t i vel y easy-goi ng 
l i fes tyl e . 
[Disl iked] Senior Mistress , and one or two peopl e forced to associ a te 
wi th - a coupl e of the o ther s t uden ts . 
[Absen t ]  i n  the Sixth  Form because I didn ' t  l i ke school , so s tayed away,  
and I wan ted t o  be  wi th  the girl friend . 
[Left school ] I had a job l i ned up , yeah . Bu t I didn ' t  a c t ually  l eave 
for one - I didn ' t  l eave part-way through or anything - I l eft a t  the 
end of the year . 
I used t o  take lots of time off , but  the only time I was a c t ual l y  marked 
absent was a day I was actual l y  crook . I used to get on really  well wi th  
all  my teachers and they jus t used t o  mark me  ' presen t ' ,  whe t her I was or  
not . They used to think I was down t he Can t een - . . .  I always used t o  
have t h e  excuse o f  being down the Can teen o r  doing this , tha t , o r  the 
o ther thing - and if they checked up , tha t ' s  usual l y  where I was , so they 
probably jus t didn ' t  bother after tha t .  



POST-SCHOOL QUAL I F I CAT I ONS/TRAI N I NG 

Nil 

PRESHJT ENROLMENT 

ENROLLED : 2 6  March 

LEFT : 30 November 

STATUS : 1 s t  year adul t studen t ,  
Ful l - t ime 

CLASS : Form Si x 

SUBJECTS AND TEACHERS : 

6th Form Engl ish , TF . l  
6 th Form Economi cs , TF . 3  
6th Form Biology, TF . 7 
6th Form Physics , TM. 6  

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 : 1 / 5 2  
Term 2 :  1 4/1 22 
Term 3 :  9/9 4 

STATED REASONS FOR ABSENCES : 

4 2  

Timetable M 1 5  
..=c:-: 

Non 1'ues lverl 1'1/Ur.S l'ri 

1 1 1 I 1 

ENGL!SII PHYSICS ECONO/Il!CS BIOLOGY 

2 
/ 0 . 1 5  - ENGLISH / 0 .  'j(J 1 N1'EIIVAL 

2 2 2 2 
ECONOMICS 

1 0 . 4 5 - 1 1 
BIOLOGY 

3 

J 'j J J 

BIOLOGY 4 PHYSICS ENGLI�II 
ECONOMICS 

1 2  • .10 - 1 . 30 WNCII-1'UIE 

4 4 4 4 

PHYSICS CULTU/11\L ENGL I !lit 

5 5 5 5 

BIOLOGY ECONOMICS ELECTIVES PHYSICS 

I got t o  the stage where I real l y  didn ' t  give a stuff . I knew tha t I 
wasn ' t  going to be abl e to get i t  A ccredi ted - um - and I wasn ' t  
parti cularl y interes ted in si t ting [ laugh ] .  So , I jus t though t "Wel l , 
bugger i t " - and I t reat ed i t  from t hen on more as a hol i day than 
anything else . Very infrequent a t tendances . [M . 1 5  pu t part of his 
' di ffi cul ties ' down to having s tarted ' la te '  - this mean t  he never 
' caugh t up ' and coul d not 'gain ' the necessary marks , so his  a t tendance 
dropped off .  The offi cial figures i n  M . I S ' s case appear wel l  bel ow the 
number h e  was absent for - for i ns tance , he was absent for t hree weeks 
in a row during Term 2 ,  but  this does not  appear in the record] . 

STATED PURPOS E  OF ENROLMENT : 

To obtain  Uni vers i t y  En trance . Long-term goals expressed i n  terms of 
gaining a ' better job ' al though nothing specifi ed . 

ACTUAL DESTINATION : 

M. l 5  ob t ai ned a full - time job as a t rainee bank offi cer a t  the end of 
the year . This he reported as being ' possible ' as the empl oyers had 
viewed h i s  return to school very favourably.  M . 1 5  also worked part - time 
at  a l ocal garage where the researcher continued to encoun t er him often 
throughout  the year following the presen t research . 



ACADEt·1 I C RECORD 

SCHOOL R EPORTS : 

Record of Progress for: M . J 5  N i d-Year 
Absences (/la 1 f -IJDys) : 4 

Subject Nark Level jn Class /:'(fo r t  Remarks 
'J'erm Exam 

�1. 1 5  has worked wel l however he rlid nut provide 
ENGLISH '•0 c E 0 E:!f iOUtJI"l LJctail in his exami11<:stion to ga i n  good 

marks. 

M. 15 has arlapted well to this subjec t .  He must 
ECmJOMICS 61 0 8 c remember to hand in written work and attend class 

more regularly. 

PHYSICS toO 0 D 
f1. 1 5  is working hard in this subject and with 

8 perserverance will achieve a satisfactory standard. 

You are working hard and achieving good resul ts. 
BIOLOGY 62 � C+ � Keep up the good work . 

D. 1 : Keep up wilh the hard work and reguJ ar attendance and success can be yours at the end of the year . 

Your leadership in the Adult C01M10nroOcn is much appreciated. 

Record of Progress for : ,1/, ] 5  F.nd-of- Year 
A/Jsences (Ha l f-Days):  1 2  

Subjec t Nark Le ve.l. in Class Effort l?emarks 
Term Exam 

You need to attend class and hand in nore wotk 

ENGLISH 47 E C- C- to increase your marks. 

Spasmodic at tendance reflects lhe grades you have 
ECntlOMICS 54 E c C- achieved I 

Thorough revislon is now needed lo this subject 
PHYSICS 2B D 0 c if results are to be inlJroved. 

You have 11.10rked well this year, Pl.15,  and achieved 
BIOLOGY 65 C +  C+ B good results. You have plenty of ability and 

conlOOfl-sense which would have told you that better 

attendance would iR1Jrove your results even further. 

D . l :  I hope that you can reach your goal of University Entrance in spite of your lack of attendance at 

times. Your positive ilttitude and confident manner will heJp to see you throul)h. Good luck . 

4 3  



EXTERNAL EXAMINATIONS : 

Uni versi ty  En trance : Engl ish ,  40 
Biology. 61 
Economi cs , 5 6  
Physics , 3 7  

RESEARCH PART I C I PAT ION 

DATA BASE : Ques tionnaire : Par t 1 ,  Par t  2 ,  Par t 3 pl us i n terview.  
Interviews : Term 1 ,  Term 2 ,  Term 3 .  
Diary : Some entries made , Term 1 only.  
Part i cipan t Observa tion : When not ' absen t ' ,  M . l 5  was a 

frequen t user of the Commonroom whi ch saw consi derable  

44 

da ta being col l ected during the year . M. l 5  also approached 
the researcher from the ou tset wi th addi tional i nforma t i on 
concerni ng his acti vi t i es and experiences . 

Telephone Conversa tions : some , but  predominan tly  during 
examina t i on times to ga ther impressions or , other times , to 
arrange meetings . 

Personal Fil e :  viewed , but  no addi t ional informa t i on .  

Cm.1MENTS :  M . l 5 ,  cal l ed the ' car sal esman ' b y  his peers , had a very 
confiden t and outgoing manner . He a t t empted to ins tiga te grea ter 
out -of-school in teract ion among the group - sugges ting visi ts to the 
hotel , for i ns tance - but these were relati vel y unsuccessful . He had 
some social in tera c t i on wi th a few of the o ther adul t s t uden ts - M. 6 ,  
F . l 7 ,  F . 23 ,  and F . l 5  (in order of frequency) . Duri ng Term 2 ,  he was 
often observed si t ting in his  car l i s t ening to the radio ra ther than 
coming to the Commonroom - sometimes in the company of a femal e  pupil 
a t  the school (a juni or by her uni form) - this si t ua t i on was never 
explained by M . l 5 .  

A DAY I N  THE L I FE OF AN ADULT STUDENT 

Rose about l Oam.  Supposed to have my firs t class then , Engl i sh , b u t  
had decided t o  skip i t  because haven ' t  compl eted Eng Assignment yet .  
Had a shower & les i urley( ?)  breakfast ,  then went t o  Economi cs ( 4 th 
Period - i . e 1 1 . 45 )  sa t in common Room for 1 5  min because earl y.  1 2 . 30 
Took one o f  the girls out for l unch ( Don ' t  say anything i f  you val ue 
your l i fe ! )  Lunch i n  Town then back t o  my place for approx 1 hour . 
!'len t  back to school 2 . 30 for Biology. rven t up town for fhour after 
school , t hen home . Did some Eng . Assing . then wa tched M. A . S . H! 
6 . 30 had Tea , then talked & generall y  stuffed around ( i e  maki ng coffee , 
doing dishes , etc) un till  8 . 00 .  fva tched Fai r  Go , Inside Straigh t ,  
Fresh Fields ,  Van Der Valk ,  and Hawa i i  Fi ve-0, whil e  talki ng wi t h  
Fla tma t es and a coupl e o f  fri ends who dropped around . Ma tes went h ome 
about 1 . 30-200  so went to bed . 

TRAVEL TO SCHOOL 

DI STANCE : 5km 

(Diary, M . l 5 ,  1 8 . 9 . 84)  

MODE : Car 



D AT A  

PERSONAL BACKGROUND 

SEX : Hal e  AGE : 1 6  

MARITAL STATUS : Si ngle 

RES I DENCE : fv'i th parents 

F l  L E : M . 1 6 

ETHNI C GROUP : Pakeha 

C H I LDREN : 0 

RELIGION : A thiest 

4 5  

FATHER ' S  OCCUPATION : Aircraft Engineer MOTHER ' S  OCCUPATION : Secretary 

FAMILY S I Z E : 2 PLACE I N  FAMI LY : 1 

PAST WORK EXPERI ENCE : F/T: Farm Labourer , Sept 1 983-Jan 1 98 4  

PRESENT OCCUPATION : P/T: Fish shop 

PRESENT INCOME : $ 500-$1 000 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co�educa tional (Sta te)  

CLASS LEVEL : Form Fi ve 

SOURCE :  Income , Parent s , Emergency Benefi t 

LEAVING AGE : 1 5  

QUALI F I CATIONS : Ni l 

SUBJECTS TAKEN : Engl i sh , Ma thema t i cs ,  Economi cs , Geography,  Science 

SYNOP S I S  OF M . l 6 ' s  COMMENTS REGARDING TH I S  SCHOOLING : 

[Disl iked] Mai nly the authori t y  the teachers have - I don ' t  l ike being 
t ol d  wha t  to do . Assembl y - e . g .  s tand , si t ,  everyone follows l i ke 
sheep . 
[ This year was the ' bes t'] ' cause the o ther years I ' ve been a naugh t y  
boy , to say the least . Um - jus t mainly troubl e about wearing mufti -
being smart t o  the teachers . Things l ike that - tha t was mainly i n  
t h e  Fourth and Fifth Form . Detentions , cane , being kicked o u t  of 
class for bei ng smart to the teacher - jus t things l ike tha t . 
[Reported having had onl y  infrequen t a bsences] 
[Left to take up a job] 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 2 7  February - as Adul t Studen t .  Original l y  enrol l ed - 1 
February - as a ful l - t ime pupil returning i n  the Fifth Form . 

LEFT : 30 November 
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STATUS : 1st  year adul t studen t ,  Ful l - t ime . 

CLASS : Form Fi ve 

SUBJ ECTS AND TEACHERS : 

5 th Form Engl ish , TF . l l  
5 t h  Form Bi ology, T/1. 1 8  
5 t h  Form Science , TM . B  
5 t h  Form Economi cs , TM. 1 2  

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  9 /  90' 
Term 2 :  9 / 1 22 
Term 3 :  2 5 / 9 4 

STATED REASONS FOR ABSENCES : 

I had to s tay home and wa tch ' Prisoner ' [T . V .  ' Soap ' - on Tuesdays and 
Thursdays during the earl y a fternoon ] .  The transpor t was the problem 
I had i n  Term Three when I was fixing up my bike [at  the time ,  M . 1 6  
reported having been away from school for t wo weeks whi l e  he repaired 
his motorbike] . [M. l 6  also repor ted that he did not a t tend ' revision ' 
l essons - which saw him almost con t i nuously absen t fol l owing the 
school end-of-year examina t i ons - as they were a ' was te of time ' ] .  

STATED PURPOSE OF ENROLMENT : 

To obtain School Certifi ca t e .  Long-term goal reported as a career i n  
broadcasting . M . l 6  d i d  have some occasions when he ' appeared ' o n  the 
s t udent radio at the l ocal uni versi ty.  

ACTUAL DESTINATION : 

M . 1 6  returned to school the foll owi ng year , having been ' unsuccessful ' 
in  the School Certifi ca t e  exami na tions . 

Timetl! b l e  N 1 6  
�-

. . 

Non Tues IV eel T/1 11rS Fr i 
1 1 1 1 1 

ECON()ll!CS 
SCIENCE BIOLOGY 

2 
1 0 . 1 5  - 1 0 . 30 .1N'1'1:'RVAL 

2 2 2 2 

1 0 . 4 5 - 1 .1 
BIOLOGY J ECDrJ()ll!CS ENGLISH 

J 3 1 1 

4 

BIOLOGY 
ECON()lll.CS SCIENCE 

1 2 . 30 - 1 . 30 WNCII-'1'1 Nli 

4 4 4 4 

SCIENCE CULTURAL ENGLISH ECON!JIIliCS 

5 5 5 5 

EIIGLISH ENGLISH AHlLOGY lil.ECTT VRS SCIENCE 



ACADEM I C  RECORD 

SCHOOL REPORTS : 

Report · of Progress for : M . l 6  Hirl-Yenr 
A bsences (Ha l f-Days) : 16  

Subject Nark Level in Class f;ffort Remarks 
Term Exam 

Increased attendance could improve M . 1 6 1  s grades. 
ENGLISH 53 c c c 

M . 1 6  has gut a good understanding of the concepts 
BIOLOGY 39 D D C- involved in Bi ology . Better IIX)tk habi ts will 

improve results. 

Inc L"eased attendance could in�Hove M . 1 6 1 s  grades. 
SCIENCE 50 c C- c 

You have a good understanding of the subject but 
ECDNDfli!CS 57 C- c C t  need to concentrate o n  irrproving your lllt itten work. 

J). J :  You need to improve your attendance record , M. 16.  You seem to spend too much time in the Adult 
Conmonroom talking instead of studying. I am sure that, with a bigger COIJJni truent ,  you could really 
llflJrOve your grades. 

Record of Progress for : 11. 1 6  End-of-Year 
A bsences (Ha l f-/Jays) : 1 0  

Subject Nark Le ve l j n  Class Effort Remarks 
Term Exam 

Concentrated <tnd consistent revision could see f11. 1 6  
ENCLISH 44 c D c being successful in the external exams . 

IYI. 1 6  has the ability to achieve better results.  He 
B!DLDGY 49 ( C- D must hand in a l l  work for marking and do careful 

revision to pass external exams. 

SCIENCE 52 0 c c 
M . 1 6  has the ability to do well in this subject. 
lie rrust make an effort to revise his work to improve 
his marks. 

You have tdorked steadily this year, M . 1 6 ,  however 
ECDNDfliiCS 43 c C- c. you must increase the effort for the remainder 

of the year. 

D . l :  You have the potential to pass School Certificate M. 16. Really pllt as nuch effort as you can into 
your final revision. Good luck ! 

P . 1 : Revision and effoct over the next few weel<s will see you succeed .in the examinations. 

4 7  



EXTERNAL EXAMINATIONS : 

School Cert i fi ca t e :  

RESEARCH PART I C I PAT I ON 

Engl ish , 3 7  
Economi cs , 5 4  
Science , 41  
Bi ol ogy, 41 

48 

DATA BASE : Questionnaire : Part 1 ,  Part 2 ,  Par t  3 pl us in terview . 
In tervi ews : Term 2 ,  Term 3 .  
Diary: issued and mai n tained , al though en tries brief and 

rela t i vely non-informat i ve .  
Par ticipant  Observa tion : From the t ime he ' arri ved ' i n  t he 

Commonroom , N . 1 6  was frequen tly  present and the focus of 
much commen t .  It was this which  l ed to him being ' inducted ' 
into the research after a period of ' covert ' observa tion 
[see , Ethi cs ] . A considerable amount of data was deri ved 
from the observa t i ons of M. 1 6  - both  direc tly from or 
pertaining to his a c t i v i t i es ,  or as a resul t of the remarks 
o t hers made about h i m .  

Tel ephone Conversa tions : meeting arrangemen ts and fol l ow-up on 
examina tions only .  

Personal Fil e :  viewed , but  n o  addi t i onal informa tion . M . 1 6  
expressed some concern t o  the Dean abou t possible  researcher 
access to this fil e ,  b u t  did not raise this wi th  the a ut hor 
when gi ven an opport uni ty  to do so [see , Ethics ] . No 
reason for his concern coul d be  ascertained . 

COMMENTS :  M . 1 6  represen t ed the mos t ' di ffi cul t '  case regardi ng his rol e in 
the presen t research , a ' di ffi cul ty ' stemming as much from the perceptions 
of the researcher as anything else . Some commen ts made i n  the Fiel dnotes 
shor t l y  after he ' arri ved ' i n  the Commonroom i l l ustra te the issue : 

Thi s  part i cular student has presented quite a d i lemma as f a r  as the 
researcher· is concerned . He has been here for about a week , or pos s i b l y  
a b i t  longer ,  and j ust arrived i n  the Commonroom . At f i rs t  i t  was thought 
that he was one of the S i xth Form pupi l s  who have been uti l i s i n g  the 
Commonroom [ on s ome days to have a smoke ] .  Howeve r ,  some subsequent 
comments he made i n d i c ated that he was in the F i fth Form . One day l a s t  
week he announced that h e  mus t  be the younge s t  adu l t  student a s  " I ' m  not 
s ixteen yet " ,  an announcement whi ch was greeted by a look of s urpri se by 
F . l 4 and F . 1 5 who were both present at the time . He has not f i tted i n  
with the group , but whether this i s  due t o  h i s  age , h i s  [ ch a i n ] smok i ng , 
or h i s  frequent habit of making sweeping genera l i sa t i ons about every 
topic remains uncerta i n . The probl em comes f rom whether thi s  
person i s  a n  ' ad u l t  student ' a s  h e  does not f u l f i l  e i ther the requ i r ement 
of age nor that of hav i ng had l e f t  s chool for a per i od of one y e a r . That 
he i s  having an e f f e c t  on the other i s ,  however ,  apparent f rom the 
comments of F . 3 2 :  

He pisses me off! He keeps on coming in here , swi tches 
on the heaters and then shuts a l l  t h e  windows . To make 
i t  worse he chain-smokes all the time as wel l . Why 
do they allow  someone tha t  young [having been informed by 
the researcher of M . 1 6 ' s age] t o  become an adul t s tuden t !  
There ' s  no way he is  an adul t and i t  makes i t  di ffi cul t 
for us as wel l put t i ng up wi th  someone that  young and 
imma t ure ! It pisses me off!  

(F . 32 ,  Fieldno tes , 9 . 4 . 84)  
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Accordingly , he w i l l  b e  g i ven a code numb e r  s o  that he m a y  be ref erred 
to a s  he does f r equent the Commonroom most days . He wi l l  go under the 
code of M . 1 6 f rom now on . A s  far as the description provided b y  F . 3 2 
i s  concerned , h e r  a s sessment i s  very accurat e . He has turned the 
heaters on most days recen t l y ,  independent of the tempe rature in the 
room or the wi shes of the other student s . He does tend to chai n - smoke , 
l i ghting one c ig arette from the previous one and often l eaves them 
goi ng i n  an a shtray when he f in i she s . 

( Fi e l dnotes , 9 . 4 . 8 4 )  

This  si t ua t i on t hen persis ted un til  near the end of Term Two when 
the decision was taken that ethical considerat ions coul d no l onger 
permi t such ' cover t ' observa tion , part i cularly in view of the fac t  tha t 
M. l 6  had con t in ued t o  be a ' dominant '  topi c of comment  from both his  
peers and his  t eachers .  The overall  consensus was tha t M. 1 6  ' shoul d 
no t ' be an adul t s t uden t - due to both age and ' behaviours ' - al though 
there were some - such as F . 1 0 ,  F . 1 3 ,  and F . 30 - who ' accept ed ' him to 
some extent . Hi s t eachers con tinued to refer to M. 1 6  as ' di fferen t '  
from the ' usual adul t studen t ' ,  al though they did report some degree 
to whi ch he had ' ma tured ' during the course of the year . 

M. 1 6  was dul y i nduc ted , informed of the na t ure of the research , and 
informed tha t his retrospect i ve ' approval ' for observa t i ons was being 
sough t .  Over the  remainder of the research , M . 1 6  was a very wil l i ng 
participan t .  

A DAY I N  THE L I FE OF AN ADULT STUDENT 

Got up Bam . !'lent  t o  school 9am . Left a t  midday. Had a den ti s t  appt . a t  
1 2 . 30 got ou t a t  1 . 1 5pm . Had some l unch . Started mowing the lawns a t  
1 . 45pm . Wa t ch ed Prisoner a t  2 . 30pm . A t  3 . 30 thought I would  get tea 
ready. Had tea 5 . 3 0pm . After tea 6 . 1 5  wen t into  fun parl our for Pi nbal l 
Cl ub nigh t .  Got t o  bed 1 1 . 40pm . 

TRAVEL TO SCHOOL 

DI STANCE : 2 . 5km 

(Diary, M . 1 6 ,  1 8 . 9 . 84) 

MODE : Mo torbike 



PERSONAL BACKGROUND 

SEX : Nale  

D A T A 

AGE : 1 8  

MARITAL STATUS : Single 

RESI DENCE : lv'i th paren ts 

F I L E :  M .  1 7  

ETHNIC GROUP : Pakeha 

CHILDREN : 0 

RELIGION : Angl i can 

50 

FATHER ' S  OCCUPATION : Carpen t er MOTHER ' S  OCCUPATION : Manageress 

FAMI LY S I Z E : 4 PLACE IN FAMILY : 2 

PAST \oJORK EXPERIENCE : F /T :  Farm Hand , 1 983 - 1 984 

PRESENT OCCUPATION : P/T: Mi lking , 1 2hrs/wk 

PRESENT INCOME : $500-$1 000 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (Sta t e) 

CLASS LEVEL : Form Seven 
(beginning of year) 

SOURCE : Income , paren ts , sa vi ngs 

L EAVING AGE : 1 7  

QUALIFI CATIONS : School Cer t i fi ca te -
Engl ish , Ma thema t i cs ,  Sci ence , Biology , 
French ; Uni versi t y  En trance - Engl ish , 
Biology, Chemis try , Physi cs , Ma thema t i cs 

S UBJECTS TAKEN : Biology , Chemi stry, Physics , P� thema t i cs ,  Engl ish 

S YNOPSI S  OF M . l 7 ' s  COMMENTS REGARDI NG THIS SCHOOLING : 

[Achievemen t repor ted as ' above a verage ' ]  Yeah - I got U . E  and star ted 
i n  the Seventh  Form before I l eft . 
[Liked - ' success i n  subjec ts ' ]  Yeah - just mainly the science subjec ts 
that was really wha t  I was aiming for . 
[Disl iked] The competi tion in accredi ting .  
I didn ' t  disl ike school t o tal ly ,  all  the way through i t  - onl y ,  real l y ,  
when i t  came to that end part . I real l y  got sick of i t  a t  the end - I 
coul dn ' t  get into i t .  Mainly,  there , the reason I l eft was tha t  I got 
offered that job - tha t was the major reason I left - bu t ,  the dislike 
of school was a minor reason a t  that  time . 

[M . 1 7  had reported tha t  he was experiencing ' di ffi cul ty  set t l ing i n  to 
t he Sevent h  Form ' at  the s tart of the year - so when offered a job he 
decided t o  l ea ve school ] 
[M . 1 7  reported ' infrequen t ' absences whi l e  a t  school ] 

POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Nil 



PRESENT ENROLMENT 

ENROLLED : 26 April 

LEFT : 30 November 

STATUS :  1 s t  year adu l t  s tuden t , Ful l - time 

CLAS S : Form Seven 

SUBJECTS AND TEACHERS : 

7 t h  Form Physi �s ,  TN. 6  
7 t h  Form Ma thema t i cs ,  TM. 4  
7 t h  Form Chemis try, TM. B  
7 t h  Form Bi ol ogy , TN. 1 5  

ATTENDANCE RECORD ( Ha l f -days 

Term 1 :  0/1 4 
Term 2 :  0/1 2 2  
Term 3 :  1 /94 

STATED R EASONS FOR ABSENCES : 

abs ) : 

5 1  

[M. 1 7  ra ted h i s  a t tendance a s  ' average ' ]  Proabably t h e  mai n  reason was 
tha t I coul dn ' t  be bothered . Yeah - i t  wasn ' t  so much , i t  migh t have 
jus t been . the odd class here and there . Say, i f  i t  was an hour or t wo 
after another one ,  I ' d  decide to go home and do some work . I t  was easier 
to go home and do some work ra ther than waste all tha t time a t  school -
i f  one class was i n  the l a te a fternoon and the one before was in the 
morning . 

STATED PURPOSE OF ENROLMENT : 

' Preparation ' for ' next year ' - M. 1 7  reported that his  only purpose of 
enrolment was t o  have a ' trial run ' for his l ong-term goal of en try to 
uni versity  i n  pursuit  of a degree i n  Veterinary Sci ence . 

ACTUAL DESTINAT I ON : 

M. 1 7  enrol l ed a t  uni versi ty,  t hereby ' achievi ng ' this goal . 

Timetable N. 1 7  
Non Tues il'ec/ Tl!urB Fr i 

1 I 1 1 1 

CHEMISTRY 
MATHS PHYSICS 

2 

1 0 . 1 5  - 1 0 . 30 I N'fERI'AL 
2 2 2 2 

PHYSICS 
1 0 . 4 5 - l l  

3 
CHEMISTRY BIOLOGY 

J 3 J J 
4 

PIIYS!CS 
CI IEM!STRY MATHS 

1 2 . 30-1 . 30 LUNCH -1'I NIT 

4 4 4 4 

I�ATHS CULTURAL BIOLOGY CHEMISTRY 

5 5 5 5 

BIOLOGY BIOLOGY PHYSICS ELEC'flVK'i MATHS 



A CADEt� I C RECORD 

SCHOOL REPORTS : 

Record of Prog ress for :  
Absences (1/al {-/Jays) : 0 

Subject 

PHYSICS 

MAillS 

DHK.or.Y 

CHEMISTnY 

Mark Level in Class 

67 

30 

to? 

64 

Term Exam 

C-

C-

C+ 

N . J 7  

Effort 

c 

M;d-Year 

Remarks 

A pleasing resu l t  after such a short time. M . 1 7  
has a gooLI understanding of the materi a l .  

A oood result cons ldering your l a t e  s l a r t  lu the 

lerm. You w i l l  reach Oursary standard at this 

rate. 3U� {ftledian '�'• ) .  

Your nxwu i nal l o1 1  re�;uJ t.s wen? very good 

CCJII:dt.lc L i t ly ll u.! si\Ol'l Limu you have lleen iu class. 

A pleasing result considering lhu sho r t  time you 

have been in c l ass. 64� (Nedlan 63� ) .  

n . J :  I t  i s  difficult coming into school late i n  the year knowing that you have missed so much work . 

have only admiration for the way you have worked and studied. Keep it up and success can be yours 

at the end of the year .  

Record of Prog ress for : N . J l  End-of-Year 
Absences (Half-Days) : 2 

Subject Nark Level in Cl ass E f for t RemBrks 
Term Exam 

�1. 1 7  has made sound progress with his work. 
CHEMISTRY 62 C- c. 8 barn sa. Median 51 � .  

A slightly disappointing examination result after 
PHYSICS loB c c B some excellent work dur lng the year. 

You will have to revise fully before the final 
BIOLOGY 1\bs c ( C• )  B examination. 

MATHS 
M . 1 7  has gained rruch of the ground lost through 

Abs c N . A .  8 starting late and is making good progress. Ask 

more questions when having difficulty 1'1. 1 7 .  

-

D. 1 : You have worked well throughout the year M . 1 7 ,  1 appreciate your regular at tendance and your 

determination to succeed. lhe best of luck in the Bursary examinations. 

5 2  
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EXTERNAL EXAMINATIONS : 

Uni versi ty Bursaries : Biol ogy , 2 8  
Chemis try, 62  
Physi cs , 5 7  
Ma thema t i cs ,  Absen t 

RESEARCH PART I C I PAT ION 

DATA BASE : Questionnaire : Par t 1 ,  Par t  2 ,  Part 3 pl us in terview.  
In t erviews :  Term 1 ,  Term 2 ,  Term 3 .  
Diary : issued , but  no en tries made . M . 1 7  did report making 

some en tries towards the end of the year , but  then ' coul dn ' t  
find the Diary ' . 

Par ti cipant Observa t i on : M . l l  was a fairl y  regular a t tender i n  
the Commonroom , a n d  hel d a number of con versa tions wi th  the 
researcher during the course of the year . His i n t erac tions 
wi th the other adul t s t udents , however , were minimal . This ,  
M . 1 7  a t tributed t o  his ' la te arri val ' and tha t  ' by then ' all  
t he group ' knew each o ther ' and he fel t a l i t tl e  ' isola ted ' .  
He did spend mos t of his t ime in the Commonroom talking wi th  
t wo Asian s t uden t s  who were also doi ng some Seven th Form 
subjec ts , as wel l as an E . S . L  course . On a n umber of 
occasi ons , M . 1 7  reported tha t  he ' wi shed ' he had enrol led 
earl ier in the year , and that enrolmen t as a ' pupil ' would 
have ' been bet ter ' as he fel t ' closer ' to  them . 

Tel ephone Conversa t i ons : examina tion fol l ow-up and meeting 
arrangements onl y .  

Personal Fi le : viewed , but  n o  addi ti onal da ta . 

COHMENTS : M . 1 7  appeared ra ther ' shy ' upon first arri ving , al though he 
did not make many effor ts a t  ' mixi ng ' wi th  the o ther adul t s t udents , 
seeming to prefer to si t apa r t  or wi th  the Asian s t udents . He also 
appeared t o  feel rather ambi valen t  regarding his s ta t us as an ' adul t 
s t uden t '  - repor ting that he fel t ' isol a ted ' i n  the classroom and woul d 
l i ke t o  be more invol ved wi t h  the social acti vi t ies of the pupi l s  - on 
some occasions noting tha t  he shoul d have enroll ed as a ' pupi l ' in the 
Seven t h  Form . Summing up his  year , M . l l  fel t that he had gained ' very 
l i t tl e '  - that  he had not worked ' as hard ' as he ' should have ' and tha t 
the  ' rela tionships ' - wi th  both  adul t s tuden ts and pupi l s  - had no t 
' devel oped ' a t  all . 

A DAY I N  THE L I FE OF AN ADULT STUDENT 

5 . 00 
5 . 20 
5 . 30 

8 . 00 
8 . 20 
8 . 30 
9 . 05 
9 . 1 5  
1 0 . 00 
1 0 . 00 -1 0 . 1 5  
1 0 . 1 5- 1 1 . 00 
1 1 . 00 -1 1 . 45 

Got up & made a cup of coffee 
Left for the farm 
Arri ved a t  the farm & started mil ki ng . Mi lked on 

my own whi l s t  Andrew did running abou t .  
Finished milking 
Left farm for home 
Arri ved h ome , showered and had breakfast  
Left for school 
Arri ved a t  school , went to Chemis try class 
Fi nished Chemis t ry 
In terval 
Free per i od ,  read some of physics book 
Biol ogy (did  next to nothing) 



1 1 . 45-1 2 . 30 

2 . 30 
3 . 30 
• L OO 
6 . 30 
6 . 50 

8 . 30 
1 0 . 30 

TRAVEL TO SCHOOL 

DI STANCE : 6 . 5km 

5 4  

Physics . No class after l unch , so I wen t to the 
Gym (Olympian) 

Arri ved home & had some l unch 
Left for farm 
Start ed milking � hour l a t e .  Had trouble wi th  hei fers 
La te finish 
Arri ved home , had t ea 
Looked a t  some physics for tes t  tomorrow 
Hil l  Stree t  Bl ues 
Bed 

(Diary, M . l 7 ,  1 8 . 9 . 8 4 )  

MODE : Car ,  motorbike 
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D AT A  F I L E : F . 9 

PERSONAL BACKGROUND 

SEX : Femal e AGE : 1 7  

MARITAL STATUS : Si ngle 

RESIDENCE : Wi th  paren ts 

PAST WORK EXPERIENCE : Ni l 

ETHNIC GROUP : Pakeha 

CHILDREN : 0 

PRESENT OCCUPATION : P/T: Fish shop 

PRESENT I NCOME : Less than $500 

PREV IOUS SCHOOL ING RECORD 

SCHOOL : Co-educa tional (Sta te) 

CLASS LEVEL : Form Six 

POST-SCHOOL QUALI F I CAT IONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 9 April 

STATUS : 1 s t  year adul t s tuden t ,  
Part - time 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th Form Geography ,  [N/I] 
6th Form Economi cs , TF . 3  
6th Form Biology, TF . 7  

ATTENDANCE RECORD ( Ha l f-days abs ) : 

Term 1 :  3 2 / 94 

STATED PURPOSE OF ENROLMENT : 

Obtain Uni versi ty  En trance . 

SOURCE : Income , parents , savings , 
Emergency Benefi t 

LEAVING AGE : 1 7  

QUALIFICATIONS : School Cer t i fi ca te -
Engl i sh ,  Geography ;  Six t h  Form 
Certifi ca te - Economi cs , Engl ish , Biol ogy, 
Geography;  Uni versi ty En trance - Engl ish ; 
Pi tmans [ Typing] - In termedi a te 

1' · tab l e  I' 9 1me 
Non 

1 1 

GEOGRAPfiY 

2 

1 0 . 1 5  -

2 

EcoNorqrcs 
3 

3 

O!OLOGY 
4 

4 

5 5 

1'ues 

1 

GEOGRAPHY 

2 

1 0 . 4 5 - 1  I 

BIOLOGY 
3 

ECONCmCS 

1 2 . 30 1 . 30 

4 

CUI.TIJRAL 

5 

lvtJcl 1'/wrs Fri. 
l I 

ECON()Y!!CS BIOlOGY 

1 0 . 30 IN1'£RVA/, 
2 2 

BIOLOGY 

3 3 

GEOGRAPI-IY 

LUNC/1-TINE 

4 4 

GEOGRAPHY 

5 

EcoNorqrcs ELECT IVES 

Long-term goal - Kindergarten teacher 
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ACTUAL DESTINATION : 

A t  last con tact , F . 9 reported having a Part - time posi tion as Chi l d  Care 
Assistant  in a kindergarten . 

RESEARCH PART I C I PAT I ON  

DATA BASE : Questionnaire : Part 1 .  When o ther Parts of t h e  Questionnaire 
were prepared , F . 9 ' s  address was obtained from her parents -
she had moved to a fla t  - and t he questionnaire forms were 
posted t o  her . These were fol lowed up by two l e t ters 
request i ng her ' assistance ' by comple ting the forms and 
ret urning them to the researcher . No reply was recei ved . 

Diary : issued , and F . 9 repor ted ha ving made en tri es but  this 
was never presen t ed .  

Participant  Observa t i on : During her time a t  school , F . 9  was 
a regular participan t i n  Commonroom in teractions to the exten t 
where she - · and o ther members of the ' younger group ' (M. 4 ,  
M. 7 ,  F . 1 3 ,  F . 1 5  - i n  par ti cular) domina ted the fiel dno tes 
during this time . This  group were mos t often i n  the room and 
dominated both space and conversa tions . There was a period 
where this became the ' in group ' and others - s uch as F . l l  and 
F . 1 7  appeared to make considerable ' efforts ' a t  being 
' accepted ' by the ' l eaders ' (F . 9 ,  F . l S) - generally  only to be 
' rebuffed ' ,  especial l y  F . l l  who was qui t e  openl y rejec ted 
when her efforts a t  joining, conversa tions were ' ignored ' .  
During this time , F . 9 and F . 1 5  formed a close friendshi p ,  
sometimes taking themsel ves ou t o f  t h e  Commonroom t o  hold 
' pri va t e  discussi ons ' .  These t wo had a number of social 
con tacts outside the school - and often would decide to take 
time off school to ' go up t own ' .  The rela tionship came to an 
end a t  the time where F . 9 l eft home and took up temporary 
resi dence wi th F . l S .  From accounts by F . l S ,  F . 9 ' abused ' 
the pri vilege and was ' thrown ou t ' .  Thi s  ' rejection ' by F . 1 5  
was then evident when , shortly  after lea vi ng school , F . 9  came 
to t he Commonroom for ' a  cha t ' and was ' poin tedl y '  ignored . 

Personal Fi le : viewed , b u t  no addi tional da ta . 

COMt-1ENTS : On the basis of commen ts made by t he Dean , F . 9 ,  and o thers , this  
studen t was enroll ed by  her mot her , having transferred from another school 
from t he previ ous year . It appeared that F . 9  had consi derable  ' troubl e '  
at  her last  school , al though the exact  na t ure was never specifi ed . F·. 9 
was very cri ti cal of her paren ts , parti cularly her mother , and this 
underpi nned her decision to l ea ve home , and consequen t l y  school . However , 
wi thin a few days , F . 9 had ret urned home . During her time a t  school , 
F . 9 was a ' dominan t '  force i n  the Commonroom , and i n  the fiel dno tes -
part l y  as a resul t of her ' vi vi d '  l anguage , but  more through her 
' leadership ' of the younger age group . She often spent t ime i n  the 
Commonroom rather than a t tending class . 



PERSONAL BACKGROUND 

SEX : Female  

D A T A  

AGE : 31  

5 7  

F I L E : F .  1 0  

ETHNIC GROUP : Pakeha 

MARITAL STATUS : Marri ed CHILDREN : 3 - one a t · each of primary, 
i n termedia te , and secondary school 

RES IDENCE : Own home RELIGI ON : Presbyterian 

FATHER ' S  OCCUPATION : Ambulance Dri ver MOTHER ' S  OCCUPATI ON : Housewife 

FAMILY S I Z E : 4 PLACE IN FAMILY : 3 

PAST WORK EXPERIENCE : F/T: Shop Ass i s tan t , 1 968-1 970 ; P/T: Distri c t  
Nurse A i d ,  1 980-1 984 

PRESENT OCCUPATION : P/T: Dist ri c t  Nurse A i d ,  2l hrs/fortnight 

PARTNER ' S  OCCUPATION : Cl erk 

PRESENT INCOME : $ 1 7 500-$20 000 SOURCE : Fami ly income 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa ti onal (Sta te) , LEAVING AGE : 1 5� 
six mon ths ; Girls ' High (Sta te) , 
1 8  mon ths 

CLASS LEVEL : Form Four QUALIFICATIONS : Ni l 

SUBJECTS TAKEN : Ma thema t i cs ,  Engl ish , Science , Social Studi es , Art , Physical 
Educa t i on ,  Book-keeping (at Co-ed) , French (a t Girls ' )  

SYNOPSI S  OF F . l O ' s  C0�1ENTS REGARDING THIS SCHOOLING : 

Yeah - mos t of the subjects I did l i ke and - especiall y  wi t h  i t  being a 
Girls ' school , spor ts were qui t e  wel l organised . 
I just didn ' t  feel that you - I di dn ' t  feel you had the same communi ca ti on 
wi th your teachers as wha t I ' ve experi enced going back this year . Not t ha t 
I fel t t h a t  I ever had any problems I had to  discuss wi t h  t hem - b u t  I s t i l l  
fel t tha t they were sort o f  ' moodier ' .  
I changed schools during the Third Form - hal f-way t hrough . Tha t ' s  
something I woul d never ever do to  my kids . I ' d  onl y  been i n  [rural area] 
for a couple of years , as wel l  - I ' d  gone from coun try to  t own , then from 
town to a ci ty .  Tha t is  real l y ,  I feel , the main reason why I was put  off 
school . The main t hing was that  t h e  subjec ts were changed.  
I hardl y ever had any time off school . 
I took Book-keeping at  [Co-ed] but  when I came to  [ Gi rl s ' ]  I had to drop 
that and pick up the French . Now ,  see , I had to pick up t he French i n  
July - and t he rest o f  the kids had s tart ed a t  the end o f  January . 
But , tha t ' s  what  the choi ces were . I didn ' t  feel that  I go t a l o t  of 
help wi th  that  - I was onl y 1 3  - t rying to  deci de t ha t !  
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At tha t s tage [wi th changes and subject choi ce problems ] , see , I was 
real l y  put  off. I think I ' d  got to the stage where I didn ' t  think I 
coul d handle i t . 
[Left - as an  ' ou t come ' of this si t uation , and] also beca use I had a job 
to wal k  s traigh t in to .  
Dad sor t of  said " rvell , if you ' ve got  a job , you can l ea ve , Bu t i f  you 
haven ' t  got a job , you ' re no t . " - well , I had a job , so I l eft . I jus t 
signed mysel f ou t and that was i t .  Real ly - you don ' t  know a t  - wha t , I 
was onl y  1 5f - you don ' t  real l y  know enough a t  that age , I don ' t  feel . 

POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

School Cert i fi cate - passed Bi ol ogy and His tory ; fai l ed Engl ish and Sci ence , 
as adul t s t uden t a t  t he school 1 983  (last year) 

PRESENT ENROLMENT 

ENROLLED :  1 February 

LEFT : 30 November 

Time t n b l e  P 1 0  

Non STATUS : 2nd year adul t studen t ,  
Ful l - time 

-----

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th Form Engl ish , TF . 5  
6th Form His tory , TH . 1 9  
6th Form Bi ology , TF . 9  
6th Form Geography , TF . 1 0  

ATTENDANCE RECORD ( Ha l f-days abs ) : 

Term 1 :  
Term 2 :  
Term 3 :  

0/1 24 
0 / 1 2 2  
1 /9 4  

STATED REASONS FOR ABSENCES : 

F . 1 0  deri ved consi derable personal 
sa tisfa c tion from her a t tendance 
record , sometimes bringing i t  to 
the a t t en ti on of o thers - al though 
not in any ' superi or ' manner . A t  

I 

2 

J 

4 

5 

the end of the year , aft�r accredi t ing , 
F . 1 0  sought ' permission ' not to  
a t tend class , even when she had  been 
told by t eachers that  adul t s t uden t s  
were no l onger required to b e  a t  
school . 

STATED PURPOSE OF ENROLMENT : 

I IISTOJ!Y 

1 0 . 1 5  -

ENGL!SII 

GEOCRAPHY 

BIOLOGY 

I 

2 

3 

4 

5 

'l'ues IVe<l Thurs 
I I 1 

BIOLOGY ENGL !SII 

I !! STOnY J () . JI) INTE'RI'A!, 

2 2 � 

1 0 . 4 5 - 1 1  GEOGRAPHY 

GEOGRI\PHY 

3 3 J 

BIOLOGY 
ENGLISH 

1 2 . 30- 1 . 30 WNCI/-'1'11/fi 
4 4 4 

CULTURA L HISTORY 

5 5 

ENGLISH ELECTIVE$ 

To obtain Uni versity  En trance , for en try to  nurse t raining in 1 985 . 

ACTUAL DESTINATION : 

En tered n urse training - goals achi eved . 

Fri 

GEOGRAPHY 

HISTORY 

BIOLOGY 



ACADEMI C  RECORD 

SCHOOL R EPORTS : 

Record of Progress for: F . J O  N;d-Year 
A l>sences (1/iJJ (-flays) : 0 

Sul>ject Nark Level i n  Class Effort Remarks 
1'erm Ex elm 

F . 1 0  has worked extremely hard. I hope that her 

ENCL!Sii '•9 8 C- A exam result will encourage her to keep working 

towards success. 

Your bJOrl< is stead i ly improving, F . 1 0 .  Obviously 
HISTORY 57 c c. A you are now gr01spinq some of the more difficult 

concepts.  

You ate a very conscientious worker and with 
BIOL!X;Y 50 0 c A increased confidence in your own ability you will 

succeed in this subject.  

GEOGRAPHY 52 A c 
F . 1 0  is a very conscientious student who is using 

A her obvious ability welL ller work is always of 
high quality.  

() , ] :  You are an extremely hard-working student,  F . 1 0 .  Keep up lhe good work and success can be yours 
at the end of the year. 

Record of Progress for : F . J O  l>nd-of-Year 
A bsences (IIR 1 f-/Jays ) : 0 

Subject Nark Level i n  ClRSS l>ffort Remarks 
'J'erm Exam 

F . 1 0  t1as been an outstanding student. She has 
ENGLISH 62 8 c. A remarkable determination to succeed and it has 

been pleasing to see her confidence grow with 

success. Best wishes. 

F . 1 0 ,  you have worked extremely hard and deserve 
fllSTORY 51 B c A success. Confidence is a big factor for 

continual success. 

You have worked extremely hard during the year 
BIOLOGY 57 8 c A and have achieved a good standard. Well done. 

1\n excellent conscientious year ' s  work. Your 
GEffiRAPHY 51 A c A understanding of Ceoyraphy has developed well 

and you deserve an easy success. 

D . 1  : Congratulations F .1 0 on achieving such a good standard in your subjects. You are a shining example 

of what regular attendance and consistent hard \IIOrk can lead to - increased self confidence and 

academic success. Well done! 

59 



AWARDS : Memorial Cup , ' Excellence in Sixth Form b y  an adul t s t uden t ' 
Adul t Student Recogni tion Award , Geography 

EXTERNAL EXAMINATIONS : 

60 

Uni vers i t y  En trance : Accredi t ed : English , Bi ol ogy, Geography ,  His tory 

RESEARCH PART I C I PAT I ON  

DATA BAS E : Questionnaire : Par t 1 ,  Par t 2 ,  Par t  3 pl us i n terview.  
In tervi ews : Term 1 ,  Term 2 ,  Term 3 .  
Diary : issued , main tained during Term 1 ,  then reported as 

' nothing to  put in i t '  and ' no t ime to keep i t  up ' .  
Parti cipan t Observa t i on : During Term 1 ,  F . 1 0  was not often i n  

the Commonroom . Thi s ,  she expl ained , was due t o  t h e  ' noise ' ,  
' smoke ' ,  and lack of facil i t ies for study . F . 1 0  not ed t ha t  
she had ' no time t o  was te ' i n  ' casual conversa tion ' so tended 
to avoid the Commonroom . However , by the s tar t of Term 2 ,  and 
from then on , F . 1 0  was regularl y in the Commonroom and 
invol ved in discussions wi th other adul t s t uden ts and wi th  the 
researcher . As the year progressed , F . 1 0  became a ' key 
informan t '  provi ding both  informa t i on and i nsigh t .  

Tel ephone Conversat i ons : whi l e  primarily follow up on 
examina t i ons and to arrange mee t i ngs , there were a n umber of 
tel ephone conversa t i ons wi th F . l O  during the year , some of whi ch 
were qui te extensi ve in terms of both time and da ta . 

Personal Fi l e :  viewed , but  no addi ti onal da ta . 

COHMENTS : F . 1 0  appeared very defini te in her goals  from the outse t , and 
determined to achieve en try to  nurse training . She became the acknowl edged 
' l eader ' of the adul t s t uden ts by mid-year . F . 1 0  ini tiated a col l ec t i on 
of money for the purchase of a gift for D . 1 and to presen t a book t o  the 
li brary on behal f of  the adul t s t udents .  Evidently,  this was a ' tradi t i on ' 
over pas t  years . F . 1 0  gave a speech of thanks to  s taff on the occasion 
of the morning t ea put  on by t he adul t s tuden ts towards the end of the 
year . The organisa t i on of this was also undertaken by F . 1  0 .  Final l y ,  
F. 1 0  presen ted the � book to the school , wi th  a n  accompanying speech , a t  
the final school assembly of t he year . In terms of both her own 
school work and her ' leadership ' rol e ,  F . 1 0  brough t a very determined 
a t ti t ude . Despi te this , F . 1 0  also appeared to  require frequen t 
' reassurance� of her ' progress ' ,  often asking the researcher t o  gi ve an 
opinion as to  her ' chances ' of accredi ting . 
F. 1 0  was often ci ted by staff as being the ' i deal ' adul t s t uden t - where 
her ' determination ' ,  ' effort ' ,  and ' con tinuous ' a t t endance were held to  
be  importan t .  Thi s  was part i cularl y eviden t when the Dean report ed the  
cri teria used to de termine who was to be awarded the ' Memorial Cup ' :  

[ F . l O ]  wa s the o n l y  nominat i on for i t  and a l l  the Sta f f  s upported 
her .  She ' s  not a b r i l l i ant person but she ' s  worked rea l l y  
hard and made i t  i n  t he e nd .  She rea l l y  des erves eve rythi n g  
s h e  g e t s  because s h e  works s o  hard f o r  i t . See , i t  has to 
be a f u l l -time adult - one doing four s ub j ects . That on l y  l eaves 
F . l 6 who has been absent too much and whose attitude is a b i t  
annoying a t  t ime s - she ' s  rubbed some of the teache r s  up the wrong 
way . See , the cup i s  awarded for a l l - round abi l i ty - not 
j us t  exam result s . F . l O i s  the only one who qual i f i e s . 

(D. 1 ,  Fi el dnotes , 26 . 1 0 . 84)  
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A DAY I N  THE L I FE OF AN ADULT STUDENT 

6 . 30-7 . 00 
7 . 00- 7 . 45 
7 . 45-8 . 1 5  
8 . 1 5 - 9 . 1 5  
9 . 1 5- 9 . 35 
9 . 35 - 1 0 . 00 
1 0 . 00-1 0 . 45 
1 0 . 45 - 1 1 . 00 
1 1 . 00-1 1 . 45  
1 1 . 45 - 1 2 . 30 
1 2 . 30 - 1 . 00 
1 . 00-200  
2 . 00 - 2 . 30 
2 . 30-3 . 20 
3 . 20- 4 . 30 
4 . 30-6 . 45 

6 . 45 - 7 . 30 
7 . 30-8 . 55 
8 . 55 -9 . 40 
9 . 40-1 0 . 20 
1 0 . 20 

Exercises and shower 
Breakfast 
Get children off to  school . Li sten to  daugh ter ' s  speech 
Housework 
His tory homework 
Bi ked to school 
History 
In terval (coffee in Commonroom) 
Study in Li brary 
Engl ish 
Study in Home Economi cs room 
Home for l unch 
St udy in l i brary 
Geography 
Bike home , after going up town 
Prepared tea , baked 2 cakes , helped chi l dren wi th  their 

homework 
Tea 
Read paper , chi l drens homework , i ced cakes 
Studied Geography exam paper 
Ironing 
Bed 

(Diary, F . l O ,  1 8 . 9 . 84)  

[ F . l O r eported thi s as a ' typi ca l ' day , except that i t  w a s  n o t  o n e  of the 
evenings where she a l so had to go out t o  work ) 

TRAVEL TO SCHOOL 

DI STANCE :  5km 

SCHOOL MAGAZ I NE 

HODE : Bike , car 

As the year prog r e s sed, F . l O came to be seen by both s t a f f  and other 
adu l t  students a s  the ' leader '  of the g roup . Thi s  was man i f e sted i n  h e r  
being r e s pon sible f o r  the c o l le c t i on of money t o  pre sent a g i ft t o  D . l 
and to purchase a book for the l ibrary on beha l f  of the adu l t  s tudents .  
Furthermore , F . l O was g iven , by the group , the ' task ' of preparing a 
' report ' for the s chool maga z i n e , which read : 

The year began wi th 1 3  guys and 2 6  girl s ,  i t  ended wi t h  8 guys 
and girls . There were various reasons for this final total . Some 
pounced on job opport uni ties (nothing like money coming in instead 
of out ) , others had famil y  and financial probl ems . Those of us who 
made i t  through to the end of the year also had our ups and downs , 
b u t  I am sure I can speak for others i n  saying i t  has been worthwh i l e , 
and we are pleased wi th  the resul t s . 
We are also pleased wi th the fact  tha t there wil l  soon be a new 
commonroom . The previous arrangmen ts were usui table for qui e t  and 
peaceful s tudy as the room was also used for s toring books and 
equipmen t .  
We have been for t una te this year i n  having a support i ve Dean , D . l ,  
who al ong wi t h  the teachers and pupil s  has become our fri end . On 
behal f of a l l  the adul t s tuden ts of 1 984 , a hearty thank you . 

F . 1 0  
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D A T A  F I L E :  F .  1 1  

PERSONAL BACKGROUND 

SEX : Female AGE : 22  

MARITAL STATUS : Married (Sep 1 983)  

RES I DENCE : Own home 

ETHNI C  GROUP : Pakeha 

CHI LDREN : 3 - 1 preschool (F . l l ' s ) , 
1 primary, 1 i n t ermedia t e  (Step
chil dren) 

PAST WORK EXPERI ENC E : F/T: Nurse Aid ,  Tea Shop Assis tan t , Lea ther 
Machinest - 1 97 7 ; Machines t , 1 97 8 ; Machine Opera tor , 1 980-1 981  

PRESENT OCCUPAT I ON : Housewi fe 

PARTNER ' S  OCCUPATION : Owner Dri ver 

PRESENT I NCOME : $30  000+ SOURCE :  Family i ncome 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa t i onal (Sta te) LEAVI NG AGE : 1 4  

CLASS L EVEL : Form Four QUAL I F I CATIONS : Ni l 

[Although not directly di scusse d as an i ssue ,  F . ll di d i ndicate that she was ' ofte n  i n  

trouble ' at school - for absences and ' ba d  behavi our 1 • She reported havi ng ' run away 

from home' at 14, leavi ng school, and bei ng pregnant wi thi n a few rronths of thi s] 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Ni l 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 7  August 

STATUS : 1 s t  year adul t s tudent , 
Ful l - time 

CLASS : Form Fi ve 

SUBJECTS AND TEACHERS : 

5 t h  Form Engl ish , TF . l  
5 t h  Form Science , TF . 9  
5 t h  Form Biol ogy . D . P . l  
5 th Form Na thema t i cs ,  Tf1. 4  
5 t h  Form Art , TF . 1 3 

Timetable F 1 1  '-"-=' 
Nou Tucs f{ed Tlwrs Fr i 

I 1 I 1 1 

ART 
MA HIS ENGLISH SCIENCE 

2 

1 0 . 1 5  - MATHS 1 0 . 30 INTERVAL 
2 2 2 2 

SCIENCE 
1 0 . 4 5 - 1_1_ 

3 
ART BIOLOGY 

3 3 ] 3 

4 ART ENGLISH MATHS 
SCIHICE 

1 2 . 30- 1 . 30 WNC/1-'/'/NE: 

4 4 4 4 

ENCL !Sii C/11.'/'Ufl..ll. MATIIS BIOLOGY ART 

5 5 5 5 

BIOLOGY BIOLOGY SCIENCE EWCfJIIE:S ENGLISH 



ATTENDANCE 

Term 1 :  
Term 2 :  

R ECORD ( Ha l f-days 

. 4/1 24  
5 7 / 1 2 2  

STATED REASONS FOR ABSENCES :  
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abs ) : 

The reasons for F . l l ' s  absences and for her even t ual wi thdrawal from 
school were ci ted as h er ' homel i fe '  si tuation . In shor t , F . l l  reported 
a ' very di ffi cul t marri age ' and often men ti oned the possi bil i ty that  
she would  l eave her h usban d .  This  she even tual l y  did mid-year whi ch 
t hen saw both her absences increase and a number of diffi cul ties occur 
whi ch l ed to her l eaving school . In parti cular , F . l l  was unable to  
make arrangements for the care of her daugh ter - ei t her i n  resources 
of faci l i ties or fi nances . This  out come saw F . l l  abandon her goals 
whi ch she had earl i er reported as of ' cen tral  importance ' to her : 

I don ' t  want to stay a t  home and be a housewi fe - i f  that was a l l  
the choice I had I ' d g o  i nsane ! That ' s  why s chool ' s  so important 
to me - it keeps my sanity ! I ' l l def i n i t e l y  stay at school unt i l  
I ' ve f i ni shed what I want t o  d o  because i t ' s  not j us t  for the 
exams that I ' m here - it ' s  a form of e scape from a s ituation I 
don ' t  want to be i n  and i t ' s  the on l y  thing that keeps me sane and 
going at times . 

( F . l l ,  Fiel dnotes , 30 . 3 . 84)  

F . l l  repor ted that  her husband often ridicul ed her efforts, s tudy,  and 
ga ve her .l i t tle  support in her schooling endeavours . However , this was 
s tated by F . l l  to be onl y  par t  of a wi der confl i c t  between them and 
wh ich al l con tributed to  her decision to l ea ve . 

STATED PURPOSE OF ENROL!'-1ENT : 

School Cer tifi cate . Saw a l ong- t erm goal as being tertiary level in 
t he ' sciences ' ,  possi b l y  working towards a degree or Labora tory 
Techni ci an qual ifi ca t i ons . Reported in tending to ret urn the fol l owing 
year as an adul t s t uden t to work towards Uni vers i t y  En trance . 

ACTUAL DESTINATION : 

F . l l ,  as did many of the others , ' drifted out ' of school . There was a 
period a t  the end of Term 2 where she was usual l y  a bsen t ,  b u t  s t i l l  
reporting her inten t i on o f  compl e t ing the year and si t ting t h e  external 
examina t i ons . Indeed , early i n  Term 3 she came to school for a day and 
s t i l l  s t a ted her i n t en t i ons as being to si t the examinations . On this  
occasi on , she  did not a t tend any classes . This  was the last t ime F . l l  
came to the school . Some time afterwards , t he researcher made efforts 
to l oca t e  F . l l  to determine wha t  had transpired . Her paren ts provided 
an address in another dis tri c t  and sta ted tha t  she was worki ng as a 
' l i ve i n  housekeeper ' for a farmer . As far as could be ascertained ,  
t his remained F . l l ' s  ' a c t ual destina ti on ' a s  she did not repl y to 
t he l e t t er sen t her reques ting further informa tion and aski ng her 
co-opera t i on in compl eting the questionnaire . 



ACADEM I C  RECORD 

SCHOOL REPORTS : 

Record of Progress for: F . J l  flid- Year · 

Absences (1/a.l 1"·-llays) : 1 5  

St�/Jject llork Level in CJIJSS Effort Remarks 
'fer m F.xam 

F .11  has done wel l .  Her work si10tiiS thought and 
ENGLISH 70 B B A detail. She needs to watch her SJ.Jelling however. 

You have done extremely well Jn this subject with 
SCIEJJCE 00 A A A excellent test and examination results. 

An excellent resul t .  You have developed a good 
PIA HIS 85 A A A unrlerstanding of this subject. 85% (l'lcdlan 4 7 } .  

87% - 1 st in class overa l l .  Excellent progress. 
BIOLOGY 87 A A A We can aim for the high 90 1 s  in School C now. 

You have done very well indeed with this subjec t ,  
ART 61 8 c. A F . 1 1 .  Keep up the good work. Exam 60%. 

D. 1 : Congratulations on such a successful return to Secondary School. Keep up the good work, F . 1 1 ,  and 

you will be rewarded with good resul ts in the external examinations . 

EXTERNAL EXAMINATIONS : 

6 4  

School Cert i fica te :  F . l l  was recorded as ' a bsent ' for all  examina tions 

RESEARCH PART I C I PAT ION 

DATA BASE : Questionnaire : Par t  1 .  Al though Par t  2 and  Par t  3 were 
posted to F . l l , no repl y was recei ved . 

In tervi ews : Term 1 ,  Term 2 .  
Diary: issued , and some en tries made in Term 1 .  Reported 

having made ' a  few ' en tries in Term 2 b u t  F . l l  left school 
still  ' in t endi ng ' to bring the Diary for the researcher . 

Parti cipan t Observa tion : Apar t from the period from mid-year 
to the end of Term 2 when absences were most frequen t ,  F . l l  
spen t a consi derabl e amoun t of t ime in the Commonroom . She 
also often approached the researcher wi th  ' detai l s ' on her 
homel i fe si t ua t i on .  

Personal Fi l e :  viewed , but  no addi tional da ta . 

COMMENTS : Al though of a simi lar age to the ' younger group ' ,  F . l l  did 
not appear to be accepted by them , often being ' ignored ' when she 
a t tempt ed t o  en ter in on conversa tions and discussions . The reasons 
for this could not be accura tel y  determined , but  factors such as F . l l ' s  
frequen t mention of ' marriage di fficul ties ' and her ' domina t i on ' of 
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discussions were reported b y  her peers as ' disliked fea t ures ' .  A s  a 
consequence , F . l l  often sat separa tely from the group of her own age , 
but this pat tern decreased during Term 2 when the ' age based ' di fferences 
appeared to reduce as the ' dominan t '  ' younger group ' members l eft  
school . 
F . l l  had consi derabl e problems duri ng her enrolment , yet di d appear to  
achieve good resul ts in ther examina t i ons . 
A further diffi c ul ty F . l l  faced - short l y  before she l eft  her h usband -
was tha t  her car became ' unusabl e ' and she had to resort to cycling the 
1 6kms to school . 



D A T A  F I L E  F .  12 

PERSONAL BACKGROUND 

SEX : Female AGE : 24 

MARI TAL STATUS : Di vorced 

RESIDENCE : Fla t  wi th chil d  

ETHNIC GROUP : Pakeha 

CHI LDREN : 1 ,  infan t :  

PAST WORK EXPER I ENCE : F/T : Printing ,  1 975-1 981 

PRESENT OCCUPATION : Nil 

PRESENT INCOME : N/I 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : N/I 

CLAS S  LEVEL : Form Fi ve 

POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Ni l 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : Never a t tended school 

SOURCE : Domestic  Purposes Benefi t 

LEAVING AGE : 1 5  

QUALI F I CATIONS : Nil 

STATUS : 1 s t  year adul t s t uden t ,  Part - t ime CLASS : Form Fi ve 

SUBJECTS ( Teach e r s  not determined ) :  

5 t h  Form !1a thema t ics 
5th  Form Woodwork 

ATTENDANCE RECORD : (see , above) 

STATED PURPOSE OF ENROU1ENT : School Cer t i fi cate  

ACTUAL DESTINAT I ON : Unknown 

RESEARCH PART I C I PAT I ON 

DATA BASE : Quest i onnaire : Par t 1 .  
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COMMENTS : The onl y  t ime F . l 2  was seen by the  researcher was the day she 
enrol l ed ,  when she also compl e ted the Quest i onnaire Part 1 .  The Dean 
reported tha t  she 1 didn 1 t t urn up 1 a t  school fol lowing enrolmen t .  



PERSONAL BACKGROUND 

SEX : Female 

D AT A  

AGE : 1 8  

MARITA L  STATUS : Singl e 

RES I D ENCE : Wi th paren t 

FATHER ' S  OCCUPAT I ON : Printer 

FAM I LY S I Z E : 9 
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F I L E : F .  1 3  

ETHN IC GROUP : Pakeha 

CHILDREN : 0 

RELIGION : Bretheran 

MOTHER ' S  OCCUPATION : Secretary 

PLACE IN FAMILY : 6 
[ F. 1 3 's Fathe r  rema rried during the year - these family details apply to the condition 

following the marriage ] 

PAST WORK EXPERI ENCE : F/T: Tol l Opera tor , Post Offi ce , 1 982-1 983 

PRESENT OCCUPATION : P/T: House cleaner 

PRESENT I NCOME : $500-$1 000 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Girls ' High (Sta te) , 
1 979-1 981 ; Co-educa tional 
(Sta te) , 1 982 

CLASS LEVEL : Form Six 

SOURCE : Income , Emergency Benefi t 

LEAVING AGE : 1 6  

QUALI FICATIONS : School Cert i fi ca te -
Engl ish , History 

SUBJECTS TAKEN : Engl ish , Geography, His t ory, Art His tory ,  Economi cs ( 5 t h  
Form l e vel ) 

SYNOP S I S  OF F . 1 3 ' s  COMMENTS R EGARDING TH I S  SCHOOLING : 

[Disliked] I t  was boring . Liked i n terval , l unch time , hometime ,  and 
disliked classes , teachers ' rules . 
[Absences due to] Being suspended for vandal ism - l as t  day of school 
for the year - Fifth Form - bri ef i l l ness , and did not  l ike school . I 
jus t di dn ' t  l ike i t  a t  school so me and my friends just s tayed away from 
the dump . 
[Left ] Because I disl iked s chool , had reached the l ea ving age , and 
paren tal pressure to s tay - t hey sai d  stay so I left ! 
Girl s ' High was slack . I t  was just s t upid - i t  was al l done on sports 
and things like t ha t .  Sport was the major thing - or , else , you had to 
be bril l iant to  get in the good classes and things . 
I think I just didn ' t  l ike i t  because I had to be there - t here wasn ' t  
any choice . 



POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 7  Augus t 

STATUS : 1st  year adul t s tuden t ,  
Full -time 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th Form Engl ish , TF . 5  
6th Form His tory ,  TM. 1 9  
6th Form Geography ,  TM . 1 2  
6th Form Art His tory , TF . 1 7  
6th Form Economi cs , TF . 3  

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 : 32/1 24 
Term 2 :  5 2/1 22 

STATED R EASONS FOR ABSENCES : 

Time t ll h 1 e  F 1 3  
M on 7'ues 

I 1 
ECONCI'l!CS 

HISTORY 

2 

1 0  . . 1 5 - H!STDflY 

2 

ENGLISH 
1 0 . 4 5 - 1 1  

3 
ART 

J HISTORY 

ART 4 

HISTORY 
ENGLISII 

1 

2 

J 

I� eel 

1 0 . 30 

ART 

HISTORY 

ECONCI'IJCS 

Thurs 
1 1 

EriGLISH 

I NTER VAL 
2 2 

ECONOMICS 

3 3 

1 2 . 30- 1 . 30 LUNC/1-TINF: 

4 4 4 4 

CULTURA L HISTORY GEOGRAP!-IY 

) 5 5 5 

GEOGRAPHY GEOGRAPHY ENGLISH ELF:CTIVES 

��� T l tDnEUJ: Geography , 27 Feb. 

68 

FI"i 

ART 

HISTORY 

GEOGRAPHY 

HISTr1RY 

ECONCI'l!CS 

Los t i n teres t in s chool . Found i t  too diffi cul t to adjus t to being 
back a t  school - I jus t found i t  qui te hard sometimes to get down to 
the rou tine . I couldn ' t  be bothered . [During the year , F . 1 3  l is t ed a 
large number of fac tors con tributing to  her absences , incl uding : 
watching T . V ' Soaps ' ;  fa ther ' s  wedding ; had hair done and didn ' t  wan t  
anyone to see ; a way on hol iday;  didn ' t  l ike teacher/subject/ano ther 
adul t s tudent . ]  

STATED PURPOSE OF ENROLMENT : 

Uni versi ty En trance . A t  enrolmen t ,  F . 1 3  indi ca ted an in terest in 
teacher training . During the course of the year , she also suggest ed 
uni versity  study and journa l i sm .  None of t hese appeared to  be a 
strongly held career ambi tion .  

ACTUAL DESTINATION : 

A t  last  con tact ,  F . 1 3  had a t emporary job wi t h  the Pos t Offi ce . A t  the  
time ,  she report ed bei ng very ' dissat isfied ' wi th t he posi t i on and  as 
' very l ikel y '  to  ' qui t ' in the  near fu t ure . 



ACADEf'-1 I C RECORD 

SCHOOL REPORTS : 

Record of Progress for : P . 1 3  Hid- Year 
Absences (1/al f-/Jays) : 25 

Subject Nark Level in Class Effoz·t Remarks 
Term Exam 

I hope that F . 1 31 s exam result will encourage her 
ENGLISH 60 c .  c. 0 lo attend regularly and continue to work 

effectively in this subjec t .  

Obviously you have grasped lhe essentials of this 
HISfORY 67 C +  8 A subject F . 1 3 .  Keep a t  i t .  

F .  1 3  is n pleasant student but 1 t  is impenJti ve 
ECONIJ'IICS '•3 0 D C- that she attends every class if her understanding 

is to iniJ)rovc. 

F . 1 3  has abi l ity but misses too many classes to 

ART 53 C+ c c be able to do we l l .  
HISI ORY 

D . l :  'feu have the ability to do very well acadenicall y ,  F . 1 3 .  To really develop your potential you 
must make the effort to attend c lasses regularly and to make full use of your t tme with us. 

EXTERNAL EXAMINATIONS : 

Uni versi ty En t rance : Engl ish , 7 1  
Economi cs , 43 
His tory, 5 1  
Art  His tory, 5 1  

6 9  

F . l 3  sa t t h e  external examina tions , al though had left school a n d  had 
a large number of absences during the two Terms of her enrolmen t .  Her 
resul ts in t hese exams are di ffi cul t to ' explain ' ,  as F . l 3  hersel f 
reported ha ving done very l i t tle work for them - indeed , she was 
unaware that she could si t them un til  shortly before the examina t i ons 
when she recei ved not i ce from the school that she was ' el igibl e ' .  On 
a few occasions , other s t uden ts remarked on F . l 3 ' s  ' memory ' s t a ti ng 
that  she had a ' photographi c  memory ' and could  reci t e  l arge passages of 
ma terial a fter only a few readings . F . l 3  hersel f reported being able 
to wa tch a Tel evision advert , or even a short programme , and recal l 
the dialogue afterwards . However , the Dean was considerabl y annoyed 
about F . l 3  being ' permi t ted '  to s i t  these exams in l igh t of her 
a t tendance record . As far as could be determined , no-one checked her 
el igi bi l i t y  for entry to  the exams . 
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RESEARCH PART I C I PAT I ON 

DATA BASE : Ques tionnaire : Par t 1 ,  Par t  2 ,  Par t  3 pl us i n t ervi ew.  
In terviews : Term 1 ,  Term 2 .  
Diary: i ssued , but  no en tri es made . F . l3  did commen t on a 

few occasi ons tha t she had ' wri t ten in the Diary ' but  t his  
was never made available - ei ther , it  could not be loca ted , 
or i t  s t i l l  needed more pu t in i t .  

Par ti cipant  Observation :  Al though F . 1 3  had a signi fi can t 
number of absences , she was often presen t in the Commonroom . 
When a t  school , F . l 3  spen t a lot  of her time in t he 
Commonroom , frequen t l y  s taying there to tal k to others ra ther 
t han a t tendi ng class . A l so , F . l 3  openly reported to t he 
researcher a variety of i n forma tion regarding her experi ences 
during her time at school . 

Personal Fi l e :  viewed , but  no addi tional da ta . 

CONMENTS : fvhen presen t in the Commonroom , F . l 3  often dominated even ts 
there - partly  through the use of ' descript i ve ' language , par t l y  by the 
vol ume level of her voi ce , and also t hrough her frequen t use of 
' sarcasti c/cut ting ' comments di rected both about and to  other adul t 
s t uden ts . One ins tance was a period where F . l 3  and M. l 6  ' ra t ed '  other 
adul t s t uden ts on a scale of ' 1  to 1 0 ' ,  then informed some of their 
' rat ing ' - noting ,  for ins tance , tha t F . 1 4  was a ' 1 ' because ' r•le don ' t  
l i ke you ' .  F . l 3  was often ' hel d up ' among the group as ' no t  an adul t 
studen t ' due to her frequent absences , and as the year progressed 
became less tolera ted by the others i n  the group . 
F . l 3  was al ways a wi l l i ng par t i ci pan t in the research ,  al though t here 
were t imes when the researcher wondered whe ther or not her repl ies to  
questions were gi ven in a 'serious ' manner . This  was di ffi cul t to  
determine , as F . l 3  appeared to trea t her return to school as a ' joke ' 
and this carri ed over to some of the  interviews , as the fol l owing 
commen ts made after the in terview con cerning Ques tionnaire Par t  3 
illustra te :  

F . 1 3 reported that she had ' done the l ast section i n  a rush starting 
at 6 . 30 because the researcher wa s coming at 7 ' . Furthe r ,  she 
commented that she had ' gone back and changed some of the an swers 
because it l ooked l i ke too many ' 3 s '  and ' 4 s '  which might get bor i ng ' .  
Li stening to the tape of the interv i e w ,  the se concerns were f urther 
substanti ated . Whi l e extreme l y  d i f fi cult to de scribe in word s , F . 1 3 ' s  
' l augh ' [ during di s c u s s i ons ] was a more ' sarcastic ' and ' di sm i s s i ve ' 
form ,  often , it seemed , expre s s i ng a form of ' deri s ion ' about the 
si tuation - whether that be her answer and i t ' s  accuracy ,  or the 
c i rcumstances to whi ch she was re ferr ing . It is these i n s tances whi ch 
l eave some doubt as to the ' seriousness ' with which she approached the 
questionn a i re and i nterview . 

TRAVEL TO SCHOOL 

DI STANCE : 2km 

(Fiel dnotes , 29 . 1 . 85 )  

MODE : Bus , walk 



PERSONAL BACKGROUND 

SEX : Female 

D A T A  

AGE : 39 

F l  L E : F .  1 4  

ETHNI C  GROUP : Pakeha 

7 1  

MARITAL STATUS :  Di vorced CHILDREN : 3 - 1 a t  primary, 2 a t  
secondary school 

RES I DENCE : Sta te Ren tal Uni t RELIG ION : Angl i can 

FATHER ' S  OCCUPATION : BCNZ t echnician MOTHER ' S  OCCUPATION : Housewi fe 

FAM I LY S I Z E : 3 PLACE IN FAM I LY : 1 

PAST l'lORK EXPERI ENCE : F/T: Clo thing Machinest , 1 95 9- 1 964 ; Air Force 
f.fach i nest , 1 964 ; Clothing Nachines t , 1 965-1 966 and 1 97 6- 1 9 7 7  

PRESENT OCCUPATION : Nil 

PRE S ENT INCOME : $5000-$ 7500  SOURC E :  Domest i c  Purposes Benefi t 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co-educational , District  LEAVING AGE : 1 5  
High (Sta te) 

CLASS LEVEL : Form Four QUALI F ICATIONS : Ni l 

SUBJECTS TAKEN : English , Science , Ma thema ti cs ,  Social St udies , Geograph y ,  
Commercial Practice 

S YNOP S I S  OF F . l 4 ' s  COMMENTS R EGARDING THIS SCHOOLING : 

I went  to  a l i t tle  wee school , and we only had two courses we could take . 
�'/ha t  they cal l ed a ' Nodern ' and an ' Academi c ' .  [Did] The Academi c .  
[Left ] I missed a lot  due t o  a broken arm , and a job became a vailabl e .  I 
missed so much school through my broken arm - I broke i t  t wice . 
I wasn ' t  o ver-fussed on the teachers . 
I found i t  diffi cul t to cope wi t h  some of the work - mainly because of the 
teacher . Jus t coul dn ' t  project  to the class - I wasn ' t  the only one - we 
all  fel l  back in tha t subjec t - Na ths , i t  was . He just di dn ' t  have the 
teaching abil i ty - he couldn ' t  get i t  across to  us - coul dn ' t  project 
himsel f .  But , I didn ' t  thoroughly enjoy school . 
I enjoyed all  the sport a t  school . I was very act i ve i n  sport a t  
school . 
[ Teachers] were more distant  and l ess friendl y than t hey are now . This  
means you can approach them easier now . 



POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Clothing Machinist  Appren t i ceship 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 30 November 

STATUS : 1 s t  year adul t student , Par t - t ime 

CLASS : Form Fi ve 

SUBJECTS AND TEACHERS : 

5 t h  Form Engl ish , TN . 1 6 
5 t h  Form Biol ogy, D . P . l  

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 ;  
Term 2 :  
Term 3 :  

1 0/1 24  
1 3/1 2 2  
1 1 /9 4 

STATED REASONS FOR ABSENCES : 

7 2  

Own i l l nesses - such as �mon thl y '  ones - I have a l o t  of  probl ems wi th 
t ha t .  Chi ldren ' s  ill nesses and injuries . Like , my daugh ter cut her 
l eg badl y so I s tayed a t  home to look after tha t . Jus t l i t tle  things 
l ike tha t .  

STATED PURPOSE OF ENROLMENT : 

School Certifica t e .  To go on to  fur ther s t udy,  kindergarten t eaching . 

ACTUAL DESTINATION : 

A t  last  contact  (mid-1 98 5 )  F . 1 4  report ed having a par t - t ime job as an 
Offi ce-Aid in the School Offi ce preparing absence l is t s . This ,  she 
informed the researcher , enabl ed her to  ' continue ' her con tact and 
invol vemen t in the school . 

Timctalde F . l 4  
lion Tues l''c<l Thurs I'd 

1 -
1 1 1 1 

ENGLISH 

2 

1 0 . 1 5  - 1 0 . 30 lNTERVJIL 
2 2 2 2 

1 0 . 4 5 - 1 1  
ENGLISH 

3 
BIOLOGY 

BIOLOGY 

3 3 3 3 

4 
ENGL!SI I 

1 2 . 30 - 1 . 30 WNC11-TIIIE: 

4 4 4 4 

Cl/IXU/III L BIULOGY 

5 5 5 5 

BIOLOGY ENGLISH E:LE:CTIVE:S 



ACADEM I C  RECORD 

SCHOOL REPORTS : 

Record of Progress for :  1'. 1 4  Nid- rear 
Absence<; (l fn l f-llays) · R 

Subject Nark Le1•eJ i n  Class Effort Remarks 

1'er-m Exam 

f\ vecy steady improvement in all aspects.  You 

ENGLISH 52 c c 8 show a good t�erament to study and ha\le done 

very well. 

Good progress. Development. of study and exam 

OlOLIJr.Y ,,,, B 0 A ski l.ls essenLial 1 \0W. 

D. 1 : You have made a good start on your return to school . Keep up the good work and success wil l be 

yours F . 1 4 . 

Record of Progress for : 1'. 1 4  Rnd-of- Year 
Absences (//a l f  -/Jays ) :  9 

Subject Nark Level i n  Cl ass Effort Remarks 
Term Exam 

A good year 1 s effort. Steady progress towards a 
ENGLISH 45 c C- 8 now realistic goa l .  

Some steady revision w i l l  ensure success. 
BIOLOGY 37 B 0 B 

D. 1 : I hope that you have gained a lot from your year 1 s work F .  1 4 .  Good luck in the School Certi ficate 

examinations. 

7 3  
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EXTERNAL EXAMINATIONS : 

School Cer t i fi cate : Engl ish , 45 
Bi ology. Absen t 

F . 1 4  did not s i t  the Bi ol ogy examina t i on owing to the dea th  of a fri end 
a few days previousl y.  She did con template  appl ying for an aegrotat  
considera tion but , mid- 1 98 5 ,  report ed that  she  had not  fol l owed up  on 
this deci ding that she coul d not ' prove ' she was at the funeral , nor 
was i t  a ' cl ose rel a t i ve '  who had passed away as F . 1 4 considered the 
regulations for aegrotat impl ied .  Also ,  F . 1 4 fel- t that her appl i ca ti on 
wol d have been unsuccessful in view of her ' low examina tion •marks ' in 
this subject  during the year . A fel low adul t s t uden t i n  the Biology 
class , F . 28 ,  also suggested tha t  F . 1 4  had ' l os t  in teres t ' in Biol ogy 
and had done very l i t tle work in this subjec t for the second hal t of 
the year . Thi s ,  F .  2 8  reported , was a fur ther factor whi ch may have 
influenced F . 1 4 ' s decision ' no t  to si t '  the School Cer t i fi ca t e  
examina t i on , e ven wi thou t the unfor t una te occurrence o f  the dea th  of 

. : the friend . 

RESEARCH PART I C I PAT I ON 

DATA BASE : Ques tionnaire : Par t 1 ,  Par t 2 ,  Par t  3 pl us i n t ervi ew .  
In terviews : Term 1 ,  Term 2 ,  Term 3 .  
Diary: issued , but F . 1 4  reported having made ' no entries ' .  
Part i cipant Observa tion : F . 1 4  was frequen tly  present i n  the 

Commonroom , often remaining there for considerabl y longer 
peri ods than her part - time sta tus woul d sugges t .  1'/hen 
presen t ,  F . 1 4  tended to ' domina te ' discuss i on , usual l y  by 
talking ' over ' any o ther conversa tion ,  even to the poi n t  
where she would increase her voi ce l evel un t i l  o thers were no 
l onger speaking . This , on some occasions , crea ted di ffi cul ties 
for the researcher i n  tha t ongoing discussi ons were brough t 
t o  an abrupt concl usi on . Also , F . 1 4  would often ' take over ' 
a discussi on - between another adul t studen t and researcher -
and bring the ' focus ' to  her ' opi nions ' or ' vi ewpoints ' .  
This , however , is not  to sugges t that this al ways occurred , 
b u t  i t  di d eventua te on a number of occasi ons where the 
researcher was required t o  ' abandon ' a conversa tion wi th  
a studen t due to F . 1 4 ' s  ' presence ' or  ' conversa t i on ' .  
F . 1 4 did provide informa t i on wil l ingly,  and openl y  
t hroughou t  t h e  period of the research . 

Personal Fil e :  viewed , b u t  no addi ti onal da ta . 

COMMENTS : Whi l e  F . 1 4  sta ted the purpose of her enrolmen t  i n  t erms of 
ga�n�ng School Cert i fi ca t e  and , l ong- term , en tering training t owards 
becoming a ki ndergarten teacher , there was tha t el emen t of h er 
invol vemen t i n  Commonroom a c t i vi t i es - her t endency t o  ' take over ' 
discussi ons , her efforts to be a ' cen tral force ' ,  such as her frequen t  
references t o  the teachers and the ' social con tacts ' she had wi t h  t hem 
through the P . T. A  - tha t  led the researcher to the view t h a t  her ' hidden 
purpose ' was more one of social i n teraction . Whi l e  l i t t l e  ' evidence ' 
can be ci t ed in support , F . 1 4  did not appear to gi ve much ' effor t ' to  
her school work,  spen t considerable periods of time in the Commonroom , 
and appeared to deri ve consi derabl e ' satisfaction ' from being a ' member ' 
of the group . These facets l en t  some support to the researcher ' s  
percep t i ons , as did the poin t  that  F . 1 4  made no effort t o  submi t her 
appl i ca ti on for t eacher training - i ndeed , despi te being i nformed of 
the due da te by o thers , F . 1 4  reported having ' forgot ten ' to send the 



form i n ,  even when ' reminded ' the day before the due da t e .  

A DAY I N  THE L I FE O F  AN ADULT STUDENT 

lam Have ri sen from the dead 
8am Had breakfas t 
Did housework t i l l  1 0 . 1 5am 
Spent next three hours a t  school 
Spen t afternoon in town 
Cooked tea a t  5pm had t ea a t  5 . 43pm 
f¥en t out for evening at 7pm 

(Diary , F . 1 4 ,  1 8 . 9 . 84)  

TRAVEL TO SCHOOL 

7 5  

DI STANCE : lkm MODE : Bicycl e ,  or often would ask 
F . 28 to make a ' side tri p '  to 
take F . 1 4  in the car 
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D AT A  F I L E :  F .  1 5  

PERSONAL BACKGROUND 

SEX : Femal e AGE : 1 9  

MAR ITAL STATUS : De fac t o  

ETHNI C  GROUP : Pakeha 

CHI LDREN : 0 

RES IDENCE : Fl a t  wi th De facto (fiance) RELIGION : Ni l 

FATHER ' S  OCCUPATION : Mechani c 

FAMI LY SIZE : 4 

MOTHER ' S  OCCUPATION : Solo  mother 

PLACE IN FAMILY : 2 

PAST WORK EXPERI ENC E :  FIT: Shop Assistan t ,  1 982-1 984 

PRESENT OCCUPATION : P/T: Baker ' s  

PARTNER ' S  OCCUPAT I ON : Pastry Cook 

PRESENT INCOt1E : $20  000-$25  000 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (Sta te) 

CLASS LEVEL : Form Six 

Labourer , 20hrs/wk 

SOURCE : Par tner and Own Income , Emergency 
Benefi t 

LEAVING AGE :  1 6  

QUAL I F I CATions : School Cer t i fi ca t e  -
Engl ish , Science , Geography 

SUBJECTS TAKEN : Engl ish , Science , Geography , Ma thema t i cs ,  Economi c Studies 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Ni l 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 4  June 

STATUS : 1 s t  year adul t s tuden t ,  
Ful l - time 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

5 t h  Form Na thema ti cs ,  Tf1 . 4 
6th  Form Engl ish , TF . 5  
6th Form Biolosy• TF . 9  
6th Form Geography, TF . l O  
6 t h  ?arm Economi cs , TF . 3  

Timetabl e P . 1 5  
Non Tues ll'eu 1'11 , -_� 

1 1 1 1 
ECON(l'JICS 

MATHS B!OLUGV ENGLISH 

2 
1 0 . 1 5  - MATHS 1 0 . 30 INTERVAL 

2 2 2 

ENGLISH 
1 0 . 45 - 1 1  

3 
GEOGRAPHY ECONmiCS 

GEUGHAPHY 

3 3 3 

GEOGRAPHY 4 ECQN[JII!CS BIOU]!;Y 
ENGLISH 

1 2 . 30 - 1 . ]0 Wf/Cll-1"1NE 

4 4 4 

BIOLOGY CULJ'URAL MATHS 

5 5 5 
ENGLISH EU::CTJVES 

WITIIOREWt Geography , March. 

Fr " 

1 
GEOGRAPHY 

2 

3 

MATHS 

4 

ECONUI'IICS 

5 
BIOLOGY 
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ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  
Term 2 :  

39/1 24 
24/36 

STATED REASONS FOR ABSENCES : 

During Term 1 ,  F . l 5  took two weeks off school for an overseas hol iday,  as 
well  as a number of other days/classes off to spend in the Commonroom 
or wi th F . 9 .  In Term 2 ,  the absences represent the fac t  tha t F . l 5  had 
decided to lea ve school as an outcome of her confl i ct  wi th  school poli cy,  
pra c t i ces , and s taff members . 

STATED PURPOSE OF
, 

ENROLMENT : 

. Uni versi ty  En t rance . Long-term goal of en try to Social !York Degree 

ACTUAL DESTINATION : 

Ful l - time job as baker ' s  l abourer 

RESEARCH PART I C I PAT I ON 

DATA BAS E : Ques t i onnaire : Part 1 ,  Par t 2 .  Par t  3 was i ssued , but on three 
occasions l·vhere the researcher went  to col l ec t  i t  from F . l 5  i t  
was ' unfinished ' .  A t  this poin t ,  wi th  no ques t i ons being 
a t tempted , i t  appeared unl i kel y that F . l 5  would compl ete  this 
par t  of the quest i onnaire . 

In terviews : Term 1 .  
Part i cipan t Observa t i on :  F . l 5  was frequen t l y  i n  t he Commonroom 

during the time of her enrolmen t a t  school . As a member of the 
' younger age group ' ,  considerable da ta was col lected during 
Term 1 .  F . l 5  wil l i ngly provi ded informa t i on and a number of 
discussions were held i n vol ving this s tuden t .  In part i cular , 
F . l 5  provided a very detai l ed accoun t of the confl i c t  
si t uation whi ch arose between her and members of the s taff 
(see , Case St udies) . Also ,  details  were provi ded as to her 
outside-school acti vi ties and rel a t i onships . 

Diary: a few en tries were made . 
Tel ephone Conversa ti ons : These were primari l y  concerned wi th 

es tabl ishing further details rela t ing t o  the confl i c t  
si t ua t i on .  

Personal Fil e :  viewed ,  b u t  no further data . 

COMt,IENTS : Fai rl y  ' outspoken ' ,  F . 1 5  was a ' l eader ' of the younger age group 
eviden t during Term 1 - al ong wi t h  F . 9 .  She appeared very concerned 
about her ' dependence ' upon her fiance for financial suppor t during her 
return to school and this con tributed fur ther to the confl i c t  si t ua ti on 
whi ch arose . Ini tially ,  an outcome of F . l S ' s  di ffi cul ties i n  keeping up 
wi t h  homework requiremen ts in Geography,  and the fac t  that  this was 
compounded by her par t - time work and relationship commi tmen t s , F . l 5 was 
al so cri t i cal of the ' l ack of advi ce ' regarding requi remen ts for her 
en try to uni versi ty, and vario us t eacher practices .  This  si t ua t i on was 
t o  become one of the cri t i cal inci den ts of the year when F . l 5  ' confron ted ' 
the  Princi pal wi th  her ' complaints ' .  

TRAVEL TO SCHOOL 

DISTANCE : 500m �-10DE :  !valk 
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D A T A  F I L E : F .  1 6  

PERSONAL BACKGROUND 

SEX : Femal e  AGE :  22  

MARITAL STATUS : Single 

ETHNIC GROUP : Pakeha 

C H ILDREN : 0 

RES IDENCE : JVi th paren t /flat  (Term 3 )  RELIGION : Christian 

FATHER ' S  OCCUPATION : Psychiatri s t  

FAMILY S I Z E : 7 

MOTHER 1 S OCCUPATI ON : Social l'iorker 

PLACE IN FAM I LY : 2 

PAST WORK EXPERIENC E :  F/T: Storewoman , 1 980-1 981 ; Red Cross , Projec t 
Offi cer , 1 983-1 984  

PRESENT OCCUPATION : Ni l 

PRESENT I NCOME : $ 1 000-$2500 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa t i onal (Sta te) , 
1 97 4 ; Girls ' (Sta te) , 1 975- -
1 97 6 ;  Co-educa t i onal (State) , 
1 97 7 - 1 9 7 9  

CLASS LEVEL : Form Six 

SOURCE : Savings , Emergency Benefi t 

L EAVING AGE : 1 8  

QUAL I F I CATIONS : School Cer t i fi ca te -
Engl ish , Ma thema t i cs ,  Science , Biology 

SUBJECTS TAKEN : Engl ish , Ma thema t i cs ,  History, Biol ogy 

SYNOP S I S  OF F . l 6 ' s  COMMENTS REGARDI NG TH I S  SCHOOLING : 

[Unsuccessful j I mean as far as a chieving anything - exams and things . 
[Strongly disl iked] Because among large n umbers of people in a con trol l ed 
a tmosphere - the classroom si tua tion - and being pressured t o  take par t  in 
class discussi ons . 
In an ' above a verage class ' and i n  the ' top group ' i n  the  class . 
[Often a bsen t ]  I didn ' t  like school , so I s tayed awa y ,  and to a void vocal 
assignments in class . 
Ny parent s  were the major reason I chose those subjec ts - and I wasn ' t  
confi den t enough of my own a bi l i ty to take wha t  I wan ted - Art ,  and Art 
His t ory. 
[ Lef t ]  I fel t ready to face the worl d ,  get a job etc . I think I had 
about t wo or three months unempl oyed . 



POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Typis t /Cleri cal course , Pol ytech . U . E ,  Engl ish , Nigh t School 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 3 0  November 

STATUS : 1 s t  year ' a dul t s tudent , 
Ful l - t ime 

CLASS : Form Si x 

S UBJECTS AND TEACHERS : 

6th  Form Engl i sh , TF . l l  
6th  Form Biol ogy, TN. 1 5  
6th  Form His t ory,  TM. 1 9  
6th  Form Art  History , TF . 1 7  
6th  Form Ma thema tics , TN . 4  

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  1 4/ 1 24 
Term 2 :  30/ 1 22 
Term 3 :  29/94  

STATED REASONS FOR ABSENCES : 

Time t a b l e  I' 1 6  
Non Tues h'cd 7'/Jurs 

�- 1 1 1 

HI STOnY ENGLISH BIOLOGY 

2 

1 0 .  I 3 - I l l  STOnY �1.Q_ I N'J 'I·.'RI'M. 
r-----2 2 l 

BIOLOGY 1 0 . 4 5 - 1 1  ART 
3 HISTORY 

AllT 

J HIS fURY 3 3 

ART 4 ENGLISH 
I llS lOllY 

BIOlOGY 

1 2 . 30-1 0 30 LIJNC/1-?'INI:: 

4 4 4 

ENGL ISH CULTURAL HISTORY I'IATriS 

5 5 5 

I'IATfiS I'IATHS BIOLOGY F.LF.CTIVES 

�I! IIIOIIf.W: l'laths, l'larch. 

7 9  

l'ri 
1 

ART 

fi!SlORY 

2 

I'IATHS 

3 

HISTORY 

4 

5 

ENGLISH 

Lost interes t i n  school and became frus tra ted wi th one class , s chool system ,  
and one teacher . The cl ass was Art  His tory - I think i t  was just as good to 
do the work on our own as go to tha t  class • . . .  it  just got boring . The 
system - the sexism , racism and that - tha t  was TM. 1 5 ,  mainl y ,  al though 
the whol e sys t em is l i ke tha t . The educa tion sys tem is sexi s t , raci s t , 
and biased against minority  groups and these aspects of society appear to 
be more a bundant  in t he school ing sys t em.  The system perpetuates i tsel f.  
Tha t ' s  why I s tayed a way.  

STATED PURPOS E  O F  ENROLMENT : 

Uni versi ty En trance . A t  enrolmen t ,  reported possibl e inten ti ons of entry 
to uni versi ty .  During the year , these goals changed . F . 1 6  became 
interested i n  doing a course in Hol i s t i c  Heal th , and as Uni versi ty 
En trance was not required , deval ued this as a goal as wel l . 

ACTUAL DESTINAT I OI-1 : 

Enrolled i n  Hol istic  Heal th course 



ACADH1 I C  RECORD 

SCHOOL R EPORTS : 

Record of Progress for : F .  1 6  ''l i d - Year 
A bsences (1/n l f-/Jays) : 1 6  

Subject /1ark Level i n  Cl ass Effort Remarks 
Term Exam 

F . 1 6  has been prothJcing a high standard of work 
ENGLISH 40 C+ C- B in tl1is subjec t .  

You a r e  making very good progress, F . 1 6 ,  Keep up 
AlfUJGY 51 [I c A lhe good work. 

Good term work , F . 1 6 .  I t  was unfortunate that 

HI STORY [ 46 ]  B [ C+ ]  A you were sick for the exam but I am sure you would 

have passed, 

r-------
F. 1 6  works quite hard but her results are rather 

ART 51 C- c c disappointing .  
HISTORY 

IJ . l :  Keep up with your studies F , 1 6  and success can be yours. Regular attandance would surely help 
you reach your goal at the end of this year .  

Record of Progress for :  F . 1 6  Encl-of-Year 

A bsences (1/alf  -Days) : 2 5  

Subject Nark Level i n  C l ass Effort Remarks 
Term Exam 

Good wad< from an able student. 
ENGLISH 51 B c A 

A solid yea r ' s  work , F . 1 6. Well done. 
BIOLOGY 60 C+ c .  A 

F . 1 6 ,  you have worked well and shown considerable 

HISTORY 59 B C+ B ability,  particularly in your essay work. 

F. 16 has impro1.1ed greatly and gained confidence. 

ART 65 B 8 c. 

HISIORY 

D . I :  Congratulations on a good yea r ' s  effort F . 1 6 .  1 hope that success will be yours .  Good luck for 
the ruture. 
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EXTERNAL EXAMI NATIONS : 

Uni versi t y  En trance : A ccredi ted : Engl i sh , His tory, Bi ol ogy, Art  History 

RESEARCH PART I C I PAT I ON 

DATA BASE : Ques t i onnaire : Part 1 ,  Part 2 ,  Part 3 pl us i n tervi ew .  
In terviews :  Term 1 ,  Term 2 ,  Term 3 .  
Diary : mai n tained throughout the year . F . 1 6  provi ded the mos t 

compl ete diary accounts of al l the adul t s tuden ts .  
Parti cipant Observa tion : During Term 1 ,  l i t t l e  observa tional 

da t'a was gained rela ting to F . 1 6 .  This was primari l y  due to 
the fact  that whi l e  presen t in t he Commonroom , F . 1 6  and N . 5 
remained ' isolated ' infrequently  interacting wi th  the o ther 
s t udents . As subsequen t da ta was to show , thi·s was an outcome 
of F . 1 6 ' s  ' shyness ' and rel uctance to invol ve hersel f i n  
group si t uations . As t h e  year progressed , however , F . 1 6  
interacted to a grea ter exten t , and frequen tl y  approached the 
researcher wi th informa t ion and details regarding even ts .and 
her experiences . Wi th  the detai l  here and through her Diary, 
F . 1 6  developed to become one of the key informan ts in the 
presen t research . 

Tel ephone Conversa tions : predominan tly  to arrange meetings and 
discuss examina ti ons , there were a few occasions where these 
served to provide elabora t i on of certain even ts and aspects 
of F . 1 6 ' s  experiences . 

Personal Fil e :  vi ewed , but  no fur ther da ta obtained . 

COMMENTS : F . 1 6  provi ded considerable i nsigh t i n to her percept i ons of the 
school and parti cular teachers . This  was expressed in very detai l ed form 
which appeared to refl ect her invol vemen t i n  the feminist  movemen t -
al though t he exact  na ture of this  was not specified ,  other than F . 1 6  
not ing her membership of the ' feminist  group a t  uni versi ty ' . She 
brough t her vi ews on feminist and l es bian issues to the a t t eri t i on of 
s taff - l endi ng books on these subjec ts to t eachers (T/1 . 1 5 ,  TN . 1 9) .  

A DAY I N  THE L I FE OF AN ADULT STUDENT 

9 . 30 
9 . 40 
9 . 50 
1 0 . 00 
1 0 . 45 
1 1 . 45 
1 2 . 30 
2 . 30 
3 . 30 
4 . 00 

1 0 . 30 

Get up 
Breakfas t 
Leave for school 
History class 
Free peri od spen t in school l i brary 
Bi ol ogy class 
Lunch time - go home - s t udy (1 hr) 
Art History class 
Town l i brary 
Home - 1 hr homework 

1 hr s tudy 
- wa t ched too much t . v .  ( 2fhrs) 

bed 

(Diary , F . 1 6 ,  1 8 . 9 . 84)  

TRAVEL TO SCHOOL 

DI STANCE :  8km MODE : Car 



PERSONAL BACKGROUND 

SEX : Femal e  

D A T A  

AGE : 1 9  

MARITAL STATUS : Si ngl e 

RESIDENCE : f1!i th  parent 

FATHER ' S  OCCUPAT I ON : Unknown 

FAM I LY S I ZE : 3 

F i l E :  F .  1 7  

ETHNI C  GROUP : Pakeha 

CHILDREN : 0 

RELIGION : Chris tian 

8 2  

MOTHER ' S  OCCUPATION : Machinis t 

PLACE IN FAMILY : 1 

PAST WORK EXPER I ENCE : F/T:  Child-care Assis tant ,  June-Oc tober 1 981 ; 
Teachers ' Ai d ,  1 982 

PRES ENT OCCUPATION : P/T: Cl eaner , 1 0hrs/wk 

PRES ENT INCOME : $500-$1 000 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Girls ' High (Sta te) 

CLASS L EVEL : Form Six 

SOURCE : Income , Paren t ,  Savi ngs , Emergency 
Benefi t 

LEAVING AGE : 1 7  

QUALI F I CATIONS : Regional Ma thema t i cs 
Certifi ca te 

SUBJECTS TAKEN : Engl ish , Regi onal Ma thema t i cs ,  Geography ,  Typing , Science 

SYNOP S I S  OF F . l 7 ' s  COMMENTS REGARDING THI S  SCHOOLING : 

I ha t ed i t  so much . It wasn ' t  that  I disl iked i t  strongly ,  ther was jus t no 
poi n t  i n  going - I wen t  because I had t o  - I wasn ' t  1 5  and I coul dn ' t  l ea ve . 
The demands [ teachers] made tha t you al ways got real l y  high marks - tha t  
was all  they were in teres ted i n . I only had a few fri ends - most of the 
peopl e I didn ' t  get on very wel l wi th . 
[Absences] Get tonsi l l i tis  abou t once a year - so I used t o  make i t  last  
as l ong as  I could - abou t t wo or  three weeks , i f  I could - I made i t  a 
mon th , once - that was real l y  good . [Friends] - we used to wag school -
just come round home and muck around - go !lP town - tha t sort of thing . 
I didn ' t  l i ke school , so I s ta yed a way.  I t  was a way of avoiding the 
teachers who were going to be disappoin ted or angry ' ca use work wasn ' t  
done or up t o  s tandard or i n  on time . 
[Left ] As soon as possi ble  because I didn ' t  l i ke school . As  soon as a job 
came up I l eft . 
I t  was unsuccessful - I di dn ' t  l ike school . 



8 3  

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

School Cert i fi cate , Engl ish , Geography, Biology, 1 983 as an Adul t Studen t 

PRESENT ENROLMENT 

ENROLLED :  1 February 

LEFT : 30 November 

STATUS : 2nd year adul t s t uden t ,  
Ful l - time 

CLASS : Form Six 

S UBJECTS AND TEACHERS : 

5 th Form Ma thema t i cs , Tf1 . 4 
6th Form Engl ish , TF . S  
6th Form Bi ol ogy, TF . 9  
6th Form Economi cs , TF . 3  
6th Form Geography,  TF . l O 

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  
Term 2 :  
Term 3 :  

1 .5/1 24 
1 7 /1 22 
41 /94 

STATED REASONS FOR ABSENCES : 

Ti me table F . 1 7  

Non 1'ues /;ed ___l'lw.Di_ Fri 

1 1 1 1 1 

ECONOMICS 
MATHS BIOLOGY ENGLISH GEOGRAPHY 

2 

�!5 =- MATHS 1 0 . 30 J NTEIIVtll. 

2 2 2 2 

ENGLISH 1 0 . 4 5 - 1 1  GEOGRAPHY ECONOMICS 
.3 

GEOGRAPHY 

3 3 1 3 

GEOGRAPHY 4 ECONOMICS BIOLOGY MATHS 
ErJGLISH 

1 2 . 30 - 1 . 30 WNC/1-TIM/\ 

4 4 4 4 

BIOLOGY CULTURAL MATHS ECONOMICS 

5 5 5 5 

ENGLISH ELECTIVES BIOLOGY 

WI HIOnfW: Maths, Feb. 

I didn ' t  miss any . If I did miss any, then , 
l ike Economics - ' ca use she was never t here . 
she did t urn up . I l os t  i nteres t in school . 
wan t ed to get out  - I wan ted t o  work ins tead 
go t restl ess and fed-up - you know - ' I ' m 20 
s t i l l  li ving at home ! " [laugh ] . 

i t  was a l o t  of one subjec t , 
But ,  I was al ways t here when 
I just got res tl ess and I 

of coming to school . I jus t 
and I ' m s t i l l  a t  school and 

F . l 7  also listed frustration wi th progress , di ffi cul ties wi th  the  work , 
that she couldn ' t  be bothered , and overtiredness as factors bringing 
about absences . 
The diffi cul t stuff was the Geography - whi ch was also some of the par t  
where I couldn ' t  be  bothered - I ha ted that  subjec t . I got tired sometimes 
' cause having to work at nigh t as wel l  as go to school was a bi t of a 
s truggle  a t  times - I had trouble get ting out  of bed in the mornings . 

STATED PURPOSE OF ENROLMENT : 

Uni versi ty  En tr9nce . Long-term goal of teacher (kindergarten) t raining 

ACTUAL DESTINATION : 

F . l 7  appl ied for en try to teacher training ,  but  was unsuccessful . A t  
last  con tact , she was working as a ki t chen hand i n  a l ocal ho t el , b u t  
con t i nuing t o  appl y for courses i n  ' teach er training ' ,  ' journal i sm ' and 
the Air Force . 



ACADEt-1 1 C  RECORD 

SCHOOL REPORTS : 

Record of Progress for :  F . J l  lfid- Year 

A l>sences (/la I J'- IJFJys) : 1 2  

Subject Nark l.evel i n  C./ ass Effort Remarks 
'J'erm exam 

F. 17 has made a lot of progress and with growing 
ENGLISH 46 0 C- B confidence r am sure that she will continue to 

work towards succe5s. 

' 

You are showing increasing confidence in this 
BlfJLOGY 39 C- C- 8 subject and have achieved good grades in class 

assigrwnents. 

F . 1 7  is trying in this subject and is capable of 
GEOGnAPHY '•5 c 0 c. some excellent work. This is not reflected in her 

exam result houtever. Greater confidence is needed. 

F . 1 7  is now taking a more active part in 
ECONOI'IICS '•4 0 0 0 discussion work. This is good to see. liowever 

she must attend class more regularly and ask 
questions. 

V . l :  J am sure that your grades would i"l"Jrove l f  you attended regularly F . 1 7. A bigger cOfT'fnitment to 

your sb.Kiies could see you succeed in the end of year examlnations. 

Record of Progress for :  F . l l  End-of- Year 
A b ·ences (llal f Days ) • 1 1  s - -

Suhjcct Nnrk Level j n  Clnss l':[(ort llemarks 

Term Exam 

F .  1 7 1 s exam result should encourage her to revise 

ENGLISH 57 0 c c carefully so that she can approach U . E .  with 

confidence. Good luck . 

-

It is essential that you are up-to-date with your 

ECON(l'IICS 34 0 0 C- notes as well as committing yoursel f  to steady 

revision. 

Efforts must be consistent to improve these marks. 

GEOGRAPHY 34 E 0 c Results are disappointing and are not truly 

indicative of your ability. Serious study and a 

confident approach are needed. 

You wil l  pass the examination if you revlse a l l  

BIOLOGY '•0 0 0 c. the 100rk thoroughl y .  You must also answer the 

question as fully as possible.  

D .1  : I have enjoyed getting to know you thls year F . 1 7 .  1 hope that you have gained a lot from doing 

University Entrance with us. Good luck for the future. 

P.  1 : Revision in all subjects is now necessary.  

8 4  



EXTERNAL EXAMINATIONS : 

Uni versi ty En trance : Engl ish , 56  
Biology , 60  
Economi cs , 43 
Geography ,  33 

RESEARCH PART I C I PAT I ON 

DATA BASE : Ques t i onnai re : Part 1 ,  Par t  2 ,  Part 3 pl us interview .  
Interviews : Term 1 ,  Term 2 ,  Term 3 .  

8 5  

Diary : mai n tained , al though not regularl y ,  for the year . 
Part i cipant Observa tion : F . l 7  was often i n  the Commonroom , 

where - in Term 1 - she was a ' fringe ' member of the 
younger group . f'lhi l e  of the  same age , there was some 
' rel uc tance ' on par t  of the  leaders (F . 9 , F . 1 5) t o  ' admi t '  
F . 1 7  to ' membership '  - on t he basis tha t  she was ' too 
goody goody ' and ' inexperienced ' for the others . As the 
year progressed , and these smaller groups became t he one 
group of adul t st uden ts , F . 1 7  fi t t ed in to a grea t er 
ext ent . 

Personal Fi l e :  viewed , b u t  no addi tional da ta . 

COMMENTS : F . l l  often ga ve the impression of being ' younger ' t han  she was . 
She made n umerous efforts to ' fi t  i n ' wi th the younger group - even t o  
the ext en t  of taking on their behavi ours - and on some occasions 
repea ting accounts of their acti vi ties as i f  she had done them .  F . 1 7  
appeared somewhat  ' ambi val ent ' regarding her status - a t  t imes noting 
tha t she had ' been a t  school ' con tinuously .  She was the onl y  one who 
became an adul t studen t , yet s t i l l  i n t erac ted wi th  the pupil s  to the 
extent  of joi ning a ' social soccer ' team , and having a backstage rol e 
in the school play. Despi t e  her accoun t of ' few absences ' ,  F . 1 7  was 
often observed in the Commonroom on occasions where she should have 
been a t  class . A t  times , the social i n teraction i n  the Commonroom 
appeared to ha ve a higher priori ty  for F . 1 7 .  

A DAY I N  THE L I FE OF AN ADULT STUDENT 

7 . 30am 
8 . 1 5  
Period One 
Period Two 
In terval 
Period Three 
Period Four 
Lunch 
Period Fi ve 
Peri od Six 
Go home and sl eep 
Tea at 7 . 30pm 

Up and abou t 
�lalk to school 
Economi c Studi es 
Study Biol ogy 
si t in common room and talk 
Bi ology, s tudy 
Engl ish class 
Go for a walk around t own 
Study Biology & do Geography 
Geography 

Go out to hall until  8 . 45pm 

homework 

home at 9 o ' cl ock where I pass out  in fron t of t v .  
1 0pm drop dead i n  bed 

(Diary, F . 1 7 ,  1 8 . 9 . 84) 
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TRAVEL TO SCHOOL 

DI STANCE : 4km MODE : Walk ,  bus 



8 7  

D A T A  F I L E :  F .  1 8  

PERSONAL BACKGROUND 

S EX : Fenwl e AGE : 3 7  

HAR I TAL STATUS : Separa ted 

RES I DENCE : Own home 

ETHNI C  GROUP : Pakeha 

CHILDREN : 3 1 a t  primary, 1 a t  
secondary, 1 working & l i vi ng a t  
home 

RELIGION : Angl i can 

FATHER ' S  OCCUPATION : Commercial Tra vel l er MOTHER ' S  OCCUPAT I ON : Housewife 

FAt1 I LY S I ZE : 2 PLACE IN FAMILY : 2 

PAST WORK EXPERI ENCE : F/T : Fl orist , 1 96 1 - 1 965 

PRESENT OCCUPATION : Nil 

PRES ENT I NCOME : $ 5000-$7 5 00 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (Sta te) 

CLASS LEVEL : Form Fi ve 

SOURCE : Domest i c  Purposes Benefi t 

LEAVING AGE : 1 5  

QUAL I F I CATIONS : School Cert i fi ca te -
Engl ish , Art 

SUBJECTS TAKEN : Engl ish , Ma thema ti cs ,  Ar t ,  Geography, Biol ogy . 

SYr.lOPS I S  OF F . 1 8 ' s  COJ'.lHENTS REGARDING THI S  SCHOOL I NG :  

[A verage achievemen t ,  Liked school - con tact wi th  fri ends , above a verage 
cl ass , in the ' middle group ' in class] 

[ In frequen t absences] 
[Left - al cohol i c  fa ther , fi nancial di ffi cul ties] They couldn ' t  really  
afford to keep me  at  school , and  I wan t ed to get away from the  home 
si t ua ti on as quickly as I could . 
[ Decision t o  l eave ' wrong] Because I know jolly  wel l tha t I coul d have done 
a l o t  bet ter - and tried a lot  harder - and I should have done i t .  I feel 
I should have s tuck i t  out , then , maybe ,  I would have had some thing now to 
fal l  back on instead of having no qual i fi ca tions of any sor t . I ' m  
probably  going to have t o  work - but , wi thout the qual i fi ca ti ons , I don ' t  
have a very good chance of get t ing a good job . 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 



PRESENT ENROLHENT 

ENROLLED : 1 February 

LEFT : 1 6  July 

STATUS : 1 s t  year adul t s tudent , 
Par t - time 

CLASS : Form Fi ve 

SUBJECTS AND TEACHER : 

5 th Form Typi ng , [N/I] 

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  7/1 24 
Term 2 :  1 6/1 22  [ correctl y /76]  

[Thi s represents t he point t hat F . lB was 

sti ll being marked ' present' in t he S chool 

Regi ster until mi d-Tem 3, and so had an 
' absence' fi gure for t he whole of Tem 2, 

despite l eaving in Jul y] 

STATED REASONS FOR ABSENCES : 

Time t a b l e  F 1 8  
�' 

Non Tues 
1 1 1 

TYPING 

2 

.1 0 .  1 5  -

2 2 

1 0 . 4 5 - 1.1 

J 

J 3 

4 

1 2 . 30 - 1 . 30 

4 4 

CULTURAl. 

5 5 5 

BB 

I� eel J'luJrs F'r. i 

1 1 

1 0 . 30 INTER!' Al. 

2 2 

TYPING 

J J 

TYPING 

WNC/1-TJN(;. 
4 4 

TYPING 

5 

Et.EC'/'T VES 

[A t tendance ra ted ' average ' ]  The mai n  reasons were i l lness of chi l dren 
and myself,  as well  as the fac t  t ha t  I jus t l os t  interes t , famil y  
commi tmen ts , and I coul dn ' t  b e  bo thered . They all go back t o  the problems 
I was having outside school , real ly .  Tha t  was the mai n  reason I l eft - I 
jus t coul dn ' t  cope wi th everything outside as wel l as a t t end school . [ This 
was t he circumstances of F . l B ' s  di vorce proceedings , and the fac t  that  
she  considered i t  unl ikely tha t  she  woul d ever a t tain a s tandard in 
typing suffi cien t  to get a job - also , she did not ' l i ke '  t yping] 

STATED PURPOSE OF ENROLMENT : 

No qua l i fica t i ons being sough t .  F . l B  reported that her enrolmen t was to 
de termine whether or not she coul d a t tain a s tandard i n  t yping suffi cient 
to ob tain a job and that a t t ending school was a means of get ti ng ' ou t  of 
the house ' - t o  gi ve her some a c t i vi ty  not associated wi t h  t he di vorce . 

ACTUAL DESTINATION : 

A return to the s ta t us quo . F . l B  remained a t  home , i n vol ved i n  the 
ongoing diffi cul t i es of her di vorce . However , she did repor t that the 
experi ence of school had , firs t , demons tra ted the ' unsui tabil i ty '  of 
typing as an occupa tion ,  and had all owed her some ' escape ' from her 
personal diffi cul t ies . 

RESEARCH PART I C I PAT ION 

DATA BAS E : Ques t i onnaire:  Part 1 ,  Par t  2 ,  Par t 3 pl us i n t erview.  
In tervi ews :  Term 1 .  
Diary : mai n tained during t ime a t  school . 
Par t i cipant Observa t i on : F . l B  was an infrequen t a t tender i n  

t h e  Commonroom - owing to b o t h  Part - t ime s t a t us and her 
di ffi cul ti es ou tside s chool . Li t tl e  data pertaining to 
F . l B was deri ved from this aspect of the methodol ogy. 

Personal Fi l e :  viewed , but  no addi tional da ta . 
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COMMENTS : F . 1 8  wil l i ngl y compl e ted the  ques ti onnaire phase of the research . 
She was very forthcoming wi th informa tion ,  providing detai ls  of her 
outside experi ences whi ch were direc tly infl uencing her return t o  school . 

TRAVEL TO SCHOOL 

DI STANCE : 5km MODE : Car 



D AT A  

PERSONAL BACKGROUND 

SEX : Femal e  AGE : 3 8  

MARI TAL STATUS : Si ngle 

RES I DENCE : Own home 

FATH ER ' S  OCCUPATION : Bushman 

FAMI LY S I Z E :  4 

9 0  

F i l E :  F . 1 9  

ETHNI C  GROU P : Pakeha 

CHI LDREN : 1 - a t  intermedia te school 

RELIGION : None 

MOTHER ' S  OCCUPATION : Farm work 

PLACE IN FAMI LY : 3 

PAST 'i'JORK EXPER I ENCE : F/T: Factory worker , 1 963-1 964 ; Nachi nes t ,  1 964- 1 968 ; 
fvard Naid ,  1 968 ; Nurse Aid ,  1 968-1 972 ; Labora tory Techni cian , 1 976-

PRE S ENT OCCUPATION : F/T:  Labora tory Technic i an 

PRESENT INCOME : $ 1 0 0 00-$1 5 000 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co-educat i onal (Sta te) 

CLASS LEVEL : Form Fi ve 

SOURCE : Own income 

LEAVING AGE : 1 6  

QUALI F I CATI ONS : Ni l 

SUBJECTS TAKEN : F . 1 9  reported : I can onl y  remember two , Engl ish and Typing . 

SYNOPS I S  OF F . 1 9 ' s  COMMENTS REGARDING THI S  SCHOOLING : 

I nei ther l iked nor disl iked the time spen t a t  school , i t  was somet hing 
tha t was simpl y required . 
[Ra ted school as a place ' disl iked ' , ' unsuccessful ' experience , ' below 

a verage ' achievemen ts , ' in the lower group ' of an ' average abil i ty 
class ' ]  

[ Left] I ' d  reached the l eaving age , so l eft . 
I was also very surprised [ this year] t o  find tha t  I was just as i n timida ted 
by the teachers as I was when I was a t  school ! I s t i l l  am ! I was 
[ previous school i ng] petri fi ed by the teachers a t  school . Probably i t  
da tes righ t back t o  when I first s tarted school . Up un t i l  I was fi ve , I 
l i ved in a very smal l area and the nearest neighbour was t wo mi l es down the 
road.  rvhen I wen t  t o  school , I was suddenl y  dumped in an evironment  where 
there were 500 kids . I had no pre-school educa ti on so talk abou t 
' cul t ure-shock ' - I think . I never adapted to school very wel l a t  a l l . 
Then , i t  just got worse as I wen t through . Pl us the fac t  tha t I changed 
school so many t i mes when I was at school . I had two di fferen t primary 
schools and three di fferen t High Schools .  
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POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

School Certifi ca t e , Engl i sh ,  Nigh t School , 1 98 1 ; Ma thema t i cs I ,  Technical 
Ins t i tute , 1 98 2 .  

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 30 November 

STATUS : 1 s t  year adul t s t uden t ,  Par t - time 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th  Form Ma thematics ,  T/1 . 4 
6 t h  Form Bi ology , TF . 9  

ATTENDANCE R ECORD ( Ha l f-days abs ) : 

Term 1 :  
Term 2 :  
Term 3 :  

2/1 24 
24/1 22  
23/94  

STATED REASONS FOR ABSENCES : 

Job commi tments , fami l y  commi tmen ts [F . 1 9  repor ted having missed some 
classes , for instance , due to taking her daugh ter t o  gymnastics meetings ] . 

STATED PURPOSE OF ENROLMENT : 

Ongoing - fur ther credi t towards New Zealand Certifi ca te of Science 

ACTUAL DESTINATION : 

Ongoing . 

TimetRI> l e  F 1 9  

lion '/'uc�s it' eel 7'1JUrs Fri �' 1 I l I 

BIOLOGY 

2 
1 0 . 1 5  - 1 0 . 30 IN'I'IJ/IVAL 

2 2 2 2 

1 0 . 4 5 - 1 1  
3 MATHS 

MATHS 

3 3 J 3 
4 BIOLOGY 

1 2 . 30- 1 . 30 WNC/1-TJ.<IIJ 

4 4 4 4 

BIOLOGY CULTURAL MATHS 

5 5 5 5 

MATHS ELRCTI VES BIOLOGY 

lliiTI IDREW: Maths, March. 



ACADE�� I C RECORD 

SCHOOL REPORTS : 

Record of Prog ress for :  
!1/Jseuce • (llal l J>-,ys) • 4 ,_, - • <  

Subject Hark Le ve l 
Term 

BIOLOGY 30 0 

i n  

F.  19  Nid- Year 

C1nss effort Remarks 
Exam 

You are capable of achieving good results in this 

C- 0 subjec t .  You1· help in Pract.ical classes is 
grea t l y  appreciated. 

IJ. J :  Keep up with ll•e studying, F . 1 9, and success can be yours. 

Record of Progress for : 1' . 1 9  F:ud-of- Year 
A bsences (lla l f-nnvs ) : 7 

Subject N11rk Level in Class F:f£ort Remarks 
Term Exam 

Your work has been of a pleasing standard. 
BIOLOGY 51 c c A 

D . 1  : I hope that you have enjoyod your year with us and that you can find the time to continue with us 
next year. Good luck in the examination. 

92 
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EXTERNAL EXAMINATIONS : 

Uqi versi ty  En tranc e :  Biology - F . l 9  report ed a resul t o f  5 1 , t h e  resul ts 
sheet held by the school recorded a mark of 34 . 

This  si tua tion provided one of the dil emmas of the presen t research . 
f'lh i l e  in the majori ty  of cases the researcher viewed the personal resul t 
form of the studen t , F . l 9  was ' no t  availabl e '  to meet wi th  the researcher 
at the time these were recei ved by the s t uden t .  When the difference 
between these marks was discovered hy the researcher , i t  was deci ded to 
seek ' clarifi ca t i on ' from F . l 9 ,  having first discussed the ma t ter wi th  
the Principal  and  being assured that  the school resul ts were ' correc t ' .  
The fieldnotes r.eport ed the outcome of the conversa tion wi th  F . l 9 :  

F . 1 9 wa s phoned i n  an attempt to resolve the di f f e rence between the marks 
for her exte�na l examination s . Short l y  before thi s ,  F . 1 9 had been 
encountered at her work by the research e r ,  who greeted her on l y  to be 
' tota l l y  ignored ' despi te the fact that we were face-to- face . The 
t e l ephone ca l l  wa s therefore approached with cons iderable ' unease ' .  When 
the researcher introduced himse l f ,  the rep l y  wa s a very gruff " Oh !  Yeah? ! "  
However ,  when i t  was explai ned that " I  have two di ff erent marks for your 
U . E  results - a 34 and a 5 1 ? "  she was l e s s  a brupt with her reply that i t  
wa s 5 1  on the of f i c i a l  form . Accordi ngl y ,  the d i l emma i s  unresolved . 
One of these resul t s  i s  i ncorrect , but wi thout a c tua l l y  s ight ing F . 1 9 ' s  
own results s l i p  the correct one cannot be d etermined . 

RESEARCH PART I C I PAT I ON  

DATA BASE : Quest i onnaire : Par t  1 ,  Part 2 ,  Par t  3 - F . 1 9  was ' unavailabl e '  
for the fol l ow up intervi ew,  nor was this Par t  ful l y  
compl eted when even tual l y  returned t o  the researcher . 

In tervi ews : Term 1 ,  Term 2 ,  Term 3 .  
Diary : issued , b u t  F . l 9  reported that  she ' did  not h a ve the 

time ' t o  fi ll  i t  i n .  
Par ticipant  Observa tion : There were only a few occasi ons where 

F . l 9  was presen t in the Commonroom , and these produced very 
l i t tl e  da ta . This  was a resul t of F . l 9 ' s  lack of i n t era c t i on 
when she was present . As a number of the s tuden ts comment ed , 
F . l 9  would en ter the Commonroom - general l y  wi th  a few minutes 
to wai t  for a class to s tart - si t hersel f a t  a desk , and not 
speak t o  anyone presen t - to t h e  poin t ,  on many occasions - of 
not responding t o  greetings from the others . A ccordingl y ,  there 
was l i t tle  in the way of da ta  t o  be gathered from this  source , 
a di ffi c ul ty compounded by F . l 9 ' s Part- time s t a t us .  In class , 
so her peers informed the researcher , F . 1 9  also did not mix 
wi t h  t he other adul t studen ts until  very near the end o f  t he 
year . 

Personal File : viewed , but  no addi tional da ta o ther t han her 
Uni versi ty En trance resul t .  

COMMENTS : F . l 9  did co-opera t e  in the research , and agreed to par t i c i pa t e .  
However , some ' di ffi cul ties ' did arise during t h e  course o f  the year - some 
of whi ch are noted above . One o ther was t h e  interview si tua t i ons . These 
were conducted a t  F . l 9 ' s  workplace and were marked by a number of 
in terruptions . This  was parti cularl y the case during the Term 3 i n terview 
where i t  was considered tha t F . 1 9  was not repl ying in ful l to ques t i ons -
partly  due to t he fact that  she could be ' overheard ' - she i ndi cated this 
at  the time ,  but  then did not elaborat e  when the ' l is t eners ' moved - and 
an almost con t in uous stream of ' i n terrup t i ons ' .  A t  the end of t he 
research , when seeking her co-opera t i on o ver Questionnaire Part 3 ,  F . 1 9  
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responded wi t h  " I  don ' t  have t he time to compl ete i t  - nor to discuss i t  -
you ' l l  just have to take i t  as i t  is " .  

A DAY I f•J THE L I FE OF AN ADULT STUDENT 

6 . 30 
7 - 7 . 30 
7 . 30-8 
8 . 00 
8 . 1 5  
8 . 30 
1 0 . 1 5  
1 0 . 30 

1 0 . 45 
1 2- 1 2 . 30 
1 2 . 30-5  

5 . 00 
6 . 00 

7 . 1 5  
7 . 30 

1 1 . 00 

Get up.  1\fake ki ds . Cook breakfast 
Breakfast .  Wash dishes 
Get ready for work school 
Leave home 
Drop Toni at school 
Arri ve at [school } for cl ass 
Lea ve [school ] for work 
Arri ve at  work 
Coffee break 
Work 
Lunch 
lvork 
Finish work 
Pi ck up Toni from Gym 
Home cook & ea t tea . wash dishes 
change cl othes 
Drop Toni a t  baby si t t ers 
Swimming cl ub meeting 
Bed 

(Diary, F . l 9 ,  1 8 . 9 . 84)  

TRAVEL TO SCHOOL 

D I STANCE : 6km (from home) 
1 2km (from work) 

MODE : Car 

[Throughout the year, F . l9 
referred to ' kids ' in the 
plural ,  although she has 
only one child - no detail 
of why this should be the 
case was forthcoming ] 
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D AT A F I L E :  F . 2 0 

PERSONAL BACKGROUND 

SEX : Female AGE : 48 ETHNIC GROUP : Pakeha 

MARITAL STATUS : De facto CHI LDREN : [Did i ndica t e  tha t  there 
were children , but  no t dependen t ]  

RESIDENCE : Own · home 

· PAST \vORK EXPERI ENCE : F/T: Shorthand typi s t , 1 95 1 - 1 95 7 ; Computer 
Opera tor , 1 98 1 - 1 98 2  

PRESENT EMPLOYMENT : P/T : Secretary, 24hrs / wk 

PARTNER ' S  OCCUPATION : Manager 

PRESENT INCOME : $1 5 000- $ 1 7  500 SOURCE :  Own , Par tner ' s  i ncome 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : N/I LEAVING AGE : 1 6  

CLASS LEVEL : Form Fi ve QUALI FI CATIONS : Publ i c  Service Exam,  
Juni or Chamber of Commerce 

POST-SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

Nil 

PRESE�JT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 5  March 

STATUS : 1 s t  year adul t s t uden t ,  
Part - t ime 

CLASS : Form Six 

SUBJ ECTS AND TEACHERS : 

6th  Form Accoun tancy ,  [N/I] 

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  4/6  2 

STATED REASONS FOR ABSENCES : 

Not speci fi cal l y  mentioned , but  
F . 20  reported being ' frus tra ted ' 
when t urni ng up t o  school to fi nd 
teacher ' absen t ' or l a te . 

Ti metable F 20 

Non Tues IVed 1'1Jurs Fri 

I I I I I 

ACCOUI'HING 

2 

1 0 . 1 5  - nccoUNTING 1 0 . 30 IN'I'E:RVAI. 

2 2 2 2 

1 0 . 4 5 - 1 / 

J 

3 3 3 3 

4 
nCCOUNT!NG 

1 2 .  3U- I .  30 WNC/1-TJNF: 

4 4 4 4 

C/JL'J'URA I- ACCOUNTING 

5 5 5 5 

E:LECTI VES 
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STATED PURPOSE OF ENROLMENT : 

Universi ty  Entrance . No sta t emen t of long- term goals . 

ACTUAL DESTINATION : 

Unknown - con tac t l os t .  

RESEARCH PART I C I PAT I ON  

DATA BASE : Questionnaire : Par t 1 .  

COMMENTS : F . 20  was met wi th on the one occasion where she agreed to 
partici pa te in the research . This con tact  requi red the researcher to meet 
wi th her outside her class - F . 2 0  being unsure of the l oca t i on of the 
Commonroom . It was then some time after her actual l y  l eaving school tha t 
the researcher was aware tha t she had l eft . Her reasons , F . 20 repor ted , 
were ' frustration ' wi th  the teacher being ' absen t ' or ' al ways l a te ' .  A t  
this time , F . 20 indi ca ted tha t she was working a s  a secretary s t il l , and 
hoped i t  would devel op i n to a more ful l - time pos i t i on .  �'/hen the second 
and third parts of the q uest ionnaire were prepared , F . 20 was again 
contacted and asked if she woul d compl ete this phase of the research . 
However , she decl i ned stat ing that ' i t  was too l ong ago to be bothered 
wi th ' .  
On the occasion of the one meeting ,  F . 20 appeared very ' concerned ' abo u t  
her age - repor t ing t h a t  she was ' too ol d to s t udy ' and t h a t  t h e  return 
to school · ' probably isn ' t  a good idea ' .  



PERSONAL BACKGROUND 

SEX : Femal e 

DA T A  

AGE : 24 

MARITAL STATUS : Separa t ed 

RES I DENCE : Flat  

F I L E :  f . 2 2  

ETHNIC GROUP : Pakeha 

CHILDREN : 0 

PAST WORK EXPERIENCE : F/T: Hor ti cul ture/Nursery, 1 983 

PRESENT OCCUPATION : P/T: Hor t i cul t ure - variable hours/wk 

PRESENT INCOME : Less than $500 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : N/I 

SOURCE : Own income 

L EAVING AGE : 1 7  

9 7  

CLASS L EVEL : Form Six QUAL I FICATI ONS : School Cer t i fi ca t e  -
Engl ish , Ar t ,  Biol ogy 

POST- SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Dipl oma of Horticul t ure - papers compl eted : Zoology , Pa thol ogy , 
Hor ti c ul ture Papers A & B ,  Practical Horti cul t ure 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 1 2  March 

STATUS : 1 s t  year adul t studen t , 
Part - time 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th  Form Art , TF . l 3 
6 t h  Form Cerami c Studi es ,  TF . 1 3 

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  5/5 6 

STATED REASONS FOR ABSENCES : 

N/I 

STATED PURPOSE OF ENROLMENT : 

Timetab l e  P . 2 2  

Non Tues 

1 1 1 

2 

1 0 . 1 5  -

2 2 

1 0 . 4 5-1 1 
ART 

3 

3 3 

4 

1 2 . 30-1 . 30 

4 4 

CERAI'IIC CULTURA L 

STUDIES 

5 5 5 

CERAMIC 

STUDIES 

lied TIIUI'S 

.I 

1 0 . 30 _ INTERVAL 
2 

ART ART 

3 

ART CERAMIC 

STUDIES 

WNC/1-TlNE 

4 

ELEC1'Il'RS 

Fri 

1 

2 

3 

4 

ART 

5 

CERI\I'IIC 

STUDIES 

Uni versi ty En trance - Art ; Sixth Form Cert i ficate - Cerami c Studi es .  
Repor ted , however , tha t was ' no t  for exami na t i ons ' b u t  ' for interest ' .  
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ACTUAL DESTINATION : 

Short l y  after her havi ng l eft school , F . 22 was con tacted by the 
researcher . At  this  point , she informed him that  her having ob tained a 
ful l - t ime job precl uded her from con tinuing a t  school , al though F . 2 2  
still  intended pursuing her interes t in art . 

Then , a t  the time of the teacher intervi ews i n  June , TF . l 3 reported tha t 
she had some con tact  wi th F . 22  for a peri od aft er she had l eft school . 
During this conversa tion ,  TF . 1 3  reported tha t F . 22 had left school 
because her husband had insisted tha t she gi ve up , particul arl y as they 
had moved to a district  approxima tely 20kms from the school . 

This  coul d not , however , be confirmed . When the researcher tel ephoned the 
con tact  number provi ded by F . 22 - at  her fla t  - he was informed that she 
had moved and there was no forwarding address . All that can be s t a t ed ,  
therefore , i s  tha t  F . 2 2  reported hersel f a s  ' separa t ed ' and l i ving i n  a 
fl a t , and as having left school because of her ful l - t ime job . On the 
other hand , the teacher had more recen t con tac t wi th this s t uden t . 
Perhaps a t  this poi n t ,  i t  needs to be repor ted that  both teachers and 
the Dean informed the researcher tha t ' husband resis tance ' to  the 
return to school was a ' major reason ' why many women l eft : 

The re was [ a ]  probl em last year . . . . I had two women l eave i n  
about the si xth week because the i r  husbands said " No way'' . The y  
wanted them home to have tea o n  the table ,  s o  they l e f t  school . 
That rea l l y  got to me ! " S houldn ' t  l eave the kids " - you know ! 
One of them had i t  a l l  worked out w i th a baby sitter but , no , her 
husband wouldn ' t  have i t ,  she should be at home ! 

(D . l , In t erview, 28 . 5 . 84)  

Whi l e  such an inci den t could not be confi rmed in the presen t research , 
there lvere the accoun t s  provided by teachers and Dean to indi cate tha t 
this was a factor infl uencing the ret urn at some women s tuden t s .  In 
the presen t con tex t , h usband infl uence on the return did see t wo cases 
where the effect was ' nega t i ve '  - F . l l , F . 28 - and i t  did con t ri bu te 
to F . l l ' s  decision to leave school , but  not in the sense i ndi ca ted by 
the Dean ' s  commen ts . 

RESEARCH PART I C I PAT I ON 

DATA BAS E : Questionnaire : Par t  1 .  

COMMENTS : Due to t he short period of enrolmen t , her Part - time s ta t us ,  and 
lack of a t tendance in the Commonroom , onl y the ques t i onnaire and t el ephone 
conversa t i on after she left provided any da ta on F . 2 2 .  



PERSONAL BACKGROUND 

SEX : Femal e 

DA T A  

AGE : 1 7  

MARITAL STATUS : Singl e 

RES I DENC E : !Vi th parent 

FATHER ' S  OCCUPATION : Engineer 

FAMILY S I ZE : 4 

PAST WORK EXPERI ENCE : Nil 

F I L E :  F . 23 

ETHNI C  GROUP : Pakeha 

CHI LDREN : 0 

RELIGION : N/I 
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BOTHER ' S  OCCUPAT I ON : Teacher 

P LACE IN FAI'H LY : 3 

PRESENT OCCUPATION : P/T: ltlai tress , 1 0- 1 5hrs/wk 

PRESENT I NCOME : $ 1 000-$2500 SOURCE : Parent ,  Income , Emergency Benefi t 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co�educa ti onal (Sta te) L EAVING AGE : 1 6  

CLASS LEVEL : Form Fi ve QUAL I F I CATIONS : Ni l 

SUBJECTS TAKEN : Engl ish , Ma thema t i cs (Regional ) ,  Home Economi cs , Clo t h i ng 

SYNOP S I S  OF F . 2 3 ' s  COMMENTS REGARDING THI S  SCHOOLING : 

[ ' Bel ow average ' achievement ]  Bel ow a verage for qua l i fications wise . 
I l i ked i t  at  t imes , and I coul dn ' t  stand i t  a t  times . I never l iked the 
school work , never liked going to school , but I liked o t her things in 
school - so , i t  evens out . I l i ked meet ing peopl e ,  spor t s , friends and 
tha t .  
[Disl i ked - some school rules , being treated l ike a chi l d ,  bringing notes 

from home] Uni form - I never l i ked wearing my uni form . Um - jewel l ery -
oh , l o ts of things - I  can ' t  think of any righ t now - b u t  I ' know there 
were l ot s  of things I di dn ' t  l i ke .  [No tes from home] Tha t  was s t upid -
I coul dn ' t  stand that - they coul d ei ther take my work or have no-one ' s  
word - I was honest - I di dn ' t  t el l stories . 
[Absences] Tha t  was my Grandfa t h er [s tayed a t  home t o  l ook aft er him] . 
[Major reason - didn ' t  l i ke school ] Yes - that was the fifth form - I 
just s tayed a t  h ome . 
[Left ] fv'e used t o  figh t all  the time - I coul dn ' t  s t and i t ,  so I l eft - me 
and my brothers fough t .  We had big probl ems . I left home on occasions , 
but  I went back again .  Wel l , my brother ' s  become , l ike , the head o f  the 
fami l y - since the di vorce - i t ' s all  very compl ica ted . Broken marriages 
are the  cause of these things . I t  was mainly in the Fi fth  Form tha t  
those problems occurred - both Fi fth Form years - tha t ' s  when i t  s tarted .  
Tha t ' s  why I l eft school . 



POST- SCHOOL QUAL I F  I CAT I Of\!S/ TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 1 February 

L EFT : 1 7  A ugus t Time tab I e F. 23 

STATUS : 1 st year adul t s t uden t ,  
Ful l - t ime 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th  Form Engl i sh , TF . S  
6th  Form Biol ogy,  TF . 9  
6th  Form His t ory, TN. 1 9  
6 t h  Form Ma thema t i cs , TM. 4  
6 t h  Form Art His tory, TF . 1 7  

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  2 1 / 1 24 
Term 2 :  67 / 1 2 2  

___ !!.5:!'. 
I 

HISTORY 

1 0 . 1 5  -

2 

ENGL ISII 

} 

Afll 

H!SlORY 

4 

BIOLOGY 

.5 

MATI\5 

Tu vs 
I I 

2 

I\! STORY 

2 
1 0 . 4 5 - 1 1  

J 
ART 

H! S l OHY J 

4 
ENGL ISI\ 

1 2 . 30 - 1 . 30 

4 

CULTURA L 

5 5 

I'IATHS 

[F. 23 was still marked as ' enrolled' in the 

School Register until the end of the year, 

30. 11. 84 ,  but shown as ' absent ' for every 

day. She considered that she left school 

at the end of Term 2, although was seen at 

school on one or two occasions - ' intending ' 

going to class, but never doing so ] 

WlTHOHEW• Art H i story, Feb. 

STATED REASONS FOR ABSENCES : 

1 0 0  

h1cd 'l'hurs Jo'r i 
I 1 

BIOLOGY ENGLISH ART 

HISTORY 

10 . .30 INJ'eRVAL 

2 2 

ART I'IATIIS 
llfSHJflV 

3 J 

BIOLOGY I ll STORY 

WNC/1-TJNF: 

4 4 

it! STORY I'IATHS 

5 

ENGLISH ELF:C'I'IV£8 BIOLOGY 

[Famil y  ill ness - Grandfa ther , and ' l os t interes t ' ci ted as ' mi nor 
reasons ' .  The ' major reason ' being tha t  F . 2 2  ' found the subjec ts more 
di ffi cul t than expec ted ' ]  Jus t the same problem - I coul dn ' t  cope wi th  
that many a t  tha t l evel . Engl ish was hard. If  I 'd  only had  t wo subjects 
I woul d have been able t o  concen tra t e  on them . Four was too diffi cul t -
to try and keep going wi th . I shoul d have onl y had t hree or t wo subjec ts . 
I should have had t wo U. E subjec ts and School C - that way I would  have 
been all righ t .  Engl ish and Na ths a t  U .  E .  
[During this discussion , F . 22  did not report the ' di ffi cul t i es ' she had 
coping wi th con t ent , particularl y i n  Ma t hema t i cs ,  whi ch she had earl i er 
in the year - a ' lack of background ' her teacher confirmed as preven t i ng 
F . 22 from achieving a t  Sixth Form l evel in this subjec t - whi l e  both  
her Engl ish and Mathema tics teachers noted that  her ' poor a t tendance ' 
was ' not  hel pi ng ' ei ther] . 

STATED PURPOSE OF ENROLMENT : 

Uni versi ty En trance . A few long- term goals were ci t ed during t he course 
of the year : teaching , n ursing, air  host ess , being the main ones . 

ACTUAL DESTINATION : 

A t  the t ime of l as t  con tact , F . 23 was working as a ' nann y '  for t wo small  
chil dren , report i ng her intentions of ' doing U .E  Ma thema t i cs and Engl ish ' 
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through Correspondence School . A t  a la ter s tage of  the  conversa t i on ,  
F . 23 repor ted that i t  was ' School Certifi cate ' she was intending to do 
as this  was required for entry to a ' Child Care course ' she wished to 
undertake , wi th  a view t o  - in a ' year ' - opening her own Chi l d  Care 
cen t re . 

ACADEM I C  RECORD 

SCHOOL R EPORTS : 

Before presen ting the School Report from F . 23 ' s mid-year examina t i ons , 
some explana tion of the si t ua t i on appears appropria te .  In al l o ther 
cases , the adul t s tuden t provi ded the marks they had obtained for each 
examina tion - veri fi ca t i on bei ng undertaken only by consul t ing the 
school records in the case of external examina t i ons . F . 23 ,  however , did 
not indicate  her actual marks . When asked by the researcher , F . 23 
repl i ed tha t  she "Couldn ' t  remember " wha t marks she had ob tained , 
al t hough noting that they were "l ow " .  From commen ts passed b y  her 
peers , it was suggested that  t he ' top ' mark F . 23 obtained was ' 20 ' ,  
and her teachers confirmed onl y  tha t her marks were ' l ow '  and ' under 
20 ' .  However , i t  was not un t i l  the end of the year t ha t  the teachers 
were consul ted , and they di d not have thei r records wi th them during the 
i n t erviews . At the concl usi on of t he research , F . 2 3  reported tha t  her 
' top mark ' in the school exams as ' a  pass in Engl ish ' and all o ther 
marks were ' below 30 ' ,  b u t  again she ' coul dn ' t  remember ' the exa c t  
resul ts . Throughout her enrolment , F . 23 acknowl edged that s h e  was 
experi encing ' di ffi cul ties ' wi th the cont ent , and tha t thi s  was part l y  
a ' l ack of backsround ' - especial l y  in Ma thema t i cs :  

. . .  I had a b i t  of a problem with [ the ) Maths teache r .  I think 
that, even if  I hadn ' t  been an adu l t  s tudent , he wouldn ' t  have 
been that h e lpful because I neve r had the background . He was an 
impati ent teacher - he wanted to teach - not spend time h elpi ng 
to f i l l  in that background . But , real l y ,  I suppo s e ,  it wa sn ' t  
h i s  fault - I mean , the re were a l l  the other kids i n  the c l a s s  
whi ch he had t o  teach . 

(F. 2 3 ,  Fi eldnotes , 20 . 2 . 85)  

Rarl i er in the  research year , F . 23 had reported her view  tha t  this  
t eacher shoul d have spen t the time in hel ping her compensa t e  for her 
' la ck of background ' in Mat hema t i cs - a ' lack ' which  she noted had 
come from never compl eting a ful l Ma thema tics course , and ' "fa i l i ng ' to  
comple te a Regional Ma thema t i cs course during her t wo years i n  the 
Fifth Form . I t  appeared , t hen , to  be in reflection of this tha t F . 23 
now intended enrol ling i n  ' School Cer tifi ca te level ' Ma thema t i cs a t  
Correspondence School (noting her intended enrolmen t in : Ma thema t i cs 
and Home Science a t  School Certifi ca te l e vel , and English a t  Uni versi ty  
En t rance l evel , for 1 98 5  Correspondence School ) .  

I t  is  due to these circums tances , then , t ha t  the marks for F . 23 ' s 
s chool examinations were not a vailable  to the researcher . A l l  that  
can be  repor ted is tha t  her marks were ' l ow ' , and F . 23 ' s resul ts i n  
the  external exami na tions used a s  a guidel ine . 
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Record of Progress for :  1' . 2 .1 Nirl- Year 
A bsences (lla l f-Days) : 1 8  

Subject Nllrk l.eve.l. i n  Class l·:tfo r t  Remarks 
Term Exam 

I hope that your exam mark •rJi l l  encourage you to 

ENGLISH N/l 0 0 c continue working towards success. Oo attend 
regularly and give yourself enough time to do 
assignnents welL 

You started well, f .23,  and should be able to 
HISTORY N/l C- E c improve on this ttJith concentrated effort. T feel 

you have the ability to improve. 

Don't be disappointed wi tll your exam mat:k. You 
BIOLOGY N/1 8 0 B wi 11 be able to improve i t .  Continue l a  ask 

QUestions 111hen you don 1 t understand. 

A lack of background for sune topics is caust.ng 
I'IATIIS H/l E 0 8 diff icul ties and you will need la put in extra 

time working lhr-ough examples to help overcome 
them. 

D . 1 :  You are making progress, f .23. I am sure lhat an irrproved attendance record would see your marks 
improve by the end or tho year. 

EXTERNAL EXAt-H NATION S : 

Uni vers i t y  En trance : Engl ish , 23  
Ma thema t i cs , 5 

[ F . 23 - along with M . 6  and F . l3 - was one of the three who sat external examinations 

without completing the year at school , and with a considerable number of absences 

recorded during their enrolment . Unlike the other two, however , F . 23 had not previously 

completed a year at Sixth Fonn level so some doubt remains as to whether she can be 

considered as having met the eligibility requirements of the external examinations 

regarding attendance ] 

RESEARCH PART I C I PAT I ON 

DATA BAS E : Questionnaire : Par t 1 ,  Part 2 ,  Par t  3 pl us i n tervi ew .  
In tervi ews : Term 1 ,  Term 2 .  
Diary: issued , b u t  no en tries made , nor ' explana tion ' gi ven 

for this .  
Participan t Observa t i on : This  aspect was variabl e .  During 

Term 1 ,  F . 23 was presen t in t he Commonroom reasonably  
frequentl y - wi thin  the  ' cons trai n ts ' imposed by her 
a t t endance - but  thi s  was not the case in Term 2 .  Then , 
F . 23 appeared on very few occasions , of the equal l y  ' rare ' 
number she was presen t a t  school . Accordingl y,  l i t tl e  
direc t observa t i on was possi b l e  wi th F . 23 ,  al though she was 
a ' topic ' of conversa t i on among some o ther adul t s tudents . 

Tel ephone Conversat i ons : these were ' frequen t '  i n  the sense 
tha t  a number were required to arrange meet ings wi th  F . 23 ,  
but  t his was the sol e func tion . 
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Personal Fil e :  vi ewed , but  no  fur ther data . 

COMMENTS :  f.l1hile  F .  23  did compl ete  the ques t ionnaire phase of the research , 
and was available for i nterviews and discussi ons whi l e  enrol led ,  this  
was also a source of some ' di ffi cul ties ' for t he researcher . In  the 
fi rs t ins tance , F . 23 moved residence frequen t l y  during the year - a t  
one time l i ving wi th her mother , then wi t h  her fa ther and s t epmot her -
on a repea ting and random basis .  This  required a number of phone cal l s  
being made to ' chase ' her u p  t o  arrange meetings and interviews ,  often 
seei ng t he researcher make such an arrangemen t  and then F . 23 not 
arri ving , necessi ta ting a fur ther round of cal l s .  The second fac tor 
was the fact  tha t F. 23  often ' forgot ' to come to arranged mee tings . 
Final l y ,  all intervi ews conduc ted wi th F . 23 were themsel ves ' di ffi cul t '  
in tha t she often di d not repl y to a ques t i on - she appeared t o  ' think 
abou t i t ' ,  then respond wi th a repl y unrel a ted to the ques tion or ask 
for i t  to be repea t ed . 
During the time of her enrolmen t - similar to F . 1 3  - F . 23 was also 
referred to as ' no t  an adul t s t udent ' by o thers , a charac terisa t i on 
based on her absences and ' l ack of effort ' .  

TRAVEL TO SCHOOL 

DI STANCE : 6km MODE : Bike , bus , car 
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D A T A  F I L E :  F · 24 

PERSONAL BACKGROUND 

SEX : Female  AGE : 42  ETHNIC GROUP : Pakeha 

MARI TAL STATUS : Married CHILDREN : 2 - a t  primary school 

RESIDENC E : Own home RELIGION : Presbyterian 

FATHER ' S  OCCUPATION : Deceased ( when F . 24  MOTHER ' S  OCCUPATION : Pensioner 
· was aged 1 1 )  Manager of furni shing business 

FAM I LY S I ZE : 4 PLACE IN FAMILY : 3 

PAST WORK EXPER I ENCE : 

Typi s t , 1 964-1 969 .  
F/T: 
P/T: 

Shor thand typis t ,  1 959-1 964 ; 
Cl erk , 1 970-1 973 

PRESENT OCCUPATI ON :  Nil 

PARTNER ' S  OCCUPATION : Research Offi cer 

PRES ENT INCOME : $25 000-$30 000 SOURCE : Fami l y  income 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (State) , LEAVING AGE : 1 6  
1 955-1 957 ,  Gir_ls ' (Sta te) , 1 95 8  

CLASS LEVEL : Form Fi ve ( 2nd yr) QUAL I F I CATIONS : Ni l 

Di ctaphone 

SUBJECTS TAKEN : Engl ish , Human Bi ol ogy,  Geography;  Shor thand/ t yping , 
A ccoun ting 

SYNOP S I S  OF F . 2 4 ' s  COMMENTS REGARDING THIS SCHOOLING : 

I found i t  a bi t hard , actua l l y ,  trying to remember back so l ong . Bu t ,  I 
seemed to l ike the classes I was i n  where the teacher was young , more than 
the o l der ones . They were l ess set i n  their ways - t hey unders tood us 
bet ter and could rel a t e  to us a l o t  bet ter . Many of the ol der ones had 
been in the job for too l ong and seemed to have l os t  any i n t eres t in i t .  

I transferred [schools ]  the second-year Fi fth . Firs t -year Fifth I didn ' t  
s i t  School Cert - di dn ' t  even try i t  - the second year , my Mother decided 
I wou l d change schools .  

[ Left ] Wel l ,  I ' d  had four years a t  High School - and my Mother t hough t t ha t  
was enough - and I ' d had enough . A t  the same time a job came up - so , i t  
was a combination of both . 

Favouri tism very pronounced wi th teachers , and wi th monotonous regul ari ty  
t hey sel ec t ed their ' pets ' for favoured errands amongs t s t uden ts who were 
brigh t .  A l so s tuden ts who excel l ed in sports were favouri t es wi th  l ess 
a cademic teachers and the sports mistress . 
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POST-SCHOOL QUAL I F I CAT I ONS/TRA i f\J I NG 

School Cert i fi cate , Shorthand/ typi ng , Nigh t School ; School Cer t i fi ca t e ,  
Engl ish , Adul t St uden t ,  1 98 3 .  

PRESENT ENROLf'-1ENT 

ENROLLED : 1 February 

LEFT : 30 November 

STATUS : 2nd year adul t st uden t , 
Part - t ime 

CLASS : Form Si x 

SUBJECTS AND TEACHERS : 

6th Form Engl ish , TF . 5  
6th Form History , TM . 1 9  

ATTENDANCE RECORD ( Ha l f-days abs ) : 

Term 1 :  
Term 2 :  
Term 3 :  

5 / 1 24 
2 / 1 2 2  
1 / 94 

STATED R EASONS FOR ABSENCES : 

T;me t o b 1 e  F 24 -

Nun 'J'ues l�ed 'J'/Jurs Fri 

1 1 1 1 1 

ECONDI'IICS 
HISTORY ENGLISH 

2 

1 0 . 1 5  - HISTORY 1 0 . 30 J.VTE:RI'AL 

2 2 2 2 

ErJGUSH 1 0 . 4 5 - 1 1  
ECONCJIIICS 

3 

.J 3 3 3 

4 ECONOMICS fi!STORY ENGLISII 

1 2 . 30 - 1 . 30 WNC//-'1' 1 11/i 

4 4 4 4 

CULTURAL HISTORY ECONO'IICS 

5 5 5 5 

ENGL JSII 1\LECTIVES 

ltl\ TI\UHEW: Economics, Feb. 

[ ' Major reason ' - frustra ted wi th  s chool ] The s tupid timetable business . 
You ' d  get up there and they ' d  s t i l l  be i n  the Assembl y  un til  1 0  o ' cl ock 
and you ' d  only have a l esson for 1 5  minu tes before you had t o  go home 
again - I was ge t t i ng sick of t ha t . 

F . 24 was perhaps the mos t ' vocal ' of the cri t i cs of the vari ous timetabl e 
changes during the year . I t  was her view tha t  the school staff were an 
' extremel y wel l pai d '  group , wi th ' grea t hol idays ' , .who shoul d have been 
to ' arrange a time tabl e '  wi thout  needing to change i t .  F . 2 4 voiced this  
opinion frequen tly  in t he Commonroom - al t hough other adul t s t uden ts 
' coun t ered ' her vi ew of ' highl y pai d '  and ' hol i days ' , she remained 
convinced - and on at l east t.wo occasions ' tackled ' the Dean over the 
issue . General l y ,  F . 24 combined t his t imetable issue .wi th  a general 
cri t ique of the school , part i cularl y wi th  the view tha t  the · school was 
' uninterest ed ' in adul t studen ts . This view appeared premised on the 
basis of,  first tha t these changes ' made no all owance ' for the adul t 
s tuden ts , and second that the teachers - t he year of the presen t 
research - were engaged in i ndustrial a c t i on against changes to t he 
forma t of Universi ty  En trance . F . 2 4 formed an ' impression ' - ci t ing t he 
media as the  source - tha t  such a c t i on mean t the t eachers ' would not help 
adul t s tudents ' wi th ' preparing for U . E . ' However , F . 24 appeared t o  be  
alone i n  holding such a percept i on of  the school and  teachers . 

STATED PURPOSE OF ENROLMENT : 

Uni vers i t y  En trance . Long- term goal of ' a  job ' ,  wi t h  nothing specifi c 
men t i oned . 

ACTUAL DESTI NATION : 

A t  l as t  contact , a pool - typis t  for Government Departmen t s . F . 2 4 report ed 
' no i n t en t i ons ' of further s t udy as a resul t of ' di ffi cul t i es ' a t  the 
school i n  1 984 , ' 1  ow marks ' , and h er ' age ' . 



ACADEM I C  RECORD 

SCHOOL R EPORTS : 

Repor t  of Progress for :  F . 24 

A bsences (1/alf-Days ) :  3 

Subject lfark Level i n  Class i:ffart 
Term Exam 

ENGLISH 67 c B A 

IHSTORY 68 0 B A 

[) . 1 : Well done , F . 24 . Another good half-year 1 s work. 

Record of Progress for : F . 24 

Ahsences (1/alf-/Jays) : 0 

Subject llar·k Level in Class L'ffort 
Term Exam 

ENGLISH 56 B c A 

HISTORY 63 B B A 

lfi cl- \'ear 

Remarks 

F. 211 has worked very hard to produce pleasing 
results. She i s  to be congratula ted on her 

self-motivation and her contribution to class 

discussions . 

Extremely pl easing resu l t s  f.24.  1 hope you 
enjoy the rest of tile year and gairt high marks. 

End-of- Year 

/lemarks 

F .24 has been an outstanding student . Her 

determination to succeed has not wavered. Her 
contribution to class discussion has been 

appreciated. 

Thank you for mal<ing a positive contri bution to 
the class. Your work record and academic ability 

is very good. 

D . 1  : Thank you for youT contTibution as an adult student. With your excellent attendance record and 

positive effort in class you deserve soccess in the Univet"sity Entrance examinations. Good luck. 

P .1 : Very good. 

1 0 6  
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AWARDS : Adul t St uden t Recogni tion Award , History 

EXTERNAL EXAMINATIONS : 

Uni versi ty  En trance : Engl ish , 48 
His tory , 60 

RESEARCH PART I C I PAT ION 

DATA BASE : 

C0Mt1ENTS : 
on F . 2 4 .  

Ques ti onnaire : Part 1 ,  Part 2 ,  Par t 3 pl us interview. 
In tervi ews : Term 1 ,  Term 2 ,  Term 3 .  
Diary: maintained but not on regular basis for. the year . 
Par ticipant Observa tion : F . 24 ,  despi te par t - time sta t us , was 

often i n  the Commonroom , par ti cul arl y from the beginning of 
Term 2 onwards . She in terac ted mainly wi th those in the 
' older age group ' - repor ting tha t the ' age di fference ' made 
i t  di ffi cul t to ' communica t e ' wi t h  the younger adul t studen ts . 
However , F . 24 was a ' member ' of the adul t s t uden t group 
apparent from Term 2 on , and da ta was readil y  ob tainable  from 
the Commonroom con tex t .  F . 24 also frequently  approached the 
researcher wi th  informa t i on and explanat i ons . 

Telephone Conversa tions : predominan tly  for mee ting arrangemen ts 
and examina tion fol l ow up , a l t hough some were to provi de more 
general informa tion .  

Personal Fil e :  viewed , but  no fur ther da ta deri ved . 

Perhaps two fea tures stood out part i cul arl y in the da ta deri ved 
The firs t was her general ' cri tique ' of t he school : 

Just her [ Dean ' s ]  atti tude - " Take i t  or l e ave i t " . I t  was there at 
the beg i nn ing of the year when I a sked her about the Art H i s tory · 
le ssons : - · she j ust said " There ' s  a teacher over there - go and a sk 
he r" - there were no e f forts made to f i nd out who the teacher was -
so I l e f t  it . And , there ' s  no communi ca t i on - no warning . I f  we 
could have been told soon e r  about - l i ke , they would have Assembly 
-. '"rhe re ' s goi ng to be a n  as sembly tomo:r::rrow" - we l l ,  we wou ldn ' t  be 
told that . We were j u s t  turning up in the morning and f indi ng out 
that there was an Assembl y  on then and the Engl i s h  c l a s s  mightn ' t  
start unt i l  qua r.ter-to- 1 0 . We weren ' t  told - I know i t  would be 
hard for the Dean to ring a l l  the adult students - but I real l y  think 
that there should be bette r ways of letting the adu l t  students know . 
I rea l i se that we are on l y  a minority group ther e  - at the school -
but a l l  the same I think we should be taken into con s iderat ion -
becaus e , I see that the s chool i s  g i ven a g rant f o r  having us there 
and I think they should be prepa r ed to put a bi t more e f fort i n . The 
Dean is g iven t ime to do those sort of j obs - I ' m not 100 percent 
sure , but I think she wou ld have got time for tha t .  I think 
you were supposed to know be fore you went a l ong t o  the enrolment day 
what you wanted to do . Me be i ng new to what was o f f e r i n g ,  of cours e ,  
a t  the U . E  level - parti cularly a t  that school ' cause a lot o f  the 
s choo l s  are down on U . E . That was hang i n g  over the i r  heads so the 
teachers couldn ' t  care l e s s  about U . E . They wouldn ' t  have anything 
to do w i th the students . We l l ,  I think that ' s  wrong . At that s tage 
i t  was wrong to take that attitude becaus e  they had a Union to do 
the i r  work for them . I suppose i f  I ' d  talked to someone - I 
d i dn ' t  really talk to a nyone - s o ,  i t ' s  partly my fault [ not knowing 
wha t courses were avai lable ] .  [ The U . E  i s sue ] There was a l l  
that stuf f i n  the news a bout how they weren ' t  going t o  have anything 
to do wi th U . E  thi s year un l e s s  i t  was moved to the Seventh Form . 
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They weren ' t  going t o  hand l e  the exam ent r i e s  o r  mark it - that sort 
. of thi ng . They j ust couldn ' t  care less about i t .  That was not on . 

A l l  the troubl e  I had over getting the U . E .  paper f rom [ TF . S ]  -
she refused to g i v e  me any old exam paper s  so that I cou l d  see what 
wa s i nvolved . That sort of thing . She j ust d i dn ' t  s eem to care l e s s  
about i t .  

(F . 2 4 ,  Fi el dnotes , 2 9 . 1 1 . 84)  

Perhaps it  is pert inen t to note tha t F . 24 was the only adul t s t udent t o  
hol d thi s  perception . 

The second facet of F . 24 ' s ' experi ence ' whi ch appeared to domi na t e  much 
of .her accounts was the issue of ' age ' . F . 24 frequen t l y  referred t o  her 
' age ' in the sense tha t she was ' much older ' than mos t of the adul t 
s t uden ts and certainl y the ' teenagers ' in the school . This , she reported , 
crea ted some diffi cul t i es for her : 

At the beg inning I f e l t  unea sy about s i tting i n  the c l a s s  with 
[ pupi l s ] .  Just the age di f fe rence , I think . A lot of the teenag e r s , 
especi a l l y  in one c l a s s ,  I t f e l L  were rathe r - you know - s l ight l y  
"lvhat ' s  she doing here ! ? " type o f  atti tude - you know - " She shoul d  
b e  at home , or e l s ewhere . She shouldn ' t  be here with u s "  - and I 
f e l t  that I couldn ' t  get used to that . I t  wa s that Economi c s  c l as s .  
But , i t  might have been because I didn ' t  rea l ly know the sub j ec t  
and they knew mor e  than m e  a n d  that sort of put me a t  a b i t  o f  a 
di sadvantage . 

(F . 24 ,  Fiel dnotes , 2 9 . 1 1 . 84)  

Here again , F . 24 was the onl y  adul t s t uden t t o  report such feel ings , b u t  
she remai ned consistent  in her vi ew tha t  her ' age ' made i t  ' di ffi cul t '  
for her t o  in tera c t  and communicate wi th the school -aged pupi ls .  

A DAY I N  THE L I FE OF AN ADULT STUDENT 

7 . 30a . m-8 . 30a . m  
8 . 30a . m- 9 . 30a . m  
9 . 30-1 2 . 30 

1 2 . 30-l . l Sp . m  
1 . 1 5p . m-1 . 45p . m  
1 . 45p . m-3p . m  
3p . m- 4p . m  

4p . m- 4 . 30p . m  

4 . 30-5p . m  
5p . m- 6p . m  

6p . m- 6 . 45p . m  
6 . 45p . m-7p . m  
7p . m-8 . 30p . m  
8 . 30p . m- 1 0p . m  
lOp . m  of thereabou ts 

Prepare breakfast for family .  Cu t l unches for fami l y  
Do dishes and general housework . 
Tra vel to [school ] .  There un til  1 2 . 30 .  One free 

peri od for swo t  during this time . 
Tra vel to ci ty  supermarket ,  shopping for fami l y .  
Visi t elderl y rel a t i ve . · 
Travel home . Lunch . Swot ( 45mi n ) . 
Chil dren taken t o  l ocal shoppi ng centre for school 

gear . Visi t fri end l Omin . 
Rescue washing .  Sort washing out . Organise e vening 

meal . 
Preparing meal . 
Odd jobs around house . Pick frui t etc . Read 

evening papers . 
Eveni ng meal . Kids do dishes . 
Spen t  wi th chi l dren . 
Swot 
Wa t ch T. 11 .  (Martin  Lut her) 
Beddy Byes . 

(Di ary , F . 2 4 ,  1 8 . 9 . 84) 
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TRAVEL TO SCHOOL 

DI STANCE : 4�km MODE : Bi cycl e ,  car 



PERSONAL BACKGROUND 

SEX : Female 

D A T A  

AGE :  1 7  

MARITAL STATUS :  Si ngle 

F I L E :  F . 26 

ETHNIC GROUP : Naori 

CHILDREN : 0 

RESIDENC E : Li ving wi th rel a t i ves (no t paren ts) 

PAST: WORK EXPER I ENCE : F/T: Fac tory worker , 1 98 2 - 1 983 

PRESENT OCCUPATION : Ni l 

PRES ENT I NCOME : less than $500  SOURCE :  Unempl oymen t Benefi t 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : N/I 

CLASS LEVEL : Form Four 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 

PRESHJT ENROLMENT 

ENROLLED : 1 February 

LEFT : 5 Narch 

STATUS :  1st  year adul t s t uden t , 
Ful l - time 

CLAS S : Form Fi ve 

SUBJECTS AND TEACH ERS : 

LEAV I NG AGE : 1 5  

QUAL I F ICATIONS : Ni l 

Timetable F 26 < 

lion 'l'ues ll''ed 

I I 1 

II(IYI£ 
MATHS ECONOMICS GEOGRAPHY 

2 
1 0 . 1 5  - MATHS 1 0 . 30 

2 2 

ENGLISH 
1 0 . 4 5 - 1 1  TYPING 

3 
TYPING 

3 3 

TYPING 4 Hll"E 

'I'Jrurs 

1 

ENGLISH 

INTeRVA L 

2 

Hll"E 
ECONOI�ICS 

3 

GEOGRAPHY 
ENGUSH 

ECONCX'I!CS 

5 t h  Form Engl ish , [N/I] 
5 th Form Geography, [N/I] 
5 t h  Form Typing , [N/I] 
5 t h  Form Ma thema ti cs ,  [N/I] 
5 th Form Home Economics [ N/I] 

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  8/ 46 

STATED PURPOSE O F  ENROLMENT : 

4 

5 

1 2 . 30-1 . 30 

4 

GEOGRAPHY CULTIIRAL 

5 5 

School Certifi ca t e .  No indica t i on of l ong- term goals .  

WNCI!-1'1 1/F: 

4 

MATHS 

ENGLISH F:LECTIVF:S 

110 

Pri 

1 

TYPING 

2 

3 

MATIIS 

4 

HCX'IE 
ECONDf�ICS 

5 

GEOGRAPHY 
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ACTUAL DESTINATION : 

Unknown . The Dean informed the researcher , sometime after she had l eft , 
t ha t  F . 2 6 had moved to another distri c t . No reason for the move was 
a vai labl e ,  nor any means of l oca t ing this s t uden t . 

RESEARCH PART I C I PAT I ON 

DATA BAS E : Questionnaire : Par t  1 .  
Participant Observa t i on : · during the few weeks of her enrolmen t , 

F . 26 was infrequen tly in the Commonroom . On the few occasi ons 
she. was presen t ,  F . 26 sa t apart from the o ther s tuden t s , not  
appearing t o  ' mi x  well ' in  this con text . However , the 
time was too shor t to form any more than a superfi cial 
impression of this st uden t .  

COMMENTS : As wi th a majori ty o f  the o thers who were t o  l ea ve during the 
fi rs t few weeks of the year , l i t tl e  informa tion was deri ved from F . 2 6 .  
In addi tion , the researcher was often unaware tha t these s t uden ts had 
l eft school until  some time a fter the even t . This  occurred where the 
school mai n ta ined them on the Rol l un til  the end of March , even wi th  
some being marked ' presen t ' a fter leaving school . By  the  t ime i t  was 
determined tha t the s tudent had l eft , contact  was then made di ffi cul t ,  
par t i cularl y where the indivi dual had moved address . 



PERSONAL BACKGROUND 

SEX : Femal e 

D AT A 

AGE : 1 7  

HARITAL STATUS : Singl e 

RESIDENCE : �Vi th  paren ts 

PAST WORK EXPERI ENCE : Ni l 

PRESENT OCCUPATI ON :  Nil 

1 1 2  

F I L E :  F . 2 7  

ETHNI C  GROUP : Par t-Naori 

CHILDREN : 1 - infant  

PRES ENT INCOME : $5000- $ 7500  SOURCE :  Domes tic Purposes Benefi t 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (State) LEAVING AGE :  1 5  and 1 6  

CLASS LEVEL : Form Four and QUALI F I CATION S : Ni l 
Form Fi ve - F . 2 7  left , ret urned , 
then l eft agai n .  

POST-SCHOOL QUAL I F I CAT I ONS/TRA i i'J I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 1 February 

LEFT : 3 1  May 

STATUS : 1 s t  year adul t s tudent , 
Ful l - t ime 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th  Form Engl i sh , TF . l l 
6 t h  Form His t ory, TM. 1 9  
6th  Form Economi cs , TF . 3  
6th  Form Geography, TM. 1 2  
6 t h  Form Typing , [N/I] 

ATTENDANCE 

Term 1 :  
Term 2 :  

R ECORD 

5 6 / 1 2 4  
1 8/ 1 8  

( Ha l f -days abs ) : 

1" t b le F 27 .zme a 
,--·--

Non Tues h1ed Thurs 

1 1 1 1 
ECONfJIIICS 

HISTORY ENGL!SII TYPIM> 

2 

1 0 . 1 5  - Ill STORY 1 0 . 30 IN1'/:.'RVAL 

2 2 2 

TYPING 
1 0 . 4 5 - 1 1  

ECONmTCS 

3 

3 3 3 

4 

TYP!tJG 
ECONOMICS ENGL!SI1 

1 2 . 30- 1 . 30 WIICII-1'1NE 
4 4 4 

ENGLISH CULTURAL HISTORY GEOGRAPftY 

5 5 5 

GEOGRAPHY GEOGRAPHY TYPHJG F:U:CTIVES 

Fd 

1 

2 

GEOGRAPHY 

3 

HISTORY 

4 

ECONmiCS 

5 

ENGL!Sii 
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STATED PURPOSE OF ENROLMENT : 

Sixth Form Certifi ca te ,  Uni versi ty En trance . No l ong- term goal i ndi ca ted , 
al though F . 1 3  on one occasi on men tioned that h er and F . 2 7  were thinking 
of undertaking a Techn i cal Insti t u te journal i sm course . 

ACTUAL DESTINATION : 

Unknown . Con tac t  not establ ished wi th this s t uden t (See , ' Commen ts ' ) .  

ACADEM I C  RECORD 

SCHOOL REPORTS : 

Record of Progress for :  F . 2 7  Ni d-Year 

Absences (lla l t'-Days) · 28 

Subject Nark Level in Class Effort Remarks 
Term Exam 

Without consistent a ttendance chances of success 

EIIGLISH c 0 C- are remote. You are an able and intelligent 

student and with the required consistency could 

do wel l .  Exam 39:C. 

Regular attendance is essential if F. 27 is to 
ECONOI'JICS 0 E C- ifll)rove her understanding of this subject. 

With extra practice, TCB results a t  the end of the 
TYP!tJG c c c. year will be extrernely high. Keep up the practice 

F . 27. 

-
A surprisingly good result considering your 

HISTORY 45 0 C- c absences F. 27. Certainly you could make i t .  

P i t y  you have been absent for a Term ' s  work 

GEOGRAPHY E C- c because you exam shows you have a good 

understanding of this subject. 

D. 1 :  You have the potent ial to do quite we l l  academicall y , F . 27. I f  you want to succeed in the 
examlnat J.ons you must attend regularly and study regularl y .  

RESEARCH PART I C I PAT I ON  

DATA BASE : Quest ionnaire : Par t  1 .  
Part i cipant  Observa tion : F . 2 7  did no t agree to take fur ther 

par t  in the research beyond t h e  ini tial ques t i onnaire . However , 
there were a few occasions where she was observed i n  the  
Commonroom , one of whi ch produced the His tory mark for her 
mid-year examina tions . F . 2 7  a ppeared to be par t  of the  
younger aged group , interac t i ng wi th F . 1 3  in par t i cular . 

Personal Fil e :  viewed , the source of F . 2 7 ' s  School Repor t . 

COMMENTS : F . 2 7  wil l ingl y comple ted Par t  1 of the ques t i onnaire , yet would  
not answer ques ti ons regarding fur ther par ti ci pation . On the occasions 
where this issue was raised wi th F . 2 7 ,  she merely ' a voided ' gi ving any 



1 1 4 

answer by con ti nuing on wi th a conver.sa tion as i f  the ques t i on had not 
been posed . The researcher was unabl e to determine F . 2 7 ' s  reasons for 
this  decision not to par t i cipa te� 

F . 2 7  was frequen tly a bsen t .  It  was assumed - by staff as wel l as the 
researcher - tha t F . 2 7  l eft school during Term 1 .  She was absen t from 
school from 29 March t hrough to the end of the Term ( 4 . 5 . 84) . Some 
other adul t s tuden ts - such as F . 1 3  and F . 1 7  - informed the researcher 
that  F. 2 7  had l eft school and was working in another ci ty.  However , she 
' re turned ' during the examinat i on period in June sta ting tha t  she was 
' back a t  school ' .  She was observed in the Commonroom on a few days 
during the exa�ina tion peri od , b u t  appeared t o  ' lea ve ' again shortly  
afterwards . During the remainder of Term 2 ,  and indeed for the  
examina tion period i tsel f ,  F . 2 7  was marked ' absent ' in  the School 
Regis ter , al though there were infrequen t occasions where a ' presen t ' was 
recorded but  F . 27 was not sigh t ed by the researcher . Offi cial l y ,  F . 27 
was taken from the Rol l a t  the beginning of Oc tober , eviden t l y ,  
accordi ng to the Dean , having recently ' returned ' to  school agai n .  The 
Dean repor ted to the researcher that F . 27 had a ' reputation ' for similar 
behaviour - leaving . t hen returning - in her pri or school ing , and that  
the  school staff were no t going ' to put  up  wi th that again ' so F . 2 7  
had been told tha t she was ' removed ' from the school rol l . 
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D A T A  F l l E f . 2 8  

PERSONAL BACKGROUND 

S EX :  Female AGE :  31  

MARITAL STATUS : Marri ed 

RESIDENCE : Own hOme 

FATHER ' S  OCCUPATION : Farmer 

FAMI LY S I Z E : 1 

ETHNI C  GROUP : Pakeha 

CHILDREN : 3 - 2 a t  primary, 1 a t  
secondary school 

RELIGION : Presbyterian 

MOTHER ' S  OCCUPATION : Shop Assis tan t 

PLACE IN FAM I LY : 1 

PAST WORK EXPERI ENCE : F/T: Nurse Aid , , 1 961 -1 9 7 1 . P/T:  Poul try ftlorker , 
1 980-1 98 1 ; Playcen tre Supervisor , 1 98 2 - 1 983 . 

PRESENT OCCUPATI ON : Assi sts in husband ' s  business . 

PARTNER ' S  OCCUPATION : Earthmovi ng Con trac tor 

PRESENT INCOME : $20 000-$25 000 

PREV I OUS SCHOOL I NG RECORD 

S CHOOL : Girl s ' High (State) 

CLASS LEVEL : Form Fi ve ( 2nd yr) 

SOURCE :  Fami l y  Income 

LEAV I NG AGE :  1 6  

QUALI FI CATIONS : Nil 

SUBJECTS TAKEN : Engl ish , Biology, Geography, History , Home Economi cs 

SYNOPSI S  OF F . 2 8 ' s  C0�1ENTS REGARDING THIS SCHOOLING : 

[Achievement below a verage ] Probabl y in trying - I didn ' t  t ry very hard -
and - yeah - I didn ' t  achi eve much so that would be ' below a verage ' too . 
The academic side was unsuccessful . . . .  I used to play hockey and I didn ' t  
have any trouble wi th tha t .  
I jus t never l i ked the school -work - t he s t udy , homework - tha t sort of 
thing .  
[Disl iked,  P . E ,  ma ths , homework] 
[Subjec t choi ce] Because of being in the second to l owes t cl ass I had t o  
take Cl o t hi ng a s  a fi fth subjec t [Home Economi cs] . Bei ng i n  tha t class , 
that ' s  wha t  you had t o  take more or l ess . 
[ Left - disl iked school so l eft as soon as possible and because of paren tal 
pressure to s tay] Wel l , I wanted to l ea ve because I never got School C and 
all my friends had gone up a class . There were onl y  a few l eft who were 
in the second-year Fi fth - and I jus t got really  an t i  and al l I wan t ed t o  
do was l ea ve . So , I jus t  wen t o n  a n d  o n  a t  m y  paren ts un t i l  I di d .  It 
took un t i l  the end of the Second Term before I l eft . I feel tha t I 
woul dn ' t  have done any good , anyway - oh , I migh t have , but  the way I ha t ed 
school , I couldn ' t  see my a t t i tude changing . 
I was a boarder - I l iked tha t side of i t  - being in the one big famil y .  
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But t h e  school -work - I di dn ' t  l ike tha t at  al l .  It  was a famil y  tradi tion 
to go there - my Grandmo ther wen t there , apparen tly ,  as one of the first 
pupi l s  a t  the school . 

POST- SCHOOL QUAL I F I CAT IONS/TRA I N I NG 

School Cer tifi ca te , Engl ish , Correspondence School ; Pl aycen tre Supervisor 
Course - Cen tral Dis tri cts Pl aycen tre Supervisor . 

PRESENT ENROLtv1E�IT · 

ENROLLED : 1 February 

LEFT : 30 November 

STATUS : 1st  year adul t st udent , 
Par t-time 

CLASS : Form Fi ve 

SUBJECTS AND TEACHERS : 

5 t h  Form Bi ol ogy , D . P . 1 
5 t h  Form Al terna t i ve Ma thema t i cs ,  [N/I] 

ATTENDANCE RECORD ( Ha l f-days abs ) : 

Term 1 :  
Term 2 :  
Term 3 :  

4/1 24  
1 1  I 1 22 

4/94 

STATED REASONS FOR ABSENCES : 

[Husband] jus t work - just doing work 
for him .  

STATED PURPOSE OF ENROLMENT : 

Time t n h l e  F . ?8 -
-- -- ----·· 

Non Tucs 
1 1 1 

ALTEnriATE 

Mll lHS 

2 

1 0 .  1 5  - AL lfRNATE 

2 MA !liS 2 

1 0 . 4 5 - 1 1  

3 

BIOLOGY 

1 1 

4 

1 2 . 30 - 1 . 30 

I, 4 

CULTURAL 

5 5 5 

Blll._OGY 

I>' cc/ 'J'Iwrs Pr i ---

1 I 

1 0  . .10 lN'J'fiRVAt 

2 2 

BIOLOGY 

J 3 

ALTERNATE 

MATHS 

WNC/1-TJN£ 

4 4 

ALTERNATE BIOLOGY 

MATHS 

5 

ELEC1'II'ES 

School Certifi ca t e .  Long- term goal sta ted as en try t o  nursing training , 
probably 1 985 . 

ACTUAL DESTINATION : 

F . 2 8  decided t o  ' defer ' her proposed en try to nursing training un t i l  her 
chi l dren were ' ol der ' and in recogni tion of her commi tmen ts to her 
husband ' s  business . In the mean time , F . 28 intended t rying to ob tain a 
par t - t ime job whi ch she reported her ret urn to school had gi ven her the 
' sel f-confidence ' to appl y for . 



ACADEt'1 I C RECORD 

SCHOOL REPORTS : 

Record of Progress for : P . 28 Mid- Year 
Absences (llal (-{)a ys) : 4 

Subject Nark Level i n  C l ass Effort Remarks 
1'erm Exam 

66�. 4th in class overal l .  Excellent progress. 
BIOLOGY 66 A B A Keep up the good work. 

Cun�Jralul al i ons r .  20 I You wull d!!Serve your 
AllERNATE [ N/A ] A -- A cxcullC'nt gradu ami can Ue very sali5fied wilh i t .  

MAillS 

IJ. l :  It i s  goorl to see you doing so well F .28. Keep up the effort. 

Record of Progress for : P . 28 F:nd-of- Year 

Absences (/In I f-Days) : N/ I 

Subject Na rk Level i n  C.lass Effort Remarks 

Term Exam 

A hard-UJOrking, interested student. lt is a 

BIOLOGY 611 A 8 A pleasure and an asset to have adult students ln 

a class. Good luck . 

F .26, again your grades are excellent. With your 
ALTERNATE [N/A ) A -- A interest and application, you will do well in . 

MA HIS anything you choose. Coogratulations. 

D. 1 : Congratulations F .28 on an excellent year 1 s work. I hope that you will carry on with your studies. 
Good luck in the examination. 

1 1 7  
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AI-7ARDS : Al t erna t i ve Ma thema tics Cert i fica te (presen ted a t  final School 
Assembl y) . 

EXTERNAL EXAMINATIONS : 

School Cer t i fica t e :  Bi ology , 5 7  

RESEARCH PART I C I PAT I ON 

DATA BAS E : Questionnaire : Part 1 ,  Part 2 ,  Part 3 pl us in tervi ew.  
In tervi ews : Term 1 ,  Term 2,  Term 3 .  
Diary: F . 28 did not u t i l ise the Diary, indeed this was to 

be the source of a ' di ffi cul t '  si tuation i n vol ving this 
st uden t .  rvhen the Diaries were issued , F .  2 8  was provided 
wi th  one . However , on 1 7  February , F . 28 approached the 
researcher and commen ted that her fami ly and business 
commi tmen ts would prevent her main taining a Diary, and therefore 
she fel t i t  migh t be bet ter for her to wi t hdraw from the 
research par ticipat ion . During a brief discussion a t  this 
time - F . 2 8  being on her way to cl ass - i t  was the opini on of 
the researcher that  she had ' mi sunders tood ' the Diary 
ins tructions , and had formed the vi ew tha t these requi red 
' deta i l ed ' descriptions of even ts to be recorded . It was 
sugges ted that the Diary onl y  needed bri ef ' remi nder type ' 
nota t i ons of even ts and experiences , and tha t the ' de tail ' 
would occur during conversations between researcher and the 
studen t . However , la t er that evening , F .  2 8  phoned the 
researcher to express the same concerns . F . 28 remarked that  
her famil y  commi tmen ts and those associa ted wi th her husband ' s  
business ga ve her ' enough problems ' wi thout having t o  concern 
hersel f wi th thi nking abou t her experiences a t  school . A t  
this point , the researcher sugges ted tha t this  process would 
not occupy a large amoun t of t ime , being primari l y  confined 
to occasional in tervie ws and discussions , ra t her than a 
con t i n uous invol vemen t .  The t elephone conversa tion concl uded 
wi th  the researcher s ugges ting tha t , whi l e  F .  28 ' s  wi thdrawal 
remained her peroga t i ve ,  he hoped that some a cceptable 
compromise coul d be reached whi ch would see h er con tinue to 
par t i cipa te in the research . F . 28  agreed t o  consider the 
ma t ter further , and i t  was arranged for a tel ephone con tact  
on  the  fol lowi ng Monday t o  discuss the i ssue and  reach some 
concl usion . Afterwards , however , i t  was the res�archer ' s  
concern that undue pressure migh t have been mounted i n  an 
effort .t o  ' persuade ' F . 28 to continue parti cipa ting in the 
research . Accordingl y ,  a fur ther phone cal l was made t o  
F . 2 8  to reaffirm her ' righ ts to wi thdraw ' ,  b u t  suggesting 
tha t a compromise could easi l y  invol ve dispensing wi th  t he 
Diary and rel ying ins tead on other methods of da ta col l ec tion . 
This  appeared to sa t i sfy F . 28 and she agreed to ' try i t  ou t ' .  
The compromise con t i n ued for the dura tion of the year , and 
F . 2 8  remained a par t i cipan t i n  the research , wil l i ngl y 
provi ding informa t i on . Indeed , reflect ing on the research 
and her invol vemen t a t  the end of the yea r , F . 28 remarked : 

I don ' t  f e e l  you were pres suring me . I j ust f e l t  I 
couldn ' t  cope wi th i t .  I was scared - s ca r ed a t  the 
beginning - and p robably didn ' t  ful l y  understand what 
it all meant - and d i dn ' t  think I cou l d  write everythi ng 
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down . .  I wa s scared about it - scared of s ometh i ng that 
ha s worked out to be nothi ng to worry about . I t ' s  been 
en j oyable ,  actua l l y  [ l augh ] .  

(F. 28 , In terview , 3 . 1 2 . 84) 

Par t i ci pan t Observa tion : F . 28 became a regular user of the 
Commonroom - wi thin the na t ure of her par t - t ime s ta t us - as 
the year progressed . Ini tial ly,  she was i n frequen t l y  
observed i n  the Commonroom , b u t  by Term 2 and more so  i n  
Term 3 ,  F . 28 was both presen t and in terac t i ng wi t h  t he 
o t her studen ts . 

Tel ephone Conversa tions : primaril y  restri c t ed t o  the meet i ng 
arrangemen ts and examina t i on informa tion .  

Personal Fi l e :  viewed b u t  n o  addi t i onal da ta obtained . 

COMMENTS : F. 2 8  was one of two adul t s t uden ts (F . l l  being the o ther) to 
report a ' la ck of suppor t '  by her husband for the ret urn to school . 
Thi s  took the form where the husband would require F. 2 8  t o  undertake 
tasks whi ch , whi l e necessary , placed added pressures upon her and 
her a vai labl e t i me .  In addi tion , he remarked on some occasi ons tha t  
the return t o  school was a ' waste o f  t ime ' . However , F . 2 8  considered 
tha t this di d not represen t a ' deli bera t e  effor t ' aimed a t  preven ting 
her continuing wi th school , but did acknowl edge that i t  was a source of 
personal concern . 

A DAY I N  THE L I FE OF AN ADULT STUDENT 

6 . 45 

7 . 1 5  

8 . 00 

8 . 30 
8 . 45 
9 . 00 
9 . 25 

1 0 . 00 

1 1 . 00 

1 2 . 1 0  

1 2 . 30 

Out of bed t o  col l ect  mai l  a t  the ga te and to see wha t  the dog 
was making such a fuss abou t , onl y  to discover she was chasi ng 
the  cat .  Back t o  bed t o  read the paper and l isten t o  the news . 
Up for breakfast .  Get 2 kids out of bed and ready for school 
[ F . 28 ' s  other chi ld  is a t  boa rding school ] . 
. . • •  [Husband] heads off t o  l ook a t  a con trac t  for the morning . 
Kids and I feed cal ves , l amb and pigs . 
Had t o  fix [da ugh ter I s} bike whi ch unexpectedly hel d me up thr . 
Mi lked the cow 
Dishes & shower 
Left home on my bike to come to s chool . Usual l y  exhausted on 
a rri val . 
Fi rs t  class . Al ways enjoy Tuesday ' s  as I usual l y  see e veryone 
a t  morning break . 
2nd class . After col l ec t  bike & go home . Today i t  took me 
1 0  mins jus t to get to [street , approxima tely 2km a way from 
s chool ] .  Did a coupl e of messages . 
Left [suburb] for home . Got caugh t in the rai n  for the 1 s t  1 0  
mins . Loved the rai n . I t  wasn ' t  too hea vy. Very refreshing . 
I was dry by the t ime I got home except for wooll en jersey . 
Arri ved home to find [husband]: hadh ' t  atrLve.d. as yet .  Sat and 
read the rest of the papers over l unch and recover . 



1 . 30  
3 . 1 0  
3 . 20 

4pm 

5pm 

5 . 1 0  

5 . 30 
5 . 35 

5 . 50 

6 . 0 5pm 

6 . 25 
6 . 40 

7 . 00 
7 . 30 
8 . 00 

8 . 1 5  
1 0 . 00 

Star t on housework chores Yuk ! 
[Husband] home wan ts l unch . 
Kids home starving . 
After ge t ting them fed and wa tered 

1 20 

[Husband] & I head off to town . He to look a t  grader me to the 
accoun tan ts . 
Col l ec t  busi ness mai l a t  PO . Stop a t  a friend ' s  for 5mi ns to 
arrange a ride to meeting toni t e .  
Feed cal ves pigs & l amb . [Son] has to be a t  Scou ts a t  5 . 55 .  
Haven ' t  go t tea ready yet .  Al ways rushing and unorganised . 
Turned t . v . off so that  [son] woul d get ready for Scouts . 
Serve [son] his tea 
Tel ephone rings - di sruption 
Jump in car wi th  [son ] . Pick up boy a t  end of road to take to 
Scouts  too .  
Home again 
[Daugh ter & Husband] come i n  looking for their tea . Throw tha t  
on t he tabl e rush t o  shower as I am being pi cked u p  a t  6 . 25pm for 
Scout  Investi t ure . R & R are l eft to their own devi ces . 
Fri end arri ves off we go to Scout  Den 
Scout  troops are all  organised to s tart . 
Firs t of all e veryone has to join i n  for a game of nons top 
cri cket . Paren ts & l eaders agains t boys . 
Offi cial par t  of Scouts .  
Supper is served . Chance to ca tch up  on  seeing fri ends . 
Leave Den to go to meeting a t  Leaders home . [Son] ge ts a ride 
home wi th other boys mother . 
Mee ting ,  na t ter , and supper again . 
Arri ved home and so to bed . 

(Diary , F . 28 , 1 8 . 9 . 84) 

TRAVEL TO SCHOOL 

DI STANCE : 8km MODE : Car , bike - Term 3 some days 



DAT A 

PERSONAL BACKGROUND 

SEX : Femal e  AGE : 24 

HARITAL STATUS : Singl e 

RESIDENCE : Fl a t  

FATHER ' S  OCCUPATI ON : Accoun tan t 

FAM I LY S I ZE : 5 

F I L E :  f . 29 

ETHNI C  GROUP : Pakeha 

C H ILDREN : 0 

RELIGION : None 

1 2 1  

MOTHER ' S  OCCUPATION : Nurse 

PLACE IN FAMILY : 4 

PAST WORK EXPER I ENCE : F/T: Cl erk , Governmen t Depar tmen t ,  1 97 6- 1 979 ; 
Nursi ng Training , 1 979- 1 98 3 ;  Staff Nurse , 1 983-

PRESENT OCCUPATION : F/T : Staff Nurse , nigh t dut y ,  40hrs/wk 

PRESENT INCOME : $1 5 000-$1 7 000 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Girl s '  High (State) 

CLASS LEVEL : Form Six 

SOURCE : Own income 

LEAVING AGE : 1 7  

QUALI F I CATIONS : School Cer t i fi ca te -
Engl ish , French , La ti n ,  His tory ,  Sci ence , 
Geography; Uni versi ty  En trance - Engl ish , 
French , La tin , His tory, German 

SUBJECTS TAKEN : English , French , La t i n , His tory, German 

SYNOPS I S  OF F . 2 9 ' s  COMMENTS REGARDING TH IS SCHOOLING : 

[Achievement ' above average ' and a ' successful ' experi ence] I fel t qui t e  
posi t i ve about  i t .  
[ Disl iked school ] Wel l , I qui te enjoyed i t  i n  the earl ier times - the 
earl i er Forms - but  by the t ime I got to the Sixth Form - the school was a 
very old-fashioned one and you didn ' t  real ly  have any choi ce about  the 
subjects you took . There were hardl y any of the sciences a vailable  - so , 
I : got channel l ed in to an a l l  Arts course , whi l e  my whole i n ten t i on since 
the Third Form had been to be  a Doc t or .  But , the Headmistress sai d ,  righ t 
from the beginning , "Nursing or teaching " [ laugh] . I fel t tha t I was 
being channel l ed al l the way through and tha t I wasn ' t  powerful enough to 
s tand up to tha t sort of thing .  
[A t t endance ' bel ow a verage ' - i l l ness and di dn ' t  l i ke school ] Um - i n  the 
Th_ird and Fourth  Form it  was mainly  because of the compul sory sports we had 
t o  have every day - I ha t ed tha t , so I just used to t urn up when I fel t 
l ike i t .  Bu t ,  l a ter on , I got i n  t o  this real l y  good habi t of I l i ked 
some of my subjects so woul d spend hours on them - the res t of the time I 
di dn ' t  bother to turn up [ l a ugh] . 
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rve ' d  a l l  g o  round t o  a friend ' s  pl ace , drink coffee and discuss t h e  sta t e  
o f  the world .  
I had an apti t ude for Engl ish - so I was t ol d  tha t I was an ' arts-person ' 
and tha t was wha t I was taking - no choi ce . 
[ Left - had required q ual ifi ca tions , disl iked school , and paren tal pressure 
to stay] I wanted to l eave and they were hassl ing me the whole time .  I 
was qui t e  young when I go t to the Seven th Form and was offered ano ther 
year a t  school if I wanted i t .  f1y Paren ts were keen on i t  - I wasn ' t .  
I t  would have hel ped to have taken that extra year . I got more asserti ve 
the year I l eft school - I sort of had t o  s tand up for mysel f  a l o t  more -
which , i f  i t  hap happened whi l e  I was a t  school , I migh t have go t a lot  
more out  of it  in  tha t extra year . 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

New Zealand Regis tered Nurse,  Bachel or of Arts (Nursing Studies) 

PRESENT ENROLMENT 

ENROLLED : 1 3  February 

LEFT : 26  March 

STATUS : 1 st year adul t s tudent , 
Ful l - t ime 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

6th Form English , TF . l  
6th Form Biology, TN. l S  
6th Form Physi cs , TJI1. 6  
6th Form Chemistry,  [N/I] 
6th Form Ma t hema t i cs ,  TM . 1 4  

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 1 :  0 / 60 

STATED REASONS FOR ABSENCES : 

Timetable P 29 . . 

Non Tues lt'ed 'flwrs 
I I 1 I 

CHEmSTnY 
ENGLISH MATHS BJ[l._OGY 

2 

1 0 . 1 5  - ENGLISH I n .  30 1 NJ'f.RVA I. 
2 2 2 

BIOlOGY I 0 . 4 5 - 1 I PIIYS!CS CHEMISTRY 
3 

PHYSICS 

3 3 3 

PHYSICS 
4 

BI[l._OGY 
CHEMISTRY MATHS 

1 2 . 3U- 1 . 30 WNCII- J'INF:: 
4 4 4 

MATHS CULJ'UIIAL ENGLISH 

5 5 5 

BIOLOGY f:LEC'I'J VF::S 

f'd 
1 

PHYSICS 

2 

3 

ENGLISH 

4 

CHEMISTRY 

5 

MATIIS 

[F. 29  ra ted her a t t endance as ' below a verage,  frequen tl y  mi ssed classes ' ]  
[Due t o  i l l ness , job commi tmen t s , l osing i n terest , found i t  di ffi cul t t o  
adjus t t o  being back a t  school ] 
The regimen ta tion - having e verything planned .  In a part i cular subject and 
you ' re enjoying i t  and have final l y  caugh t on - then the bell goes and i t ' s 
too bad - you have to get out  because another class i s  coming i n ,  and you 
have to go off to something else as wel l . There ' s  never real l y  any t ime 
to jus t si t there and think about wha t  you are doing . 
The noise - the constant noise all  the time [ became frustra t ed wi th pupi l s  
and tea chers] . 
[Became frustra t ed wi th progress] If I ' d  stuck i t  out , I probably would ' ve 
got there - but - I wanted to do wel l - my standards are h igher than my 
capab i l i ties [laugh ] . I was doing all  righ t ,  but that  amoun t of work 
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that  I had t o  p u t  i n  jus t to do all righ t was o u t  of a l l  proportion . I 
fel t qui te discouraged - especially when some of the o thers woul d do very 
l i t tl e  work at al l and s t i l l  do bri l l iantl y in the tests . 

STATED PURPOSE OF ENROLMENT :  

Uni versi ty En trance . Long- term goal of en try to Medical School , so had 
returned to school in order to ob tain the percei ved ' background in 
science ' that her prior school ing had not provided . 

ACTUAL DESTINATION : 

Uni versi ty - enrol l ed i n  Honours l e vel course i n  Nursing St udi es . 

RESEARCH PART I C I PAT I ON 

DATA BASE : Ques ti onnaire : Part 1 ,  Par t 2 ,  Par t  3 pl us in terview.  
Diary : maintained for the short peri od of F . 29 ' s enrolment . 
Par t i cipan t Observa t ion : F . 29  was frequen t l y  presen t in the 

Commonroom during her t ime at  school , but  this was more a 
si t ua tion whi ch saw her arri ve , coll ect books , and ei ther 
l ea ve ,  tal k to the researcher , or work on her own : 

I didn ' t  part i c u l a r l y  l ik e  the group that was there -
when I was there , there wa s that powe r strug g l e  going 
on between - [ F . 9  and F . l l ] .  Every time I went i n ,  I 
wa s get t i ng taken a s ide by one of them and told nasty 
things about the other and how did I think the Commonroom 
should be decorated - because that wa s the big que s t i on 
at the t i me .  So,  I def i n i te l y  avoided the place because 
every t ime you went in you were being drawn i nto i t . 

(F. 2 9 ,  Fiel dnotes , 1 2 . 2 . 85)  

F . 29 reported ' l i t tl e  interac t i on ' wi th o ther adul t s tuden ts , 
as ' I  wasn ' t  there for much more than two or three weeks ' .  
On the o ther hand , during her short period of enrolmen t , F . 29  
did provide consi derable  i nforma tion. and insight . 

Tel ephone Con versa tions : to arrange meet ings , and seek F . 2 9 ' s  
coopera tion i n  compl e ting the quest ionnai re phase o f  the 
research . 

Personal Fi le�  viewed , but  no addi t ional da ta . 

COMt·1ENTS : F . 29 repor ted tha t  the di ffi cul ties of a ' full  day '  a t  school , 
fol lowing a ful l nigh t of work proved imposs i bl e  to undertake , and this 
was par t  of t he reason she wi thdrew from school . In  addi tion , she was 
advised to enrol in an Honours course a t  the uni versi ty  which  she 
decided was ' more appropria t e ' than compl eting the return to school . 

TRAVEL TO SCHOOL 

D I STANCE : 3km HODE : Car 



PERSONAL BACKGROUND 

SEX : Female 

D AT A  

AGE : 3 2  

MARITAL STATUS : Si ngle 

RES I DENCE : Own Home Uni t  

1 2 4  

F I L E : F . 30 

ETHNI C  GROUP : Pakeha 

C H ILDREN : 2 at  Primary school 
1 at In termedia te school 

RELIG ION : Chris tian 

FATHER ' S  OCCUPATION : Farmer (Deceased) MOTHER ' S  OCCUPAT I ON : Mother 
(Retired) 

FM1ILY S I ZE : 7 PLACE IN FAMILY : 4 

PAST WORK EXPER I ENCE : P/T: Garden cen tre , 1 yr ; Home help housekeeper,  4yrs 

PRESENT EMPLOYHENT : P/T: Housekeeper , 8 hrs/wk 

PRESENT I NCOME : $ 5000-$7 500  SOURCE : Domestic Purposes Benefi t ,  income 

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Co-educa ti onal (Sta te) L EAVING AGE : 1 6  

CLASS LEVEL : Form Four QUALI F ICATIONS : Ni l 

SUBJECTS TAKEN : English , French , Social St udies , Ar t ,  Geography 

SYNOPS I S  OF F . 30 ' s  COMMENTS REGARD ING TH I S  SCHOOLING : 

Disl iked school . . . I did not l i ke being trea ted . as an idiot or being 
punished unjus tly.  
A minor reason for absences , and  a major reason for l ea ving ,  was tha t 
I took many bea t ings a t  home from my fa ther and this l eft obvi ous 
i njuries . 
I used to go to school t o  get a way from home - as an escape . .  Yet , I 
didn ' t  l ike school ei ther - but , home was worse than school . 
If I had stayed a t  school my t ime there migh t have been wasted unl ess 
there were dras tic improvemenLs  made a t  home . My fa ther bashed me 
often and nei ther my mo ther or fa ther ever gave me any kind of 
encouragemen t .  In fac t  they were al ways cri ticising me and pu t me 
down at every opport un i t y  so I qui t .  I refused to do any of my last  
exams as a protes t aga inst paren ts and t eachers . 

• • •  you weren ' t  even people - you were ' thii'lgs ' to  be pushed around [ by 
t eachers] . 

[ Ha vi ng to work a t  home was also a major reason for l eaving school ] - I 
had to cook dinner for the n ine of us - pl us the fi rewood , feed the 
chooks , the lambs , l ook after my three younger bro thers - do everything 
' cos Mother was mi lking cows . So , I was ' Mo ther ' .  



POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 1 3  February 

LEFT : 30 November 

STATUS : 1st yea� adul t s t uden t , 
Par t- time 

CLASS : Form Six 

Timetab l e  F 30 
/Ion Tues 

I l 

HlSTOnY 

2 
1 0 . 1 5  - HISTORY 

2 

ENGLISH 
1 0 . 4 5- 1 1  

3 

3 

1 2 5  

k1erl Thurs I'd 

1 1 1 

ENGLISH 

1 0 . 30 IN1"f:RI'AL 

2 2 2 

3 3 J 
SUBJECTS AND TEACHERS : 

6th  Form Engl ish , TF . 5  
6 th Form History,  TM. 1 9  4 

ENGL!Sil 
l ll STOilY 

ATTENDANCE 
Term 1 :  
Term 2 :  
Term 3 :  

RECORD 
3/ 1 1 0  
6/1 2 2  

1 8/ 94 

( Ha l f -days abs ) : 

STATED REASONS FOR ABSENCES : 
Los t interes t i n  school towards 
end of year [ when ] very l i t tl e  
was happening i n  class and 
teachers were often absen t so 
I fel t my time was bet ter spen t 
a t  home . 

STATED PURPOSE OF ENROLMENT : 

4 

5 

1 2 . 30 - 1 . 30 LIINC/1-Tl/Jf: 

4 4 

CULTURAL msronv 

5 5 

ENGLISH £Lf:CTI V£S 

To obtain U . E . Hope t o  en ter Teachers Col lege next year . If no t ,  I 
wil l  do Uni versi ty  study . 

ACTUAL DESTINATION : 

4 

5 

F . 30 did appl y ,  and was in tervi ewed for admission to Teachers Col l ege , 
but  was unsuccessful wi th her appl i ca tion. 
She sough t ,  and was gran ted , Provisional Admission to Uni vers i t y ,  and 
considered taking t wo In t roduc tory Educa tion Papers . After . considerable 
though t on the ma t t er , she dec i ded against a t tending uni versi ty ,  noting 
tha t : 

. . •  l a ter i n  the even i ng ,  I was talking to a Pol i ceman , 
and he was asking me wha t  I did wi th  mysel f ,  and I tol d 
him  tha t I ' d been t o  school and tha t ,  you know ,  I go 
cl eaning during the day ,  and , you know ,  that  I ' m  
intendi ng going t o  Massey - but  tha t I don ' t  know that 
I can cope wi th  the  work , Massey, and the kids all  at  
once . You know , I worry abou t t/Je kids . And , he 
said "Stay a t  home wi th the kids " - and , I sai d ,  you 
know,  "Tha t ' s  wha t keeps coming through to me " .  
Because they are such good kids , and I have worked so 
bloody hard to make them tha t  way . . .  I sort of feel 
i t  woul d be bl oody s t upid to turn my back on them now -
because I ' d  have t o .  I woul dn ' t  have any time for them . 

(Phone conversa tion , F . 30 ,  7 - 1 -85)  



ACADEM I C  RECORD 

SCHOOL REPORTS : 

Record of Progress for : P . 30 Mi d- Year 
Absences (/lr ll f -/Jays ) : 2 

------------�-----.----------------------------------, 
Sul>ject 

ENGL ISII 

HISTORY 

Mnrk Leve.l i n  C l  nss 

62 

73 

Term E'xilm 

c Ct 

E'ffort 

A 

Remarks 

F .30 has made excellenl progress and her 
confidence has increased. I am sure that her marks 
will continue to in!Jn·ove. She makes a valued 

contribution to class discussion. 

Excellent resu l t s ,  F .30. Your abi.l ity to handle 
tt1.is subject is  obviously not ln question. Your 
grades should continue to improve. 

IJ . J :  Congral:ulat l.ollS, F . 30, l ll  sUdl a rmsl.tJ.vc [t�turn la St�CmKial y Sdtoo l. . Keep Uf.J lhe IJOOd VIOrk alld 
success can be yours in the external m<arninations. 

Recorcl of Prog ress for :  P • .JO f.11d-of-Yelll 
Absences ( 1/al f -lhqs) : 1 0  

Subject Mark Love.! in Class Effort Remarks 
'l'enn Exam 

F . 301 s exam resuJt, 62:(, should encourage her to 

ENGLJSH 62 D Ct Ct continue preparing for U.E. with confidence. Her 
contributions to class discussions have been 
appreciated and it is to be hoped that she wlll 
continue her studies fully utilising her 
considerable abilities. Best wishes. 

- · 

HISTORY 51 D c B 
You can handle this subject so long as you do not 
lose your confidence. Thank you for your 

contribution to class. 

D . l :  Congratulalion5 on a good year 1 5  work f .JO. (;ood luck in the examinations. I hope that you 
achieve your goaL 

1 26 
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AWARDS : Adul t St uden t Recogni ti on Award , History 

EXTERNAL EXAMINATIONS : 
Uni versi ty  En trance : Engl ish , 5 2  

His tory,  4 5  

RESEARCH PART I C I PAT i a� 

DATA BAS E : Ques tionnaire : Par t 1 ,  Par t 2 ,  Par t  3 pl us in terview.  
Interviews : Term 1 ,  Term 2 ,  Term 3 
Diary: Term 1 .  Reported having l os t  her diary during Term 

2 and no t h a vi ng made any en tries for Term 3 .  
Participan t Observa tion : F . 30 was a regular a t tender in 

the Commonroom on those days she had classes (see time table)  
and i t  was onl y  her absences during Term 3 whi ch saw this 
aspec t of  her par ticipa tion decrease sligh t l y .  

Tel ephone Con versa t ions : a number o f  these occured during 
the course  of t h e  year , many being of consi derable  l ength . 

Personal Fi l e :  a l so viewed al though i t  1ilas of l i t t l e  
specific use o ther than a ' check ' o f  such i tems a s  Reports 
whi ch were  a l so shown to the researcher by F . 30 .  

· 

COMMENTS : F . 30 ,  as repor ted in Chapter Two , fil l ed a role as a ' key 
i n formant ' duri ng the conduct  of the research . 

A DAY I N  THE L I FE OF AN ADULT STUDENT 

6am 
7am 
7 -Bam 
8 - 9am 

l Oam 

l lam 

1 1 .  45am 
1 2 . 30 
2 . 45pm 
4 . 30pm 
5 . 30pm 
6 . 30pm 
7 . 30pm 
8 . 30 
9 . 1 5  

I ' m awake 
Out of bed 
Do the washi ng ,  get breakfas t ,  play games wi th the boys 
Ba the , a ppl y pai nt , dry hair have coffee , go to town pay 

accou n t s  & do errands . 
Hi stor y ,  we wa tched a video abou t Garibaldi ' s  campaign in 

Si c i l y .  
Have a smoke and cha t i n  the  common room . Tel l  Barry a 

pac k  of l ies . 
Engl i s h , simple revision , a breeze . 
Mee t . . . .  [male fri end] , home for l unch (and a l l t ha t ) .  
Go t o  town , pay accoun ts and get groceries . 
Home t o  boys , unpack groceries , have coffee and read . 
Prepare dinner , get washing in and fol d  i t .  
Di nner , dishes . 
Coffee wi th visi tor . 
Ironi ng .  
Had enough . �'latch T. V .  t il  1 0 . 30 go to bed . Very boring 
h uh .  Oh yes ! I cut  out  a jacket sometime this  evening 
t: o o . 

(Diary, F . 30 ,  1 8-9-84) 

TRAVEL TO SCHOJL 

DI STANCE : 5km MODE : Bi cycle 



PERSONAL BACKGROUND 

SEX : Female 

D A T A  

AGE : 1 7  

MARITAL STATUS : Si ngl e 

F l  L E : F .  3 1  

ETHNIC GROUP : Pakeha 

CHI LDREN : 0 

RESIDENCE : Li ving wi th rel a t i ves (not paren ts) RELIGION : Angl i can 

1 28 

FATHER ' S  OCCUPATION : Logging Foreman MOTHER ' S  OCCUPAT ION : Shop Assis tant  

FAM I LY S I ZE : 3 PLACE I N  FAMILY : 2 

PAST WORK EXPERI ENCE : F/T: Bookshop - 6 months ,  Supermarket - 3 mon ths , 1 983 

PRESENT OCCUPATION : N/I on questionnaire , but  did men tion on one occasion 
some par t - time farm work as a source of i ncome . 

PRESENT INCOME : Less than $ 5 0 0  

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (Sta te) 

CLASS LEVEL : Form Fi ve 

SOURCE : N/I , bel ieved to be Emergency 
Benefi t 

LEAV I NG AGE : 1 5f 

QUALI FI CATIONS : Ni l 

SUBJECTS TAKEN : Science , Home Economi cs , Sewing , Ma thema t i cs ,  Humani t i es 

SYNOP S I S  OF F . 3 l ' s  COMMENTS REGARDING THIS SCHOOLING : 

[A verage achievemen t ,  a verage experi ence , a verage class , posi tion and 
a t tendance] 
[Liked - meeting new people ,  l earni ng new things] 
[Disl iked - uni form] 
[Selected subjects as they were required t o  become a quali fied chef] 
[Commen ts - the school system was run good , b u t  had a couple of classes 
straight after one another , whi ch made you bored , so you often missed 
a class] 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 



1 2 9  

PRESENT ENROLMENT 

ENROLLED : 21  February - as adul t s tuden t ,  1 February as re t urning Fi fth 
Form pupi l .  

LEFT : 5 Jul y 

STATUS : 1st  year adul t st uden t , 
Ful l - t ime 

CLASS : Form Fi ve 

SUBJECTS AND TEACHERS : 

5 t h  Form Engl ish , TF . I l 
5 th Form Science , TF . 7  
5 th Form Cl othing ,  [N/I]  
5 t h  Form Al terna te Na t hema t i cs ,  [N/I] 
5 th Form Typing , [N/I] 

ATTENDANCE RECORD ( Ha l f -da y s  abs ) : 

Term 1 :  

T i metab l e  F 3 1  

lion Tues IVed Thurs 

1 1 1 1 
TYPING 

CLOTHWG ALTERNATE SCIENCE 
I'IATIIS 

2 
1 0 . 1 5  - CLOTHING 1 0 . 3(1 JNTI\RVAL 

2 2 2 

SCTENCE 
1 0 . 4 5 - 1 1 

TYPING 
3 

3 .1 3 

4 TYPING AllERNATE 
SCIENCE 

I'IATHS 

1 2 . 30-1 . 30 WNC/1-TIIIE' 

4 4 4 

ALTERNATE CULTURIIL CLOTIIHIG ENGLISH 
I'IATHS 

5 5 5 

Fr i 

1 

2 

ENGLISH 

3 

CLOTHING 

4 

TYPING 

5 

Term 2 :  
20/ 98 
25/ 66 ENGLISH SC!Er>ir.E EI.ECTr VES ALTERNATE 

PIA HIS 

STATED REASONS FOR ABSENCE S : 

[ Ra ted a t tendance a s  ' a verage ' ]  No ' major reasons ' l i s ted i n  responses 
t o  Questionnaire Par t  3 ,  but ga ve as ' minor reasons ' :  illness , i njury, 
l os t  in teres t in school , found subjec ts more di ffi cul t than expected , 
became frustra ted wi t h  a teacher . 

STATED PURPOSE OF ENROLM ENT : 

School Cert i fi ca te . Long-term goal - expressed an interes t in the Army , 
to q ua l i fy as a chef . 

ACTUAL DESTINATI ON : 

During the research year , a scheme was impl emented by the Governmen t which  
provi ded a short - term course in the Army for those youth unempl oyed who 
had a t  l eas t six mon t hs of unemploymen t .  F . 31 appl i ed for en try to this  
course and was accep ted . She then l eft school . �'lhe ther this mean t ,  as 
the Dean sugges t ed ,  that F . 3 1  had remained on the unempl oymen t benefi t 
whi l e  a t  school , and  had no t informed the Army of her enrolmen t ,  could 
not be determined , and certainly F . 31 s t a t ed tha t she had ' told ' the 
Army that  she ' was at school ' .  At  the t ime of last  con tact , F . 31 had 
compl eted this c ourse and reported having a job as an ' assi stant chef ' 
a t  a local hotel . Short l y  after compl eting the questionnaire Par t 3 ,  
F . 31 l eft the di s t ri c t .  

A t  the t ime she  was consi dering en t ering the Army course , F . 31 asked 
her teachers for their recommenda t i on , and all  supported her in the  
appl i cation s ta t i ng tha t F . 3 1  was ' very unl ikel y '  to  succeed in t h e  
external examina tions for School Cer t i fi cate . 
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ACADEM I C  RECORD 

SCHOOL REPORTS : 

Record of Progress for : 
11/Js.,nces (/fa l E-/Jays ) :  24 

F . J J  Mid- l'ear 

Subject Nark Level i n  Class f:Uort Remarks 
Term Exflm 

Nore effort would improve F . 31 1 s  grades. 
ENGLISII 50 C- C- c 

You vre qui t.e crtpilble of passing thiS" 5ubject but 
SCIENCE 36 0 u c must increase your efforl. 

- -

F .:11 only t.rtorks 1t1hrn :=;he fe•!ls Ukc i t ,  hut I feel 
CLU I I IWG 31 C- C- c 111j th more cfrorL �he t:ould reach School C 

standard. 

F .31 has a good kr1ow ledge of basic Maths but. must 
All WNATE [N/Aj C• -- c be prepared to do some study and revision for the 

MATHS topic tests. 

TYPING 43 

V. I :  You have the rtbility to work well when you want to. Too many absences have resul t.nd in you missing 

1oork. l f  you decide to f inish the year with us you need to make a bigger conmitment to your studies 
if you are to succeed. 

RESEARCH PART I C I PAT ION 

DATA BASE : Questionnaire : Par t 1 ,  Par t  2 ,  Part 3 - F . 31 was not available  
for an  i nt ervi ew t o  discuss this  par t of  the  ques tionnaire . 
A t  the time , she reported to the researcher that she was 
'going on hol i da y '  and was asked to t elephone upon her return 
so a meeting coul d be arranged . This  she agreed t o  do . After 
two mon ths wi thou t con tact ,  the researcher telephoned to be  
informed tha t F . 31 had  l eft the distri ct . 

In terviews : Term 1 .  
Diary : 1 1  en t ries made , covering from enrolment t o  the end of 

Apri l . 
Participan t Observa t ion : when F . 31 was firs t a t tri bu ted adul t 

s tudent sta t us she did frequen t the Commonroom . However , 
she somewha t ' an tagonised ' the o ther st uden ts - firs t , b y  
borrowi ng cigaret tes - wi thout even , according t o  F . 9 ,  
introducing hersel f - then by ' in vi ting ' her school -aged 
pupil fri ends [ femal es onl y] to t h e  Commonroom for a smoke . 
Al though n o  actual ' confrontation ' was observed , some of the 
o ther adul t s tuden ts repor ted tha t they had tol d F . 31 and 
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her fri ends t o  ' cl ear off ' and s tay o u t  o f  the Commonroom . 
A t  the same time ,  the Dean remarked that she was ' keepi ng an 
eye on the Commonroom ' as it had been ' brought ' to  her 
knowl edge that pupils  were using it to ' bunk class ' and to 
' smoke ' .  Thi s ,  by mid-March , appeared to resul t in F . 31 
onl y  rarely being presen t in the Commonroom . The usual 
pa ttern being where she would l eave her books and announce 
that she was ' goi ng out wi th my friends ' .  In short , F . 3 1  
spen t mos t of her time wi th her school -aged pupil fri ends , 
remaining par t  of the pupi l cul t ure . 

Telephone Con versa tions : only those to arrange compl e t i on of 
the ques t ionnaire phase of the inves tiga tion . 

Personal Fi l e :  viewed , but  no addi tional da ta . 

COHHENTS : F. 31 , wi th 1'1 . 1 6 ,  was the other ' pupi l ' who was ' converted ' to  
adul t s t uden t s ta t us by t he Principal . Unl ike M. l 6 ,  however , F . 31 
appeared to remain a pupi l , con t inuing to associa te wi th the pupi l s , 
par t i cipa te in a school spor ts team , and to social ise wi thin and outside 
the school exclusi vel y wi th the o ther pupi ls . 

TRAVEL TO SCHOOL 

DI STANCE : 20km HODE : Bus 
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D AT A  F I L E :  f . 32 

PERSONAL BACKGROUND 

S EX :  Female AGE : 30 

MAR I TAL STATUS : Married 

RESI DENCE : Own home 

FATHER ' S  OCCUPATION : Ci vi l Servan t  
(Deceased) 

FAM I LY S I Z E : 6 

ETHNIC GROUP : Pakeha 

CHI LDREN : 2 - preschool 

RELIGION : None 

MOTHER ' S  OCCUPATION : Housewi fe 

PLACE I N  FAM I LY : 4 

PAST WORK EXPERI ENCE : F/T : [about 1 8  mon ths i n  each between 1 971 - 1 979)  
Cl erical ; Receptioni s t ; Typis t ; Tel ephonis t ; Pos t i e ;  Barmaid ;  
Radiographer 

PRES ENT OCCUPATION : P/T:  Tel ephonist , 1 0hrs/wk ; Broadcasting In terviewer , 
1 0hrs/wk 

PARTNER ' S  OCCUPATION : Uni versi ty Studen t 

PRESENT I NCOME : $5000-$7500  

PREV IOUS SCHOOL I NG RECORD 

SCHOOL : Girls ' High (State) 

C LASS LEVEL : .  Form Six 

SOURCE : Famil y  income , Famil y  Benefi t ,  
Partner ' s  Bursary 

LEAVING AGE : 1 7  

QUALIFICATIONS : . School Cert i fi cate  -
Engl ish , Geography,  Science , French , 
Ma thema ti cs ;  Uni versi ty Ent rance -
Engl ish , Biology, Geography ,  His t ory,  
French 

SUBJECTS TAKEN : Engl ish , Biology, His tory, Geography, French · 

S YNOPSI S  OF F . 3 2 ' s  COMMENTS REGARDING THIS SCHOOLING : 

Is ' disl i ked ' the s trongest one I coul d have put ?  [laugh] . Yes - wel l , 
we ' l l  have to leave i t  a t  tha t .  
[Liked - socialising wi th fri ends] 
[Disli ked - s tri ct  regimen ta tion , staff members , school work ' ]  
When I was a t  school before,  I didn ' t  wan t  t o  be there , I didn ' t  wan t  any 
qualifi ca tions , and I was jus t marking t ime as far as I was concerned . I 
never seemed to get on wi th the t eachers . I just didn ' t  enjoy i t .  I had 
no mot i va tion - it was a very old-fashioned school . Forever get ting 
de tentions for wal ki ng more than two abreast ,  not wearing your hat ,  or 
wearing i t  at the wrong angl e ,  wearing the wrong col oured gloves - oh ! - all  
those sort of ni t -pi cky things . 
[ The ' aim ' of the school was t o  make you a good wife and mot her] They 
seemed more concerned tha t  we wore out  gloves up town than on whe ther 
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or not we learn t anything useful . 
[A t tendance ' wel l bel ow a verage ' - stayed a way because did not l ike school , 
stayed away to be wi t h  fri ends] 
[Left - because fri ends l eft , and coul dn ' t  think of a reason to s tay] Wel l , 
I was in the Sixth Form - so there wasn ' t  any point i n  s taying on for any 
longer , real ly [laugh ] - I didn ' t  want  to carry on any l onger - so , t here 
jus t wasn ' t  any reason to stay in a place whi ch I di dn ' t  like at al l .  

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Uni versi ty En trance , Ma thema tics , Biology, and Chemistry, a t  Nigh t School 

PRESENT ENROLMENT 

ENROLLED : 29  February - a t  this 
school , original l y  enroll ed as 
adul t s tudent at  Boys ' High , 
b u t  was dissa t isfied there and 
t ransferred schools .  

LEFT : 30 November 

STATUS : 1 s t  year adul t s tuden t , 
Ful l - time 

CLASS : Form Seven 

SUBJECTS AND TEACHERS : 

7 t h  Form Engl ish , TF . 5  
7 th Form Biology , TM. 1 5  
7 t h  Form Chemistry ,  TM. B  
7 t h  Form Ma thema t i cs ,  TM. 4  

ATTENDANCE RECORD ( Ha l f -day s  

Term 1 :  1 / 86 
Term 2 :  1 4/1 22 
Term 3 :  6/94 

STATED REASONS FOR ABSENCES : 

abs ) : 

Time t a b l e  P . 3 2  

lion Tues 

I 1 1 

CHEM!STnY 

2 

1 0 . 1 5  -

2 2 

1 0 . 4 5 - 1 1 

3 
ENGI.!SH 

J 3 

E�1;LISH 
4 

1 2 . 30 - 1 . 30 

4 4 

MA HIS CULTURAL. 

5 5 5 

BIOLOGY BIOLOGY 

lved Tlwrs Pri 

1 1 

MATHS ENGLISH 

1 0 . 30 IN7'1\RVAL 

2 2 

ENGLISH CHEMISTRY B IOLOGY 

3 3 

CHEI'\ISTnY MAillS 

WNCII-T1Ne 
4 4 

BIOLOGY CHEfii!STAY 

5 

f.Lf.CTI VES 1'\ATHS 

Tired ! Too many part i es and late  nights combined wi th early mornings . 
Tha t  middle Term , I don ' t  think we hardl y got to bed before about 2 or 
3 in the morning - we would  be just up dri nking and tha t .  

STATED PURPOSE OF ENROLMENT : 

Uni vers i t y  Bursary .  Long-term goal of entry t o  Medical School . 

ACTUAL DESTINATION : 

Enroll ed a t  uni versi t y ,  doing Medical Intermedi a t e .  



ACADEM I C  RECORD 

SCHOOL REPORTS : 

Record of flrtJr:re.c;s (or : f . .J 2  
AIJsC'ncres (1/al {- /Jays ) : IJ 

SuiJject Nark Level i n  C l ass l::fiort Remarks 

Term l�'xam 

F . 32 has an exce l l ent coornartd of the English 
ENGLISH 72 B B A lanyuage. She writes wit.h matori•�y and 

confidence. Exam 72�. 1st in class. 

Congratulations. 

Ycu are making good progress. lhe <�pproach at 
BIOLOGY 65 C+ c. 0 this level is much different from U . E .  Biology. 

- --

You are �king soulcJ progress. 'four positive 
CHHl!STnY 78 B 8 A a t titude assures this. 70� (Median 63% ) .  

Uode1 stnnding o f  wf1rm to use a particular melhod 

MATHS '•6 A c. A cunes with practice, so the moro examples you can 

lllOrk through the better. You will iptJrove this 

result considetably next time. 46� (Nedian 04 ) .  

0 . 1 :  I l  is a pleasure to havE' you as an ::.du .l t  student , F . 32 . fJot only are you a conscientious student 

but you also provide leadership in the Corrmonro01n. Your erforts are much al)fneciated. 

f?ecorcl Df PrO!JL-eS0 [or : !' . 3 2 l::lld-oi- I'ear 
A/Jsellces (1/;r l [-/!<Jys) : 8 

Subject Narl< Leve l i n  Class Effor t Remarks 

Term Exam 
F. 32 has hod a very successful ye-ar. I hope that . 

ENGLISH 64 A c. 8 she will be encouraged to contiru9 her studies a t  

university. Good luck ror lhc future. 

With stP.atly revision you can reach a Bursary 
MA HIS 35 B c 8 standard in this subject. Keep it up F .32. 

You have made steady progress and a strong finish 

BIOLOGY 50 c C+ B could see a rruch higher grade. 

F .32 unfortunately missed the ex<�m, but bfOUld 

CHEMISTRY Abs 0 -- 8 have passed if she sat. Her term marks are a bit 

loo• due to test pressure at the end of the second 

and third 11.1eek . lllith more time, you should do >�ell 
in Bursary and 1 wish you the best for university. 

D . l :  Congratulations flll � yood year ' s  lliOrk r . 32 .  I have llppreciilted your quiet voice of m:Jturity in 

the Corrrnonroom. Good luck in the Bursary examinations. 

P . 1  : A good report .  

1 3 4  



1 3 5  

AWARDS : Adul t Studen t Recogni t ion Award , Engl i sh 

EXTERNAL EXAHINATIONS : 

Uni versi ty Bursary : Engl ish , 60  
Biology, 7 6  
Chemistry , 6 2  
Ma t hema t i cs ,  63 

RESEARCH PART I C I PAT I ON 

DATA BAS E : Ques ti onnaire : Par t  1 ,  Part 2 ,  Par t  3 pl us in terview.  
In tervi ews : Term 1 ,  Term 2 ,  Term 3 .  
Diary: some entries made Term ] ,  reported having ' forgo t ten ' 

to  keep i t  up for the remainder of t he year . 
Par ticipant  Observa tion : F . 32 was frequen tly  presen t in the 

Commonroom . Ini tial l y ,  she remai ned somewhat separa te from 
the others , but a t tribu ted this to the fact  tha t she was 
never i n t roduced - just ' dumped and l eft ' - by the Dean . As  
the year progressed , F . 32 became an a c t i ve parti cipan t i n  
Commonroom i n teraction , as wel l as provi ding fur ther i nsigh t 
and informa t i on di rectly to the researcher . 

Tel ephone Con versations : a number occurred during the year , 
primari l y  for arranging mee tings and discussion of examina t i ons . 
There were a few towards the end of the year where F . 3 2  rang 
the researcher seeking his advi ce on uni versity  courses . From 
her commen ts , F . 32 appeared to be seeking some ' assistance ' in 
reaching a decisi on as to whi ch of a variety of subjec t and 
even uni versi ty loca tion opt i ons she should pursue . 

Personal Fi l e :  viewed but no addi tional da ta . 

COHMENTS : F . 32 had originally enrol led a t  Boys ' High , before coming t o  the  
presen t school . Her reasons for enrol ling a t  the Boys ' school were gi ven 
as being her percept i on t hat academi c standards - par ti cularl y in 
ma thema t i cs - woul d be  ' higher ' there , and this was a subjec t she 
needed a st r-ong pass in to avoid having to take i t  a t  uni versi ty  l evel . 
The reasons for the change of schools were : the standard was not any 
higher ; there were no facil i t ies for adul t s tuden ts - F . 32 was 
expected to use the s taffroom whi ch , she fel t ,  put her in a di ffi cul t 
si t ua ti on of being ' no t  a studen t ' and ' no t  a teacher ' ;  the ' sexis t '  
a t ti t udes of some staff t hat  ' women can ' t  do ma t hs ' ; and , the 
' regimen tation ' of a ' tradi tional school ' .  Overall , F . 32 report ed tha t 
the experience at  Boys ' High had been ' unpl easan t ' .  

A DAY I N  THE L I FE OF AN ADULT STUDENT 

7 . 30 
9 . 00 
9 . 1 5  
1 0 . 00 
1 1 . 00 
1 1 . 45 
1 2 . 30 
1 . 30 

got up , bath , breakfast 
l eft for school dropping off chil d  at day care on the way 
chem l esson 
home to do dishes & washing 
bio l esson 
free period 
l unch ti me - extra Engl ish l esson 
home - pick up chi l d  ex day care 

- more washi ng 
- wri te up chem expts 
- mend kids clothes 



3 . 00 

3 . 30-5 . 00 
5 . 30-6 . 30 
6 . 30 - 7 . 30 
7 . 30-8 . 45 
8 . 30- 1 0 . 00 
1 0 . 00 

TRAVE� TO SCHOOL 

DI STANCE : 1 . 5km 

1 36 

pick up child ex school [F . 3 2 ' s  el dest chi ld  came of 
school age i n  Term 2] 

visi tors 
dinner , dishes etc  
ki ds ba t h  bed 
t el ephoning BCNZ radio survey 
visi tors , wa tch tel l y  
bed 

(Diary , F . 32 ,  1 8 . 9 . 84) 

MODE : Car 



PERSONAL BACKGROUND 

S E X : Femal e 

D A T A  

AGE : 29  

MARITAL STATUS : Di vorced 

RES I DENCE : Wi th paren ts 

F I l E :  F . 3 3  

ETHNIC GROUP : Pakeha 

CHI LDREN : 0 

1 3 7  

RELIGION : Presbyterian 

FATHER ' S  OCCUPATION : Mi nis t ry of Works 
(Retired) 

MOTHER ' S  OCCUPATION : Shop Assis tant  
(Ret i red) 

FAM I LY S I Z E : 6 PLACE IN FAM I LY : 4 

PAST WORK E XPERI ENCE : F/T: Nurse Training , 1 97 2 - 1 976 ; Staff Nurse , 1 97 6 - 1 978 ; 
Nursing ( U . K) 1 979-1 983 

PRESENT OCCUPATION : Ni l 

PRES ENT INCOME : N/I 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Girls ' High (Sta te)  

CLASS LEVEL : Form Seven 

SOURCE : Savings 

LEAVING AGE : 1 7  

QUAL I F I CATI ONS : School Cert i fi ca te -
Engl ish , Biology,  Geography,  His t ory , 
French ;  Uni versi ty  En trance - Engl i sh , 
Biology , Geography,  His tory , French 

SUBJECTS TAKEN : Engl ish , Biol ogy, Geography ,  Economi cs , History, Pol i ti cal 
Science 

S YNOPS I S  OF F . 3 3 ' s  COMMENTS REGARDING TH I S  SCHOOLING : 

Loved school . I l i ked the whol e learning a tmosphere - I loved school . I 
was one of those ' odd bal l s '  - s tayed on a t  school after my fri ends l eft -
b u t , the home situa ti on forced me to lea ve i n  the Seventh  Form - I jus t 
coul dn ' t  s t udy at  home . 
I hardl y missed a class the whol e time I was a t  s chool . 
I was going to go on and do medi cine , original l y  - b u t  I had to  l eave , so 
I decided to do nursing . 
[Left - minor reason - had ob tained qual i fi ca tions for nursing , major 
reason - al cohol i c  fa ther and s t udy probl ems a t  home] The probl ems a t  home 
were probably the mai n  cause of my l eaving school . The si tua tion was very 
di fficul t .  I coul dn ' t  l i ve anywhere else and s t i l l  go to school . I didn ' t  
real l y  wan t  to lea ve school , actually.  I was saddened to l ea ve school 
immensel y .  Bu t ,  I couldn ' t  s tay a t  home because the s i t uation wi th my 
fa ther was very unpl easan t .  So , yes , a t  the t ime i t  was the onl y decision , 
but  I would have preferred to have been abl e to  s tay on and finish ou t the  
yea r .  



1 38 

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Regis t ered General Nurse 

PRESENT ENROLMENT 

ENROLLED : 3 April 

LEFT : 25 Nay 

STATUS : 1 s t  year adul t s t uden t ,  
Part- time 

CLASS : Form Six 

SUBJECTS AND TEACHERS : 

5 th Form Ma thema tics ,  TM . 4  
6th  Form Chemis try, [N/I] 
6th Form Physics , T/1. 6  

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Ni l absences recorded 

STATED REASONS FOR ABSENCES : 

Timetable F 33 

Non Tues !Veri 'J'hurs Fr.i 
l I I I I 

CHEMISTRY 
�IAIHS PHYSICS 

2 
J O . I 5  - MATIIS 1 0 . 30 INTERVAL 

2 2 2 2 

1 0 . 4 5 - I .l CIIEMISTRY 

3 

3 3 3 3 

4 CHEm!SIRY PHYSICS MATHS 

I 2 . 30 - 1 . 30 LUNCJJ- 1'1NE 

4 4 4 4 

PHYSICS CULTURAL foiATHS CHEMISTRY 

5 5 5 5 

ELECTI VES PHYSICS 

[ ' Average ' a t tendance , ' missed a few cl asses ' was repor ted by F . 33] 
[ ' Major reason ' - commenced empl oymen t for financial reasons ]  There 
was a shor t time there where I was trying to do both - I did consi der 
the possibili ty of keeping up wi th  the school and working . Bu t ,  wi th  my 
hours a t  work , there was no way i n  which I could do both . 
[ 'Minor reason ' - ou tside a c t i vi ties took priori ty] Just sor t of social 
commi tmen ts . 

STATED PURPOSE OF ENROLMENT : 

Uni versi ty En trance . Long-term goal of en try to  Medi cal School , had 
ret urned to school to ob tain a ' science background ' percei ved as ' l acking ' 
from prior educa tion . 

ACTUAL DESTINATION : 

Ful l - t ime job as Staff Nurse . 

RESEARCH PART I C I PAT iON 

DATA BASE : Ques tionnaire : Par t ] ,  Par t  2 ,  Par t  3 pl us in terview . 
Int erviews : Term 1 .  
Diary: fi ve en tries made . 
Par ticipant  Observa tion : F . 33 did appear i n  the Commonroom on 

some occasi ons , but this was rel a t i vel y infrequent due to 
her par t - t ime s t a t us and tha t she was enrol led for such a 
shor t period . Indeed , taking ou t the two weeks of the May 
vaca tion and one week of Easter , her time a t  school was 
fairly bri e f .  F . 33 di d ,  however , converse on a few occasions 
wi th the researcher , and other adul t studen ts ,  such tha t 
some da ta was deri ved from this aspect of the research 
methods . 

Tel ephone Conversa tions : meetings and further participa t i on in 
questionnaire phase onl y .  



1 3 9  

Personal Fil e :  viewed , but  n o  further da ta . 

COMMENTS : F . 33 had recen tly returned from England - and repor ted a defini te 
desire to travel again - and had enrol l ed at  uni versi ty at  the s tart  of 
t he year ( 1 984) . However , she noted tha t  this had shown her tha t those 
recen t l y  from school had a ' marked advan tage ' o ver her in terms of their 
knowl edge and understanding in sciences . As F . 33 was in a ' competi t i ve '  
si t ua ti on where marks determined en try t o  her goal of Medical School , 
she decided tha t she shoul d seek the ' backgroun d '  in sci ences ' missing ' 
from her previous s chooling experiences . To this end ,  F . 33 ret urned 
home and to the school . On : the occasi on of the  fi rs t meet i ng wi th  the 
researcher , and then reported throughout her enrolmen t ,  F . 33 ci ted some 
' di ffi cul ties '  tha t  were consi dered ' l ikel y '  to preven t her compl e t i ng 
the year a t  school . In parti cular , these revol ved around her personal 
circums tances which  saw her having to return home to l i ve wi th her 
paren ts in order t o  a t tend school . F . 33 repor t ed tha t  she fel t ' obliged ' 
to  be the ' dutiful daugh ter ' ,  a di ffi cul t si tua tion having had a number 
of years of independen t l i ving .  In addi tion ,  t here was no a vai lable  
pl ace for her to s t udy, indeed F . 33 considered tha t  her paren ts di d not  
seem aware of  the  need for her to s t udy - perhaps , she  sugges ted , seeing 
the si t uation more i n  t erms of having their daugh ter a t  home , ra ther than 
as ha ving ret urned to s chool . This si t ua t i on became ' intol erabl e ' for 
F . 33 and she appl i ed for , and obtained , a ful l - t ime job - in the fi rs t 
ins tance , so she coul d move to a fl a t ,  but  the added resul t was that  
she coul d not con ti nue at  school - a si t ua t i on she di d express some 
regre ts over , as the  fol l owing extracts from fi eldnotes show : 

I don ' t  Bind the comi ng t o  school , but i t ' s  the ad j usting when you 
g e t  home . I me an , I ' ve been home for a whi l e ,  and when I was 
f i r s t  back from Engl and it wa s a lmost l i ke a hol iday a s  it was 
t emporary . But ,  now that I ' m back on a pe rmanent ba si s ,  i t  make s  
i t  a l l  a wee b i t  d i f f i cult and now I have t o  f i t  i n  study a s  we l l . 
Pe rhaps that - the a d j ustment at home - has been the mos t  d i f f i cu l t . 
Ad j us t i ng back to the ' daughter at home ' rather than an i ndependent 
person . 

(F . 33 ,  In terview , 3 . 5 . 84)  

[ l eaving was ) a shame rea l l y  as I wa s quite enjoying i t  [ at s chool ) 
but the need for mone y  and a f lat i s  much mor e  urgent . 

TRAVEL TO SCHOOL 

D I STANCE : 2kms 

( F . 33 ,  Fiel dnotes , 23 . 5 . 8 4) 

MODE : Car 



D A T A  

PERSONAL BACKGROUND 

SEX : Female  AGE : 24  

MAR ITAL STATUS : Married 

RES I DENCE : Own home 

F I l E :  F . 3 4 

ETHNIC GROUP : Pakeha 

1 4 0  

CHI LDREN : 2 - a t  primary school 

REL I GION : Nil 

FATHER ' S  OCCUPATION : Labourer (deceased) MOTHER ' S  OCCUPATION : Housewi fe 

FAM I LY S I ZE : 7 PLACE IN FAM I LY : 3 

PAST WORK EXPER I ENCE : F/T:  Shop Assis tan t ,  1 97 4 ; 
Assis tan t ,  1 976 ; Machine Opera t or ,  1 976-1 9 7 7 ; 

Kodak Fi lms , 1 97 5 ; Shop 
Housewi fe and Mother , 1 97 7 -

PRESENT OCCUPATION : P /T:  �Vai tress , 8-1 2hrs/wk 

PARTNER ' S  OCCUPATION : Locomoti ve Engineer 

PRES ENT INCOME : $20 000-$25  000 

PREV I OUS SCHOOL I NG RECORD 

SCHOOL : Co-educa tional (Sta te) 

CLASS LEVEL : Form Three 

SOURCE : Fami l y  income , Fami l y  Benefi t 

LEAVING AGE : 1 5  

QUALI FICAT I ONS : Nil 

SUBJECTS TAKEN : Engl ish , Ma thema t i cs ,  Science , Typing , Commercial Pra c t i ce 

SYNOP S I S  OF F . 3 4 ' s  COMMENTS REGARDING THIS SCHOOL I NG : 

I hated school - ' ca use I was a l oner - tha t ' s  all  - never got on , you see . 
I was ol der than t he o ther kids , sort of thing - men tal ly ,  l ike - and I 
coul dn ' t  stand al l these giggl ing bl oody gert i es - i t  annoyed me . I onl y  
spen t a year there - I go t out a s  soon as I coul d .  When I a c t ual l y  got 
to Col l ege - my birthday ' s  in December - I was 1 4  anyway,  yo.u see - so I 
coul d l ea ve a t  the end of the year ' cause I was 1 5  - so I did .  
Ou t of the whol e year tha t I spen t there , I would onl y  have spen t a bo u t  
three mon ths there al toge ther . So , i t  wasn ' t  very l ong . 
I jus t couldn ' t  get on wi th the o ther girls - that ' s  al l - ' cause you 
didn ' t  mix wi th boys , t hen , of course , you know,  sort of thing - whi ch I 
did outside , of course [laugh ] . But ,  then , tha t ' s  a di fference agai n  -
you see - even though I was onl y  1 4  I was going out  wi th  a 1 9-year old 
guy - you see . I coul dn ' t  be bothered wi t h  the school -boys ,  you know,  
sort of thing . Then , I never ever da ted anybody my own age - I just 
couldn ' t  cope wi th their a t ti t udes , sort of thing . 
[ When a way from school , was] Looking after the kids - my younger brot hers 
[F . 34 the only girl ' in the fami l y] . It jus t  sor t of worked out i n  the end 
tha t my fa ther had sai d  to me "ftfel l ,  if you '  re not going to school , you 
s tay home and look after the younger kids " - there were still  four a t  
home - tha t weren ' t  a t  school . I t  wasn ' t  tha t I had t o  l ook after t hem -
i t  was because I didn ' t  wan t to be  a t  school that  I s tayed a t  home and 
looked after them whi l e  Mum wen t to work . 



1 4 1  

I t  was a very di ffi cul t time i n  our fami l y  a s  well - wi th fi ve young kids 
a t  school . This is  wha t  Dad said - i f  I didn ' t  wan t  to go t o  school , I 
wen t out  and worked to help out  the famil y .  So , when you think abou t 
i t ,  I don ' t  real l y  know i f  I would have s tayed - I woul d ' ve ended up 
havi ng to l eave anyway.  

POST-SCHOOL QUAL I F I CAT I ONS/TRA I N I NG 

Nil 

PRESENT ENROLMENT 

ENROLLED : 2 7  June 

LEFT : 30 November 

STATUS �  1 s t  year adul t s t udent , 
Part - time 

CLASS : Form Fi ve 

SUBJECTS AND TEACHERS : 

5 t h  Form Typing , [N/I] 
5 th Form Al terna t i ve Ma thema t i cs ,  [N/I] 

ATTENDANCE RECORD ( Ha l f -days abs ) : 

Term 2 :  
Term 3 :  

8 / 7 0  
1 0/ 94 

STATED REASONS FOR ABSENCES : 

Chi l dren were i l l  - tha t  was a probl em 
on a few days where I was away - but  
tha t ' s  real l y  abou t a l l . 

STATED PURPOSE OF ENROLMENT : 

Timetable F 34 

�! rues '�'e,J Tlwrs 

I 1 I I 
TYPJNG 

ALTERNATE 
NATIIS 

2 
1 0 . 1 5  - ALTERNATE 1 0 . 30 INTERVAL 

2 MATI-IS 2 2 

1 0 . 4 5 - / 1  
TYPJNG 

J 

3 3 J 

4 TYPJNG 

1 2 . 30 - J . JU UJNr ./1-1'1NE 
4 4 4 

CULTURAL ALTERNATE 

MATHS 

5 5 5 

P.J.EC1'1 11ES 

Pl"i 
I 

2 

3 

ALTERNATE 
MATHS 

4 

TYPJNG 

5 

F . 34 di d not return t o  school seeking qual i fi ca t i ons this year [al though 
perhaps i t  is pertinen t to no te that others had done so in the pas t ] .  
Her reason for ret urning was a general sta temen t of ' trying i t  out ' .  
F . 34 reported tha t she had consi dered ret urning t o  school for a number 
of years , and had been tal king i t  over wi th  some younger rel a t i ves who 
were pupi l s  at the school . They had gone ahead and found out  the detai l s  
o f  adul t s tudent enrolmen t ,  so F . 34 had gone ahead . She sough t ,  from 
the year , an indi ca t i on of her ' abil i ty '  to cope wi th the work so tha t , 
i f  ' successful ' ,  she woul d return the fol lowing year t o  seek some 
qual i fi ca tions . During the course of her enrolmen t ,  F . 34 men tioned a 
' goal ' of a tel l er ' s  job i n  a bank as ' something I ' d rea l l y  l ike to do ' .  

ACTUAL DESTINATION : 

F . 34 returned to school , taking Fifth Form Engl ish and Sixth Form 
Typing , as a Par t- t ime adul t studen t .  



ACADEM I C  RECORD 

SCHOOL REPORTS : 

Recorrl of Progress for :  F . 34 end-of- Year 

A bsences (1/al f-Days ) :  3 

Subject Mark Level i n  Class li [fort Remarks 

Term Exam 

F . 31.1 is  making excellent progress and has covered 
TYPING N/A N/A N/A A all  the basic ski l ls in tile short time in the 

class. 

F .311 ,  you have made tremendous progress a s  a 
ALTERNATE [N/A} A -- A result of your applicat ion and determination. 

MAIHS Congratulations on an excellent term 1 s  work. 

D . 1  : You have made excellent progress in your short time with us. 1 hope that you will continue with 
your studies with us. 

1 4 2  

AWARDS : Al terna tive Ma thematics Certifica te (presen ted a t  final School 
Assembl y) . 

This was the source of considerable personal satisfac ti on to F . 3 4 :  

I thi nk I ' ve done more , actua l l y ,  ' cause I only rea l l y  wanted to 
go and j ust sort o f  l earn about Maths and Typi ng . Wel l ,  Chr i s t ,  
now I ' ve got a b i g  Certi f i cate i n  Mathema t i c s , l i ke , you know , 
sort of thing - whi ch has put me over bloody c loud-nine , you know , 
sort of thing . . • .  that wa s real l y  nea t . I real l y  f e l t  I had 
achi eved something . 

(F . 34 , In terview , 4 . 1 2 . 84)  

On t his Certifi cate , F . 34 had grades mainly of a ' 1 ' l evel ( 1 00-80)  
and some at  ' 2 '  (80-60 ) . When the researcher returned t o  col l ec t  
Part 3 o f  the ques t i onnaire ,  this Certifi ca te had been framed and hung 
on the wal l .  

RESEARCH PART I C I PAT I ON  

DATA BASE : Questionnaire : Part 1 ,  Par t  2 ,  Part 3 pl us interview.  
In terviews : Term 2 ,  Term 3 .  
Diary: iss ued , but  no en tries made . F . 34 also did not provide 

the ' Day i n  t he Li fe of an Adul t Student ' Diary which  those 
o thers remaining a t  school in Term 3 had . A t  the time , she 
reported that she ' forgot ' ,  however perhaps an expl ana tion 
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migh t i ncl ude t h e  fol l owi ng : 

• . •  my wri t ing and spe l l ing i s  rea lly terribl e .  See , I 
won ' t  even wri te a letter i f  I can he l p  i t .  

(F . 34 ,  Fieldnotes , 3 1 . 1 . 85 )  

Wha tever t h e  explana tion , F . 3 4  appeared very ' rel uctan t ' t o  
undertake t his ' Day Di ary ' - as earl ier had been t h e  case 
wi th the ful l  Diary - so the i ssue was not ' pressed ' on the  
researcher ' s  assessmen t of  the si t uation . 

Participant  Observa tion : . F . 34 di d spend some time i n  the 
Commonroom , al though wi th her part - time s ta t us this was 
only on some occasions . The amoun t increased a l i t t l e  
during Term 3 - partl y,  i t  appeared , a s  F . 34 had become more 
' friendl y '  wi th the o ther adul t s t uden ts as they had got t o  
know each o t her bet ter . However , the da ta deri ved from this 
aspect regardi ng F . 34 was l ess than tha t from the i n t erview 
si t ua t i on .  

Personal Fil e : vi ewed but  no fur ther da ta . 

COMMENTS : F . 34 remai ned very ' en thusias t i c ' about her return to school 
and appeared to deri ve consi derable personal sa tisfa c t i on from i t  - to 
the extent tha t  she reported having ' tal ked a friend ' into  re turning 
wi th her in 1 985 . 
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ST A FF P R O F I L E S  

Duri�g the cours e  o f  the i nvestigati on ,  i n f orma t i on pe rtai n i ng to 

the sta f f , i n  terms o f  their credential s ,  experi ences i n  terms o f  

teaching adult students , and t h e  students pre sent i n  the i r  c l a s s e s , wa s 

col l ected f rom the S t a f f  Manual and during interviews . On the ba s i s  o f  

thi s  data , a form o f  pro f i l e  o f  those teache rs w i t h  adul t  students 

dur i ng the year . of the present i nvestigation was constructed . The s e  

pro f i l e s  are l imited t o  those i nvolved in teaching t h e  adu l t  studen t s , 

and the Dean . The P r i n c i pal o f  the schoo l , whi l e  d i rectly involved in 

formulating pol i cy , reported no experi ence o f  teaching adu l t  s tudents 

in the c la s s room s i tuati on . 

0 . 1 DEAN OF ADULT STUDENTS 

B . A . , D ip . Ed .  P . R . 2  H . O . D Integrated Stud ie s ,  Dean o f  Adul t  Students . 

In f i fth year of teachi n g , fourth as Dean o f  Adul t  Students . No 

teaching expe rience with adult students . 

I n  recog n i t i on of tha central role played by the Dean in the proce s se s  

of becoming an adul t  s tudent , P a r t  3 of t h e  Que s t ionn a i r e  sought the 

perceptions of the adu l t  students as to the characte r i s t i c s  thi s  

i nd ividual ' should ' posse s s ,  and those the i ncumbent ' did ' have . The 

results [ N· 2 4 ] of the re spons e s  to thi s  are presented below i n  the 

form of mean rankings w i th ( in brackets ) the standard deviation o f  the 

sample : 

Charac teristics 

� Qua l i fied teacher 
Counsel l ing/guidance experience 
Children 
Recent study experience 
Married 
Compassionate 
Understanding 
Readi l y  approachable 
Friendly 
Read i ly ava i labl� 
A good 
A man 
A woman 

' l i s tene r '  

Under 3 0  yea r s  o f  age 
Over 30 years o f  a g e  
' Chasing ' absent students 

Knowledge of school courses 

Dean should Dean is/did 
have/be have 

* * *  

1 . 6  ( 0 . 88 )  1 . 1 ( 0 . 4 )  

1 . 7  ( 0 . 60 )  2 . 4  ( 0 . 9 2 )  

2 . 9  ( 1 . 30 )  1 . 7  ( 1 . 01 )  

2 . 4  ( 1 . 0 )  2 . 5  ( 0 . 88 )  

3 . 4  ( 1 . 2 )  1 . 5  ( 0 . 87 )  

2 . 3  ( 1 . 2 6 )  1 . 5 ( 1 . 0 )  

1 . 5  ( 0 . 5 )  1 . 3  ( 0 . 9 2 )  

1 . 2  ( 0 . 3 )  1 . 1  ( 0 . 4 )  

1 . 08 ( 0 . 2 )  1 . 1  ( 0 . 61 )  

1 . 3  ( 0 . 4 8 )  1 . 6  ( 0 . 9 7 )  

1 . 3  ( 0 . 4 8 )  1 . 3  ( 0 . 9 2 )  

3 . 5  ( 1 . 2 8 )  - - - - - - - - - -

3 . 0  ( 1 . 28 )  - - - - - - - - - -

3 . 1  ( 0 . 5� )  2 . 0� ( 0 . 3 5 )  

2 . 8  ( 0 . 8 7 )  1 . 29 ( 0 . 8 1 )  

1 . 2  ( 2 . 8 )  1 . 6 ( 0 . 7 6 )  

1 .  25 ( 0 . 4 4 )  1 .  25 ( 0 .  7 )  

• WHERE :  1 = Very desirable; 2 = Desirable; 3 = Neither desirable nor undesirable, 

4 = Undesirable, 5 = Very undesirable, 6 = No opinion. 
** WHERE: 1 = Yes, 2 = No1 3 = Don't know, 4 '"" Don' t  wish to give an opinicn 

---- I 
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D .P  . 1  DEPUTY PR I NC I PAL 

B . Agr . Sc i .  Deputy P r i n c i pal . Teachi ng expe r i ence 21 years , previous 

expe r i ence w i th adult students , a l though amount not spec i f i ed . D . P . 1  

res igned at the end of Term 2 after he obta i ned a pos i t i on at the 

unive r s i ty . 

SUBJECT : Biology 

CLASS : F i fth Fo,rm 

ADULT STUDENTS : F . 1 1 ,  F . 1 4 ,  F . 2 8 

TF . 1 

B . A . , Dip . Teaching . Teaching experi ence 1 0  y e ar s ,  four with adu lt 

students . 

SUBJECT : Eng l i sh 

CLASS : F i fth Form 

ADULT STUDENT : F . 1 1  

SUBJECT : Engl i sh 

CLAS S : S ixth Form 

ADULT STUDENTS : M . 1 5 ,  F . 2 9 

Plus , three j unior c l a s s e s  wi thout adult students .  

TM . 2  

N . Z . T . C .  P . R . 1  H . O . D  Engineering . Teach ing experience nine yea r s , a l l  

with adu l t  students .  

SUBJECT : Technica l Drawing 

CLASS : S i xth Form 

ADULT STUDENT : M . S 

Plus , f i ve c l asses wi thout adult s tudents .  

TF . 3  

H . A ( Hons ) .  

SUBJECT : 

Teaching exper i ence four years , a l l  w ith adult s tudents . 

Economi c s  

CLASS : S i xth Form 

ADULT STUDENTS : M . 6 ,  M . 1 5 ,  F . 9  

SUBJECT : Economics 

CLAS S : S ixth Form 

ADULT STUDENTS : M . 7 ,  F . 1 3 ,  F . 1 5 ,  

F . 1 7 ,  F . 2 4 , F . 2 7 

Plus , two c l a s s e s  w i thout adult students. 
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TM . 4  

M . S c . ,  D i p .  Teaching . P . R . 3  H . O . D  Mathemat i c s . 

year s ,  f our with adu l t  s tudent s . 

Teaching expe r i ence 1 0  

SUBJECT : Mathemati c s  

CLASS : F i f th Form 

ADULT STUDENTS : M . 6 ,  F . l l ,  F . 1 5 ,  

F . 1 7 

SUBJ ECT : Mathema t i c s  

CLASS : Seventh Form 

ADULT STUDENTS : M . 1 7 ,  F . 3 2 

SUBJ ECT : Mathemat i c s  

CLASS :  S i xth Form 

ADULT STUDENTS : F . 1 6 ,  F . 1 9 ,  

F . 2 3 

P l us , two cla sses wi thout adu l t  students . 

TF . 5  

B . A . , D i p . Teaching . P . R . 1 Library , Eng l i sh ,  Dean Form 7 .  Teaching 

expe rience 15  years ( some i n  Primary level ) ,  four with adu l t  s tuden t s . 

SUBJ ECT : Eng l i sh SUBJECT : Eng l i sh 

CLASS : S i xth Form 

ADULT STUDENTS : M . 4 ,  F . 1 0 ,  F . 1 3 ,  

F . 1 5 ,  F . 1 7 ,  F . 2 3 ,  

F . 24 ,  F . 30 

CLAS S : S eventh Form 

ADULT STUDENT : F . 3 2 

P l u s , thre� classes w i thout adul t  students . 

TM . 6  

B . Sc . , D i p . Ed .  P . R . 2  H . O . D  Computer Stud ie s ,  Phy s i c s . Teac�ing expe r i ence 

1 3  year s , previous expe r i ence w i th adul t  students although amount not 

speci f i ed .  

SUBJECT : Phy s i c s  

CLASS : S i xth Form 

ADULT STUDENTS : M . 1 5 ,  F . 3 3 

SUBJECT : Phy s i cs 

CLAS S : S eventh Form 

ADULT STUDENT : M . 1 7  

P l u s , three c lasses w i thout adul t  students .  



TF . 7  

M . Sc .  F i rst-year teache r .  

SUBJECT : S c i ence 

CLASS : Fi f th Form 

ADULT STUDENT : F . 3 1 

SUBJECT : B i o l ogy 

CLASS :  S ixth Form 

1 4 7  

ADULT STUDENTS : M . 4 ,  M . 6 ,  M . 7 ,  

M . 1 5 ,  F . 9  

P l u s ,  three c l a s s e s  w i thout adul t students .  

H1 . 8  

M . Sc .  F i rst-year teache r .  

SUBJECT : S c i ence 

CLASS : Fi fth Form 

ADULT STUDENT : M . 1 6 

P l u s  two c l a s ses wi thout adult s tudents . 

TF . 9  

SUBJECT : Chemi s try 

CLAS S : Seventh Form 

ADULT STUDENTS : M . 6 ,  M . 1 7 ,  F . 3 2 

B . Sc .  Teachi ng expe r i ence four years ( 3  i n  Britain ) ,  f i rst year w i th 

adul t  students .  

SUBJECT : Sci ence 

CLASS : F i f th Form 

ADULT STUDENT : F . 1 1 

SUBJECT : Biol og y  

CLASS :  S ixth Form 

ADULT STUDENTS : F . 1 0 ,  F . 1 5 ,  F . 1 7 ,  

F . 1 9 ,  F . 2 3 

P l us , three c l a s s e s  w ithout adu l t  students .  

TF . 1 0  

B . A . , D i p . Teaching .· Teaching experi ence 1 0  years ( four at s econdar y  

level o f  whi ch mos t  r e c e n t  two on l y  f u l l -t i me ) ,  two w i t h  adu l t  students .  

SUBJECT : Geography 

CLASS : S ixth Form 

ADULT STUDENTS : F . 1 0 ,  F . 1 5 ,  F . 1 7  

P l u s ,  two c l a sses w i thout adu l t  s tudents . TF . 1 0 had re spon s i b i l it y  for 

Remed i a l  Readi ng cour s e s  i n  the s chool . Duri n g  the year , TF . 1 0 1 s  h usband 

pas sed away fol low i ng a prolonged i l lnes s . 
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TF . 1 1  

B . A . , D i p . Teaching . Teach i ng experi ence three years , one prior year w i th 

adult students .  

SUBJ ECT : Eng l i sh SUBJ ECT : Eng l i sh 

CLASS : F i f th Form 

ADULT STUDENTS : M . l 6 ,  F . 3 1 

CLASS : S ixth Form 

ADULT STUDENTS : M . S ,  M . 6 ,  M . B ,  

F . 1 6 

P l us ,  four c l a s s e s  wi thout adu l t  students .  

TM . 1 2  

M . A ( Hons ) .  

SUBJECT : 

Second-year teacher , both with adult students . 

Economic s  SUBJECT : Geography 

CLASS : F i fth Form 

ADULT STUDENT : M . 1 6  

CLAS S : S i xth Form 

ADULT STUDENTS : M . S ,  F . 1 3 ,  F . 2 7 

P l us ,  three c l a s s e s  w i thout adul t  students . 

TF . 1 3 

M . F . A . , B . S ( Mi s s ) . P . R . 2  H . O . D  Art . Teachi ng experi ence 1 3  year s , 1 0  

w i th adu l t  students .  Reported that had spe c i f i c a l l y  trained ( U . S . A )  a s  

a n  ' adult educator ' .  

SUBJECT : Practica l Art 

CLASS : F i f th Form 

ADULT STUDENTS : F . 1 1 ,  F . 2 2 

SUBJECT : Practical Art 

CLASS : S eventh Form 

ADULT STUDENTS : M . 8 ,  M . 9 ,  M . 1 2  

SUBJ ECT : Practical Art 

CLAS S : S i xth Form 

ADULT STUDENT : M . S  

SUBJECT : Cerami cs 

CLAS S : S ixth Form 

ADULT STUDENT : F . 2 2 

P l u s ,  two classes w ithout adu l t  s tudents . 

TM . 1 4 

B . Sc . , D i p . Teachi ng . 

adult students . 

SUBJECT : Mathemat i c s  

CLASS : F i fth Form 

ADULT STUDENT : M . 1 6  

Teaching experi ence four years , thi s  f i rst w i th 

SUBJECT : Mathema t ic s  

CLAS S : S ixth Form 

ADULT STUDENTS : M . 1 1 ,  F . 29 

P l u s ,  three c l a s s e s  wi thout adult students .  
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TM . 1 5  

B . Sc . , D i p . Teaching . P . R . 3  H . O . D  Sci ence . 

s i x  with adu l t  studen t s . 

Teaching exper i ence 1 1  years , 

SUBJECT : Biology 

CLASS : S i xth Form 

ADULT STUDENTS : M . 7 ,  M . 1 3 ,  F . 1 6 ,  

F . 2 9 

SUBJECT : Biology 

CLAS S : Seventh Form 

ADULT STUDENTS : M . 6 ,  M . 1 7 ,  F . 3 2 

P l us ,  two c l a s ses w ithout adu l t  s tudents . 

TM . 1 6  

M . A . , Dip . Teaching . P . R . l  Form 3 Eng l i s h ,  Dean Form 3 .  P . P . T . A  

representative . Appoi nted H . O . D  Eng l i sh a t  end o f  year . Teaching 

experience nine years , pre vious experi ence w i th adul t students a l though 

amount not spe c i f i ed . 

SUBJECT : Eng l i sh 

CLASS : Fi fth Form 

ADULT STUDENT : F . 1 4 

P l us , four c l a sses wi thout adul t  students .  

TF . 1 7  

Teaching experience 1 6  years , a l l  part-time . Previous experi ence w i th 

adult s tudents , a l though amount not spec i f i e d .  

SUBJECT : Art H i s tory SUBJECT : Art H i story 

CLASS : S ixth Form CLAS S : S eventh Form 

ADULT STUDENTS : M . S ,  F . 1 3 ,  F . 1 6 ,  ADULT STUDENT : M . 8  

F . 2 3 

No further c lasses . 

TM . 1 8 

B . Ed . , Dip . Teaching . Teaching expe r ience four y e ars , previous exper i ence 

w i th adu l t  students , a lthough amount not spe c i f i e d .  

SUBJECT : Biology 

CLASS : F i fth Form 

ADULT STUDENT : M . 1 6  

Reported ' about 8 1  other c lasse s , including Phy s i cal Education , none 

w i th adu l t  students . 



TM . 1 9  

M . A . , D i p . Ed . , Dip . Teach i ng . P . R . 4  H . O . D  H i story , Soc i a l  S tudies . 

Teaching expe r i ence 1 3  yea r s ,  f ive with adul t  students . 

SUBJECT : H i story 

CLASS : S i xth Form 

ADULT STUDENTS : F . 1 0 ,  F . 1 3 ,  F . 16 ,  F . 2 3 ,  F . 2 4 ,  F . 2 7 ,  F . 30 

Plus , four c la s ses without adu l t  s tudents . 
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APPEND I X  E 

C A S E  S T U D I E S 



AN E X P L A N A T O R Y  N O T E  

Th i s  appendix con t a i n s  the f ive case s tud i e s  related t o  the data 

presentation i n  Chapter Four . 

More speci f i cal l y : 

1 5 2  

Case Study One and Case Study Two : r e l ate to Part Two , section 2 . 3 . 3 ,  

Interaction and ' Prob l em ' I ntervention . 

Case Studies Three ,  Four , and Five : rel ate to Part Four , section 4 . 2 . 4 ,  

Teacher/ Student Con f l ict . 



CASE S TUDY ONE : 

TEACHER AND STUDENT S : A CRI T I CAL INC I DENT 
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The adul t  student s frequently commented upon thei r  teachers , and 

1n the maj ority of instances these  remarks were of a pos i t ive nature 

as illustrated by the fol lowing : 

. . .  I couldn ' t  ask for better teachers . I 'm amazed real ly 
when I consider the teachers I had when I was a t  High 
School .  They were so superior and out-of-touch and talked 
down to us . I find the teachers now� they trea t a l l  the 
studen ts just as peop l e .  

( F . 30 ,  Interview, 4 . 5 . 84 )  

On the o the r hand , it was evident from the early s t ag e s  of the 

year that the adult s tudents 1n TF . 3 ' s  Economics class  were somewhat 

' dis satisfied ' wi th this  part icular teacher : 

I ha te Economi cs ! The teacher doesn ' t  seem much good to 
me and the class are really terri b l e .  They play up on the 
teacher and as she can ' t  con trol them they ge t worse . 
They 're a bunch of idi o ts ! They 're so bad and the class 
isn ' t worth going to so I 'm not going thi s  Period ! 

( F . 1 3 , Fie ldnotes , 8 . 2 . 84 )  

As the First Term progres sed , thi s general perception o f  the s i tuation 

was substantiated by s imilar remarks from all adult  s tudents  in thi s 

particular c las s ,  many of whom also  adopted the s t rategy of not 

attending . 

While the se  criticisms of TF . 3  continued throughout the First  

Term,  they were confined to  discu s s ions among the adu l t  s tudents o r  

reported to the researcher . I t  was not unt il  the beg inning o f  the 

Second term that the is sue was brought to the attent ion of the Dean : 

Wel l �  D .  1 came in [ Commonroom ] and I go t s tuck 1n abou t 
Mrs TF. 3  and the lack of con trol she has in the class . 
Even tua l ly some of the others joined in and backed me up . 
Just about how i t 's impossi ble  to ge t any work done in her 



class because she can ' t  control them . 
she 'd  look in to i t .  

( F . 1 5 ,  Fie ldno te s ,  2 3 . 5 . 84 )  
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D .  1 sai d  

Confronted with t h i s  s ituat ion,  the Dean reported that her f i r s t  

reac tion had been to ' le t  them moan ' , however subsequent events were 

to p reclude this opt ion : 

They all  jumped in . M. 1 6  was moan1ng about his  teachers 
and they all s tarted to ge t stuck in . I thought i t  was 
therapeuti c if they get i t  off their chest - "There 's no t 
much fac t  behind i t  and we all  l ike a good moan now and 
then " - tha t sort of thing . But,  then, F. 1 5  goes straight 
down to the Boss and gi ves him the same message . If there 
is something wrong wi th the class, i t 's fai r  enough to 
complain, bu t tha t 's  certainly not the way to go abou t 
i t .  If she had brough t i t  to me I would ' ve gone to the 
teacher and found out  indirec tly - discree tly - wha t  the 
problem was and seen wha t  could be done about i t . 

( D . 1 ,  Interview, 28 . 5 . 8 4 )  

I n  the f irst instance ,  there did appear t o  b e  some ' fact ' t o  the 

comments concerning TF . 3 , certainly to the extent that o thers from 

thi s  c lass both supported F . 1 5  Ln her comments on thi s  particular 

occas ion and had made s imilar remarks to the researche r :  

We don ' t  do much work [ in Economics ] {laugh} . 
packs 'howly bags ' a l l  the time because she 
control the class very wel l .  

( F . 1 3 , Interv iew,  25 . 5 . 84 )  

The teacher 
can ' t  really 

Similarly, F . 1 5  had reported her perceptions of the s i tuation to the 

author a number  of times during Term One , and again as these events 

unfo lded at the start of Term Two : 

TF. 3  who can ' t  even run a fucking class . She 's  a pa the t i c  
teacher . Yes terday, I was si t ting there for about a 
quarter-hour wi th my hand up wanting to ask a question and 
going "Excuse me, excuse me " and she jus t wen t on wi th her 
marking ano ther class 's work or wri ting a l e t ter or 
something . I sa t there un t i l  she sai d  "Sorry, sorry
wha t  was i t  you wanted ? " .  I thought she was supposed to 
be teaching the class not catching up on the work she 
didn ' t  do last nigh t .  

( F . 1 5 ,  Fie ldnote s ,  24 . 5 . 84 )  
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However ,  it was the fact that F . 1 5  took this complaint to the 

Principal 

discus s ing 

that both pre-emp ted the 

' discreetly ' - the 1 s sue 

Dean ' s  prefe rred s t rategy o f  

with TF . 3  and saw the mat ter  

become part o f  an overall c r i t ical inc ident invo lving this  s tudent and 

the s choo l staff ( see Case S tudy 3 ) . 

When F . 1 5  returned to the Commonroom, and reported the event s 

which had transpired during her mee t ing wi th the Principa l ,  she was 

visib ly upset and remarked tha t : 

I got nowhere wi th him . He was more interested zn hi s own 
problems and the righ ts of the teachers than he was in me 
or my problems . [sobbing] He told me a l l  h i s  bloody 
responsibili ties and how Mrs TF. S is in charge of thi s �  
tha t�  and the o ther thing - tha t she 's go t a l o t  t o  do . 
Tha t  Mrs TF. 3  i s  a Dean or something. D .  1 's  the only one 
who bothers bu t I don ' t  want to bo ther her because she 's 
got so much on her pla te being zn charge of i t  [ Adu l t  
S tudents ] . He sai d  tha t I should talk to the 
teachers abou t i t  al l .  Fuck� how do you tel l Mrs TF. 3  
tha t  her class is a pack of bra ts and tha t she ' s  got no 
control ! She doesn ' t  even tel l them to be qui e t  or 
anything . 

( F . 1 5 , Fie ldnote s ,  24 . 5 . 84 )  

At thi s t ime , F . 1 5  appeared s o  up set that she was unab le t o  elaborate 

upon the meeting with the Pr inc i pal . According ly,  the researcher 

telephoned F . 1 5  later in the evening and during this conversation F . 1 5  

elaborated upon the inc ident : 

I tol d  [ Princ ipal ] a bou t Economi cs and how she [ TF . 3 ]  
couldn ' t  control the class . She can ' t  con trol them ! 
She a c tual ly crawls to the troub l e -makers . Like� the 
o ther day one of the worst was real ly playing up in class 
and she jus t says "Pl ease  don ' t  do tha t "  in such a way 
tha t she was real ly crawling to him ! You can ' t  get any 
work done in tha t  class because of the behavi our . He sai d  
tha t  he 'd check up on tha t !  Tha t  made me even more 
worri ed. Wha t the fuck ' s  the teacher going to think when 
she finds out tha t the Princ ipal 's  checking her because I 
complained ! It 's hard enough as i t  i s  wi thou t  thos e  sort 
of worri es as well !  

( F . 1 5 , Fie ldno tes , 24 . 5 . 8 4 )  

The inc ident to this po int had seen a g roup o f  adult  students 

convey their criticism of TF . 3 ' s  classroom ' control ' to  the Dean and 

F . 1 5  take her perceptions of the s ituat ion to the Princ ipal . In 
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re sponse ,  the Princ ipal had informed F . 1 5  that he intended ' checking ' 

on the s ituation with the teacher concerned . 

As she reported in an interview a few days after the event , it  

was at thi s  stage that the Dean intervened in the s i tuation 

The mos t  diffi cul t time I ' ve had thi s  year was wha t  F.  1 5  
sai d  about TF. 3 and her Sixth Form Economi cs class . She 
told P .  1 tha t and his rea c t i on was to he ' s  '� plain 
speaker " he says - and if he  doesn ' t  l ike some thing he ' l l  
come straigh t  ou t and tell  them. That 's  okay wi th me 
because I can dish i t  back . But he was going to do tha t 
to TF. 3 and I just sai d  "No way ! ". This was on Thursday 
or Fri day - she would ' ve been on her ow.n thinking about 
i t  a l l  weekend .  It would have been counter-producti ve to 
me, because he said "We 're going to sort thi s  ou t .  If 
thi s  i s  on we ' ve got to do some thing about i t "  - you know 
- poor l i ttl e TF. 3 .  You know "An adul t 's 
complained about your lack of control in the class ! ". 
Tha t 's the last  thing you wan t  on the first week of Term 
when you 're tired and i t 's the last day of the week as 
wel l .  . . .  he was on a bout TF. 3 .  About him going up 
and saying tha t to her . She woul d  have been in tears - I 
know she woul d .  So, I sai d  "Wai t ti ll we g e t  the exam 
resul ts out .  If her median i s  way down, okay, then i t  
shoul d go through her H. O . D  as wel l ". He was going to 
walk in and have her on over i t !  She 's a sensi t i ve l i t tl e  
thing, you see . It 's a moral di l emma ,  i sn ' t i t ?  

( D . 1 ,  Interview, 28 . 5 . 84 )  

From these  remarks , i t  1s  evident that the Dean saw her function in 

this situation as  being to provide some ' protection ' for the t eache r ,  

at  least through her recommendation that the Princ ipal did not act 

upon F . 1 5 ' s  comp laint regarding the ' lack of contro l '  in TF . 3 ' s  clas s .  

In turn , thi s appeared t o  be a further manifes tation of that aspect o f  

the Dean ' s personality which both herself  and others had characterised 

in terms of her being a ' motherly figure ' and ' caring ' for othe r s  whom 

she cons idered ' vulnerab le ' . Certainly, the Dean ' s cho ice o f  terms in 

referring to TF . 3  - a fourth year teacher - convey her percept ion of a 

teacher unlikely to be ab le to deal with the s ituation and the refore 

' in need ' of some ' pro tect ion ' by the Dean . 

As a re sult of the Dean ' s  intervent ion , the inc ident appeared to 

have been brought to a conclus ion from the point of view of the s choo l 

staff . There was no evidence that the Principal ever  approached TF . 3  

or  brought 

' off the 

the matter to her attent ion . The Princ ipal , commenting 

record ' on the overal l s i tuation regarding F . 1 5  ( see  Case 
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Study 3 ) , appeared to be of the op 1n1on that F . 1 5 ' s  ' comp laints '  were 

a reflection o f  her personality and did not warrant further action . 

For her par t ,  the Dean reported that she had taken no further act ion 

over the inc ident e i ther ,  and that it was ' re s o lved ' a sho rt t ime 

later when F . 1 5  left school ,  further detai ls  of which are provided in 

Case S tudy 3 .  

In thi s  inc ident , then,  the Dean had effective ly intervened 

thereby precluding any further ' confrontation ' between the adul t  

s tudents ,  Princ ipal,  and the part icular teache r .  

As TF . 3  has been the sub j e c t  o f  this discus s ion, it  appears 

appropriate to provide some indicat ion o f  her perspectives and some 

further backg round to thi s incident . From the discu s s ion,  i t  has been 

reported that all the adult  s tudents had remarked upon wha t  they 

perceived as a ' lack of control ' in TF . 3 ' s  clas s . Furthermore , thi s  

was a ' prob lem ' which pers i s ted r o r  the remainder o f  the year , 

although M . 1 5  and F . 1 7 - the only adu l t  s tudents to comp lete the year 

in this class - unlike F . 1 3  and F . 1 5 ,  did not report  it  a s  a ' maj o r  

i s sue ' . I t  also  appears pert inent to the examinat ion o f  thi s  

s i tuation t o  note that a l l  adul t  s tudent s cons idered that a p ar t i cular 

group of pup i l s  were the ' ma in source ' of  TF . 3 ' s  difficu l t ie s  with 

classroom contro l and , moreover ,  that F . 1 5  was ident ified as  at least 

' sympathetic ' to these individuals : 

. . .  there 's three guys in the class who are real pains in 
the neck . . .  they jus t don ' t  do any work and she [ TF . 3 ]  
separa tes them and they talk over everyone else to each 
other - jus t yell over the class . F. 15 ' s  go t a soft 
spo t  for some of them because they 're rebels - her type of 
people - but everyone else finds i t  irri ta ting. 
Like, the o ther day, [ pupi l ]  was being a real pain and so 
I turned around and blew him up qui te profusely and she 
[ F . 1 5 ]  was a bi t upset because I l e t  fly some qui te bad 
language and the teacher was s tanding righ t  behind me . 
She didn ' t  do a thing about i t  whereas when F.  1 5  swears in 
class TF. 3 is down her throa t l ike nothing.  

(F . 1 3 , Interview, 2 5 . 5 . 84 )  

During the research , a number o f  teachers and adu l t  s tudents were 

to report that F . 1 5  could be ' disrupt ive ' in clas s ,  that her langauge 

was rather ' colourful ' ,  and that she was ' short- tempered ' at t ime s . 

On the bas is of such comment s , it  would appear that F . 1 5  may have 



1 58 

contributed somewhat to the s ituat ion within F . 1 3 ' s  clas s .  Thi s  v1ew 

received some subs tantiation from remarks made by TF . 3  regarding both 

F . 1 5  and the gene ra l situat ion in the E conomics  clas s : 

. . .  when you 're talking or someone else zn the group z s  
talking - i t  becomes a bi t disappointing when one o f  the 
adul t s tudents starts cha tting away to someone else . I 
find tha t a disadvantage [with adult s tudents ]  because 
then you ' ve got the probl em of how to reprimand them. Do 
you trea t them l ike the 1 6-year o l d  and say "Hey, be qui e t  
- you 're being extremely rude " or, do you l e t  them carry 
on ? Tha t 's a bi t of a di l emma I do find. Especi a l ly thi s  
year. In class, she 's [ F . 1 3 ] one of the ones who 
I 've found tha t needs to be discipl ined because she 's  very 
cha tty. I find F. 15 a very s trange personal i ty in 
the sense tha t one day she zs very co-opera t i ve and 
prepared to talk and discuss and so on . O ther days she 
can be downright nas ty.  I ' ve found tha t .  One 
example I quo te is tha t - she 's  done thi s  twi c e  in class 
- she 's made a commen t and the last phrase of tha t i s  
" . . .  and a l l  tha t  shi t " .  Wel l ,  I don 't mind the odd 
'bloody ' and tha t  from the res t of the class . No t tha t  i t  

happens very often . But I think she 's  rea l ly wai ting for· 
me to gi ve a reaction to the l anguage and, also ,  to the 
class as a whole, "How would they rea c t ? "  sort of thing . 
We get the odd sigh or some thing but nothing more z s  
done . So, I 'm no t sure whe ther she 's after a 
confron ta t i on or wha t ?  Whether she sees any pl easure in 
tha t ?  I think she wants a reac tion from me and the 
res t  of the class . Wel l ,  those ki ds know wha t 's wha t .  I 
mean, I 'm one to swear as wel l  bu t there 's  appropri a te 
language in appropria te si tua tions and I think the kids in 
the class are ma ture enough to understand . Perhaps she 's  
suffering from an inferiori ty complex - I 'm no t sure . 
I ' ve been tempted to a sk her just to say "Is there 
something wrong ? "  but I 'm sort of afraid tha t I 'd get tha t 
"Wha t 's i t  to you ! ? " .  So , i t 's no t worth my whi l e .  

(TF . 3 ,  Interview, 7 . 6 . 8 4 )  

While there 1s an  obvious discrepancy 1n  that F . 1 3  reported the 

teacher as ' react ing ' to F . 1 S ' s  language whereas TF . 3  s tated that she 

' ignored ' it ,  there 1s at least agreement that some of F . 1 S ' s  

behaviours 1n c l a s s  were seen as ' inapp ropriate ' .  Accordingly,  there 

doe s  appear some bas i s  for the sugges t ion that F . 1 5  may herself  have 

contributed to the ' prob lems ' that she had with thi s particular  

teacher . 

From the di scus s ion of this ' crit i cal incident ' ,  it  has been 

indicated that a variety o f  factors underp inned the events which 

occurred . All o f  the adu l t  s tudents 1n TF . 3 ' s  c las s expres sed 
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d i s sati s faction with aspec t s  o f  the teacher ' s  c l a s s room contro l ,  and 

in part icular over the po int that some pup ils d i s rupted the les son . 

However ,  as on other occas �ons invo lving critical comment s regarding 

teachers , the maj ority of adult  s tudent s confined the ir remarks to 

within the group - · o r  to the researcher - and only F . 1 5  was to lodge 

what could be cons idered an ' official complaint ' by bringing the 

s i tuation to the attent ion o f  the Principal . Within the group o f  

adult  s tudents , i t  was a l s o  apparent that there was a consensus o f  

op inion that F . 1 5 ' s  act ions in ' comp laining ' o f  the s i tuat ion were 

unlikely to result �n any s ignificant changes . In short , op inion 

appeared to be �n agreement with F . 1 4  when she commented upon F . 1 5 ' s  

v i s i t  to the Principal in the fol lowing terms : 

They ' l l  stand up for their s taff before they ' l l  s tand up 
for the pupi l .  It  shouldn ' t  be tha t way - they should be 
unbiased. 

( F . 1 4 , Fie ldno te s ,  2 4 . 5 . 8 4 )  

While the Dean indicated that the original intent ions o f  both herself  

and the Principal had been  to approach TF . 3  concerning F . 1 5 ' s  

comments ,  i t  would seem pos s ible to derive some sub s tantiation for 

this opinion within the outcomes of the particular incident . As the 

dis cu s s ion has illustrated , the intervention of the Dean brought the 

s i tuation to a close - from the s taff perspective - without any action 

result ing , and the general dissati sfact ion with this particular 

teacher and cla s s  remained throughout the period of the re search . 

S imi larly, in some other s ituations where the adult s tudents perceived 

a need for some change such as �n the provis ion of a better 

env ironment in the Commonroom , or concern�ng the i s sue of changes  to 

the timetab le - the general op inion was that the ir views were unl ike ly 

to be heeded by tho se ' in authority ' .  This  is not to imply that the 

adu l t  student was unab le to effect some changes within the s choo l 

s i tuation, as there were some s ituations where actions by adult  

s tudents  did result  in change , particularly in terms of relat ionship s 

with certain teachers as will  b e  discus sed in subsequent case s tudies . 

Yet there remained a general perception that the adult  s tudent was 

' unlikely ' to effect maj o r  changes within the s choo l sys tem .  T o  this 

extent , it � s  pos s ib le to sugge s t  that part of becoming an adult  

s tudent , assoc iated with the definition of  s tatus within the hierarchy 



1 60 

of relationships , was a recogni t ion and acceptance o f  the d i s tribution 

of power within the context . 

A further factor contribut ing to this particular inc ident was the 

personalities of thos e  invo lved . The p receding discu s s ion has 

illus trated that F . 1 S ' s  persona l ity , and the way 1n which the s taff  

perce ived thi s ,  had some effec t s  during the course  o f  events .  In the 

first p l ace , F . 1 5  was ' outspoken ' , and ' angry ' , enough over her 

circumst ances to attempt to resolve what she cons idered to be an 

unsatisfactory situation . 

position to rej ec t  her 

On the other hand , the teachers were in a 

comp laint by attribut ing it  to F . 1 S ' s  

' personal ity ' and to cite  such characte r i s t i c s  as her ' temper '  and 

' language ' 1n support of the ir  v1ews . In an interact ive syst em ,  

therefore , cons ideration o f  such an incident requ1res  the elaborat ion 

of all the contributory factors , rather than a focus so lely upon the 

specific events and outcomes themselves . 

This incident involv ing the adult s tudents , part icularly F . 1 5 , 

and TF . 3  also clearly indicates that conflict did arise from the 

interactions between teachers and adult s tudents .  Furthermore , the 

discus s ion has illustrated that the causes  and effects of such a 

conflict  are often qui te comp lex and contributed to by a variety o f  

factors . Sub sequent case studies  within this appendix wi ll  provide 

further  demons trat ion both of conflict  s i tuat ions and of the ir complex 

and diverse nature . 

However ,  the ma 1n concern here has been with providing an 

illustration of the manner in which the Dean ' s intervention acted to 

' de fuse ' a disagreement between adult students and a member of s taff . 

The outcome s of this inc ident c learly demonstrate the effectivene s s  o f  

the Dean ' s  strategy o n  thi s  parti cular occas ion . While  this inc ident 

saw the Dean ' support ' ,  and perhaps even ' protect ' ,  a teache r ,  she 

also  performed counse l l ing funct ions in support of the adult s tudents .  

D i s cuss ion wil l  now focus upon a further critical inc ident invo lving 

F . 1 6  in order to elaborate upon thi s  aspect of the Dean ' s role . 



CAS E  STUDY TWO : 

A CRI T I CAL INCI DENT : STUDENT S UPPORT BY THE DEAN 
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Thi s  particular inc ident arose during Ter.m Three and originated 

wi th F . 1 6 ' s  personal ity and percept ion of herse l f . In short , this 

concerned the po int that F . 1 6  cons idered herself very ' shy ' and that 

she had a marked re luctance about speaking up in clas s :  

school [ p reviously ]  I never used to talk 
whi ch probably doesn ' t  come as much of a 

. . .  when I was a t  
much in class -
surprise [laugh] 
trouble answering 
to gi ve an answer . 

ei ther and I s t i l l  have a lot  of 
ques tions wi thout a c tual ly being asked 

I don ' t  l ike to be no ticed .  

( F . 1 6 , Interview, 2 . 5 . 8 4 )  

On a number of occas � ons , F . 1 6  was to report that she attempted 

to avo id any invo lvement in c las s discus s ions , even to the extent of 

absenting herself from c la s s  where she knew that d i s cu s s ion was to be  

required . This  ' shyne s s ' was readily observab le �n the Adul t  

Commonroom where F . 1 6  remained relat ively ' uninvolved ' �n g roup 

interactions until  wel l  �n to the Second Term . However ,  her anxiety 

over speaking in class  remained throughout the year : 

It 's probably my own insecuri ty tha t
· 

stops me making the 
first move [ towards interact ing ] a l o t  of the time . It 's  
the same wi th the teachers - I jus t find tha t  I 'm a b i t  
nervous about talking to them so I don ' t  make any moves . 

The Hi story teacher knows tha t  I don ' t  l ike talking 
much in class so he doesn ' t  try to drag me in to i t - I 
suppose tha t 's good. When he asks me something in class I 
usual ly ge t so nervous I forge t - ei ther wha t  he 's  asked 
or the answer . I 'm usual ly very qui e t  [ in c las s ]  
and tha t 's infl uenced direc tly by how many peop l e  are in 
the room. I 'm usua l ly pre t ty nervous abou t being in the 
class si tua tion .  Fear of being asked some thing� I 
think [laugh] .  Fear of being asked some thing if I don ' t  
know the answer . I don ' t  mind talking in class i f  I 'm no t 
going to make a fool of myself. 

( F . 1 6 ,  Interview , 1 0 . 8 . 84 )  
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I t  was this ' fear ' of  c l a s s room discuss ion which p rec ipitated the 

inc ident with which discus s ion here is concerned . At the beginning o f  

Term Three , F . 1 6  reported that she had serious ly contemp lated leaving 

schoo l  - although was ' pe rsuaded ' not to by M . S - and that among the 

reasons was 

. . .  the fac t  tha t we have to do a seminar in 
front of the class and I 'm no t looking forward 

( F . 1 6 ,  F ie ldno te s ,  5 . 9 . 84 )  

Hi s tory zn 
to tha t .  

A few days after having made these comment s ,  the i s sue of the 

sem1nar arose  again when F . 1 6 , 1n tears , approached the researche r  

when we were alone in the Commonroom : 

I fel t  real ly stup i d .  We have to do a Seminar - wor th 10 
marks - and I had to choose a topic  and some of the ki ds 
[ in clas s ]  laughed a t ' me .  No t the fac t  tha t I chose 
- the fac t  tha t I sai d  something� I think i t  was [crying} . 

Because I don ' t  usual ly say anything. I just 
feel l ike l eaving school . I don ' t  know tha t  I can 
do tha t - ge t up in fron t of them. I can ' t  just ge t 
up in fron t of them and do i t  - I 'm just too shy to do 
tha t .  I 'd sooner l ea ve than do tha t .  

' 

( F . 1 6 , Fieldnotes , 1 0 . 9 . 84 )  

A s  an outcome o f  thi s s i tuat ion , F . 1 6  was t o  decide , later that 

day, to leave school rather than present the seminar and face the 

que s t ions on it  from her clas smates . 

I t  was at this point 1n the s i tuat ion that the Dean intervened . 

This occurred the fol lowing day ( 1 1  . 9 . 84 )  where the researcher 

encountered the Dean, F . 1 6 , and M . S 1n conversat ion in the carpark . 

F . 1 6  was crying and the Dean had her arm around F . 1 6 ' s  shoulder 

comforting her ,  and , when the author had been informed of the 

situat ion , the conversat ion proceeded as follows : 

F .  1 6  [ to re searcher]  I 'm not l eaving now. 

D. 1 Jus t  wha t  has been the problem 
gi ving you a hard time of i t ?  

F .  1 6  It 's  just some of the ki ds . 

have they been 

D .  1 Who ? If you wan t  to make a complaint abou t i t  to me 
I can then do something a bou t i t .  

[ F . 1 6  and M . S then name two pup i l s ] 



D .  1 Have they been having you on ? 
you ? 

F .  1 6  Yeah . 

Is tha t wha t 's upset 

D .  1 So you just went and signed out - wen t and did i t  
wi thou t  thinking about i t ?  I can just go and screw i t  up 
for you if you want ?  

F .  1 6  I ' ve signed the book though . 

D .  1 Don ' t  worry abou t tha t - bugger the book. 

M. S You can change your mind . 

D .  1 Yeah ! Is there any way I can help though ? Do you 
wan t  me to do anything a bou t those two .  I can take them 
ou t the back behind the bikesheds and punch them out for 
you [laugh] . I can do some thing, but  I wi l l  only do i t  i f  
you wan t  me to ? 

( Fie ldno te s ,  1 1 . 9 . 84 )  
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This conversation cont inued �n much the same manner for some t ime , 

with both the Dean and M . S providing ' support ' for F . 1 6  as they 

' persuaded ' her not to leave schoo l .  It was evident duririg this s tage 

that F . 1 6  did not wish to lodge a fo rmal complaint and so the Dean 

suggested tha t : 

If you wan t 
TM. 1 9, ask 
class un ti l 
wi th your 

to keep up wi th the 
wha t  he 's  going to 
the exams are over . 

work bu t avoid these 
up your nose . 

His tory, just go and see 
do, and just keep out of 
Tha t  's one way to keep up 

two people who are get ting 

(D . 1 ,  Fie ldno te s , 1 1  . 9 . 84 )  

Whi le i t  was apparent that F . 1 6  had not informed the Dean o f  the 

full  detai l s  of her concerns , making no reference to the seminar 

presentat ion as  a contributory factor , she had conveyed the point that 

she was sufficiently upset by her circums tances to take the step of 

leaving s choo l .  It was to this action of F . 1 6  that the Dean ' s  

intervention was directed , and as  the outcomes show this was very 

effective �n the s ituat ion . The Dean ' s support , her j o cular 

references to ' fixing the o ffender s ' ,  and her sugg e s ted course of 

action resulted in F . 1 6  deciding to remain at schoo l ,  whi le the tone 

and content of the conversation appeared to reduce the ' seriousne s s ' 

of the events .  F . 1 6  did approach her His tory teacher as  she recorded 

1n her D iary : 

I saw Mr TM. 1 9  today abou t why I 'd been missing classes . 



He had no idea wha t  had happened and fel t real ly bad about 
i t .  He sai d  he want ed me to keep coming to class and sai d  
i f  the i dea of doing a seminar was tha t upset ting tha t I 
could jus t gi ve him my research to read .  He was a c tua l ly 
very easy to talk to . He sai d  the s tuden ts who were 
ins tiga ting the unwanted a t ten tion were a c tual ly very 
sensi tive people themsel ves and tha t they woul d  feel very 
remorseful if they knew they 'd upset me . He 's  going to 
see them on Monday morning and not mention anything about 
me but jus t talk a bout being aware of the sens i t i vi ty of 
others . 

( F . 1 6 ,  D iary ,  1 4 . 9 . 84 )  
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This then resolved the inc ident . The Dean had p rovided support 

which resulted in F . 1 6  continuing at schoo l .  Furthermore , the Dean ' s  

sugg e s tion had been fo llowed and F . 1 6  did approach her teache r :  

She came and saw me, thank goodness, because she was qui te 
worri ed I think - a bou t how she would b e  seen by the res t 
of the class . We had a l ong cha t about i t  and tha t was 
all  righ t - I di dn ' t  pu t any pressure for her to come up 
front in the class . I didn ' t  real ise  she was 
getting very embarrassed about i t .  She fel t tha t 
because she was a bi t shy, I suppose, tha t the o ther kids 
could have noticed her shyness or some thing.  Bu t tha t  was 
resol ved easi ly enough . 

( TM . 1 9 ,  Interview , 2 1  . 1 1 . 84 )  

In this  part icular inc ident , the act ions of the Dean contributed 

not only to the resolution of F . 1 6 ' s  difficultie s  but also her 

continuation at school .  Such counse lling as this s i tuation portrays 

involved the Dean 1n prov iding support which saw the participant 

continue with the proces s  of becoming an adul t  s tudent . Indeed , in 

thi s  particular ins tanc e ,  the Dean ' s actions ensured that F . 1 6  

remained to comp lete the processes  o f  becoming an adu l t  s tudent and , 

as part of these , reach her short-term goals .  

A further po int to emerge from thi s case s tudy warrants  a brief 

ment ion to  conclude this  d i s cuss ion . The maj ority of the adul t  

students  1n the present s tudy d i d  not encounter  equivalent concerns 

over c lassroom discuss ion requirement s as F . 1 6 ,  al though mos t  did  

report some fee l ings of  ' anxiety ' over  part icipation in  both  answer1ng 

ques t ions and discu s s ion , particularly during the init ial  s t ages o f  

the year . However ,  the experiences of F . 1 6  d o  indicate that some 

adu l t  s tudents may be up s e t  by such involvement in the c las s room 
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s ituation , and be part icularly sens itive about pup i l  react ions to 

their contributions . Moreover ,  as the preceding discus s ion has 

indicated , the causes and e ffect s  of this anxiety are quite comp lex . 

CASE STUDY THRE E : 

F . 1 5 AND ' THE SCHOOL ' 

The inc idents involving F . 1 5  s aw conflict  ar�se between herself , 

three of her classroom teachers , separate ly , and both the Dean and the 

Principal . It is in thi s  sense that the conflict was between F . 1 5  and 

' the school ' .  

This  particular case was also  distinguished from o ther conf l i c t  

s ituat ions , not only � n  the numbers invo lved but a l s o , i n  that it  was 

deemed the ' first ' and ' a  mos t  serious ' case of conflict  between an 

adult  student and the Principal . In this context , the Dean reported 

that : 

Thi s  i s  the first time anything l ike thi s  has ever 
happened. We 've had adul t s tuden ts who aren ' t  very happy 
about things before, but never one who has gone to the 
Boss l ike tha t ! I don ' t  think he was very impressed - I 
know he wasn ' t !  

( D . 1 ,  Interview, 28 . 5 . 8 4 )  

Whi l e  ins i s t ing that all his comments on this incident rema1n ' off  the 

record ' as far as the present research was concerne d ,  the Principal 

conveyed the impress ion that he was both ' angered ' and ' upset ' by the 

events which transpired when F . 1 5  brought her ' comp laints ' to him . 

The Principals '  remarks on thi s  event supported the subs tanc e ,  and the 

Dean ' s impre s s ions of fee l ing s , that were derived from the othe r s  

involved .  

I n  order to establish  the nature of this incident , i t  becomes 
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nec e s sary to cons ider the s e quence of contributory factors  which 

culminated 1n, on May 2 4 ,  F . 1 5  approaching the Principal ,  and sho r t ly 

afterwards leaving school .  Whi le this s ituation was both comp lex and 

spread over s l ightly more than a Term,  i t  i s  po s s ib l e  to d i s t inguish  

three central component s .  For the purposes  o f  analys i s  and 

presentation, the se can be c la s s ified as relating to F . 1 5 ' s  conflicts  

over : workload ; the advice she rece ive d ,  and ; teachers , all o f  whi ch 

were interdependent and interre lated and produced the conditions for 

the eventual confl ict with the D ean and P rinc ipal . 

The first  indicat ions o f  conflict  involving F . 1 5  came when she 

reported to the re searcher her concerns over the 

Geography : 

workload 1n 

Shi t !  I ha te bloody Geography ! Tha t  bi tch real ly pisses 
me off wi th the amoun t of homework she sets ! I just can ' t  
keep up wi th i t  and i t 's really ge tting me down ! I have 
to spend more time on tha t one subject than a l l  the res t  
p u t  toge ther . I 'm get t ing so annoyed abou t i t  tha t  I 
migh t  drop that  subjec t and spend my time on the res t  and 
maybe I ' l l  get better marks in them even i f  I do have to 
si t U. E. 

( F . 1 5 , Fie ldnotes , 1 0 . 2 . 84 )  

This  prob lem continued,  with F . 1 5  becoming more crit ical o f  the 

workload in thi s  part icular subj e c t  and informing both the researcher 

and other adult s tudent s of this during var1ous conversations . 

Shortly,  the s i tuat ion saw F . 1 5  reach a dec i s ion not to attend 

Geography : 

I 'm no t tucking wel l  going to Geography ! If I di d go I 'm 
likely to hi t the tea cher I 'm so angry about the whol e 
bloody thing. There 's just so much fucking homework tha t 
i t 's really screwing up my l i fe and nothing i s  worth tha t !  
Hel l �  I ge t home and then spend the whol e evening just 
doing Geography homework ! It ' s  real ly s tuffing up my 
rel a tionship wi th [ fiance ] al though he doesn ' t  say 
anything about i t .  But I can ' t  go out and I have no time 
to spend wi th him or myself jus t Geography homework. 
And� a l l  my o ther subjec ts are suffering too . 

(F . 1 5 ,  Fie ldno te s ,  2 9 . 2 . 84 )  

As thi s  conversation continued , i t  became apparent that F . 1 5  had 

recently informed both the teacher concerned and the Dean of her 

prob lems with Geography : 



I told the teacher i t  was too much and tha t I just 
coul dn ' t  cope wi th i t . . .  I told her s traigh t  tha t i t  
was screwing up my l ife . Wel l ,  not in those exa c t  words 
but I got my message across . Then, I told D .  1 when the 
teacher didn ' t  do anything to reduce the amoun t .  . . .  for 
a l l  the good tha t did me - fucking no th ing . D .  1 sai d  
she 'd  try and s e e  wha t  could b e  done about tha t but tha t I 
had to understand the her [ TF . 1 0 ] husband 's  dying of 
cancer and tha t 's  why she 's  heaping us wi th homework. 
D. 1 said tha t he 's  expec ted to di e any day now [ he did 
pas s away shortly afterwards ] and tha t the teacher feels  
tha t she mus t  ge t us ahead 1n  case she has to  be away. 
Bu t hel l ,  I have to do 2 or 3 hours every nigh t  just on 
Geography and i t 's really wrecking my life a t  home ! I t 's  
just not  on, no  ma t ter wha t  the reason . But,  
no thing has been done abou t i t .  I 've made the problem 
obvious to bo th the teacher and D .  1 but i t  hasn ' t  done any 
good a t  all . 

( F . 1 5 , Fieldno te s ,  29 . 2 . 84 )  

1 6 7 

At this p o int , F . 1 5  asked the o ther adult  student s present �n the 

Commonroom about the ir workload in another Geography c l as s . When told 

that they were not spending ' nearly as  much ' t ime on homework , nor 

' every night ' as was F . 1 5 ,  her ' anger ' over thi s sub j e c t  and with the 

particular teacher increased . However ,  it is pert inent to note here 

that F . 1 0  and F . 1 7  �n the same Geography c l a s s  as F . 1 5-

acknowledged that Geography did involve a ' lot of work ' but reported 

spending ' much les s '  time on homework than F . 1 5 ,  and did not support 

the general critique of this part icular teache r .  When interviewed in 

June , the teacher - TF . 1 0 - made no direct reference to the events 

involving F . 1 5  other than to say that this student ' had problems 

cop ing with Geography ' .  

By the following day, March 1 s t ,  F . 1 5  had decided to drop 

Geography . In turn , thi s then left her with only three sub j e c t s  at 

Univers ity Entrance leve l ,  one short of the four required for 

Accredi t ing . This s i tuat ion then contributed to the second aspect of 

F . 1 S ' s  conf l i c t  with the s choo l ,  to which discu s s ion now turns . 

The second inc ident was precipitated by a v � s it to the schoo l by 

the University Liaison Office r ,  and his mee ting with F . 1 5 :  

I ' ve just found ou t tha t I need four subjec ts to ge t in a t  
Uni versi ty !  I 'm so pi ssed off - they ' ve [ school  s taff ] 
really mucked me up ! Shi t, i t ' s a mess ! When he 
finished talking I asked about my case and he sai d  "Yes, I 



wan ted to talk to you after the res t  have gone " and then 
he told me tha t  I mus t have four U. E subjec ts to get 
accepted a t  Uni versi ty .  Here I am carrying on and 
only doing three subjec ts . . . The Liaison Offi cer sai d  
tha t I could wai t  unt i l  I 'm over 2 1 - then I woul dn ' t  need 
the four subjects . Bu t,  shi t,  I want to go to 
varsi ty next year - not muck around for another who l e  
year ! Chris t ,  when were they going to tel l me ! Were they 
going to wai t  un til the end of the year and then say "By 
the way, you should have done four " - or when ! I 'm 
so p i ssed off I can hardly think [crying} . 

( F . 1 5 , Fie ldnotes , 2 9 . 3 . 84 )  

1 68 

Shortly afterwards , D . 1  entered the Commonroom and was informed o f  

this s i tuat ion : 

D .  1 Hel l .  I though t you only had to have two U. E passes 
to ge t to uni versi ty ?  

F.  1 5  Tha t 's wha t  I though t ! 
wrong could i t !  

But i t  cou l dn ' t  be more 

( Fie ldno te s ,  29 . 3 . 84 )  

I t  appeared a t  this point that the Dean had been unaware o f  the 

univers ity regulat ions which requ ired a s tudent under 2 1  years of age 

to have ful l  Univers ity Entrance to ga�n admi s s ion . Indeed,  at  her 

enrolment F . 1 5  had been advised by the Dean as to her cours e  for the 

year : 

I was just asked [by D . 1 ]  wha t  I wan ted to do so I sai d  
U. E and tha t I wanted t o  go to varsi ty next year and do 
Social  Work. Tha t 's i t !  No thing abou t how many subjec ts 
I needed or even if they were the righ t ones ! 

( F . 1 5 , Fie ldno te s ,  2 9 . 3 . 84 )  

This advice was confirmed by the researcher ' s  obs e rvat ions at the 

t ime , and by the Dean ' s later comment s :  

I was saying [ to P . 1 ]  tha t s tudents come in and they ask 
"Can I do these subjec ts ? "  and you say "Why do you wan t  to 
do them ? " . She [ F .  1 5 ]  obviously sai d  to me she wan ted to 
get Accredi ted U. E so, in tha t case, my answer would be 
"You have to do four subjec ts for tha t ", and, "If you wan t  
to go to [univers ity ] they l ike you to have a t  l ea s t  two " . 
I say thi s  to a l l  of them . 

( D . 1 ,  Interv iew , 28 . 5 . 84 )  

Throughout this interview - he ld some two months after the incident 
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with F .  1 5  the Dean continued with the as sumption that ' two 

subj ects ' were a l l  that was required,  1n contradiction to the 

situat ion highlighted by F . 1 5 ' s  case that those aged under 2 1  years 

needed four sub j e c t s  t o  gain admi s s ion . There doe s seem, then , to b e  

a sound bas is for F . 1 5 ' s  criticism o f  the advice she was g 1ven a t  

enrolment . I n  this aspect F . 1 5  was supported b y  comments from many o f  

the o ther adult s tudents  in the present research . The general opinion 

remained that the adul t  student s were provided with little informa tion 

regarding both cours e s  and the i r  suitab i l i ty for proposed career 

paths : 

The teachers didn ' t  know - l ike� Mrs TF. 5 was Head of 
Careers - or some thing to do wi th tha t Departmen t  - and 
she ac tua l ly asked me to find out�  for her� wha t  
prerequisi tes you needed for Teacher Training. So� she 
was uncertain herself of wha t  the requi remen ts were . 

( F . 3 0 ,  Fieldnote s ,  30 . 1  . 85 )  

As an outcome o f  thi s  inc ident , F . 1 5  discovered that she was no 

longer eligib le for entry to her chosen univer s i ty cours e ,  and that at 

leas t part respons ib i l ity for this could b e  attributed to the lack of 

specific advice - indeed , correct advice - avai lab le to her at the 

t ime of enrolment . This situation provided a further g round upon 

which F . 1 5  based her overall crit ique of the s choo l ,  and which led to 

the confrontat ion with the Principal . 

The third contributory factor 1n the overall conflict  s ituat ion , 

and point which F . 1 5  

perceptions of some 

brought to 

of the 

the attent ion of P . 1 ,  involved her 

teachers , specifically 1n the i r  

' treatment s '  o f  her and their  classroom p ractices . In this contex t , 

previous discu s s ion ( see Case Study 1 )  has indicated F . 1 5 ' s  op 1n1on 

of TF . 3 ' s  ' lack ' of  c las s room contro l which was one of the central 

is sues F . 1 5  raised with the Principal .  F . 1 5  also  indicated that she 

had some ' obj ection ' to  the manne r 1n which the Geography teacher had 

treated the adult s tudent s : 

She also spoke to us l ike - I fel t  l ike I was a chi ld-
she spoke as if everyone 1n the class was chi l di sh .  
General ly� you fel t  degraded sort of thing . 

( F .  1 5 ,  Interview , 30 . 4 . 84 )  
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But the central is sue , along with that involving TF . 3 , 1n F . 1 5 ' s  

conflict with the teachers and thei r  pract ices concerned the s ituation 

in her Eng lish c las s . Here , F . 1 5  reported that the teacher ' doesn ' t  

like me ' and that she was be ing ' ignored ' 1n this clas s ,  both when 

ques t ions were be ing asked and : 

Like, for instance, when she [ TF . S ]  hands ou t books to 
read she never gi ves me one and so a l l  the t ime I have to 
go up and ask her for a copy. Mind you, she a l so does 
tha t  to [ pupi l ]  I si t wi th as wel l ! 

( F . 1 5 , Fie ldnotes , 20 . 3 . 84 )  

The o ther adult s tudent s i n  this English clas s cou ld not confirm thi s 

s ituation,  although F . 1 3  did comment that TF . S  ' doesn ' t  like F . 1 5 '  but 

could not provide a bas is for this impre s s ion,  whi le F . 30 pre sented a 

contradictory viewpoint : 

. . .  we 're there in the class and F. 1 3  can ' t  see i t  and I 
can ' t  see i t .  

( F . 30 ,  Fie ldnotes , 3 1  . 5 . 84 )  

However,  this does not deny the percept ion he ld by F . 1 5  that TF . S  

had s ome fee ling agains t her which then underp inned the conflict  

s i tuation which arose  between them . At this p o int , some further 

background will elaborate upon the 

Apri l ,  F . 1 5  spent two weeks o f  schoo l  

Upon her return , and contr ibuted to 

events which occurred . During 

time taking an overseas ho liday . 

by frequent absences  throughout 

her enrolment , F . 1 5  reported that she was experienc ing cons iderab le 

difficulties in catching up on the work she had mi s sed . Her p lans to 

devote the May school  vacat ion to this were prevented as F . 1 5  spent 

the t ime working in order to earn some money . Although financ ially 

supported by her fiance ,  F . 1 5  noted that this was o f  personal concern 

to her in that she ' liked to be independent ' and felt  it  was ' unfair ' 

that he was providing all the money . Not that F . 1 5  was implying any 

unwill ingnes s  on the part of her fiance , indeed  reporting that he was 

often the source of ' encouragement ' for her to continue at s choo l .  As 

a result ,  F . 1 5  s tarted the Second Term of the year s t i ll  behind 1n her 

work , and without hav ing completed an English ass ignment , due 1n the 

first week of the new term : 

Engl i sh is really pissing me off !  I wen t to her [ TF . S ]  
yesterday to try and ge t a tucking extension for my 



assignmen t and go t a lec ture instead. Thi s  school 's  
really p issing me off! I was only handed the 
[ ass ignment ] on Monday and there 's no way I had a chance-

wel l ,  we 've been pret ty busy [ outs ide schoo l ]  anyway - so 
I haven ' t  even s tarted i t .  I haven ' t  read tha t bloody 
book ei ther - but, I suppose tha t 's  partly my ow.n faul t .  
But I didn ' t  know about the assignment un t i l  Monday. So, 
I wen t and asked for an extension .  She sai d  "Oh wel l ,  
i t 's no t real ly fai r  on the rest of them - the res t of the 
children - you know".  I sai d, "Look, I 'm not being 
Accredi ted anyway and I just haven ' t  had a chanc e  to do i t  
a s  I was only gi ven i t  on Monday ". She sai d  "You went 
away for a few weeks, didn ' t  you ? ", and she said "We l l ,  
you shoul dn ' t  have done tha t "  and "Maybe you had planned 
i t  for a whi l e ? " . I sai d  "Yes, we had - for a coup l e  of 
years " and she sai d  "There 's no thing I can do abou t 
tha t ". So I said "Don ' t  worry - I ' l l  try and ge t i t  in on 
Friday ! ". Then, she sai d  "If you can ' t  hand i t  in and do 
hand i t  in late don ' t  l e t  anyone else see you because they 
might not understand and they wouldn ' t  l ike i t ". The 
assignmen t was on the p i ece of paper we were gi ven a t  the 
beginning of the year but there 's no way you can tell 
exac tly wha t  it  was going to b e .  Why coul dn ' t  she have 
told me about i t  before I wen t overseas ! ?  

( F . 1 5 ,  Fie ldnotes , 24 . 5 . 84 )  

1 7 1 

From the comments of o ther s tudent s at the t ime , it  did appear 

that thi s  ass ignment had been g 1ven some 

certainly before the schoo l  ho liday , and that a 

been g ranted for all clas s members until  the 

F . 1 5  reported 1n this ins tance that she 

time p revious ly ,  and 

general extens ion had 

Friday . Indeed , whi le 

had not rece ived the 

as s ignment unt i l  the first Monday of the Second Term ,  this ' Eng lish  

as s ignment ' was one of the tasks  she had c i ted as being ' unable ' to  

comp lete given her  commitments  to work over the ho l iday period . While  

TF . S  did not refer to  this spec ific inc ident , she did repo rt that 

F . 1 S ' s  ' continued absences ' had p revented her maintaining progress  and 

work in English . Furthermore , TF . S  reported her general approach as  

be ing to  grant extens ions whe re the situat ion warranted , but  that 

prolonged absence s from clas s would not be taken as an ' excuse ' unle s s  

based on ' good reasons ' ,  among which presumably TF . S  did no t count 

' overseas holidays ' .  

The o ther adult student s 1n TF . S ' s  class  did not support F . 1 5  

over  thi s  particular issue , although there were general comments made 

on a number of occas 1ons that teachers  could be a ' little  more 

tolerant ' of late ass ignment work . In the maj ority of cases , however ,  
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the adult s tudents  reported that teachers did cons ider the ' extra 

commitments '  they had outs ide the s chool  context �n determining 

ass ignment requ irement s .  As far as TF . 5  was concerne d ,  the overall 

perception among the maj ority of adult s tudents in her class was 

reflected by the comments of F . 30 :  

I think [ F . 1 5 ] was a bi t unfa i r  about i t  a l l . I reckon 
tha t Mrs TF. S  i s  good .  She does her best by us . I can 
understand tha t i t  would be a bi t unfair on the o ther 
pupils i f  we can just hand things in when we l ike - no 
ma tter how late .  It would crea te a probl em for the 
teacher i f  she was seen to gi ve us favours o ver the 
pupi l s .  We should be expec ted t o  obey the same rul es as  
the rest of the class . 

( F . 3 0 , Fieldnote s ,  2 5 . 5 . 84 )  

On the other hand , the op inions o f  the o ther adult s tudents ,  and even 

the teacher exp lanations of the ass ignment regulat ions , do not in any 

way alter the fac t  that F . 1 5  cons idered that she had been ' unju s tly ' 

treated by TF . 5 .  In turn , thi s formed the third po int which F . 1 5  took 

to the Princ ipal as a facet of her overall  crit ique of ' the s choo l ' .  

These three separate , but interrelated incidents ,  saw the ir  

culminat ion when F . 5 took her  comp laints to the Principal .  At this 

mee ting , F . 1 5  reported having raised : her problems with the workload 

in Geography ; the c la s s room control i s sue invo lving TF . 3 ' s  Economics 

cla s s ,  the difficulty with TF . 5  over a s s ignment latene s s  - and how 

thi s ' reflected ' the fact that ' teachers  don ' t  consider adul t  s tudent 

commitments outs ide schoo l ' and ; the point that she had been 

' wrongly advi sed ' regarding course and career requirements .  In F . 1 5 ' s  

opinion , this mee t ing brought no resul t s ,  and : 

He was more in teres ted 1n tel l ing me about how many 
responsibi l i ti es he 's go t and how I 'm the first adul t 
student to ever complain abou t the school .  I just don ' t  
think he 's int erested . All I wan ted to suggest i s  tha t 
the school should ge t i ts a c t  toge ther and provide the 
informa tion we need and tha t things could do wi th 
improving in some classes . 

( F . 1 5 , Fieldnotes , 2 4 . 5 . 84 )  

These  comments were made when F . 1 5  p rovided the researcher with a 

summation of the mee t ing later 1n the day . When she reported her 

conversation with the Princ ipal immediately fol lowing the event , F . 1 5  

was in a very emot i onal state , in tears  and unable to recount the 
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de tails of the ir  discuss ion . In particula r ,  F . 1 5  expressed  

cons iderable fru s t ration that her ' comp laint s ' had been dismi s sed  by 

the Principal and appeared unlikely to effect any change in the 

s i tuation . As an outcome of thi s ,  F . 1 5  reported that she was now 

considering other options to the return to s choo l : 

I migh t  do Correspondence if things don ' t  ge t be t ter a t  
school . I ' l l  jus t have to think about i t  for a few days . 
I 'm just so pissed off tha t I don ' t  really know wha t  to 
do . I migh t  go to work - lea ve school - I jus t 
don ' t  know. I 'm jus t so pi ssed off though wi th being 
mucked around at school . It would be a lot  b e tter if a l l  
the teachers were l ike Mrs TF. 9 - she really understands . 
There should be more informa tion gi ven to the adul t 
studen ts and, because of their extra commi tments, there 
should be more a l l owance wi th such things as the 
assignments . I tri ed to tel l them tha t I wasn ' t  
interested in accredi ting so why the fuck shoul d  i t  ma t ter 
if I ge t the work in on time . Al l tha t ma tters to me i s  
to see how well  I 'm doing. The marks don ' t  coun t for 
anything so why shoul d  i t  ma t ter to them ! 

( F . 1 5 , Fieldnotes , 2 4 . 5 . 8 4 )  

Following thi s incident , F . 1 5  attended schoo l infrequent ly and 

reached a dec i s ion to leave on June 1 2 ,  commenc ing full-time work as a 

bakers ' laboure r .  The decis ion to leave , F . 1 5  reported , was partly 

the outcome of her conflict  with the s taff and her personal concerns 

that the enro lment at schoo l  had been ' mucked up ' by the se  events  such 

that she was unl ikely to achieve her goal of entry to a Soc ial Work 

degree . In addi t ion,  F . 1 5  also noted that her dec i s ion to leave was 

influenced by her ' dependence '  upon her fiance for financ ial suppor t . 

It  was also ev ident that this critical  incident was a s ource of 

cons iderable concern to both the Dean and the Princ ipal . For 

ins tance , the Dean reported that : 

He [ P . 1 ]  was most upse t by F. 1 5 's  ou tbursts . No-one has 
ever spoken to him l ike tha t before and, you know wha t  
Principals  are like, i t  damaged his ' ego ' and his s ta tus 
as the 'Head Man ' around the plac e .  He really was annoyed 
about i t  al l .  Jus t  tha t he 's  not used to being 
spoken to l ike tha t .  Also, righ tly, he fel t  tha t F. 1 5  was 
a bi t unfair  wi th her a t tack on the school . She 's blaming 
the school for the fac t  tha t she hasn ' t  done the work 
required . It 's  about time tha t she stopped using the 
excuse tha t she 's been away on hol i day. I tol d the Boss 
tha t tha t  was last term and she 's had p l en ty of 
opportuni ty to catch-up on the work since then . The 



problem is tha t she ' s  just not going to class and unl ess 
she does she cannot expec t to keep up the work. Evidently 
she told him tha t she was going to do Correspondence if 
the school didn ' t  improve . Tha t  i dea he seemed to l ike ! 
She real ly had a go a t  him and he wasn ' t  a t  a l l  pl eased 
a bou t i t .  There ' s  no doub t about i t2 F .  1 5 's  temper 
certainly ge ts the best of her a t  times . If only 
she had used some tac t  and gone abou t things in the righ t  
way rather than a t tacking him and his schoo l : 

( D . 1 ,  Fie ldno tes , 2 5 . 5 . 84 )  
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On the basis  of comments on o ther occas �ons , it  appeared that the 

' right way ' in the Dean ' s v iew was to initially approach her with any 

complaint , and she would then determine the mos t  suitable act ion to 

take . Whi le the above comments relate to the � s sue concern�ng TF . 5  

and the English a s s ignment , D . 1  reported later that F . 1 5  had 

confronted the Princ ipal wi th her concerns over TF . 3  and the advice 

she had been provided with concerning courses and careers . 

As far as  the sen�or s chool  staff were concerned , F . 1 5 ' s  

comp laints were perceived a s  both ' unjus t ' and ' inappropriate ' .  The 

Dean undertook no further act ion regarding the is sue s other  than 

intervening to prevent the 

regarding TF . 3 ' s  class room 

Principal act ing upon F . 1 5 ' s  comments 

' control ' ( see Case Study 1 ) .  

Furthermore , the Dean appeared to rema�n unaware despite the 

information given at the t ime of the incident - that F . 1 5 ' s  career 

choice had been precluded by the advice she had receive d ,  continuing 

to as sume that two .subj e c t s  were all  that were required for entry to 

university . 

While both s taff and F . 1 5  we re �n agreement upon the subs t ance o f  

the critical incident �n terms of what had transpired and i t s  

' seriousne s s ' - they diffe red 1 n  attributing re spons ibility . F o r  

F . 1 5 , the onus for the confl ict was clearly with the schoo l s taff , in 

that they were 

activities , and 

s tudents . On the 

the conflict  as 

re spons ib le 

the advice 

other hand , 

be ing with 

for determining 

or  information 

the school staff 

F . 1 5 . In the 

workloads , teacher 

they made available  to 

located the source o f  

view of the staff , the 

s i tuation had ar1 sen due to F . 1 5 ' s  ' temper ' and ' lack of tact ' ,  her 

frequent absence s ,  the ove rseas holiday , and the fact that her 

' outs ide commitment s '  had taken ' priority ' over  her s choo lwork . 
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From the evidence availab le  to the researche r ,  it  appeared that 

the confl ict s i tuation was contributed to by all the s e  factors , b o th 

those cited by F . 1 5  and tho s e  by the s choo l  staff . Certainly,  the 

situat ion was the outcome of a comp lex interaction among a variety o f  

influences  and there did appear t o  be ' e lements '  of  ' truth ' in the 

percept ions of all invo lved . The outcome , however ,  does clearly 

indicate that such conflic t , i f  not able to be resolved , may lead to 

the individual concerned be ing unable to proceed with the proce s s e s  of 

becoming an adu l t  student . 

Whi le F . 1 S ' s  remained the only confl ict s ituat ion to involve the 

Princ ipa l ,  there were other 

One of these  saw F . 1 4  and her 

incidents during the p re s ent research . 

English teacher TM . 1 6  in some 

conf l i c t , as forms the focus of d i scus s ion for the next case s tudy . 

CASE S TUDY FOUR : 

F . 1 4 AND TM . 1 6 

In a conf lict  s ituat ion the actual incident gene rally is  the 

culminat ion of a variety of contributory factors , and this was 

certainly the case where a confrontation occurred between F . 1 4  and 

her Eng l i sh teacher ,  TM . 1 6 .  From the early s tage s  of the research , 

F . 1 4  reported her perception o f  this teacher as : 

I feel tha t he looks down on us as if we 're jus t second
ra te c i ti zens . He jus t  - you know - you walk in to 
the classroom and he sort of looks you up and down wi th a 
[ 'sneer ' ] - you know? He never says "Hi , how are you 
today ? "  or anything l ike tha t .  

( F . 1 4 , Interv iew, 3 . 5 . 84 )  

In her overall summat ion o f  the year ,  F . 1 4  reflected upon thi s 

particular teacher and made the following comments :  



. . .  he 's sti l l  no t as good as wha t  some of the o ther - some 
of the women teachers would have been but� I think� he may 
be jus t a bou t the only Engl i sh man teacher there ? 
Women teachers are jus t eas i er to ge t a l ong wi th - you 
know - as one woman to ano ther.  Also� I think� they 
understand the probl ems of an adul t s tudent better - they 
have their ow.n fami ly to l ook after as wel l .  The o th er 
thing� I reckon tha t women are better a t  Engl i sh - i t 's 
more na tural for them - men do bet ter a t  Ma ths and tha t .  

I t  jus t seems tha t women do better a t  Engl i sh�  where 
men do be tter a t  Ma ths and Sci ence  - you know ?  

( F . 1 4 , Interview, 6 . 1 2 . 84 )  

1 7 6 

For F . 1 4 , her perception o f  the teacher received ' confirmat ion ' 

when he commented upon her mid-year examinat ion resul t s : 

He 's  a rude bugger� tha t Engl i sh teacher . I don ' t  l ike 
him much . He was handing back our exams and he sai d  
to me "A be t ter mark than I thought you 'd ge t " . He 
meant i t  [ sarcast ically]  the rude bugger ! I real ly can ' t  
s tand him - he 's a stuck-up Pom ! 

( F . 1 4 , Fie ldnotes , 1 9 . 6 . 8 4 )  

On the other hand , i t  was evident that the teacher had seen the se  

comments in a different light : 

. . .  [ F . 1 4 ] took a long time to� I think� come to grips wi th 
the necessi ties of si t ting in class again - as any of us 
would - and finding out precisely wha t  the requirements 
were and a l l  tha t sort of thing. It 's jus t 
someth ing tha t a pupi l . . .  i s  used to . . .  Whereas�  F .  1 4  
had to work a t  tha t and - and I admire her for i t .  She ' s  
done wel l  i n  these exams . . .  whi ch surprised me a l i t tl e .  I 
was surpri sed tha t she go t pass-marks I think I 
mentioned tha t to her . But�  she ' s  obviously worked very 
hard. 

( TM . 1 6 ,  Interview, 1 9 . 6 . 84 )  

From the teacher ' s  remarks , i t  appeared that he had seen his  

comments to  F . 1 4  as  showing a ' p leasurable surprise ' that she had 

achieved wel l ,  and not the ' sarcasm ' which F . 1 4  had interp reted them 

as . Perhap s ,  however ,  g �ven F . 1 4 ' s  gene rally negative imp re s s ion of 

the teacher ,  she could not have taken them any o ther way . 

A further contributory factor to this situation appeared to 

derive from the percept ions these two individuals he ld as to the form 

of re lationship s which should exi s t  �n the schoo l s i tuation . F . 1 4 , 
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through her membership of the P . T . A , already had an ong o1ng informal 

adult/adul t  relat ionship with the maj or i ty of staff , and reported that 

this to an extent was carried on with her other sub j e c t  teacher in 

class . However ,  TM . 1 6  repo rted that he saw a formal ised 

teacher/ s tudent relationship as nec e s sary 1n the c las s room s i tuation,  

for maintaining both control and learning : 

I think everyone i s  happ i er wi th firmly establ i shed rol es 
- during classtime, anyway. Okay, after the l esson i s  
over, and you revert t o  b eing 'normal peop l e ' [laugh] 
wel l ,  then i t 's okay [ to be informa l ] . But,  i t 's 
l ike the old  business wi th the 'Offi cers and the Men ' 
tha t 's the discipl ine there - unl ess they know, a s  'Men ' ,  
wha t  your rol e  is as 'Offi cer ' there could be a l l  sorts of 
problems . Essential ly, 1n an examination class, you 're 
in a s i tua ti on where you are imparting informa t i on and 
knowl edge and they have to take tha t as being righ t .  I 
can visualise si tua tions be tween two ordinary adul ts where 
there are arguments and discussion and so on where your 
poin t of view is different from ano ther ' s .  You can ' t  
afford any of that [ in class ] .  Wel l ,  if someone i s  
questioning wha t  you are doing in the classroom - whi ch 
cou l d  occur - tha t  leads to a breakdown in rel a t i onship 
be tween you and tha t indi vi dual . . .  . It  also causes a 
very serious breakdown be tween you and the pup i l s  in the 
class - they wi ll  s tart to question - or coul d do . I 'm 
not making a big deal abou t thi s  . . .  i t 's just one of my 
ra tional es for keeping tha t distance between the teacher 
and the student [ pupil  and adult ] . The pup i l s  are no t 
adul ts . They are not aware of the differen t sub tle t i es 
tha t go on between adul ts and if they see, or aware of, 
an undermining i t  could damage them qui te seriously in 
terms of their examina t i ons, in terms of their growth as 
peop l e .  

( TM . 1 6 ,  Interv iew, 2 1 . 1 1  . 8 4 )  

I t  was these perspective s ,  and perhaps the different viewp o ints 

on the appropriate forms of re lationship , which then underp inned the 

conflict between F . 1 4  and TM . 1 6 .  This  incident invo lved a s ituat ion 

where F . 1 4  had arrived a s choo l  for her one class of the day , Eng l i s h ,  

only t o  discover that they were no t in the room, nor could she locate 

them : 

Yes terday I came all the way down here for Engl i sh and no 
bloody class ! I couldn ' t  find them ! Nobody had thought 
to l e t  me know tha t i t  had s tarted a t  half-pas t one or 
anything.  

( F . 1 4 , Fieldno te s ,  2 1  . 6 . 84 )  
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This event caused F . 1 4  sufficient concern , and as confirmed by the 

Dean and TM . 1 6 ,  cons iderab le anger ,  that she decided to inform the 

teacher of her ' displeasure ' and to do so ' in front of the whole  

c las s ' in  order to g ive it further empha s i s : 

I said to him "Mr TM. 1 6  when di d you know about the fi lm 
that was on yesterday? ". I though t I 'd find out  when he 
knew - I wasn ' t  going to ge t an answer before I knew. He 
said "Monday" and I sai d  "We l l ,  i t  would be ni c e  to be l e t  
know tha t i t 's on ! "  [laugh] . I sai d  "It 's no good 
if I go to the class, no no tice  on the door, no class " .  

He sai d  he was sorry, but I don ' t  think it  worri ed 
him much . I thought "I 'm going to say i t  in front of the 
class because tha t 's not  the first time i t 's  happened wi th 
him" - tha t he 's not l et me know of changes . I 
sai d, "I 'd  appreci a te a phone cal l ". I sai d  "I have 
classes - I only have one a day whi ch was yes terday only 
you " .  He sai d  "It was read out  a t  Assembly", I sai d  "I 
don ' t  come to school at tha t time of the day - I  don ' t  
have to - so, na tural ly, I don ' t  go " .  He 's  only got 
two adul t s tudents . I think he could ring . . .  [or} he 
could have told me on Monday or Tuesday. Tha t 's 
wha t  I sai d  to him - "Would he, zn future, p l ease ei ther 
l eave a no te on the door or rzng me ".  Anyway, I 
think I ' ve sorted tha t out now. 

( F . 1 4 , Fie ldno te s ,  2 1  . 6 . 84 )  

One further feature o f  thi s particular inc ident also p rovides 

something of a contrast to F . 1 5 ' s  s i tuation recounted in the p rev1ous  

case  study and concerns the Dean ' s react ions . From the account F . 1 4  

provided it was apparent that she had informed the Dean of her ' anger ' 

over the situat ion at the time . The Dean then was party to the 

account of the events  provided by F . 1 4  reported above , entering the 

discuss ion where F . 1 4  noted that she had s t ated her criticism of the 

s ituat ion ' in front of the whole class ' .  The Dean ' s reaction to this 

was ' surprise ' - s tat ing "You didn ' t ,  did you ? "  but without any 

imp lied judgement that this could be cons idered ' inappropriate ' .  As 

such,  this would appear to contrast with the Dean ' s ' condemnat ion ' of  

F . 1 5 ' s  criticisms of the s choo l  in gene ral , and in particular o f  the 

fact that she took her ' comp laint s ' directly to the Princip a l . 

Indeed , all  the Dean did point out to F . 1 4  at  the t ime was that TM . 1 6 , 

or any teache r ,  would not ' have the time ' to telephone adul t  s tudents 

advis ing of clas s change s .  

I t  was not unt i l  the next interview with teachers , nearly a term 

later , that TM . 1 6 ' s  views on this inc ident were obtained . During this 
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conversation, TM . 1 6  preceded his account of the events with his  

viewp o ints on the ' appropriate ' form of re lationships within the 

clas s room context . Here , as  previous d i s cu s s ion i llus t rated ( p . 1 7 7 ) , 

TM . 1 6  cons idered that a formalised teacher/ s tudent interact ion , with 

the teacher ' dominant ' and ' in contro l ' ,  was required to a s s i s t  

learning and maintain discipl ine . He then used the incident wi th F . 1 4  

as an ' il lustrat ion ' of a s ituat ion where an adu l t/adul t  intera c ti on 

was ' inappropriate ' in that i t  took p lace 1n c las s ,  1n front o f  

pup i l s . The fol lowing indicates the perception TM . 1 6  held o f  the 

inc ident : 

There was one epi sode wi th F. 1 4  thi s  year where there was 
a probl em.  Thi s  could have caused diffi cul ties
she announced her dissa tisfac ti on in c l ass . Wel l �  I 
reac ted very calmly I could have been qui te annoyed 
because of the ac tual fac t� as I simply pointed out�  when 
you are deal ing wi th 1 80 kids and o ther things as wel l 
i n  terms of o ther jobs around the place i t ' s mos t  
unfortuna te� bu t some things ge t overl ooked .  She was a 
case in poin t .  See� you don ' t  norma l ly inform 
every indi vi dual person - i t  ge ts put  on No ti ces� or ge ts 
announced to the class� say� at Assembly. Thi s  [ fi lm ]  was 
a thing whi ch just cropped up a t  the last minute . The 
impression she gave was tha t I was supposed to have phoned 
her wi th thi s  informa tion� but we tend no t to do 
tha t . . .  i t 's  jus t out of the ques tion - you jus t wouldn ' t  
have the time for one thing . I wasn ' t  unpl easan t . 
I chose not to worry about i t  too much she has her 
digni ty to uphol d .  But i t  di dn ' t  worry the rest of the 
class - they jus t ignored i t .  I 'm very firm in control 
and discipl ine [laugh ] .  I tend n o t  to have too many 
problems wi th any of the classes tha t I have . They 
[ pup il s ]  were a l i t t l e  bi t s tunned� actual ly [laugh] . 

They saw i t  as something she di d because she was an 
adul t studen t - i t  wasn ' t  some thing they would do . In the 
end� in fac t� she was qui te pol i te .  I t  ended a t  
tha t and tha t was i t .  I t  was�  in the long- term� real ly a 
non-event - i t  di dn ' t  last or anything. I don ' t  think 
there was any resen tment whi ch l ingered afterwards on her 
part - there certainly wasn ' t  on m1ne . 

( TM . 1 6 , Interview , 2 1 . 1 1  . 84 )  

The teacher,  then , cons idered that there was at lea s t  the 

potent ial for greater confl i c t  1n this s i tuat ion, which his actions 

had averted,  1n that F . 1 4  had brought an adu l t / adul t  form of 

interaction in to the class room where teacher/ s tudent relat ionships ,  

in TM . 1 6 ' s  view, should p reva i l . Furthe r ,  the conflict  s i tuation was 

also  prevented from escalating by the ' ab i l ity ' of  the pup i l s  to 

' recognise ' that F . 1 4 ' s  act ions were only ' appropriate ' to her due to 
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her adult s tudent status , although only TM . 1 6 ' s  a s s e s sment o f  thi s  

factor was avai lable . 

The incident , however ,  did appear to be quickly resolved . F . 1 4  

cons idered that her act ions in the classroom had ' so rted things out ' ,  

while  the teacher appeared to cons ider the s ituat ion ' finished ' ,  and 

nei ther reported any ' linge ring effect s '  or ' re sentment ' ove r  the 

events .  At the time , however ,  F . 1 4  did expre s s  cons iderable anger 

over the s i tuation, and her general perceptions o f  the particular 

teacher remained re latively intac t ,  although she did report that TM . 1 6  

had ' made the effort ' to  speak to her ' adult to adu l t ' at an end-of

year function organi sed by the P . T . A .  

Such an inc ident provide s a further illustrat ion o f  the variety 

of forms the conflict s i tuat ions between teachers and adult  s tudent s 

1n the p resent research exhib ited . Furthermore , i t  provide s  s ome 

indications that the form of such conf l i c t  may have been 

differentiated between pup i l  and adult  s tudent g roups wi thin the 

clas s room contex t . At leas t  the incident does  sugg e s t  that conf lict  

can arise  when the adult s tudent brings to the clas s room s i tuation an 

adu l t / adult form of interaction,  which may be deemed ' inappropriate ' 

by the teacher . 

The final examp le of s tudent/ teacher conflict was also  restricted 

to two indiv iduals , although it was not expre s sed in the ' pub l i c  

domain ' of  the classroom . In turn, it  provides further illus t ration 

of the manner 1n which such conflict  s i tuat ions varied according to 

the individuals  invo lved , as  we l l  as 1n terms of the nature and 

context of the is sue s under dispute . 

CAS E  STUDY F I VE : 

F . 1 6 AND TM . l S 

Whi le thi s inc ident occurred towards the end of the year , it  also  

repre sented the culminat ion of  contributory factors spread over a 
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period of t ime . In particular , the events occurred a s  an outcome o f  

certain aspects of F . 1 6 ' s  own background and percept ions . From the 

outset of the present research , F . 1 6  had ident ified herself as be ing 

' involved in the femini s t  movement ' ,  which 1.n turn influenced her 

perceptions of various events in the schoo l  context : 

There 's a lot  of degrading of women tha t goes on around 
school among the pup i l s  and adul t s tudents as wel l  as the 
teachers . Well�  anyway, when you 're bombarded wi th 
terms throughou t the day tha t imply women don ' t  exis t  or 
when they do, tha t they 're second-class c i ti zens, i t  gets 
a bi t hard to take . I rea l i se i t  won ' t  change much in my 
l i fe time, but i f  I can make a few peop l e  aware of the harm 
they 're doing wi th their innocen t  jokes I think i t ' l l  do 
both of us some good.  

( F . 1 6 , D iary ,  20 . 5 . 84 )  

On a number of occas ions , F .  1 6  c ited examp le s where pup i l s , 

teachers , 

remarks ' ,  

addition , 

' come out ' 

and other adu l t  s tudents ,  made what she described as ' sexi s t  

a matter which brought her cons ide rab le concern . 

F .  1 6  reported to the res earcher that she had decided  

and acknowledge her lesb ianism,  with her family and also  

school : 

I 'm looking forward to ge t ting back to school ,  i f  only for 
the adventure of being 'out ' a t  school .  

( F . 1 6 , Diary , 6 . 9 . 84 )  

In 

to 

at 

At least 1.n part , F . 1 6 ' s  dec i s ion to be ' out ' at  schoo l related to her 

concerns regarding ' j okes ' made by teachers , both sex i s t  and tho s e  

directed at homosexuals : 

I 'm going to be 
tha t the teachers 
appreciated . 

vi si bly 'ou t ' a t  school ' cause I think 
need to rea l i se tha t their jokes aren ' t  

( F . 1 6 ,  Fie ldnotes , 5 . 9 . 84 )  

· While F . 1 6  reported that she did not undertake to direct ly inform 

o thers  of her lesbiani sm,  she did no t take s teps to dis guise  the fac t , 

noting that ' many pup i l s ' were aware ff this as a result of her 

' opennes s ' . 

I t  was these two aspe c t s  of F . 1 6 ' s  personality and background-

her feminism and lesbianism which led to the inc ident invo lving 
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herself and TM . 1 5 .  During the course o f  the present re search,  F . 1 6  

had repo rted that o ther teachers - such as TF . 1 1  and TM . 1 9 - were 

s omewhat sexist  in their attitudes and beliefs , but that it  was the 

more frequent ' j oking ' of TM . 1 5  that was o f  part icular concern to her .  

This concern was reported on a number  o f  occas ions , but one particular 

event p recip itated act ion by F . 1 6 :  

He [ TM . 1 5 ]  was in top form for sexis t  and gay jokes . His 
whole approach to the topic  sex de termina tion - was 
sexis t  and though tl ess . I t 's  obvious wha t  his opini ons of 
Gays and mal e  superi ori ty are but he shouldn ' t  infl i c t  
these op1n1ons on o thers . In a teacher to s tudent 
si tua tion i t  doesn ' t  gi ve the s tuden ts the opportuni ty to 
question and anyway i t 's the wrong place for i t .  I wen t 
up to him after class and told him I wasn ' t  impressed wi th 
his Gay jokes and he sai d  "Wha t Gay jokes ? " . So I sai d  a 
coupl e of them and I sai d  i t  was pre t ty bad taste  and he 
sai d  "Yes " .  But I 'm going to wri te him a l e tter saying 
exactly wha t  i t  i s  tha t was offensi ve about the jokes and 
his a t ti tude because I ge t so furious I can ' t  get my 
thoughts toge ther . Gays have a bad enough time wi thout  
shi t l ike tha t being pushed on us and the s t:aigh t  kids . 

He a l so gave the class a smal l  l ec ture on the causes 
of homosexual i ty - thi s  being gen e t i c  dysfunc tion .  I fel t  
l ike a bloody mu tan t .  I fel t humi l ia ted because some of 
the pupils  know I 'm gay. Mos t  of a l l  I fel t angry. 

( F . 1 6 ,  D iary, 25 . 1 0 . 8 4 )  

Further deta i l s  o f  thi s  particular les son were provided b y  F . 1 6  

on the first opportunity after the event for a ' private '  d i s cu s s ion 

with the researche r :  

He was teaching us sex determina t i on and he was real ly 
chauvini s t  in the way he  ac tually taugh t i t .  He told us 
things abou t how to have sex to increase the chances of 
having a boy and things l ike tha t .  He sai d  tha t just 
before ovula tion was bes t for having a boy. Bu t,  l ike, he 
didn ' t  say anything about when was the best time for 
having a girl . And - um - then he starts making jokes 
l ike - um - "Some peop l e  try and do i t  wi th people  of the 
same sex but i t  doesn ' t  work " - things l ike tha t .  He got 
rea l ly bad - then he s tarted saying things l ike "Gay 
peopl e have genetic  dysfunctions " I fel t rea l ly bad 
because I had my earrings on . 

( F . 1 6 ,  Fie ldnote s ,  7 . 1 1  . 8 4 )  

Certainly, F . 1 6  was cons iderably angered over this particular 

les son,  which she saw as  repre sent ing the ' final straw ' in a numbe r  o f  

other sexist  and anti-Gay ' j oke s ' spread throughout TM . 1 S ' s  teaching 
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during the year . She reported that , prior to this lesson,  TM . 1 5  had 

been unaware of her be ing Gay , at  least as far as she knew, but that 

not only did he now know but she felt he had informed o ther teache rs  

of  thi s fact : 

The next day - after I gave T.M. 1 5  the l e t ter - when I 
walked zn to Hi s tory} my His tory teacher [ TM . 1 9 ] jus t 
s tood there and s tared a t  me [laugh] for about two minutes 
at the s tart of the class . . . .  they 're [ teachers ] very 
c l ose [ friends ] .  

( F . 1 6 , F ie ldnotes , 7 . 1 1  . 84 )  

Although F . 1 6  s tated that TM . 1 5  had made ' no comment ' over the 

letter ,  or her approach to him fol lowing the les son , she did report  

that no  further ' j okes ' were made 1n  this  clas s . Indeed , F . 1 6  

cons idered that some changes in TM . 1 S ' s  attitudes had resulted from 

this incident : 

. . .  he didn ' t  say any more Gay jokes - and - oh ! - there 
was one thing he sai d} looking a t  me} in the classroom
um - some of the kids were saying he talked a l o t  of shi t  
- and he agreed - h e  sai d  tha t everything he says i s  just 
rubbish - and he sai d  tha t looking a t  me . 

( F . 1 6 ,  Interview, 6 . 1 2 . 84 )  

There were two parts t o  this incident , the comment s F . 1 6  made 

following the les son and the letter o f  ' comp laint ' she later wrote to 

the teacher concerned . It  was during the end-of- term interview with 

F . 1 6  that she provided the re searcher with a copy o f  this l�t ter : 

I found your jokes and your whole  approach to teaching 
sex-determina tion di s tast eful . Usual ly when people  make 
jokes about mal e  superi ori ty and gays} i t  shows their 
inabi l i ty to come to terms wi th their fee l ings and 
a t ti tudes on the subjec t .  The sub tl e put -downs often go 
unno t iced by the majori ty due to the condi tioning we have 
a l l  been subjec ted to . For those of us who are more aware 
of society 's a tti tudes} they are insul ting in the 
extreme . When I tol d you I wasn ' t  impressed wi th your gay 
jokes }  the fac t  tha t you asked me "Wha t  gay jokes ? "  gi ves 
me the impressi on tha t you don ' t  think about wha t  you say 
or the effec t  i t  migh t  have - you just spout out wha tever 
comes into your head for a qui ck laugh . No-one knows wha t  
causes homosexual i ty and l esbiani sm} but} then} no-one 
knows the cause of heterosexual i ty ei ther . It is bel i eved 
by some tha t  i t  is a resul t of condi tioning because i t  i s  
t o  the male  advantage t o  keep women heterosexual and hence 
under mal e  power . I ' ve read tha t to love someone of the 



same sex I S  more na tural than to love someone of the 
opposi te sex. Bu t� we have been brought up to bel i eve 
tha t homosexuali ty i s  wrong� unna tural �  devian t .  However� 
i f  you are going to bring up the subjec t in class� I would 
advise tha t you presen t a balanced argumen t ra ther than 
mention a single inci den t such as the research in England 
on pa t i ents in an men tal insti tution�  gi ving the 
impressi on tha t a l l  gays are l ike tha t because of geneti c 
dysfunction .  I fel t  l ike a bloody mutan t si t t ing in your 
class and I feel extremely humi l i a ted because a l o t  of the 
pupils know I am a l esbian .  I t  may help you to con trol 
your ha teful commen ts knowing that one in ten p eop l e  are 
gay� and tha t there are as many gays as l eft-handed peop l e  
- we 're everywhere ! To say "Some people try o ther ways� 
but  i t  doesn ' t  work " impresses upon the c l ass tha t 
heterosexual i ty i s  righ t� accep table� superior, and 
homosexual i ty is the opposi t e .  There are ways in whi ch 
you could have sai d  i t  to be neu tral �  bu t i t  would have 
been be t ter no t to have sai d  i t  a t  all . I t  i s  obvi ous 
where your prejudi ces l i e� bu t i t  is unfair of you to air 
your opini ons in a class si tua tion being in a posi tion of 
authori ty . I sugges t you take a close l ook a t  your 
a t ti tudes as the pup i l s  you teach are a t  an impressionable  
age there i s  enough mi sinforma tion regarding 
homosexual i ty around wi thout professional peop l e  adding to 
i t .  

( F . 1 6 , Letter t o  TM . 1 5 ,  Interview, 6 . 1 2 . 84 )  
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On the bas i s  of such an inc ident , then,  it would appear pos s ib le 

to sugge s t  that at leas t one adult s tudent was will ing and able to 

ques tion the val idity of teacher attitudes and information .  Whethe r  

this  becomes a characteris t ic o f  the adu l t  student , and not the pup i l , 

remains open to conj ec ture . Yet , perhap s , it may be argued that the 

' matur ity ' and ' knowledge ' ava i lab le to the adult s tudent p laces them 

in a p o s it ion from which they would be more likely to make such 

statements . Certainly, with F . 1 6 ' s  case , the approach adopted 

appeared to be drawing exp l i c it ly upon the adult/adul t  re lationship 

between teacher and adult s tudent , at least in terms that it  involved 

the direct adult to adult communication o f  an argued case . In thi s  

factor,  it clearly differed from the case of F . 1 4  where the 

adult/adult interact ion occurred �n the c lassroom contex t , therefore 

allowing it  to be deemed ' inappropriate ' by the teacher . 

However ,  there �s  some doubt about this  as a true  ' conf l i c t ' 

situation . Both F . 1 6  and TM . 1 5  saw it  as  a ' serious ' inc ident , and 

F . 1 6  expressed cons iderable ' anger ' over  the teacher ' s  comment s , yet 
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neither saw it as  invo lving ' conf l ict ' b e tween them - rathe r ,  that i t  

was an adu l t  t o  adult interact ion invo lving ' correction ' .  Indeed , the 

teacher remarked that : 

I upset [ F . 1 6 ] a t  
jokes . She was qui te 
sai d  was qui te val i d� 

one s tage - through some unfortuna te 
s trong abou t tha t .  Wha t she 
too . 

( TM . 1 5 ,  Interv iew, 4 . 1 2 . 84 )  

Perhap s , then,  the teache r s  were more wil l ing to accept 

' critic i sm '  where the approach was deemed ' appropriate ' and occurred 

1n the adult/adu l t  relationships exi s t ing out s ide the classroom 

context . At leas t  with F . 1 6 ,  the inc ident appeared to take p lace with 

cons iderab le concern expres sed  but without the potential for confl i c t  

which might have resulted had she made her s tatements within the c l a s s  

s ituat ion . O n  the other hand , as  previous discus s ion i l lus t rate d ,  the 

conflict between F . 1 5  and the teachers also occurred out s ide the 

clas sroom , ye t was deemed as ' inappropriate ' and ' invalid ' .  

In summation , these conf l i c t  s ituations i l lu s t rate the 

idiosyncratic  influences of the variety of factors whi ch underpinned 

these events ,  and also the point that they genera l ly involved some 

form of adult/adul t  interaction . Where they occurred outs ide the 

classroom context , the teacher was more likely to see such forms of 

interact ion and ' crit icism '  as ' acceptable ' ,  yet i t  remained within 

the power of the s choo l  s taff to de termine the ' va l id i ty ' o f  the 

s tudent ' s  argument . 
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APPEND I X  F 

A D U L T  S T U D E N T S ' Q U E S T I ON N A I R E 



AN EXP L A N A T O R Y  NOT E 

Th i s  Append i x  contains the Adul t  Student s '  Que stionnai re ut i l i s ed 

during the research . 
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Part 1 :  D i s tri buted at enrolment to each student , thi s  sought general 

biograph i cal i n formation . 

Part 2 :  Di s t r i buted to those adu l t  s tudents avai labl e  [ N  = 2 4 ] duri ng 

Term Three , to determine changes in s i tuation and further b i og raph i c a l  

in formation . 

Part 3 :  Di s t r i buted to those adult students ava i lab l e  [ N  = 2 4 ] during 

January 1 9 8 5  at the end o f  the data gathering proce s s e s . I n  each case 

where the student was accessible ( a l l  except �1 . 4  and M . l 1 ) ,  the 

researche r went over the form with the i ndividual expl a i n i ng a l l  the 

i n structions . Thi s  wa s a l so the t ime at wh ich external exam i na t i on 

results we re ava i l able , so th i s  proc e s s  s e rved a dua l purpo s e . Upon 

the compl etion of the ques t i onnaire , the researcher then went through 

the form aga i n  seeking c l a r i f i cation and e laboration of respon s e s  in 

what amounted to a furthe r ,  s emi -structured , intervi ew s itua t i on , with 

a l l  except the two ment i oned previ ou s l y  and F . 1 9 and F . 3 1 who were 

both unava i labl e . Whi l e  the questionna i r e  provi ded a useful summary , 

i t  was thi s i n t e rv i ew whi ch was the source of the more detai l ed 

i nformation , much o f  whi c h  was then o f  direct u s e  in the accoun t i ng o f  

the proce sses o f  becomi ng a n  adult student provided i n  Chapter Four o f  

Vol ume I .  As such , the que stionnai re s erved i t s  pr imary ob j ec t i v e  o f  

providing f o r  t h e  veri f i cation and e laborat ion o f  certai n  i s su e s  whi ch 

had ari sen dur i n g  t he conduct of the i nv e s t igation , a l though providing 

l it t l e  by way o f  ' new data ' or information not a l ready avai l a bl e .  

I ndeed , the sub j e c t ive opin i on rema i ned that the process coul d  have 

been equa l l y  we l l  s erved by the use o f  interv i ew strategi e s  a lone . 
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CONF I DENT I AL 

A D U L T  S T U D E N T S ' Q U E S T I O N N A I R E 

Part 1 . 

This questionnaire is  part of a study of adult  student s  attending th is school . 

The main aim of this questionnaire is  to collect background information about 

students l ike yourself who have returned to secondary school . This information 

will then be used to describe the general characteristics of the adu lt student 

and to prov ide a background to the more detailed ana l y s is of adult part icipation 

in secondary school .  

Your name is required for identif ication purposes ONLY and does not form par t  of  

the questionnaire . Your answers will  be kept strictly confidential and so your 

co-operation in answer ing all the appropr iate questions wi l l  be greatly 

appreciated . 

Once you have completed the quest ionnaire , seal i t  i n  the attached envelope and 

either : 

or : 

Return i t  d irectly to Barry  Cocklin at interval or  lunchtime in 

the Adult Commonroom ; 

Place it in the box provided in the school Office . 

It would  be appreciated if you could complete and return the quest ionnaire as 

soon as poss ible . Should you have any questions , e ither ask Barry Cock l in in  

the adul t . commonroom at  interval or lunchtime , or  phone him at  B0-952 . 

NAME : 



QUESTIONNAIRE 

( 1 ) COUNTRY OF BIRTH : 

( 2 )  I F  YOU WERE BORN OVERSEAS , HOW MANY YEARS HAVE YOU L IVED I N  NEW ZEALAND : 

( 3 )  

( 4 )  

( 5 )  

DO YOU REGARD YOURSELF AS ( circle one ) :  
( a )  European ( b )  Maor i  
( c )  Part-Maori ( d )  Pacific Islander 
( e )  Other ( please specify ) ----------
AGE : 

MARI TAL STATUS ( c ircle one ) : 
( a )  never marr ied 
( c )  separated 
( e )  d i vorced 

( b )  married 
( d )  de facto relationship 
( f )  widowed 
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( 6 )  IF YOU ARE MARRIED , OR I N  A DE F ACTO RELAT IONSH IP , WHAT I S  YOUR HUSBAND ' S  

OR WIFE ' S  OR PARTNER ' S  OCCUPATION : 

( 7 )  

( 8 )  

(9) 

( 1 0 )  

DD YOU HAVE ANY DEPENDENTS : YES/NO 

IF YES : 
( i )  
( i i )  
( i i i ) 
( iv )  
( V )  
( vi ) 

( vi i )  

WHAT 
( a )  
( b )  
( c )  
( d )  
( e )  
( f )  
( g )  

number of children aged 0-2 years old 
number of children aged 3-4 years old 
number of children at primar y  school 
number of children a t  intermediate school 
number of children at  secondary school 
number of  children who have left school but are not yet 
employment 
others ( please spec i fy ) 

ARE YOUR PRESENT L IV ING CIRCUMSTANCES ( circle one ) : 
l i v ing with spouse ( or de facto partner ) .  
l iv ing with parent ( s ) . 
l i v ing a lone ( with or  w ithout children ) .  
l i v ing with relative o ther than parent ( s )  or  spouse . 
l i v ing with other , unrelated , adults in a f lat or house . 
l i v ing in a hostel or  boarding . 
other ( please state ) 

HAVE YOU EVER BEEN EMPLOYED IN A FULL-TIME JOB : YES/NO 

IF YES : 

in 

STATE ALL THE o'CCUPATION ( S )  AND THE DATE ( S )  ( in years ) WORKED IN  EACH : 
( for example : Office typist , 1 973 to 1 980 ) 

WILL YOU BE EMPLOYED DURING THE CURRENT YEAR : YES/NO 

IF  YES : 

STATE OCCUPATION AND , ON AVERAGE , FOR HOW MANY HOURS PER WEEK : 



( 1 1 )  AFTER TAX , WHICH OF THE FOLLOWING AMOUNTS INDICATES YOUR TOTAL INCOME 

DURING THE CURRENT YEAR ( including benefits  etc . If  you are married , 

or in a de  facto relationship , include the total of your own and your 

partner ' s  income ) ( circle one ) : 
( a )  less than $500 ( b )  $500- $ 1 000 
( c )  $1 000-$2500 ( d )  $2500- $5000 
( e )  $5000�$7500 ( f )  $7500-$ 1 0 000 
( g )  $1 0 000-$1 5 000 ( h )  $1 5 000-$1 7 500 
( i )  $1 7 500 -$20 000 ( j )  $20 000-$25 000 
( k )  $25 000-$30 000 ( 1 )  $30 000 plus 

( 1 2 )  WHAT ARE THE SOURCES OF INCOME ON WH I CH YOU WILL DEPEND TH I S  YEAR : 

( put one of the fol lowing numbers beside  e ach source : 

1 ma jor source 
2 minor source 
3 not a source ) 

( i )  Own income from salary o r  wages 
( i i )  Partner ' s  income from salary o r  wages ___ ___ 

( i ii ) Parent ( s )  income 
( iv )  Savings 
( v )  Social Welfare Benefit ( State which one ) 
( v i )  . Other ____ ( Please specify ) 

( 1 3 )  AGE WHEN YOU F I RST LEFT SCHOOL : 

( 1 4 )  WHAT F ORM/CLASS WERE YOU IN WHEN YOU F I RST LEFT SCHOOL : 
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( 1 5 )  WHAT QUAL IF ICAT IONS HAD YOU GAINED BEFORE YOU LEFT SCHOOL ( e . g . , School 

Certificate , S ixth Form Certificate , University Entrance ) :  

FOR EACH OF  THESE QUAL IF ICAT IONS L IST THE SUBJECTS YOU PASSED : 

( 1 6 )  HAVE YOU UNDERTAKEN ANY FORMAL TRAINING ( e . g . , trade certificate , night  

school , j ob training , etc ) AND/OR GAI NED ANY  FORMAL QUAL IF ICATIONS SINCE 

LEAV ING SCHOOL : 

( i )  Training in : 

( ii )  Qua l if ication ( s ) :  

( 1 7 )  I S  THIS YOUR F IRST YEAR AS A RETUR N I NG STUDENT TO SECONDARY SCHOOL : YES/NO 
( i )  I f  NO , how many y ears have you been a n  adul t  student : 
( ii )  List  ANY qualifications ( e . g . , School Certificate ) and the subjects 

you have passed as an adult  studen t :  

( 1 8 )  ARE YOU ATTEND I NG THIS Y EAR AS A ( circle  one )  
( A )  Fu l l - t ime student 
( B )  Part-time studen t .  If  part- time , f o r  h ow many hours p e r  week --------



( 1 9 )  PLEASE L I ST ALL "SUBJECTS , AND AT WHICH FORM LEVEL , YOU ARE TAKING THIS  

YEAR : 

( 20 )  ARE YOU STUDY ING THESE SUBJECTS FOR ( circle one ) : 
( a ) 
( b ) 
( c ) 
( d ) 
( e ) 
( f ) 

To gain 
To gain 
To gain 
To gain 
To gain 
Not for 

School Certificate 
University Entrance 
Sixth Form Certif icate 
Bursary or Scholarship 
some other qual ification ( state which ) 
qua l ification or examination 
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( 2 1 ) IF YOU HAVE ANY OTHER COMMENT YOU WOULD L IKE TO MAKE , ON ADULT STUDENTS 

IN SECONDARY SCHOOLS , ON YOUR PERSONAL BACKGROUND OR EXPER IENCES , OR ON 

ANY OF THE QUESTI ONS IN  THE QUESTIONNAIRE OR YOUR ANSWERS TO THEM , 

PLEASE WR ITE  THEM BELOW . In  particular , if any questions did not rea l l y  
fit  your exper iences or background and you think your answer could b e  
misleading , give  the number of the question ( s ) and explain . Also , i f  
there are a n y  questions you think should have been asked , b u t  were not , 
explain why . 
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CONF I DENT I AL 

A D U L T  S T U D E N T S ' Q U E S T I O N N A I R E 

Part 2 .  

This second quest ionnaire  has a twofold purpose . F irst , it seeks to establish 

any changes which have occurr ed in your personal circumstances during the school 

y ear , and , second , to prov ide some further background information about adult 

students ,  l ike yourself , who have returned to secondary school . As with the 

f i rst part of the questionna i re , this information w i l l  be used to descr ibe the 

general characteristics of the adult student and to prov ide a background to the 

more detailed analysis of  adul t  partic ipation in secondary school . 

Your name ( you may use your Code Name ) is required for ident ificat ion purposes 

ONLY and does not form part of the questionnaire . Your answers w i l l  be kept 

strictl y  confidential and so your co-operation in answering all the appropriate 

questions will be greatl y  appreciated . 

I t  woul d  be appreciated i f  you could complete and return the questionna ire as 

soon as possible . 

NAME : 
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QUESTIONNA IRE 

This first group of questions seeks to establ ish any changes which have occurred 

in  your personal circumstances since you completed Part 1 of the questionnaire 

at  the beginning of the year . F o r  each of the YES/NO parts , cross out the one 

which DOES NOT. a�ply .  

( 1 ) Has your mar ital status changed during this year : YES/NO 
If  ' Yes ' , please explain : 

( 2 )  Has your place of residence changed during this year : YES/NO 
I f  ' Yes ' , please explain : 

( 3 )  Has your employment changed during this year : YES/NO 
If ' Yes ' , please explain : 

( 4 )  Has the occupation of your Husband/Wife/Partner changed during this 
year : YES/NO 
I f  ' Yes ' , please state the new occupation and , i f  poss ible , the reason 
for the change : 

( 5 )  I n  Part 1 o f  this questionnaire at the beginning of the year , you were 
asked to indicate your ' total income , after tax ' . Thi s  income was to 
include Benefits and your own and partner ' s  income . Could you please 
indicate on the fol lowing l ist what this actual income has beeri during 
the year ( C IRCLE ONE ) :  
( a )  less than $500 ( b )  $500 -$1 000 
( c )  $1 000 -$2500 ( d )  $2500-$5000 
( e )  $5000-$7500 ( f )  $7500-$1 0 ODD 
( g )  $1 0 000-$1 5 000 ( h )  $1 5 000-$1 7 500 
( i )  $1 7 500-$20 ODD ( j )  $20 000-$25 000 
( k )  $25 000-$30 000 ( 1 )  $30 ODD plus 

( 6 )  Has the source of your income changed dur ing the year : YES/NO 
If  ' Yes ' , what have been the major sources of income for you this year 
( Could you provide details p lease ) :  

( 7 )  Since your initial enrolm�nt ,  have you changed any sub j ects you are 
taking , changed to a h igher or lower class level , or d ropped any 
sub jects : YES/NO 
If  ' Yes ' : 
( a )  What have these changes been : 

( b )  When did they occur : 

( c )  What  were the reasons for the change : 
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( 8 )  During the year , has your ' purpose ' or ' reason ' for your study changed : 
YES/NO 
If  ' Ye s ' , please explain : 

This second grou� of questions seeks further background informat ion relating to 

you personal l y . 

( 9 )  

( 1 0 )  
( 1 1  ) 

( 1 2 )  

Religion : 

F ather ' s  

r�other ' s 

Number of 

Number of 

Occupation : 

Occupation : 

Brothers : Olde r :  Younger : 

Sisters : Olde r :  Younger : 

( 1 3 )  Hobbies and Spec ial Interests ( such as Sports , Cultural Activi ties , 
Church Groups , Soc ial/Recreational Clubs or . Activities , e tc ) :  

( 1 4 )  Have there been any Hobby or Spec ial Interest Activities which you have 
had to  put aside this year because of your attendance at  schoo l :  YES/NO 
If ' Yes ' , pl ease state which and explain : 

( 1 5 )  Have there been any Hobby or Spec ial Interest Activities which you have 
s tarted this year : 
( a )  Through , or because , of your a ttendance at school ( please specify ) :  

( b )  Outside o f  school ( please specify ) :  

( 1 6 )  Which S econdary schools did you a ttend prior t o  this year : 

SCHOOL TOWN/C I TY YEARS 

( 1 7 )  What i s  the approximate distance you travel t o  come to  school : 

( 1 8 )  How d o  you usually  travel t o  schoo l : 



CONF I DENT I AL 

ADULT STUDENTS ' QUEST I ON NA I RE 

P a r t  3 

This third part of  the questionnaire has been div ided into three section s :  

The f irst section asks for your responses t o  questions 
relating to your previous experiences at Secondary 

Schoo l . That i s ,  your experiences as a � 
before you became an adult student ; 

The second section asks you to compar e  these experiences 

as a pupil with those of this year as an adult student ; 

and , 

The third section is comprised of a number of questions 

relating to your experiences this y ear as a adul t  

studen t . 

Your name ( you may use your Code Name ) is required for identif ication purposes 

ONLY and does not form part of the questionnaire . Your answers will  be kept 

strictly confidential and so your co-operation in answer ing all of the 

appropriate questions will be appreciated . 

Before answering the questionnaire , please ensure that you have CAREFULLY 

read the INSTRUCTIONS on the following page . Also , as you answer the 

questionnaire p l ease read each question and its instructions carefu l l y . 

As a check , when you have completed the questionnaire , EACH BOX , except for 

those questions where it  is appropriate for you to leave b lank s ,  shoul d  

contain ONE NUMBER . 

N A M E : 
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I N S T R U C T I O N S  

P LEASE R EAD CAREFULLY 

Some questions can be answered by g1v1ng a written response in the space provided. Should you 
need more space than gfven , continue your answer on the back of the sheet and please indicate 
that you have done so . 

· Other questions require that you indicate your response by placing a NUMBER in the box or boxes 
provided . For instance, there are: 

( 1 ) Questions which provide a range of alternatives for you to use for your response: 

AN EXAMPLE 

WHAT DO YOU CONSIDER YOUR LEVEL OF ABILITY TO BE? 
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Excellent 
2 Average 
3 Below Average D 

If you considered your ability to be ' EXCELLENT ' ,  you would place a 1 1  1 in the box . 

( 2 ) Questions which provide you with a scale to use in your answer : 

ANOTHER EXAMPLE 

WAS YOUR EXPERIENCE AS AN ADULT STUDENT ONE WHICH YOU 

greatly enjoyed 
5 4 3 2 

strongly disliked 
1 D 

I f  you ' GREATLY ENJOYED ' the year , you would place a 1 5 1  in the box . I f  it was something 
which you ' ENJOYED ' ,  you would place a 1 4 1  in the box . If you felt ' NEUTRAL ' towards it ,  
you would place a 1 3 1  in  the box . If you ' D ISLIKED '  it, you would put 1 2 1  in the · box . 
I f  you ' STRONGLY DISLIKED ' it, you would put 1 1 1 in the box . 

( 3 ) Questions which ask you to make an evaluation or rating of a number of different items 
using a scale provided with the question : 

ANOTHER EXAMPLE 

WHAT WERE THE REASONS YOU ENJOYED SCHOOL THIS YEAR? 

Use the following scale: 

1 Major reason 
·2 Minor reason 
3 Not a reason 

The teachers were very young . . . .  . . . .. . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . D 
I f  the fact that the teachers were very young was a ' MAJOR REASON ' for which you enjoyed 
school this year you would place a 1 1 '  in the box . 

With some of these questions, you will find the word ' STATE ' in brackets . This requests 
that you give further explanation or information with your response. 

WHEN YOU HAVE COMPLETED THE QUEST I ONNA I R E ,  CHECK TO SEE THAT YOU HAVE ONE 
NUMBER I N  EACH BOX , EXCE P T  FOR THOSE QUEST I ONS WHE R E  I T  I S  APPROPR I AT E  FOR YOU 
TO LEAVE B LANKS . P LEASE READ EACH QUE S T I ON AND I TS I NSTRUCT I ON S  CAREFULLY . 
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QUE ST I ON NA I RE 

P R EV I OU S  SCHQQL E X P E R I EN C E  

T H E  FOL LOW I NG GROUP O F  QUEST I ON S  R E F E R S  TO YOUR EXPER I ENCES WH E N  YOU W E R E  
L A S T  AT S C HOOL A N D  B E FOR E YOU EN ROLLED AS AN ADULT S TUD ENT . 

( 1 ) WHICH OF THE FOLLOWING BEST DESCRIBES YOUR RECORD OF ACHIEVEMENT AT SCHOOL? 

1 = Excellent 
2 = Above Average 
3 = Average 
4 = Below Average 
5 = Well Below Average 

( 2 ) HOW WOULD YOU RATE YOUR PREVIOUS EXPERIENCE AT SCHOOL? 

1 = Successful 
2 = Average 
3 = Unsuccessful 

( 3 ) IN GENERAL , WAS SCHOOL A PLACE YOU 

Liked 
5 4 3 2 

Disliked 
1 

( 4 ) WHAT WERE THE MAIN THINGS ABOUT SCHOOL AT THE TIME WHICH YOU ( please be specific ) :  

LIKED 

DISLIKED 

(5) HOW WOULD YOU DESCRIBE THE CLASS YOU WERE IN DURING YOUR LAST YEAR AT SCHOOL? 

1 = Above average ability 
2 = Average ability 
3 = Below average ability 
4· = Mixed ability 
5 = Don ' t  know· 

( 6 ) WHAT WAS YOUR POSITION IN THIS CLASS? 

1 = In the top group 
2 = In the average , or middle, group 
3 = In the lower group 
4 = Don ' t  know 

( 7 )  HOW WOULD YOU DESCRIBE YOUR ATTENDANCE A T  SECONDARY SCHOOL BEFORE YOU BECAME AN 
ADULT STUDENT? 

1 = Excellent , hardly missed a class 
2 = Average, missed a few class•�s 
3 = Below average, frequently missed classes 
4 = Well below average , missed more classes than attended 

D 

D 

D 

D 

D 

D 
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( B )  WHAT WERE THE REASONS FOR YOUR ABSENCES FROM SECONDARY SCHOOL BEFORE YOU BECAME 
AN ADULT STUDENT? 

Use the following code , placing a number in EACH box :  

1 Major reason 
2 Minor reason 
3 Not a reason . 

A brief illness ( a  week or so at a time ) ·· ·-· · · · · ·· · · ·· - · ·· · · · · · · ··· · · · ···- · · · · · ·· · · · ····-··- · · ·· · · ···· · ········ 

A lengthy illness ( longer than two weeks at a time ) ·-···-·-······ ·· · · · · · · · · · · ····-··· · · · · · · ·· · · · · · · · · · · · · ·  

f�inor injuries causing a few weeks absence ... . .......... . . .... . . . . . . . . . . . .. . . . . . . . . . . . .. . . . . . . . . . . . .. .... .. . . . . 

Major injuries causing many weeks absence . . . . . .................... . . . . . . . . .. . . .. . . . . . . . . ........ . . . . . . . . .... . . . ... . 

Suspended from school for ( STATE ) ____________________ _ 

Stayed at home to care for brothers &/or sisters ........... ... . .. . . . . . . .. . . . . . . . . . .... . . .. . . . .. . . . . .. .  . 

Stayed at home to care for other r elative ( STATE) _______________ _ 

Because of a job ( STATE )--------------------------

Did not like school ,  so stayed away . . . . . .. . ... . . . . . . . . . . .... . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . .. . . . . . . . . . . . .  . 

To avoid punishment at school ... . . . .. . . . . . . . . . . . . . . . .. . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . .. . 

To avoid problems with other children at school ..... . . . . . . . . . . . . . . . . . . . . . . . . . . ... .. . . . . . . .. . .. . .  . . 

To be with friends .. . . . . . ...... ... . . .. . . . . . .. . . . . . . . .. . . . .  � . . . . . . . . . . . . . . . . . . . . .. . . . . ... . . . . . . . . . . . .. . . . . .. . . . . . . . .  . 

Other reasons ( STATE ) __________________________ _ 

( 9 )  WHAT WERE THE SUBJECTS YOU TOOK I N  YOUR LAST YEAR AT SCHOOL BEFORE YOU BECAME 
AN ADULT STUDENT? 

( 1 0 )  WHY DID YOU TAKE THESE PARTICULAR SUBJECTS? 

Use the following code , placing a number in EACH box : 

= Major reason 
2 = �1inor reason 
3 Not a reason 

There was no choice at the school ........ . .. . .... . .. . ....... . ....... . . . . . . . . . . . . . . . . . . . . . .. . .. . . .. . . . . . . .... . . . . . . . ... . 

These were the ones you liked the best .......................... . . . . ..... . . . ... .... . . . . .. .... . . . . . .. . . . . . . . . . . . . . .  .. 

They were the ones your friends were taking ...... . . . . . . . . .. . .. ....... .. . . . . . . . . . . . . ... . . . . . . . . .. ... . . . . . . .. . . .  .. 

They were required for a particular occupation ( STATE ) _____________ __ 

They were the ones you were advised to take by :  

D 
D 
D 
D 
D 
D 

. o 
D 
D 
D 
D 
D 
D 

D 
D 
D 
D 

Teachers ..... . . . ............ . . . . . . . ..... . . . . . .. . . . . . ... . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . .. . . . . . . . . . . . . . .  D 
Guidance/Careers adviser .... ....... . . . . ........... . . . . . . .. . . . . . . . . . . . .. . . . . . . . . .... . . . . .. . . . . D 
Parents. . . .. .... . . . .. . . .. . . . . . . . . .. . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . ....... ..... D 
Others ( STATE ) c===J 

Other reason ( STATE ) c===J 
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( 1 1 )  WHEN YOU LEFT SCHOOL FOR THE FIRST TIME , WHAT WERE YOUR REASONS FOR LEAVING? 

Use the following code , placing a number in EACH box :  

1 = Major reason 
2 Minor reason 
3 = Not a 

'
reason 

Had obtained the required qualifications for career ( STATE career ) 

Disliked school , so left as soon as possible . ... ................ ... .. . . .. . . . . . .. . . ... . . . . . . . . . . . . . . . . . . .... . .  . 

Had reached the leaving-age so left .... . .. . . ... .... . . ... . . . . .. .. . . . . . ... . . . . . . . . . . . . . . . . .. . .. . . . . . . . . . .. . . . . ..•.•. . .  

Parental pressure to leave . . . . . . . . . .. . . . . . . . . . . . . ... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . .. . . . . . . . . . .  . 

Parental pressure to stay .... . . . . . .. . . . . . . . . . . . ... . .. . . . .. . ... . . .. . . . . . . . . . . . . . . . . . . . . . . .. . . .. . . . . . . . . . . .. . 

Difficulties at home ( STATE )-----------------------

Difficulties at school ( STATE ) ______________________ _ 

Friends had left school . . . . . . . . . . .. . . . . . .. . . . . . . . .. . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . .. . . . . .. . . . . .. . . .. .. . 

A Job became available ( STATE ) -------------------

Other reasons ( STATE ) ____________ �---------------

( 1 2 )  LOOKING BACK AT YOUR DECISION T O  LEAVE SCHOOL , DO YOU NOW FEEL THAT THIS 
DECISION WAS 

1 = The correct one 
2 The wrong one 
3 = Not sure if it was correct or incorrect 

( 1 3 )  ARE THERE ANY FURTHER COMMENTS YOU WOULD LIKE T O  MAKE REGARDING YOUR PREVIOUS 
EXPERIENCES AT SCHOOL? Comments about the school ( s ) , pupils,  teacher s ,  or your 
own personal experiences. 

D 
D 
D 
D 
D 
D 
D 
D 
D 
D 

D 

· ' . 
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P R EV I OU S  S C HOOL EXPER I ENCES COMPAR E D  W I TH PRESENT EXPER I EN C E S  

T H E  FOLLOW I NG GROUP O F  QUEST I ONS A S K S  YOU TO COMPARE . YOUR P R EV I OUS EXPER I ENCES 
AT SCHOOL ( AS AN ORD I NARY STUDENT ) W I TH THOSE OF TH I S  YEAR ( AS AN ADULT 
STUDENT ) . 

NOTE : FOR T H E S E  QUE S T I ONS , THE M I D - PO I NT - ' 3 '  - WOULD R E P R E SENT ' T H E  SAME ' 

OR ' NO CHANGE ' . 

( 1 ) THE SOCIAL ATMOSPHERE AT SCHOOL NOW IS MORE 

Formal 

s 4 3 2 

( 2 )  DISCIPLINE AT SCHOOL IS  NOW MORE 

Rigid 
s 4 3 2 

Informal 

Relaxed 
1 

( 3 )  THE TEACHERS A T  SCHOOL NOW ARE MORE 

Distant 
5 4 3 2 

Friendly 
1 

( 4 )  THE CONTENT O F  THE COURSE YOU ARE NOW DOING IS  GENERALLY 

( 5 ) 

( 6 )  

( 7 )  

(B ) 

(9 )  

( 1 0 )  

More 
Demanding 

5 4 3 2 

Less 
Demanding 
1 

THE SCOPE OF THE COURSE YOU ARE NOW DOING 

More Less 
Demanding Demanding 

5 4 3 2 1 

THE METHODS OF TEACHING ARE NOW MORE 

Teacher- Student-
centered centered 

5 4 3 2 1 

IS GENERALLY 

THE WORKLOAD ON YOU AS A STUDENT AT SCHOOL NOW IS 

Greater Less 
5 4 3 2 1 

YOUR PARTICIPATION AS A STUDENT IN THE CLASSROOM IS NOW 

Mote Less 
5 4 3 2 1 

THE RANGE OF SUBJECTS AVAILABLE IS NOW 

Greater Fewer 
5 4 3 2 

THE PRESSURE ON YOU AS A STUDENT IS NOW 

Greater Less 
5 4 3 2 

D 

D 

D 

D 

D 

D 

D 

D 

D 

D 
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P R E S E N T  ENROLMENT 

THE FOLLOW I NG GROUP OF QUEST I ONS R E F E R S . TO YOUR PRESENT ENROLMENT AS AN 
ADULT STUDENT . 

QUEST I ON S  1 TO 4 ARE FOR PART- T I ME STUDENTS ONLY , ( ENROLLED I N  3 OR LESS 
SUBJECTS AT B EG I NN I NG OF YEAR ) THEREFORE FULL - T I ME STUD E N T S  W I LL LEAVE 
T H E S E  BLANK . 

QUE S T I ON S  5 TO 8 ARE FOR FULL - T I ME S TUDENTS ONLY , ( ENROLLED I N  FOUR OR MORE 
SUBJECTS AT BEG I NN I NG OF YEAR) THEREFORE PAR T - T I ME STUDE N T S  W I LL LEAVE 
T H E S E  BLANK . 

ALL S TU D E N T S  W I L L P L EASE ANSWER QUE S T I ON i . AND THOSE WH I CH FOLLOW . 

FOR PAR T - T I ME STUDENTS ONLY : ( Full-time students go on to Question 5 leaving these 
blank ) 

( 1 ) WOULD ·you HAVE PREFERRED TO HAVE ATTENDED FULL-TIME THIS YEAR? 
1 = Yes 
2 = No 
3 = Don ' t  know or not sure 

( 2 )  WHAT WERE YOUR REASONS FOR ATTENDING PART-TIME? 

Use the following code , placing a number in EACH box : 

= Major reason 
2 = �1inor reason 
3 = Not a reason 

Too many personal commitments ·······o···· · · · · · · · ·  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 0 . . . . . . . . . . . .. . . . . . . . . . . .. . .. 

Too many family commitments . . .... . . .. .. .. . . . . . . . . . . ... . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  o 

Could not afford the fees/expenses involved .. . .. . . . .. . . . .... . . .. . .. . . . . . . .. . . . . . .. .. . . . . .. . . . .. . . . . .. . . . . 

Not sure could cope with the study load 0 . . . . . . . . . .... .. . . . . .. . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . .. . . 
Job commitments during the day .. . .... .. ... .. . . . . .. .. . . . ·- . . . . .. . . . . . . . . . . . 0 . . . . .  _ . . . . . . .. . . . . . . . . . . . . . . .  . 

Job commitments during the evening/night . . . . .. . . ..... . .. . . ... . ... . . . . . . . . . . . .  : . . . . . . . . . . . . . . . . . . . . . .  0 . . .  .. 

Other ( STATE ) �--------------------------------------------------

( 3 )  AS YOU _ LOOK BACK ON THIS YEAR , DO  YOU NOW FEEL THAT YOU SHOULD HAVE ENROLLED AS 
A FULL-TIME STUDENT? 

= Yes 
2 = No 
3 = Don ' t  know or not sure 

( 4 ) WHAT ARE THE REASONS FOR YOUR ANSWER TO QUESTION �. PLEASE EXPLAIN? 

D 

D 
D 
D 
D 
D 
D 

D 

D 
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QUE S T I ON S  5 TO 8 A R E  FOR FULL- T I ME S TUDENTS ONLY , T H EREFORE PART - T I ME STUDENTS 
W I LL LEAVE T HE S E  BLANK AND GO ON TO QUE S T I ON �-

FOR F U L L - T I ME STUDENTS ONLY : ( Part-time students go on to Question 9 leaving these 
blank ) 

( 5 )  WOULD YOU HAVE PREFERRED TO HAVE ATTENDED PART-TIME THIS YEAR? 

1 Yes 
2 No 
3 Don ' t  know or not sure 

( 6 )  WHAT ARE YOUR REASONS FOR ATTENDING FULL-TmE? 

Use the following code , placing a number in EACH box : 

1 = Major reason 
2 = Minor reason 
3 = Not a reason 

Qualification requires full-time study . . . ...... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . ... . 

Wanted the experience of coping with full-time studY ...... . . . . . . . . . . . . . . .. . . .. ...... . . . . . . . . . . . . .. . . . . .. . 

Did not want to spend more than one year getting qualification ...... . . .. . . . .... . . ... . . . . . . .. . .. .  .. 

Could only afford to give one year to study .. . . . . . . .  .' . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . ... _ 

Other (STATE ) __________________________________________________ __ 

( 7 )  A S  YOU LOOK BACK O N  THIS YEAR, D O  YOU NOW FEEL THAT YOU SHOULD HAVE ENROLLED AS 
A PART-TIME STUDENT? 

1 Yes 
2 No 
3 Don ' t  know or not sure 

( B )  WHAT ARE YOUR REASONS FOR YOUR ANSWER T O  QUESTION 1 •  PLEASE EXPLAIN? 

NOT E :  WHEN YOU ARE CHECK I NG THROUGH YOUR COMPLETED QUEST I ONNA I RE ,  FOR 
T H I S  S ECT I ON CONCERN I NG YOUR P RE S ENT ENROLMENT : 

I F  YOU A R E  A FULL- T I ME S TUDENT , QUE S T I ONS 1 TO 4 SHOULD BE BLANK 

I F  YOU ARE A PAR T - T I ME STUDENT , QUEST I ONS 5 TO 8 SHOULD BE BLANK 

ALL S T UDENTS A N SWER QUES T I ON � AND THOSE WH I CH FOLLOW . 

D 
D 
D 
D 

D 

D 
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THE FOLLOW I NG QUE S T I ONS ARE FOR ALL STUDENTS 

( 9 )  WHAT ARE YOUR REASONS FOR WANTING T O  STUDY? 

Use the follo,wing code , placing a number in EACH box : 

Major reason 
2 Minor reason 
3 Not a reason 

To go on to further study ···· ··-···· · ·  . . . . .. . .. . . . . . . . .. . . . . . . . . . . ..... . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .• .  

T o  train for a particular occupation ( STATE ) ________________________________ ___ 

To retrain for an occupation after a break ( STATE ) ____________________________ _ 

To obtain qualifications for a particular occupation ( STATE ) __________________ __ 

To add to qualifications for present occupation ··-· · · · ··· · · · · · ·· ·· ·· · · · · · · ·· · · ·· · · · · ·· · ·· · · · · · · · · · · · ··· . .  : 

To be better qualified to go back to work ( no special occupation ) ...... . .  - . . . . . .. . . . . . . . . . . .. . 

To study something for. interest or satisfaction · · · ·-· · · · · ·· ·· · · · · ·  .. . . . . .. . . .  · · · · · - ·  . . ... . . . . ... . . ... . 

To increase self-confidence . . . . . . • . .. . . . . .. . • . . . .. . . . . . . . .. . . . . . . • . . . . . .  · · · · · · · ·· · ·- · · ·  . . . .. . . . . . . • . . . . . . . .. . . ... 

To get stimulation . . . . . . . . . . . . . . . . . . . . . . . . . . •. . • . . . . . . .•. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  

T o  get away from domestic routine ... . . . . . . . . . . . .  : . . . . . . . . . . . . . . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .• . . . . • .. .  

In order to  be better able to  help own children with schoolwork ... . . . .. . . · · · · · ·· · · · ····· · ·- ·· 

Other reason (STATE ) ____________________________________________________ _ 

( 1 0 ) ANOTHER SOURCE OF THE SUBJECTS YOU ARE TAI<ING COULD HAVE BEEN THE CORRESPONDENCE 
SCHOOL . DID YOU KNOW OF THIS BEFORE YOU RETURNED TO DAY SCHOOL? 

Yes 
2 = No 

( 1 1 )  IF YOU ANSWERED YES - ' 1  1 - TO THE LAST QUESTION , WHAT WERE YOUR REASONS FOR 
CHOOSING TO RETURN TO DAY SCHOOL RATHER THAN CORRESPONDENCE SCHOOL? ( I f  you answered 
NO - 1 2 1  - leave the boxes blank ) .  

Use the following code , placing a number in EACH box : 

Major reason 
2 Ninor reason 

· 3 Not a reason 

Prefer to have 1 live '  teacher .... . .. . . . ..... . . . . . . .. . . . . . . . . .. . .. . . .. . ... . . . . . .. . . .. .. .. . . . . . . . . . . . . . .. . . . . . .  . 

Prefer to learn in a class with others ................. - . . .. . .. . . . . .. . . . . .. . . . . . . .. . . . . . . . . . . .. . . . . . . . . . . . . . . .  . 

Felt . that could not cope with correspondence on own . . . . . . . .. .... . . . . . . . . .  - . . . . .. . . . . .. . . . . . . .. . . . . . . .  . 

Correspondence inefficient , mora difficult . . .. . . . . ... .. . . .. _ . . . . . . . . . . . .... . . . . . . . . . .. . . . . . . . . . . . . • . • . . . . •• 

Wanted the ' discipline ' of having to attend class at specific times . . . .  - •• . • .. • . . .. . . .. ...... 

Would take too long by correspondence · · ·· · · · · ·· · · ··- · ·· ·  . . . .. . . . . . . . . . . . .. . .. . . . . . .. . . . . . . . . . .. . . .. . . .. · - · ··· 

Facilities/equipment at school which are not available by correspondence . . ... ... . . . ... . . 

Particular subject ( s )  not available by correspondence ( STATE ) -----------------

Other reasons ( STATE ) --------------------------

D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 

D 

D 

D 
D 
D 
D 
D 
D 
D 

D 

D 
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( 1 2 ) THE SUBJECT ( S )  WHICH YOU ARE STUDYING MAY HAVE BEEN AVAILABLE HI 1 EVENING CU\SSES 1 
AT SECONDARY SCHOOL . WERE , IN FACT,  THESE AVAILABLE TO YOU IN THIS OR A NEA?-BY 
SCHOOL? 

1 Available 
2 Not availabl8 
3 If available did not know when enrolled 

( 1 3 )  I F  YOU ANSWERED AVAILABLE - 1 1 1 - TO THE LAST QUESTION , WHAT WERE YOUR REASONS 
FOR WISHING TO STUDY IN DAY CLASSES RATHER THAN IN EVENING CLASSES? ( I f  you did 
not answer AVAILABLE , leave the boxes blank ) .  

Use the following code,  placing a numb·Jr in EACH box: 

1 Major reason 
2 Minor reason 
3 Not a reason 

Transport problems at night . . . . . . . . . . . . . . . . . . . . . . . . . . ... . . . . . . . . . . . . . . . . . . . . . .. . . . . . .. . . . . . .. . . ... .... . . . . . .. . . . 

Would be too tired at night to study . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . ... . . . .. . . . . . . ... . . . . . . . . . . . . . . . . . . .  . 

Would take too long to complete the courses by study at night .. . . . . . .. .. . . . . .. . . . . . . . . . . . . ... . . 

Not convenient for family reasons .. . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Work at night .. . . . . . . . . . . . . . .. . . . . . . . .. . . . . . . . . . . . . . . . . . . . .  . '  . . . . . . . . . . . . .. . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . .. . . . . . .  . 

Evening classes do not cover the topics in sufficient depth . . .. . . . . . . . . . . .. . . . . . . . . . . . . . . . . . .  . 

Have tried Evening Class and found it difficult ... . . .. . . . . . . ... . . . . .. . . . . . . . . . . . . .. . . . . . . . . . . . . . . .. . 

Teacher has more time to spend •JJith you in Day classes . . . . . . . . . . . . . . . . . . . . . . .. . . . .. . . . . . . . . . . . .  . .  

Wanted to spend more time on subject ( s )  than available in Evening class . . . . . ....... . .. . . .  . 

Other ( STATE )----------------------------------------------�----

( 1 4 )  WHAT WERE THE SOURCES OF YOUR HJFORf1A TION ABOUT THE OPPORTUNITY FOR ADULTS TO 
RETURN TO SCHOOL AS DAY-STUDENTS? 

Use the following code , placing a number in EACH box : 

1 Major source 
2 Minor/secondary source 
3 = Not a source 

Krmw about adult admissions , and enquired if U1e school would accept you ......... . . .. . . . .  . 

Did not know about adult admissions, but were informed when you made a 
general enquiry of the school ........ .. . . . . .. . . . .. . . . . . . . . . . . . . . . . . . . .. . . . . ... . .. .. . . . . . . . .. . . . . . . . . . . . . . .  . 

Found out when you went to enrol at night-school and decided day-school 
was more sui table . . ... . . . . . . . . . . . . . . . . . . . .. . . . . . .. . . . . ... . . . . . . ... . . . . . ... . .. .. . . . . .. . . . . . .. . . . . . . . . . . . . .. . .  . 

Specific advertisement by the school ... . . . . . . . .. . . . .. . . . ..... . . ....... . . . . .. .. . . .. . . . .. .. . .. . . . .. .. . . . . .. . .  .. 

Radio/TV I Newspaper article .. . . . . . .. . . . . . . . . . . . ... . . . . . . . . . .. . . . . . . . . . . . .. . . ... . . . . ... .... . . . . . . . . . . ... . .. . .. . . . .  .. 

Relative or friend . .. . . . . . . . . . . . . . . . . . . . . . . . . .. . ... .. . . . . . .. . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . .. . . . . . .. . . . . . . . . .. .  . .  

Professional advice ( e . g . , doctor , priest, social worker ) .... . .. . .... . . . .. . . . .. .. . . ... . .... . . . . . . . 

1 Back to school ' campaign/meeting conducted by the school ......... . . . . . . . .. . . . . .. . . .. . . . . . . . . .. 

Other source ( STATE)  ____________________________________________________ __ 

D 

D 
D 
D 
D 
D 
D 
D 
D 
D 

D 

D 

D 

D 
D 
D 
D 
D 
D 

D 
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( 1 5 )  I F  YOU SUCCESSFULLY COMPLETE YOUR COURSE( S )  THIS YEAR , DO YOU EXPECT TO BE 
STUDYING NEXT YEAR? 

1 Yes , definitely 
2 Yes , probably 
3 Not sure, or don ' t  know 
4 No,  probably not 
5 No, definitely not 

D 

( 1 6 )  IF YOU ANSWERED YES - either ' 1 '  or ' 2 '  - T D  QUESTION 12• WHERE ARE YOU LIKELY 
TD STUDY? ( You may put L IKELY beside more than one option. If  you are not 
intending to study or are not sure,  leave all the boxes blank ) .  

Use the following code,  placing a number in EACH box : 

L ikely 
2 Possible 
3 Unlikely 
4 Very unlikely 

At this secondary school (STATE whether day or night school ) ________ _ 

At another secondary school (STATE whether day or night school ) _______ _ 

At a Technical Institute or Community College . . . . . . . . . .. . . . . .. .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

At a Teachers College .. . .. . ...... . . . . .  - . . . . . . . . . . . . . . . . . . .  .-. .. . . . .. . . .. . . . . . . . . . . . . . . .. . . . .. . . . . .. . . .. . .. . . . . . .. . . . . .  .. 

At University . . . . . . .. .. . . . . . .. . .. . . . . . . . .. . . .. . . . . . .. . . . . .. . . . . . . . . .. . . . .. . . .. . . . . . . . . . . . .. - ·  . .. . . . . . . . . . . . . . . . . . . .  

B y  correspondence: ( a )  Correspondence school , secondary . . . . . . . . . . . . . .. .. . . . . . . . . . . . . . . . . . ... . . 

( b )  Technical Correspondence Institute .... . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . .  . .  

( c )  Extramural ( University )  study ... . .. . . . .. . . .. . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Other (STATE ) __________________________________________________ _ 

D 
D 
D 
D 
D 
D 
D 
D 

D 

( 1 7 ) IF YOU DO NOT SUCCESSFULLY COf•1PLETE YOUR CDURSE( S )  THIS YEAR , DO YOU EXPECT TO 
BE STUDYING NEXT YEAR? 

( 1 B )  

1 Yes, definitely 
2 Yes , probably 
3 Not sure , or don ' t  know 
4 No , probably not 
5 No, definitely not 

IF YOU ANSWERED YES - either 1 1 ' or ' 2 '  - TD QUESTION 1 7 , WHERE ARE YOU LIKELY 
TO STUDY? ( You may put LIKELY beside more than one option. If you are not 
intending to study or are not sure , leave all the boxes blank ) .  

Use the following code, placing a number in EACH box : 

Likely 
2 Possible 
3 Unlikely 
4 Very unlikely 

D 

At this secondary school ( STATE whether day or night school ) D 
At another secondary school ( STATE whether day or night school ) D 
At a Technical Institute or Community College ....... - .. . . .. . . . .. . . . .. . . . . .. .. . . . . . .. . . . . . . . .. . . . . . ... . .. .... D 
At UniversitY .. . . .. . . .. . . . . . .. . . . . .. . . . . . . . . . .. . .. . . . . . . . .. . . . . . . . . . . . . .. . . . ... . . . .. . . . . .. .. . . . .. . . . . . . . . . . . . . . . . . . . . ... 0 
By Correspondence ( STATE ) c===J 
Some other ( STATE ) D 



( 1 9 )  I F  YOUR SCHOOL HAS A CRECHE/DAY CARE CENTRE HAS/HAVE YOUR CHILO ( REN } USED IT? 

Regularly 
2 Occasionally 
3 Not at all 
4 Does �ot apply ( no children, children older , no creche } 

( 20 }  I F  YOUR SCHOOL HAS A CRECHE , HOW IMPORTANT HAS THIS BEEN FOR YOUR RETURN TO 
SCHOOL? 

1 Does not apply (no children , children older , no creche}  
2 Essential , could not return without it 
3 Useful , but could return without it 
4 Little affect either way 

( 21 } IF YOUR SCHOOL DOES NOT HAVE A CRECHE , WOULD YOUR CHILD (REN } HAVE USED ONE 
IF IT HAD BEEN THERE? 

1 = Does not apply ( no children, children older,  school has creche } 
2 = Regularly 
3 Occasionally 
4 = Not at all 

( 22 )  I F  YOU HAVE TO PAY FOR CHILD-MINDING WHILE YOU ATTEND CLASSES OR STUDY , HOW 
DOES THIS AFFECT YOUR HOUSEHOLD INCOME? 

Does not apply 
2 A minor expense 
3 A significant expense 
4 A major expense 

( 23 )  AS A N  ADULT STUDENT , HAVE YOU BEEN INVOLVED WITH ANY SCHOOL ACTIVITIES OTHER 
THAN CLASSROOM ACTIVITIES , SUCH AS RECREATIONAL OR CULTURAL ACTIVITIES? 

1 = Often 
2 Occasionally 
3 = Not at all 

( 24 } HAVE YOU USED THE ADULT COMf�ONROOM THIS YEAR? 

Regularly 
2 Fairly often 
3 Occasionally 
4 Not at all 

( 25 }  HOW DESIRABLE D O  YOU CONSIDER A COMMONROOM T O  BE FOR ADULT STUDENTS? 

Very . desirable 
2 Desirable 
3 Neither desirable nor undesirable 
4 Undesirable 
5 Very undesirable 
6 = Not sure 

( 26 )  HOW DESIRABLE I S  I T  THAT THIS COMMONROOM SHOULD BE FOR ADULT STUDENT USE ONLY? 

= Very desirable 
2 = Desirable 
3 = Neither desirable nor undesirable 
4 = Undesirable , school pupils  should be able to use it too 
5 = Very undesirabl e ,  school pupils must be able to use it too 
6 = Not sure 
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D 

D 

D 

D 

D 

D 

D 



( 27 ) COULD YOU PLEASE EXPLAIN YOUR REASONS FOR YOUR CHOICE IN QUESTION 26? 

(28 )  WITH  THE OTHER ADULT STUDENTS AT YOUR SCHOOL , HAS CONTACT WITH THEM BEEN 
GENERALLY 

1 = Frequent and helpful 
2 = Frequent but not very helpful 
3 = Frequent but neither helpful nor unhelpful 
4 I nfrequent but helpful 
5 = I nfrequent and not very helpful 
6 = I nfrequent but neither helpful nor unhelpful 
7 = No association with other adult students 

(29)  HOW HAVE THE SOCIAL ATMOSPHERE AND DISCIPLINE OF SCHOOL THIS YEAR AFFECTED 
YOUR RE-ADJUSTMENT TO SCHOOL? 

= Made it easier 
2 = Made it harder 
3 = Have had no effect 
4 = Don ' t  know 

( 3D )  HOW HAS THE CONTENT O F  THE CDURSE ( S )  A T  SCHOOL THIS YEAR AFFECTED YOUR 
RE-ADJUSTMENT TO SCHOOL? 

1 = Made it easier 
2 = Made it harder 
3 = Has had no effect 
4 = Don ' t  know 

( 31 ) HOW HAVE THE METHODS AND STYLES OF TEACHING AT SCHOOL THIS YEAR AFFECTED 
YOUR RE-ADJUSTMENT TO SCHOOL? 

1 = Made it easier 
2 = Made it harder 

· 3 = Have had no effect 
4 = Don ' t  know 

(32)  HOW WOULD YOU DESCRIBE THE ATTITUDES OF THE TEACHERS WITH WHOM YOU HAVE HAD 
MOST TO DO AS AN ADULT STUDENT? 

1 = Always very helpful 
2 � Generally very helpful 
3 = Generally fairly helpful 
4 = Generally rather unhelpful 
5 = Generally very unhelpful 
6 = Always very unhelpful 

(33)  HAVE YOU FELT THE ATTITUDE OF THE SCHOOL ' S  ORDINARY STUDENTS TOWARD YOU TO BE 
GENERALLY 

1 Friendly 
2 = Tolerant 
3 = Distant/unsociable 
4 = Hostile 
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( 34 )  HOW WOULD YOU DESCRIBE THE ADVICE AND GUIDANCE YOU RECEIVED IN EACH OF THE 
FOLLOWING AREAS WHEN YOU WERE PLANNING TO COME BACK TO SCHOOL AND IN THE 
FIRST WEEKS BACK? 

Use the following code , placing a number in EACH box : 

1 Excellent 
2 Sati�factory 
3 Neither satisfactory nor unsatisfactory 
4 Unsatisfactory 
s No advice given although it should have been 
6 No advice given nor was it required 
7 Doe'S not apply 

Content of the course (s )  you wished to take . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

The level of difficulty of the course ( s )  you wished to take . . . . . . . . , . . . . . . . . . . . . . . . . .  . 

The amount of work involved in the course( s )  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  0 0  . . . .  0 0  0 0 :. 

The amount of homework required in the course ( s )  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Planning of a course leading towards your chosen goal . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

The range of subjects available and the levels to which they can be taken . . . . . . . . . .  . . 

The. requirements for external examinations and/or Accrediting . . . . . . . . . . . . . . . . . . . . . . . . . . 

The requirements for entry to further study. ( such as University,  Technical 
Institute , Community College , Teachers College ) . .  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . .  

How t o  study . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

How to r evise for examinations . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Your rights and obligations as an adult student . . . . . . . . . . . . . . . . . . . . . . . . . .  _ . . .  _ . . . . . . . . .  . .  

Financial assistance available for adult students 

Guidance facilities available at the school 

Any other area you feel that you should have received advice on ( STATE ) 
-----

( 35 )  HOW HAVE THE OTHER MEMBERS O F  YOUR FAMILY RESPONDED TO YOUR GOING BACK T O  SCHOOL? 
HAVE THEY BEEN GENERALLY 

1 Very much in favour 
2 In favour 
3 Not concerned one way or the other 
4 Against it 
5 Very much against it 
6 Does not apply 

( 36 )  HOW HAVE YOUR CLOSE FRIENDS RESPONDED T O  YOUR GOING BACK T O  SCHOOL? HAVE THEY 
BEEN GENERALLY 

1 Very much in favour 
2 In favour 
3 Not concerned one way or the other 
4 Against it 
5 Very much against it 
6 Does not apply 

( 37 )  HOW DESIRABLE IS  IT  THAT THERE IS A N  ADULT DEAN WITH RESPONSIBILITY FOR ADULT 
STUDENTS? 

Essential 
2 Desirable 
3 Neither desirable nor undesirable 
4 Undesirable 
5 Totally uneccessary 
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( 3B ) THE FOLLOWING QUESTION .. ASKS YOU TO MAKE TWO TYPES OF ASSESSMENT : 

FIRST , IT ASKS YOU TO ' RATE ' THE DESIRABILITY OF VARIOUS CHARACTERISTICS WHICH 
AN ADULT DEAN SHOULD HAVE;  and, 

SECOND , IT ·ASKS YOU TO ' RATE ' YOUR PRESENT ADULT DEAN FOR EACH OF THESE SAME 
CHARACTERISTICS . 

In the LEFT HAND BOXES , 
using the scale below, 
how desirable are the 
characteristics of an 
Adult Dean listed 
below? 

In the RIGHT HAND BOXES,  
using the scale below, 
which of these following 
characteristics did your 
Adult Dean this year 
possess? 

1 Very desirable 1 = Yes 
2 Desirable 2 =  No 
3 Neither desirable 3 =  Don ' t  know 

nor undesirable 4 =  Don ' t  wish to give 
4 Undesirable an opinion 
5 Very undesirable 
6 No opinion 

PLACE A NUMBER IN EACH OF THE BOXES BELOW 

CHARACTERISTICS AN ADULT DEAN SHOULD 
HAVE/BE 

MY DEAN THIS YEAR 
IS/DID HAVE 

A qualified teacher . . . . . . . . . . . . . . . . . . . . .  . D 
Counselling/guidance experi2nce . . . . . . . . . . .  . D 
Children of his/her own . . . . . . . . . . . . . . . . . . .  . D 
Had recent study experience 
of .his/her own . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . D 
Married D 
Compassionate . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . . D 
Understanding . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . D 
Readily approachable . . . . . . . . . . . . . . . . . . . . . . . . . . D 
Friendly . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . D 
Readily available with time 
to listen and C\dvise . . . . . . . . . . . . . . . . . . . . . . . . . . .  . D 
A good 1 listener 1 • • • • • • • • • • • • • • • • • • • • • • • • • • • • • D 
A man . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . D 
A WOI!lan . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . .  D 
A ' younger ' person , say under 
30 years 1 of age . . . . . . . . . . . . . . . . . . . . .  . D 
An ' older ' person, say over 
30 years 1 of age . . . . . . . . . . . . . . . . . . . . . . . . . . .  . D 
' Chasing ' you up if you are 
missing classes . . . . . . . . . . . . . . . . . . . . . . . . . .  . D 
Knowledge of the course ( s )  
available a t  the school . . . . . . . . . . . . . . . . . . .  . .  D 
Any other characteristics ( STATE ) ______ __ D 
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( 39 )  DURING THIS YEAR , HAS YOUR CONTACT WITH THE ADULT DEAN BEEN 

1 Frequent and helpful 
2 Frequent but not very helpful 
3 Freq�ent but neither helpful nor unhelpful 
4 Infrequent but helpful 
5 Infrequent and not very helpful 
6 Infrequent but neither helpful nor unhelpful 
7 No association with Adult Dean 

( 4 0 )  HOW WOULD YOU DESCRIBE YOUR ATTENDANCE A T  SCHOOL THIS YEAR? 

Excellent , hardly missed a class 
2 Average , missed a few classes 
3 Below average , frequently missed classes 
4 Well below average , missed more classes than attended 

(4 1 ) WHAT WERE THE REASONS FOR YOUR ABSENCES? 

Use the following code , placing a number in EACH box : 

Major reason 
2 Minor reason 
3 Not a reason 

Own illness . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Family illness ( STATE whether spouse/partner or children ) -----------------------

Own injury . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Family injury ( STATE whether spouse/partner or children )-----------------------

Job commitments . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Lost interest in school . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Family commitments , such as child care . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . .  . 

Found subject ( s )  more difficult than expected . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Found it too difficult to adjust to being ' back at school ' . . . . . . . . . . . . . . . . . . . . . . . .  . 

Pressure from family ( STATE which family member/s)  -----------------------------

Pressure from friends . . . . . . . .  . 

Activities outside school took priority ( STATE ) ----------�--------------------

Became frustrated with progress at school . . . . . . . . . . . . . 

Became frustrated with school/teacher/pupils/adult students ( STATE which ) ______ __ 

The 1 novelty 1 wore off and it was no longer enjoyable . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Couldn ' t  be 1 bothered 1 • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

Other reason ( STATE ) __________________________________________________ _ 

( 42 )  ON  THE BASIS OF  YOUR OWN EXPERIENCE , WOULD YOU BE  LIKELY TO  RECOMMEND TO  OTHER 
INTERESTED ADULTS THAT THEY SHOULD USE THIS OPPORTUNITY TO BE AN ADULT DAY 
STUDENT? 

Yes , definitely 
2 Yes , probably 
3 Not sure , yes and no 
4 No, probably not 
5 No , definitely not 
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( 44 ) THE FOLLOWING PROBLEMS OR DIFFICULTIES HAVE E:O:l':N REPORTED BY ADULT STUDENTS . 
SOME OF THEM MAY BE ONES YOU HAVE EXPERIENCED DURING THIS YEAR . PLEASE READ 
EACH ONE CAREFULLY , THEN MAKE TWO RESPONSES : 

The SERIOUSNESS How often the 
of the problem problem OCCURRED 
for you this during the year , 
year , using this using this scale 
scale below: below: 

1 Serious 1 = Often 
2 Moderate 2 =  Sometimes 
3 Minor 3 = Rarely 
4 Not a problem 4 =  Never 

PLACE A NUMBER IN EACH BOX BELOW 

PROBLEM/DIFFICULTY SERIOUSNESS OCCURRED 

Major changes in domestic routine required 
to attend school _ . . . . . . . .  _ _  . . _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ . _ _ _ _ _  . _ _  _ 

Major changes in domestic routine required 
to do homework/ study _ _ _  . _ _  . _ _ _  . _ _ _ _ _ _ _ _ _ _ _ . _ _ _ _ _ _ _ _ _ _  _ 

Obtaining suitable care for pre-school 
children while attending class . . .  _ _ _  . . . .  _ _ _  . . . _ . . . . 

Obtaining suitable care for school children 
while attending class . _ _ _ _ _ _ _  . _ _ _  . _ _ _ . _ _  

Having to select subject(s) , not from choice, 
but because of family co11111itments _ _ _ _ _ _  . _ _ _ _ _ _ _  . _ _  . .  

Having to select subject ( s ) ,  not from choice , 
but because of job commitments 

The time available to spend with family was 
reduced by school and homework requirements . . . . . . . . .  . .  

The time available to spend with friends was 
reduced by school and homework requirements . . . . . . . . .  . 

Family were unsupportive of the return to 
school . . . _ . . . . _ _  . _ _ _ _ . _ . . . .  _ _  . _ _ _  . _ . .  _ . . . . . . . . _ 

F riends were unsupportive of the return to 
school . . .  _ . . . . . . . . . . . . . . . .  _ . . . . . . . . . . . . . . . . . . . . 

Family were unsupportive in the domestic chores 
to enable you to complete homework or attend 
class 

Friends were unsupportive in the domestic chores 
to enable you to complete homework or attend 
class 
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( 4 4 )  Cont .  ' SERIOUSNESS ' SCALE ' OCCURRED ' SCALE 

1 Serious 1 = Often 
2 Moderate 2 =  Sometimes 
3 Minor 3 =  Rarely 
4 Not a problem 4 = Never 

PLACE A NUMBER HJ EACH BOX BELOW 

PROBLEM/DIFFICULTY SERIOUSNESS 

Loss of social contacts/activities . . . . . . . . . . . . . . . . . . .  . 

Loss of recreational/interest activities . . . . . . . . . . . . . . 

Loss of contact with friends because of the 
time required for your study . . . . . . . . . . . . . . . . . . . . . .  . .  

Loss of contact with friends because of their 
l2ck of understanding/interest in your return 
to schcal 

Income reduced below •·support 1 level by 
having to 1 survive 1 on a very small benefit . . . . . . . . . . .  . 

Having to ' borrow ' money from relatives in 
order to remain at school . . . . . . . . . . . . . . .  .' . . . . . . . . . . . . 

Having to ' borrow' money from other sources 
in order to remain at school ( f rom any other 
source than a re la ti ve) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Cost of textbooks and other school costs . . . . . . . . . . . . . . .  . 

Problems with finding enough time to cope with 
homework/study requirements outside of school 
hours due to family commitments . . . . . . . . . . . . . . . . . . . . .  . 

Problems with finding enough time to cope with 
homework/study requirements outside of school 
hours due to job commitments . . . . . . . . . . . . . . . . . . . . . . . .  . . 

Experienced difficulties in relating to the 
teacher ( s) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Experienced difficulties in relating to the 
school-age students . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Experienced difficulties in relating to the 
other adult students . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Found that the skills required for studying 
were 1 rusty ' or lacking . . . . . . . . . . . . . . . . . . . . .  . 

Did not know how to revise for examinations . . . . . . . . . .  . 

Did not know such examination skills as how 
to interpret or answer questions . . . . . . . . . .  . 

Found it difficult to approach the teacher ( s )  
for help o r  advice . . . . . . . . . . . . . . . . . . . . . . . . . . . . • . .  

The teacher (s )  were unwilling to give help or  
advice . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

The teacher (s )  were unwilling to make an 
' allowance '  for the problems of adult students 

Teacher ( s )  had to spend time on ' discipline ' 
which meant less time available for teaching 
the content of the course . . . . . . . . . . . . . . . . . . . . . . . .  . 
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( 4 4 )  Cont. I SERIOUSNESS I SCALE 

Serious 
2 Moderate 
3 l"'inor 
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' OCCURRED ' SCALE 

Often 
2 Sometimes 
3 Rarely 

4 Not a problem 4 Never 

PLACE A NUMBER IN EACH BOX BELOW 

PROBLEM/DIFFICULTY SERIOUSNESS OCCURRED 

Teacher ( s )  absent from class without warning 

The ' content ' of the subject ( s )  was more 
difficult than expected . . . . . . . . . . . . . . .  . 

The ' content '  of the subject ( s )  became boring . . . . . . .  . 

The ' content ' of the subject { s )  was very 
different from what was expected . . . . . . . . . . . 

The ' content ' of the subject ( s )  was not as 
useful as hoped for . . . . . . . . . . . . . . . . .  . 

Tne lack of a study-area at school meant there 
was no place in which to do homework/study . . . . . . . .  . 

The lack of a study-area at home meant there 
was no place in which to do homework/study 
away from the family . . . . . . . . . . . . . . . . . . . .  . 

The times of the classes were inconvenient . . . . .  . 

There was a lack of communication of important 
information from the school . . . . . . . . . . . . . . . . . . . . . .  . 

There was a lack of forewarning about changes 
· to the timetable . . . . . . . . . . . . . . . . . . . . . . . .  . 

Would arrive for class and find that the time 
or location had been changed without warning . . . . . .  . 

Would arrive for class and find that they were 
doing something which did not require you to 
be there . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

It was difficult getting time off from work in 
order to attend class . . . . . . . . . . . . . . .. . . . . . . . . . . . . .  . 

The class was " too big which meant that the 
teacher could not spend enough time with 
individual students . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

The class was very noisy which made it hard to 
concentrate and do the work . . . . . . . . . . . . . . . . . . . . .  . 

It was difficult remembering the timetable . . . . . . . . . . . 

It was difficult remembering the location of 
various classes . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Became ' worried ' and nervous before exams and 
found this upsetting . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

The stress of the work became personally 
disruptive . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

My stress from the work had a bad effect upon 
those a round rne . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Did not appreciate being treated as a school pupil . . . .  
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( 44 ) Cont. ' SERIOUSNESS '  SCALE 

Serious 
2 Moderate 
3 Minor 
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' OCCURRED ' SCALE 

1 Often 
2 Sometimes 
3 Rarely 

4 Not a problem 4 Never 

PLACE A NUMBER IN EACH BOX BELOW 

PROBLEM/DIFFICULTY SERIOUSNESS OCCURRED 

It was difficult to accept the attitudes of 

the school-age pupils toward the school 
and the teachers . . . . . . . . . . . . . . . . . . . .  . 

I t  was difficult to accept the attitudes of 
the school-age pupils toward their work . . . .  

D D 

D D 
The teacher ( s )  showed a lack of understanding 

of the way in which adult students should 
be taught . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 0 . . . . . . . . . . . 0 

The teacher ( s )  showed a lack of understanding 

· of the way in which adult students should 
be treated . . . . . . . . . . . . . .  . . . . . . . .  0 

Became less ' patient ' with family because of 
the ' pressures ' of work , especially at such 
times as examinations . . . . . . . . . . . . . . . . .  . . . . . . D 

Became less ' patient ' with friends because of 
the ' pressures ' of work , especially at such 
times as examinations . . . .  

Re-adjusting to sitting in a classroom again 
was difficult 

Lost ' interest ' in subject ( s )  during the year 
and found things 1 boring 1 • . • • • • • • • • • • . • • • • • • • • •  

Transport to and f rom school in order to attend 
classes was difficult . . . . . . . . . . . . . . . . . . . . . . . . . . 

Reduction in income through not being able to 
have a job as well as attend school caused 
problems . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Found the more ' relaxed discipline ' at school 
nowadays difficult to accept . . . . . . . . . . . . . 

Had to wait until after children had gone to bed 
before could do homework/study . . . . . . . . . . . . . . . . . .  . 
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THERE MAY BE OTHER ' PROBLEMS ' OR ' DIFFICULTIES ' ,  NOT 
L ISTED HERE , WHICH YOU ENCOUNTERED DURING THE YEAR , OR , 
YOU MAY WISH TO MAKE SOME GEf�ERAL COMMENTS UPON THIS 
ARE A .  PLEASE USE THE REMAINING SPACE FOR THESE. 
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( 4S )  A NUMBER OF  SUGGESTIONS HAV� BEEN MADE AS  TO THE WAYS IN WHICH IMPROVEMENTS 
COULD MAKE THINGS ' EASIER ' FOR ADULT STUDENTS RETURNING TO SECONDARY SCHOOL . 
SOME OF THESE ARE L ISTED BELOW. FOR EACH ONE , COULD YOU ' RATE ' THE DEGREE 
TO WHICH THE ,CHANGE IS  ' DESIRABLE ' .  

Use the following code, placing a number in EACH box : 

1 Very desirable 
2 Desirable 
3 Neither desirable �or undesirable 
4 Undesirable 
S Very undesirable 
5 Not sure 

Refresher or ' crash ' 1 -2 week course for adult students in their 
chosen subject(  s )  before the beginning of the school year . . . . . . .  _ . . . 

Better supply of information to adult students regarding the 
content of the course ( s )  . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _ . . 

Better supply of information to adult students regarding the 
work-load of the course (s )  . . . . . . . . . . . . . . . . . . . . . . . . . . .  . 

Counselling services available , and designed, for adult students . . . . . . . . . . . . . . . .  . 

Adult students to receive tf"le full Standard' Tertiary Bursary . . . . . . . . . . . . . _ . . . . . . . . 

Classes for adult studpnts only . . . . . . . . . . . . . . . . . . . . . . . . . . 

Training of teachers in adult education so as tD make them more 
aware of the requirements of teaching adult students . . . . . . . . . . . . . . . . . .  . 

Training of the Adult Dean so that he/she is more aware of the 
requirements of adult students 

An extra time allowance for the Adult Dean so that he/she is 
readily available to adult students . . . . . . . . . . . . . . . . _ . . .

. 
_ . . . . . _ _  . .  _ . . . . .  _ . . . . 

The provision of creche facilities at the school . . . . . . _ . . . . .  . 

A fixed timetable so that you know for the entire year when you 
are required at school . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

Workshops in study skills for adult students . . . . _ . . . . . . _ . . . .  _ . . .  _ . . . . . _ . . . . . . . . . . . 

Workshops in examination skills for adult students . . . . . . _ . _ . . . _ . . . . . _ . . . .  , . . . . . .  . 

Better communication to the adult students regarding information 
from the school . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 

( 46 )  CAN  YOU MAKE ANY FURTHER SUGGESTIONS AS  TO WHAT COULD BE  DONE IN  ORDER TO  
IMPROVE/CHANGE THE SYSTEM SO  THAT IT  MAY BETTER CATER FOR �DULT STUDENTS 
WHO WISH TO RETURN TO SECONDARY SCHOOL? 
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( 4 7 )  A S  YOU LOOK BACK UPON THE YEAR , I F  YOU HAD KrJOWi'J WHEN YOU FIRST ::JENT T O  E�JROL 
WHAT YOU NOW KNOW HAVING COMPLETED THE YEAR , WOULD YOU STILL RETURN AS AN 
ADULT STUDENT? 

1 = Yes , definitely 
2 = Yes� probably 
3 = Not sure ,  yes and no 
4 = No , probably not 
5 = No,  definitely not 

( 4 B )  COULD YOU PLEASE EXPLAIN THE REASONS FOR YOUR ANSWER T O  QUESTION 47? 

( 4 9 )  IF  YOU HAVE ANY OTHER COMMENTS YOU WOULD LIKE T O  MAKE, EITHER O N  YOUR 
EXPERIENCES AS AN ADULT STUDENT OR ON ANY OF THE QUESTIONS CONTAINED IN 
THIS QUESTIONNAIRE OR YOUR ANSWERS TO THEM , PLEASE MAKE THEM BELOW. In  
particular ,  if any of the questions did not fit your experiences or opinions 
and you think your answer could be misleading , give the number ( s )  of the 
question ( s )  and explain. Also , if there are any questions you think should 
have been asked , but were not ,  explain why . 
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Page 20. 

D 

NOW T H A T  YOU HAVE C01'1PLETED THE QUES T I ONNA I R E ,  PLEASE CHECK TO S E E  THAT YOU 
HAVE ONE NU��BE R  I N  EACH BOX , EXCEPT FOR T HOSE QUE S T I ON S  \1/HE R E  I T  I S  APPROPR I AT E  
FOR YOU TO LEAVE BLANKS . THANK YOU FOR YOUR COOPERA T I ON .  
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APPEND I X  G 

S EM I - S T R U C T U R E D  I N T E RV I EW S C H E D U L E S  



AN E X P L A N A T O R Y  NOT E 

Thi s  Appendix contains the two sets of semi -structured interv i ew 

schedules uti l i sed i n  the research . 
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The f irst three s chedules a r e  thos e  adopted as the ' end-of -term ' 

i nterviews ( se e , Chapter 2 )  with the adu l t  students . The que s ti on s  

adopted , derived f rom t h e  ongoing ana l y s i s  o f  t h e  data , wer e  des i gned 

to provide a bas i s  for open-ended discus s i on . 

The interview s chedules adopted for the teacher i nterviews a r e  a l so 

provided i n  the present append i x .  Here again , the intention w a s  t o  

generate d i scus s i o n . 

I n  both s i tuat i on s , then , the se interv i ew s chedules provided a ' core ' 

of common que s t i on s , around which a mor e  extens i ve interview was based 

in which a var i e t y  of i s sues were focu s s ed upon . 



I NT E RV I EW S C H E D U L E  O N E : 

TERM ONE 

1 .  I n  gene r a l  terms , what has the f i rst Term been l ik e ?  

2 .  What aspects have g i ve n  you the most satis faction? 

3 .  Wha t  aspects have g i ven you the most di ssati s f ac t i on ?  

4 .  Wha t  ach i evements do you f e e l  you have made ?  

5 .  Wha t  changes have occurred within your se l f ?  

6 .  How have the teachers reacted to you , and you to them? 

7 .  How have the school pupi l s  reacted to you , and you to them? 
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8 .  How have the other adu l t  students reacted to you , and you to them? 

9 .  Wha t  have been the ma j o r  probl ems or di f f icult i e s  during the term, 
e i ther a t  school or outs ide schoo l ?  

10 . What are your expectation s  for next term? 

1 1 . Any general comments about the term ,  or your expe r ience s ?  



I N T E RV I EW S C H E D U L E  

TERM TWO 

1 .  Wha t  h a s  the second Term been l ike? 

Two : 

2 .  Have there been any par t i c u l a r  events or occa s i on s  wh i ch have 
s tood out , at school or outs i d e ?  

3 .  De s c r i be your relationships with the pupi l s ?  

4 .  Describe your rel ationships wi th the teachers? 

5 .  Des c r i be your relat ionships with the other adu l t  studen t s ?  

6 .  Who has had the greatest i n f l uence upon you thi s year? 

7 .  Coul d  you describe for me what being an adult student means , 
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a n d  t h e  ways i n  whi ch i t  has a f f ected you at s chool a n d  outs ide? 

B .  H ow woul d  you describe the actual expe r i ence of being h e re in 
school and in the c l a s sroom? 

9 .  I n  what ways doe s  thi s  des c r i pt i on d i f f e r  from what you expected 
at the beg inning of the year? 

10 . What a r e  your expectations f o r  n ext term? 

1 1 . Any g eneral comments you wou l d  l i ke to make? 



I N T E R V I EW S C H E D U L E  

TERM THREE 

1 .  What has thi s  Term been l ike? 
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T H R E E : 

2 .  I n  general terms , what has th� year been l i ke for you? F i r s t , 
at schoo� ? 

3 .  Second , what has the year been l i ke for you outs i d e  s choo l ? What 
i n f luences has your return had on , say , your home l i f e , soc i a l  
l i fe ,  and areas l ike that ?  

4 .  I n  v iew o f  what you hoped t o  achi eve thi s year , what achievements 
have you made? 

5 .  Wha t  have emerged as the important i s sues and events for you 
dur ing the year? 

\•Jith the next group of questions , I would l i ke you to a l so comment upon 

any improvements or changes that could be made concern i ng thes e  areas : 

6 .  How have you found the s chool and c l a s s room s i tuation ?  

7 .  How have you found the teachers and the Adult Dean? 

8 .  How have you f ound the pupi l s ?  

9 .  How have you found the other adul t  students ?  

Now, t h e  l a s t  three question s : 

1 0 . What has your i nvolvement i n  my research meant as f a r  a s  you 
were concerned? 

1 1 .  A s  f a r  a s  you can , how wou l d  you compare your expe r i ences t h i s  
year a s  an adu l t  studen t  w i th your expe r i ences a s  a s chool-aged 

pupi l ?  

1 2 .  Any genera l comments you wou l d  l ike to make? 



T E A C H E R  I N T E RV I EW :  

SCHEDULE ONE : JUNE 

1 .  How long have you been teach i ng? 

2 2 2  

2 .  Do you have a Pos i t i on of Re spon s i bi l i ty ( P . R ) , and i n  what area? 

3 .  What propQrtion o f  your teach i ng load i nvolves c l a s s e s  w i th 
adu l t  student s ?  

4 .  What i s  the l ength of your experi ence i n  teaching adu l t  stude n t s ?  

5 .  What i s  your pe rcept i on of the attitude of sta f f  to adu l t  
students i n  the s choo l ?  

6 .  What i s  your persona l atti tude towards adu l t  students i n  the 
c las sroom? 

7 .  How are adult students ass igned to your c l a s s e s ?  Do you request 
to have them, have ' no say ' i n  the matter , or is  there some other 
pract i c e  whi ch is adopted? 

8 .  What ' ad j ustments ' have you made , i f  any a re neces s ary , to the 
teaching of adul t  s tudents ?  

9 .  What advantages do you see i n  having adul t  students i n  the 
c l a s s room? 

1 0 . What d i s advantage s  are there i n  having adult students i n  the 
c l a s s room? 

1 1 . How .do the pupi l s  reac t , treat , re spond , and i nteract w i th the 
adul t  student s ?  

1 2 .  What probl ems or d i f f i culties do you con s i de r  whi c h  i n f l uence 
adu l t  student work in clas s ,  or outs ide s chool ?  

1 3 .  Do you make any ad j us tments for these s i tuati on s ?  

1 4 .  Who , f rom thi s  year ' s  group , do you have i n  your c l a s s e s ?  Woul d  
you l i ke. t o  comment on each i ndividua l ?  

1 5 .  How would you rate the scheme prov i d i ng for adu l t  admi s si o n s ?  
Any changes whi ch y o u  woul d  l ike t o  see implemented? 
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T E A C H E R  I NT E RV I EW :  

SCHEDULE n�o : NOVEMBER 

1 .  As f a r  a s  the adul t  students a r e  concerned , do they create any 
di f f i cu l t i e s  in t e rms of d i s c i p l i ne in the cla s s ?  

2 .  In terms of the content of the cour s e , are ther e  any particular 
di f f i cu l t i e s  exper i enced by the adult student s ?  For i nstance , 
in the i r ' ' abi l i t i e s ' ,  background , or ' constra i n t s ' upon them? 

3 .  How wou ld you descr ibe the i r  pa rticipation in c l a s s , such a s  
dur ing discussions , or other g roup and individu a l  activ i t i e s ?  

4 .  How would you des c r i be the attitudes of the pupi l s  towards the 
adu l t  s tudents , and the form o f  interact ions between them? 

5 .  What i s  the i n f luence o f  adu l t  students upon pup i l s ?  

6 .  What i s  the i n f l uence o f  pupi l s  upon adu l t  students ?  

7 .  Do you provide , or have you been reque sted to provide , any f o rm 
of extra a s s i stance , ' couns e l l i ng ' ,  or s imi l a r , to the adul t  
students? 

8 .  Would you l ike to commen t  upon each o f  the ind i v i dua l s  you have 
taught thi s  year? 

9 .  Any general comment s ,  o r  sugg e s t ions , you would l ike to make 
regarding adult student s returning to s chool ? 
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2 2 5  

T H E  P U P I L  V I EW 

REPORT ON ADULT STUDENTS : 

By : L .  R ichards , Form Seven, Makora Col lege 

My f i r s t  contact with adu l t  students wa s i n  the 5th Form German c l a s s . 
The y  were no d i f f erent from us - they s trugg l ed with the grammar a s  
much a s  w e  did ; made the s ame sort of mi stakes a s  w e  did ; and pas sed 
the t e sts as we d id .  Thi s  made them appea r  h uman ( later we came to the 
conc l u s ion that they actua l ly were human ) .  
Thus we were prepared to meet adu l t  students i n  the 6th Form . The 
troub l e  was that the adults are di f ferent each year so we started the 
" breaking in" rout i n e  agai n .  At f i rst we l aboured under the impres s i on 
that they ' d  act a s  ' cl a ss guardians ' when the teacher l e ft the room and 
so regarded them with s ome suspi c i on . However we soon d i s covered ( much 
to our rel i ef ) that when the teacher l e f t  the room they began tal k i ng 
about other things l i ke the rest of us . 
Because there are many adult students f l oating around the s chool a pup i l 
gets to hear a wide var iety of excuse s  that no full  time student wou l d  
dream o f  using ( e . g . , ' sorry I ' m l ate , h a d  to drop my husband o f f  a t  
work , take the dog t o  the v e t  t o  see i f  i t  rea l ly doe s  have mumps , s top 
the chi ldren skinn i ng the cat . • •  ' )  
Apart from the usual advantage s  such as an a l l round v i ew on sub j ec t s , 
a more mature outlook on wor l d l y  problems ( often solved i n  c l a s s t ime ) 
and the experience o f  worki ng with older peopl e ,  adult students o f ten 
bring f un into c l a s s  w i th the i r  var i ed excuses and seemi ngly never 
end i ng supply of household anecdotes . Another ad�antage ( though o f ten 
thought of as a d i sadvantage at the time ) is  that of c l a s s  average s .  
Adul t  students have an annoying habit of ra i s i n g  the averages mak i ng u s  
poor students work twi c e  as hard t o  keep up ( I  sometimes wonder i f  that ' s  
the rea son the sta f f  a r e  so keen on having them . 
When I was asked to write th i s  art i c l e  I was stuck for ideas . The rea son 
for thi s  was s impl e :  Adult students are taken almost for g ranted in c l a s s  
and provoke a s  much d i s cu s s i on and ' s ide-track i ng ' o f  the teacher a s  the 
pupi l s . 
The ma i n  advantage of having adult students i n  one ' s  c l as s ,  pure l y  f rom 
the point of view o f  the pupi l s ,  i s  that adu l t s  genera l l y  have the i r  
homework compl eted on t ime and usua l l y  a l low u s  to copy i t  - and t h i s  i s  
an advantage indeed . 

( Report prepared b y  L .  Richards, for inclusion in School Magazine. 

Provided by the Dean of Adul t  Students) 
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A s  indicated 1n Chapter Two 1 , consideration o f  the h i s torical 

antecedents of fie ld re search methodo log i e s  serves : to locate the 

present research 1n i t s  historic context ; acknowledge s the influence 

of an extensive and diverse literature , and ; provides a wider range 

of ins ight s , both 1n terms of methodo logy and interpretation,  than 

availab le should  the researcher adhere to a s ing le area of app l ication 

such as within educational setting s . Certainly, whi l e  the app l i ca tion 

of field research methodologies to educational sett ings has undergone 

cons iderable g rowth over the pas t two decades , there appears to have 

been infrequent ( fo r  ins tance , Burges s ,  1 98 1 c )  efforts  at de s c r ib ing 

e i ther the historical context and antecedents o r ,  as De lamont ( 1 98 1 ) 

and De lamont and Atkinson ( 1 980 ) argue , in exp loring app lications  from 

other social s e t t ings . Furthermore , as  indicated by F igure 1 ,  there 

has developed to some extent two relatively separate ' trad i t ions ' o f  

field re search 1 n  educat ional s e t t ings : the predominantly 

anthropological t radition o f  American research and the soc io logi ca l ly 

based British t radition ( se e ,  Cocklin,  1 98 5b ;  Delamont and Atkinson,  

1 980 ) . 

It  was from such cons iderations , ow1ng much to an ini t ial  imp e tus  

and direction p rovided by  the account o f  Burgess ( 1 98 2b ) , and the 

dearth of methodological descript ion 1n much of the l i terature 

pertaining to educational settings , that the author turned to the 

antecedent literature and its app lications 1n a variety of social  

contexts .  This , in turn , leads to the following .overview o f  field  

research methodo logies as they have deve loped historically,  and in 

app lications through a variety of soc ial s e t t ings . 

HI STORI CAL ANTECEDENTS 

Delimiting a ' point of orig in ' for field research app roaches 

encounters the ini t ial difficulty that observational techniques have 

This appendix provides an adapted version of a paper presented at the Annual 

Conference of the New Zealand Association for Research in Education, Auckland, S-8 December 

( Cocklin, 1 985b ) .  
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their  foundations 1n  antiqu ity and , indeed,  may be as  old  as the t ime 

at which language development enab led the i r  oral transmi s s ion . As a 

' point o f  departure ' ,  howeve r ,  Doug las  ( 1 9 7 6 )  identifies  one o f  the 

fir s t , and arguab ly still  one of the best , examp les  as Thucydide s '  

account o f  the Peloponnes ian wars  wri tten in the f ifth century B . C .  

As an Athenian General dur ing these wars , Thucydides p rovides an 

' ins ide r ' account based upon part icipant observation recorded in h i s  

diary ( ' fie ld notes ' )  kept at the t ime . Further : 

He was concerned wi th the problems of 'personal bias ' ,  the 
probl ems of unreliab l e  intervi ew da ta, and the necessi ty 
of cross-checking da ta and in terpre ta tion whi ch we are 
concerned wi th today in our investiga ti ve research . 

(Doug las , 1 9 76 , p . 39 )  

I t  1 s  on this bas i s ,  that this work may be located a s  the ' fi rs t ' 

on the ' fami ly t ree ' ( Figure 1 )  of field research methodo logies 

exhibi t ing ,  as  it  doe s ,  some o f  the characteristic s t rategies . 

Increas ingly ,  the ' field report s '  which followed took the form o f  

' outsider ' accounts  such as  the de s c riptive reports  o f  ' foreign 

people s ' encountered by such as exp lorers , traders , mis s ionaries ,  and 

coloni s t s . Such account s were to dominate the literature , perhaps 

reaching their  peak during the period o f  European exp loration and 

co lonization,  up to the late nineteenth century ( see , Conkl in , 1 96 8 ) . 

As Wax ( 1 97 1 ) and Urry ( 1 98 5 )  argue , much of the early nineteenth 

century anthropo logical writ ing was 

often of the ' b izarre ' and ' exot i c ' 

based upon general observations , 

pract ices of the ' savages ' made 

by such as  traders  and 
. . . 

m1 s s 1onar 1es as  it  was they,  not the 

anthropo log i s t ,  who were 1n contact with other cultural group s . 

These account s often reflected the bias of a co lonial powe r ,  or 

re lig ious perspective , and suffered from a variety of methodo log i ca l ,  

ethica l ,  and theoretical prob lems ( see , Burge s s , 1 98 2b ) . These 

reports by mi ss ionaries , traders , exp lorers , and colon i s t s  were 

considered to reflect the lack of training of these observers  in  the 

r1gours of an academic discipline . During the mid- 1 800 ' s , in an 

attempt to make such second-hand observations more systematic , 

ques tionna ires and ' directions ' were prov ided so as to enab le the non

anthropo logi s t  to collect the ' facts ' the experts back in Europe 

required ( see , Urry , 1 9 72 , 1 98 5 ) . However ,  a number  of difficulties  

remained with these que s t ionnaires  and ' directed observations ' ,  not 
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the least which was the lack o f  direct contact between anthropo lo g i s t  

and ' subj ects ' .  In response ,  a change of perspect ive occurred to 

p roduce the anthropological form o f  field research with which 

d i s cuss ion here is  concerned . As a sub sequent sect ion wil l  show, 

s imilar developments occurred within sociology at the s ame t ime 

although the links to the ' antecedents '  are less d i s t inc t . 

ANTHROPOLOGI CAL BASE 

From an analys i s  of the four editions of the vo lume No t es and 

Queries on Anthropo logy produced between 1 8 70 and 1 9 20 , Urry ( 1 97 2 )  

indicates that the fourth edition repre sented : 

. . .  not so much a gui de for tra vel l ers as a manual of 
advi ce for more highly trained observers ; a handbook for 
a new era of anthropologi cal research to be based on more 
exact  me thods . 

( Urry ,  1 9 7 2 ,  pp . S 1 -5 2 )  

I t  was as part o f  this ' new era ' that anthrop o log i s t s  became more 

involved 1n the field as they sought to collect the ir own data , 

although much o f  the ini t ial  effort s were undertaken by the veranda 

model ( see , Cas s e l l , 1 982 ) in which :  

. . .  researchers summoned indi vidual s  t o  the veranda [ of 
government official or  mis s ionary ] � where they were 
trea ted as spec1mens to be measured� pho tographed and 
questioned for several hours about their language and 
customs . The resul t was tha t  the day- to-day l i ves of the 
people were l argely ignored and few if any first -hand 
observations were made . 

( Burges s ,  1 984a ,  p . 1 2 ) 

Such was the ' drive ' to collect ethnographic data during this 

period that the s t rategy adopted frequent ly invo lved the researcher 

arriv ing at an i s land , taking the required measurement s ,  returning to 

the ship and moving rapidly to the next is land . This phase  was termed 

the gangplank me thod ( Urry, 1 98 5 )  and characterised much 

anthropological re search around the early 1 900 ' s .  

By rej ecting the se  approaches , Mal inowski ( 1 92 2 )  was to propose  a 

methodo logy which has been seen by many commentators ( Conklin,  1 96 8-; 
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Burges s ,  1 984a ; Urry , 1 97 2 ,  1 98 5 )  as  particularly influential i n  the 

deve lopment of present-day field research . Through advocat ing that 

researchers  left the comfort of the ' veranda ' ,  Mal inowski expounded 

the view that res idence in the culture , knowledge of the language ,  

firs t-hand participant observat ions supp lemented by documentary 

methods ,  and recorded fieldnotes , were required so  as to 

. . .  grasp the na t i ve 's  poin t of vi ew� his rela t i on to l i fe, 
to rea l i se his vision of his world .  

(Malinowski , 1 922 , p . 2 5 )  

Although Malinowski was not the first  to conduct partic ipant 

observation, nor to res ide in the culture and adopt the language ( see , 

Holy,  1 98 4 ;  Urry , 1 9 7 2 ,  1 984 , 1 985 ) ,  he was the first  to advocate 
. 

detailing the methodo logy a s  an integral 

research . The work of Malinowski , 

methodological detai l s  1n Argonauts 

component o f  reporting field  

part icularly through the 

of the Wes tern Pac i fi c  

(Malinowski , 1 9 2 2 ) , was to exert cons iderab le influence upon tho s e  

anthropo log i s t s  who were to fo l low . Not ,  however ,  that these  methods 

remained s tatic . As research intere s t s  increas ing ly turned to 

cul tures othe r than those  in Oceania - such as to Africa - Malinowski 

and his s tudents adopted addit ional methods to supplement tho s e  

orig inally proposed . In particular,  a s  Urry ( 1 984 ) indicate s ,  the 

adopt ion of samp ling techniques and specialised skills  in o ther 

discipline s were brought to bear upon such specific  aspec t s  of 

cultural l ife as witchcraft ( Evans-Pritchard,  1 93 7 ) , kinship ( Firth,  

1 9 3 6 ) , family ( Schapera , 1 940 ) , and women ( Kaberry , 1 93 9 ) , as the 

methodo logy was further developed . Furthermore , nor was the research 

confined to the ' other culture ' as researchers also drew upon field 

methodologies 1n the s tudy o f  their  own culture ( Powdermaker ,  1 9 6 6 ) , 

which in turn may be seen as leading 

here termed ' social anthropology ' 

to the development of what is  

( see Figure 1 ) .  However , the 

' ideal ' throughout the se  me thodological deve lopments remained one 1n 

which an individual fieldworker conducted re search in a s ing le culture 

adopt ing techniques of partic ipant observat ion , various interview and 

documentary strategies , supported by other appropriate methods such as  

stat i s t i cal data , recorded in  detailed fie ldnote s . 

On the other hand , the extent to which Malinowski himse lf 

fol lowed the ' ideal ' methodo logy propo sed in Argonau ts is  open to some 
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ques tion . When his widow pub l i shed his private diaries �n the late 

1 96 0 s  (Ma linowski,  1 96 7 )  it  became evident that : 

. . .  Mal inowski had much in common wi th o ther researchers as 
his diary records periods of lonel iness and boredom, 
periods when he ha ted the na ti ves and periods of deep 
depression .  

( Burge s s ,  1 982b , p . 3 ) 

It  i s  from this account that it � s  shown that Malinowski was 

unable to achieve certain aspec t s  of the ' idea l '  methodology . For 

instance , his diary indicates that he could not enti rely ' separate ' 

himself  from his own cultural background , nor could he ' fu l ly 

participate ' �n all aspects o f  the l ife o f  the g roup under 

investigation . Moreover,  the diary records ins tances  where Mal inowski 

indulged in sexual fantasies  about the nat ive women , encountered 

difficulties  �n collecting dat a ,  and experienced p rob lems with the 

general relationship s between himself and the participants .  At the 

same time , while we may wish to rej ec t  some of these  facet s of h i s  

research , the diary account may a l s o  b e  seen as  a comp lement to the 

methodo logical writ ings �n Mal inowk s i ' s  earlier works as it p rovides 

the ' real ity-based ' perspective to accompany the ' ideal ' .  In any 

event , it was no t so much what Mal inowski did do that was to exer t  

influence as what those who followed though t he had done ( se e ,  Payne 

et al, 1 98 1 ) .  It is �n the s ense of the methodological ' ideals ' he 

outlined in Argonau ts that Malinowski made a maJ o r ,  and origina l , 

contribut ion expounding many o f  the 

characterise field approache s to re search . 

basic  techniques which 

In turn , it  was to be thi s form of research , developed by 

anthrop o logists who fol lowed , which was to exert a primary influence 

upon American educat ional field research as �s depicted in the 

relationships shown in Figure 1 .  In addi t ion,  although by a somewhat 

' le s s  direct route ' through socio logy and soc ial anthropo logy , 

Malinowski ' s  work · may also be seen as exerting influence upon B r i t i s h  

educational field research . From thi s ,  then , Malinowski ' s  p lace in 

the ' family tree ' of  field research methodo logies appears j u s t ified . 
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SOC I OLOG I CAL BASE S  

Field research methodo logies , a t  the ' point o f  orig in ' o f  the 

present-day form,  were no t the sole prerogative of the anthrop o log i s t . 

Two sources of influence may be located wi thin the general domain o f  

sociology : in early social reform research ; and , the Chicago Scho o l  

of Socio log is ts . 

S o c i a l  Re s earch B a s e  

Within much the same t ime frame as  the developments � n  the 

anthropological base d iscu s s e d  above , B r i t i sh researchers  such as  

Booth ( 1 889- 1 902 )  and the Webb ' s  ( 1 9 3 2 )  adopted a s imilar methodo logy . 

Certainly , through the use o f  a variety of data-gathering techniques ,  

with an emphas is ( see , Webb , 1 92 6 )  upon observation,  systematic  note

taking , participation in the everyday activ i t ies of the ir subj ect s , 

interviewing , use of informant s ,  coupled with the s tatistical methods  

of soc ial survey, there are  many po ints of s imilarity with the 

methodo logy advocated by Mal inowski ( 1 9 2 2 ) . Furthe r ,  as  Wax ( 1 97 1 ) 

indicates ,  these early British researchers  provided the first  ins t ance 

of a comb ination of methods between quant i tat ive - s tatist ical data of 

social  surveys and qual itative interv iewing and partic ipant 

observation ( see , also , Burge s s ,  1 982b ) . In addit ion , it  represents 

one o f  the earliest  documented instances  o f  such me thodologies  being 

app l ied to the cultural mi l i eu of the res earche r,  in contra s t  to the 

' other culture ' which formed the s ite of the early anthropological  

research of the same t ime period . 

As with Malinowski ' s  work , there are certain aspects  of thi s  

social  research which have been subjec t ed t o  some criticism .  In the 

first  instance , Booth used a number of researchers ( one of whom was 

Beatrice Webb ) in the collect ion of data . Thi s ,  as Burges s  ( 1 9 8 2b ) 

note s ,  raises que stions as to the extent to which informat ion gathe red 

by different people �n the process of such an interactive me thodology 

may be compared , a problem which s t i l l  exists  when a number o.f 

researchers are involved in a field re search proj ect . Moreover ,  the 

degree to which Booth ' s  ' samp l e ' was rep resentative of the ' poor '  o f  

London they were supposedly invest igat ing , and his own relat ionship to 
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them i n  l ight o f  his soc ial po s ition and 

quest ioned ( see , Far i s ,  1 96 7 ) . 

observat ion invo lved the s ituation 

evident bias , has also  been 

F inally,  Booth ' s  participant 

where he took up res idence as a 

lodger 1n the ' poor ' d i s tricts  of London,  where it appears that tho s e  

he was observing were probab ly unaware o f  e i ther the research interest  

or observations be ing undertaken ( se e ,  Burges s ,  1 982b ) . This  rai ses  

que s t ions as to· the e thical nature of such ' covert ' re search, whi ch 

again is  an 1 s sue of concern within present day field research ( see , 

Cocklin,  1 98Sa) . 

Notwiths tanding the se difficultie s ,  the utilization o f  different 

methods of inves t igation to verify data gathered by observat ional and 

quantitative methods ,  and the ir work 1n the ir  ' own cul ture ' ,  

represents a s ignificant contribut ion made by these  early social  

researchers to  field methodo logies . Through their  contribution to 

both methodology and data analys i s  ( see , Payne e t  al,  1 98 1 ) ,  the i r  

p lace o n  the ' family tree ' a l s o  appears j u s t ified . 

The C h i c ago S chool 

The furthe r utilization and development of field research 

methodo logies occurred during the format ive years ( 1 920- 1 9 3 2 )  of the 

Chicago Schoo l of Soc iolog i s t s . One of the central figures at 

Chicago , Robert E z ra Park , advocated a method centered on observation 

and unst ructured interv iewing in conjunct ion with an interact ioni s t  

approach to research on the s o c ial and interac t ional nature o f  rea lity 

( see , Carey, 1 97 5 ;  Far i s ,  1 9 6 7 ) . 

A number of facets from Park ' s biography contributed to his v1ew 

that the city of Chicago could become the s ite for socio logical 

inves tigat ion and in reflect ion of this he ' sent ' his s tudents  to 

' observe ' human be ings and the ir social  behav iour ( see , Faris , 1 96 7 ) . 

Park had spent some time as an inve s tigative reporter and was 

influenced by the exposes  of urban disorganizat ion and po l i t ical  

corrupt ion 1n  the work of  S tebb ins . 2 This  developed his intere s t  in 

the socio logy of the c ity and led to a dec is ion to return to graduat e  

2 Payne et al ( 1 981 ) report that investigative journalism and the work of Stebbins 

also had sane influence upon the work of the British social researchers discussed in the 

previous section. 
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s tudy i n  order t o  deve lop ins ight and ski l l s  which would allow him t o  

de s cribe the city i n  more prec1 s e  terms . Following a year spent at 

Harvard , Park embarked upon s tudies in Europe which saw him attending 

lectures by Simmel 1n B e r l in pr1or to returning to Harvard and 

completing his the s i s . A period as an as s is tant in phi lo s ophy at the 

univers ity was fol lowed by seven years working with Booker T .  

Washington which included extens ive trave l  throughout the Americ an 

South becoming acquainted with the life , cus toms , and s i tuation o f  the 

Negro . F inally, Park himself  ( se e ,  Faris , 1 96 7 )  reported that it was 

his reading of Goethe whi ch had first  directed him on his j ourney to 

' see the world of men ' . From this background , then , Park noted tha t : 

Ou t of a l l  this 
conception of the 
as a geographi ca l  
social organi sm .  

I gained, among 
ci ty, the communi ty, 
phenomenon merely 

other things, a 
and the region,  no t 
bu t as a kind of 

( Remarks attributed to Park , in Fari s ,  1 96 7 ,  p . 29 )  

Park, however ,  was not the only influence upon the sociolog i s t s  

within the Chicago Schoo l .  The works o f  anthropo log i s t s  such a s  

Mal inowski and Boas , lectures b y  members o f  other facu l t ie s

including G . H .  Mead from Phi losophy , Judd from Educat ion , and Sap i r  

from Anthropo logy - and v i s i t s  b y  Radcl iffe-Brown i n  the 1 930 ' s , a l s o  

exerted some influence upon the methodology what was deve loped b y  

those i n  the Chicago School . I n  addition,  Carey ( 1 97 5 )  sugg e st s  that 

the work of the l i terary naturalists  including Zola , Dre i s e r ,  

Sinclair Lewis ,  and Farrel l  - was influential upon the members of the 

Chicago School  as they turned to the s e  as sources of ins ightful 

commentary upon urban life . Finally,  s tudents within the Chicago 

School were requ i red to be wide ly read in both American and European 

socio logy and a l s o  undertake studies in quantitative methods whi ch 

they were not averse  to us ing when app licab le ( see , Far i s , 1 9 67 ) . 

While cons iderab le attent ion has been directed to the influences  

o f  G . H .  Mead and John Dewey3 within the Chicago Scho o l ,  it  is  apparent 

from this discu s s ion that the sources  of influence were much more 

widespread . Indeed , such was the role anthropology p layed that Wax 

3 An account of the philosophy of the Chicago School, beyond the focus of this 
section, is found in Rock ( 1 979 ) .  
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( 1 97 1 ) firmly locates the Chicago Scho o l  as representing the 

continuation of the anthropo logical  tradit ion of field research . 

Throughout these format ive years , the Chicago S choo l Sociolog i s t s  

appear t o  have taken an eclectic  approach t o  research methodolog ies . 

In turn , thi s  led to such methods as surveys ,  documentary evidence , 

case s tudies , life his torie s ,  and stat i s tical data along s ide thos e  o f  

observation and interv iew, be ing adopted , although, at t ime s ,  the 

de scrip t ions of the approach taken are somewhat less  than exp l ic i t : 

I found myself engaged in research wi thout the 
prepara tion a researcher i s  supposed to have . I couldn ' t  
answer i f  a sked about my 'methods ' .  In my research 
efforts� however� I di d have two resources tha t could be 
put to good use a capaci ty for intervi ewing and a 
capaci ty for reporting wha t  I had seen and heard. 

( Anderson,  1 9 23 , pp . xi-x i i )  

I t  i s ,  o f  course ,  precisely these  ' two resources ' ,  supp lemented  

by wha tever else was required , whi ch formed the central component of  

the Chicago Schoo l methodo logy, and , in  turn , continue t o  

characterise field research to the present day . Faris ( 1 96 7 ,  p . 40 )  

quotes  as an illu s tration of this methodologi cal advice the following 

remarks provided by Park and Burges s  ( 1 92 1 ) 1n the ir  introductory 

text : 

The first thing tha t s tudents in sociology 
i s  to observe and record their observa t i ons ; 
then to selec t and record the ma terials 
frui ts of their readings ; to organi ze and 
their own experz ence .  

need to learn 
to read� and 

whi ch are the 
use� in short� 

( Park and Burges s ,  1 9 2 1 , pp . v-vi)  

The method , then,  advocated 

required firs t-hand ob servation 

by the 

as an 

Chicago School  sociolog i s t s  

integral part o f  the 

inves t igation . To illustrate thi s ,  Carey ( 1 97 5 )  quotes  f rom an 

interv iew with Leonard S .  Cottrell who recal led tha t : 

[ Park ] made '� grea t point of the difference between 
knowl edge abou t some thing and acquaintance wi th the 
phenomena . Thi s  was one of the grea t thrusts in Chi cago� 
because peop l e  had to get out and if they wan ted to study 
opium addi c ts they went to the opi um dens and even smoked 
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a l i ttle opium maybe . They went o u t  and l i ved wi th the 
gangs and the . . .  hobos and so on . 

( Co t t rell , in Carey , 1 9 7 5 ,  p . 1 56 )  

How such methods  were app l ied to the s tudy of the c ity can b e  

examinat ion o f  some o f  the resu l ting indicated by a b r ief 

pub licat ions . A variety of s ites  were cho sen for inve s t igation with 

res earch being conducted on individuals (Anderson, 1 9 23 ; Shaw, 1 930 ) , 

ins t i tutions ( Thrashe r ,  1 9 2 7 ; Cre s sey,  1 93 2 ) , and specific  urban 

areas  (Wirth, 1 9 28 ; Zorbaugh ,  1 9 2 9 ) . 

The first o f  these s tudie s to b e  pub li shed as  a book was 

Anderson ' s  inve s t igation ent i t led The Hobo. Anderson came to the 

univers ity �n 1 9 2 1  with some prior experience of hobo l i fe and was 

encouraged to u t i l i s e  this firs t-hand knowledge to conduct his  

research . Fol lowing a year spent among the Chicago hobo s ,  watching , 

lis tening to , and talking with , the s e  homele s s  men Anderson ' s  

e s s entially descrip t ive s tudy allowed him to dist ingu i sh f ive 

different categories o f  hobo , a categorization which o ther s tud i e s  

were to support ( for  instance ,  Zorbaugh , 1 9 2 9 ) . 

Thrasher ' s  ( 1 9 2 7 ) s tudy , The Gang, reflected the reputation 

Chicago had during thi s period for the magnitude of its cr�me . Ove r  

an intens ive seven-year period o f  direct  participat ion � n  the 

activities  of male gang s ,  including de l inquent group s , Thrashe r  was t o  

collect evidence whi ch allowed him to identify 1 , 3 1 3  such gang s �n the 

Chicago area ( see , Faris , 1 96 7 )  . He conducted interviews with the 

boys , obtained both general and specific  reports on them - from social  

workers , policemen,  politic ians , and hea l th workers , and derived 

written life histories  from a samp le o f  such boys . In addi tion,  in 

wri ting his report , Thrasher drew upon various other documentary 

sources such as newspapers and unpub lished material . 

The use of l ife-histories as a re search methodo logy was extended 

by Shaw ( 1 930 )  who gathered many such account s of de linquent boys over 

a pro longed period  of inves t igat ion . His customary procedure in 

obtaining a life history 
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. . .  was to persuade a boy in a correc t i onal ins ti tution to 
wrz te i t  for him by convincing him tha t  no authori t i es 
would have the informa tion and promis ing him tha t  i t  would  
be used for research purposes only. In a typ i ca l  case a 
boy would first wri te only a bri ef accoun t  of his who l e  
l ife . Shaw would  then have i t  expanded by pointing t o  a 
parti cular sec tion �  remarking tha t i t  interested him� and 
asking for more de tails  on tha t part . 

( Faris , 1 9 6 7 ,  p . 7 5 )  
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such life his tory, based on a boy whom Shaw knew over a period o f  

years ,  1S contained 1n The Jack Rol l er ( Shaw, 1 9 30 ) . In this  

book, Shaw reported the boys ' own story wri t ten as an autobiography 

and diary . Shaw a l s o  argues that such accounts  need to b e  

supplemented b y  o ther sources of information,  such as  family his tory,  

medical  records , and c r iminal records , in order to authenticate the 

story and suppo rt interpretation .  It was through his l ife-hi s tories , 

supported by daily contac t s  with a wide variety of de l inquents ,  

judges ,  probation officers , social  workers , and c 1v1c leaders , that 

Shaw is seen to have made a s ignificant contr ibution to the s tudy o f  

juveni le delinquency, and through the d i s s eminat ion o f  his rep o r t s  

brought the methodo logy t o  the attention o f  many out s ide the Chicago 

Schoo l ( see , Far i s ,  1 967 ) . I t  was through the production of such 

life-hi storie s ,  Shaw argues ,  that an account o f  the boy ' s own , 

del inquent , world , interpretat ion of his  role , his  culture , and 

personal s i tuation , becomes apparent ( see , a l s o ,  Burges s ,  1 982b ) . 

These  varied influences led to an e c lectic approach to research 

methodology which s aw such technique s as surveys , documentary 

evidence , census data,  geographical informa t ion , case s tudie s , l ife 

historie s ,  and stat i s t ical data , along s ide those of observation and 

interviews . Central to thi s method ,  however , was the need to c o l le c t  

firs t-hand observations involv ing varying levels o f  participation with 

the social group under inves t igat ion . As such, the sociology o f  the 

Chicago School was :  

In short . . .  a soci ology of the s treet ra ther than a 
sociology of the academi c ;  a sociology tha t i s  bui l t upon 
the experz ences of research workers as wel l  as from 
surveys and documents . Thi s  approach was partly based on 
journa l i s t i c  me thods using an uns truc tured intervi ew wi th 
informan ts� and partly on an an thropol ogical approach to 
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cen tral . 

In whi ch observa tional methods were 

( Burge s s , 1 98 2 b ,  p . 7 ) 
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Over  t ime , as  Figure shows , the Chicago School was to be  o f  

cons iderable influence upon the deve lopment o f  British educational 

field research, as  we ll as  upon the present inve s t igation . Once 

again, a p lace on the ' fami ly t ree ' of  field re search methods appears 

to  be c learly indicated for the Chicago Schoo l .  

' SO C I AL ANTHROPOLOGY ' 

Although the Chicago School cont inued to produce field res earch 

studies , a period followed when the influence of the methodology was 

less central to the domain o f  socio logy ( see , Payne et  al,  1 98 1 ) .  The 

anthropological  trad i t ion, on the o ther hand , cont inued to exer t  

influence ,  part icularly as the anthropolog i s t s  turned increas ingly t o  

the s tudy of the ir  own cul ture , a deve lopment broadly g rouped under 

the term of ' Social  Anthropology ' ( se e ,  Burge s s ,  1 984a) . 

As anthropo log i s t s  increas ingly turned t o  the study of the ir  own 

culture , they tended to u t i l i se concep t s  and methods f rom socio logy 

where , as Burge s s  ( 1 9 8 4a)  argues ,  researchers pos s e s sed the experience 

of inve s t igation within the i r  own society . In turn , a convergence 

occurred between sociology and anthropo logy over the deve lopment and 

app l ication of fie ld research technique s as both came to work with in 

s imilar cultural contex t s  and adopted simi lar methodological 

strategies . It  mus t  be pointed out , however ,  that group ing together a 

divers ity of research, conducted from anthropological , socio logi ca l ,  

o r  a comb inat ion o f  both perspective s ,  under the generalized heading 

of ' Social Anthropology ' represents a convenience of analys i s  rather 

than an actual s i tuation . Neverthe le s s ,  these varied researche s  do 

share in common the characteristic  that they app l ied field re search 

me thods to the study of social setting s ,  part icularly in those  g rouped 

togethe r ,  somewhat tenuous ly at t ime s ,  under the gener�c  term 

' Community Studie s ' ( see , B e l l  and Newby, 1 9 7 1 ) .  For instance , during 

the of Middl e town ( Lynd and Lynd , 1 9 2 9 ,  1 9 3 7 ) , the researchers l ived 
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in the community and data was collected f rom documentary s ources ,  

stati s t ical records , interviews and ques tionnaire s as  wel l  as 

partic ipant observation methods . In Britain ,  the s tudy of Banbury by 

Stacey ( 1 9 60 )  and i t s  ' res tudy ' ( Stacey e t  al, 1 96 6 ) involved these  

soc iolog i s ts in  the applicat ion of  observational methods , interv iews 

and social surveys . Inde e d ,  during the ' re s tudy ' , B e l l  ( 1 97 7 )  

remarked that he felt  somewhat like a ' latter-day Robert Park ' and 

that the Chicago School was a conscious influence upon the research . 

In the focus upon a ' defined ' territorial locat ion ( see , Burges s ,  

1 98 2b )  characteris ing these s tudies can b e  determined the influence o f  

anthropology . Moreover,  the ' mix ' of  influences i s  evident i n  such 

research as the ' Yankee C i ty Series ' where Warner ( see , Warner and 

Lunt , 1 94 1 ) ,  recently returned from s tudying Aus tralian Aborigines 

us ing anthropo logical field methods , unde rtook the s tudy o f  the 

cul ture and life of an American community in which acknowledgement was 

also  g iven to the influence of the Chicago School .  Whi le this is not 

intended to be an exhaustive l i s t  o f  ' community s tudie s ' ( see , B e l l  

and Newby, 1 97 1 ; Vidich ,  Bensman , and Stein ,  1 96 4 )  these ins tanc e s  do 

indicate the comb inat ion of re search technique s characteris ing field 

methodo log ie s ,  and that the perspective owed its  origins to b o th 

anthropo logy and sociology . What is  central to a l l  such s tudies are 

the researchers who interac t 1n the s o c ial setting they are s tudying 

so as to gain as wide an expe r1ence as po s s ible . Such an approach is  

an integral component of field research methods whether they are 

conducted by an ' anthropolo g i s t ' or a ' so c io log i s t ' .  

While both anthropo log i s t s  and socio logists  have cont inued to 

undertake studi e s  of comp lete commun i t ies , there has been an 

increas ing empha s i s  on less ho listic  approaches where the focus 1 s  

upon smaller group s ,  topics  or theme s . While this may owe s omething 

to the influence of the Chicago Scho o l ,  Mal inowski and the 

anthropo logists  also  advocated a concent rated focus rather than 

attempt ing to de s cribe a soc iety 1n its  ent irety . Inc luded 1n thi s 

development , for ins tanc e ,  would be one o f  the clas s ic examp les  of 

field research, and reporting of methodo logy , in Whyte ' s  ( 1 9 5 5 )  Stree t 

Corner Society. In  this s tudy , Whyte p rovided an important ac count o f  

the role o f  key informants and the difficu l t ies  of negotiating access  

as  part of  the detailed account of the me thodo logy adopted . I t  i s  in 

thi s  latter account that Whyte provided one of the earl iest  pub l ished 
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examp les of an autobiography of the ' realities ' of  the rese arch 

proce s s ,  although thi s only appeared in this second edit ion (Whyte ,  

1 95 5 ) . This  may b e  seen a s  providing a ' forerunner '  o f  the many 

autobiographical accounts of field research which were to fo llow ( for  

ins t ance , Bell  and Encel , 1 97 8 ; 

Robert s ,  1 984 ; Habenstein,  1 9 7 0 ;  

Vidich e t  al, 1 96 4 ) . 

B e l l  and Newby, 1 97 7 ; B e l l  and 

Robert s , 1 98 1 ; Shipman , 1 9 7 6 ; 

Generally,  then,  the phase  of development here termed ' so c ial  

anthropology ' saw the app licat ion of field re search methods to sma l ler  

s iz e d  populat ions , for ,  as Goffman ( 1 968 ) sugges t s , almos t  ' any g roup ' 

can be  the focus o f  inve s t igat ion . Indeed ,  groups as d iverse as 

cocktail waitre s s e s  ( Spradley and Mann , 1 9 7 5 ) , drug takers  ( Becke r ,  

1 96 3 ) ,  homosexual s  ( Humphreys , 1 9 7 0 ) , factory workers ( Beynon , 1 97 3 ; 

Cavendish,  1 98 2 ; Lupton , 1 96 3 ) , hospital  s ituations (Atkinson,  1 98 1 ; 

Schwartz , 1 96 4 ) , and patients ( Roth,  1 96 3 )  i l lus trate the divers ity of 

areas  within which field re search methodo log ies have been app l ied . 

I t  was within this general domain of ' social  anthropo logy ' ,  

part icularly thos e  s tudie s carried out under the ausp ices  o f  Gluckman 

at Manchester ( for  ins tance , Frankenberg , 1 9 57 ; Lupton, 1 9 6 3 )  that 

the first studies app lying field methodo logies to educat ional s e t tings 

�n Britain were conducted ( se e ,  Burges s ,  1 984a ; 

Burge s s  ( 1 985a)  argue s that : 

Lacey , 1 97 0 ) . 

In Bri tain i t  was Max Gluckman who argued tha t those 
me thods tha t had been tradi tional ly used in the s tudy of 
smal l -sca l e  soc i eties could  be used 1n the analysis  of 
urban industria l  soc i e ty. 

( Burges s ,  1 98 5 a ,  p . 1 )  

From the ' Manche ster Schoo l ' , then , re searchers such as 

Hargreaves ( 1 967 ) ,  Lacey ( 1 97 0 ) , and Lambart ( 1 97 0 )  conducted the 

earliest reported app lications of fie ld research methodo logi e s  in 

B r i tish educational sett ings : 

This work, whi ch was supervi sed by Ronald Frankenberg and 
Valdo Pons, extended the Manches ter School 's  in terest in 
social processes and the perspecti ves of ac tors (Lacey, 
1 98 1 )  and forms part of the second genera tion of 

Manchester studi es .  

( Burges s ,  1 98 4 a ,  p . 1 9 ) 
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As both Lacey ( 1 98 1 ) and Burgess  ( 1 9 8 4 a )  comment , the influence 

of the Manchester  S choo l ,  and the anthropological and socio logical 

base o f  research conducted under its  aus p ices , continued in a third 

generation of s tudies 1n schools such as  those by Ball ( 1 98 1 ) and 

Burges s  ( 1 98 3 ) . I t  is through such work from the Manches ter  Scho o l  

that s ome of the l inks between B ritish s choo l-based field research and 

the earlier foundat ions within anthropo logy and sociology are to b e  

found . However ,  as  Delamont and Atkinson ( 1 980 ) point out , the 

influence of socio logy appears  to have been dominant , despite the 

training in anthropology many of the Brit i sh researchers  received . 

The discus s ion 1n thi s  section up to this point has concentrated 

upon the deve lopment of socio log ically-based field research , although 

1n this general area of ' community s tudies ' and the ir derivat ives 

and the fact that Whyte ( 1 9 5 5 )  and Gans ( 1 96 2 ) , for instance , are 

' c la imed ' by both sociology and anthropo logy - the di s t inct ion between 

the two ' forms ' becomes increas ing ly b lurred . At the same t ime , 

howeve r ,  ' anthropo logical ' field research had also continued to 

develop , with a g reater p redominance among American researchers . The 

works of Agar ( 1 980 ) ,  Cas s e l l  ( 1 97 7 ) , Dumont and Wax ( 1 96 9 ) ,  Fre i l ich 

( 1 97 0 ) ,  Hayano ( 1 9 7 9 ) , Mead ( 1 9 5 1 ) ,  Powdermaker ( 1 96 6 ) , Spindler 

( 1 97 0 ) , and Spradley and Mann ( 1 9 7 5 ) , i l lustrate the continua t ion and 

deve lopment of field research by tho se  adopt ing an exp l i c i t ly 

anthropo logical perspective in a variety o f  soc ial setting s . 

From this di scuss ion of the histor ical roots ,  and cons ideration 

of the areas to which it has been app lied , it becomes evident that the 

field research methodo logy has a we l l-establi shed tradit ion , wi th 

base s  in both sociology and anthropo logy . However,  while  a ' common ' 

method has been developed , these two bases have led to what in the 

ma1n are two separate forms of research within educational s e t t ing s . 

In v1ew of thi s ,  the focus now turns to a cons ideration o f  the 

American ' form ' , with a predominat ing influence from anthropo logy , and 

the British ' form '  based upon sociology , as field research has been 

app lied within education . 
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EDUCAT I ONAL F I ELD RESEARCH 

From the brief  account of anthropo logical research c i ted above , 

which inc luded works by Mead ( 1 9 5 1 ) and Dumont and Wax ( 1 96 9 ) , it  i s  

apparent that field research methodo log i e s  were app lied to educational 

settings somewhat earlier in America than 1n Britain where Hargreaves 

( 1 9 6 7 )  and Lacey ( 1 97 0 )  were among the first . Indeed ,  Roberts  ( 1 97 6 )  

cites the ins t ance of Nina Vandewalker in the 1 8 90 ' s  as the ' first ' to  

app ly anthropo logical methods to the s tudy of education , thereby 

e s tablishing a cons iderable ' lead ' to the American adopt ion of field 

research methodologies . If  this is  the firs t ,  it is  read i ly apparent 

from the literature that the anthropological - perspec t ive was app l ied 

to educat ional settings from then on ( see , Roberts and Akinsanya , 

1 97 6 ) . I t  was the 1 9 50 ' s ,  however ,  which were to see the g rowth o f  a 

anthropological  

early indication 

in d i rect  f ield  

work 1n  schools  1n  the United State s ,  Mead drew upon her  field 

subs tantive int e rest  1n education from the 

perspective . The work of Margaret Mead provides an 

o f  this developing intere s t . Although not involved 

experiences in other societies  to make comments upon the Amer ican 

This was followed by 

attent ion towards 

educational s cene ( for instance , Mead , 1 9 5 1 ) .  

direct ing their other social anthropolog i s t s  

educat ion and saw the pub lication of works b y  Henry ( 1 9 5 5 ) , Redfield 

( 1 95 5 ) , and Sp indler ( 1 95 5 ) . Anthropological concern with education 

continued and a brief chronicle of such s tudies  may c i te those  by 

Dumont and Wax ( 1 96 9 ) , Leacock ( 1 96 9 ) , Roberts ( 1 97 1 ) ,  Smi th and 

Geoffrey ( 1 9 68 ) ,  and Wo lcott ( 1 97 1 ) as continuing this t radit ion . 

However, even here there 1s a d i ff iculty 1n maintaining strict  

boundarie s between the ' forms ' of  research as , for instance ,  Smi th and 

Geoffrey ( 1 968 ) is often ' c laimed ' as represent ing a ' so c iological ' 

research perspective . 

At the same 

educational s e t t ings , 

t ime as 

research 

1n America . 

this  

into 

anthropo logical 

education did 

invo lvement 1n 

proceed from a 

Thus , for inst ance , Wal ler ( 1 9 3 2 )  sociological base  

utilised interviews , l ife historie s ,  part ic ipant observation, case 

records , diaries , letters , and other personal documents in des cribing 

the social world of teachers and children , whi le Becker ( 1 9 5 2 )  

interviewed Chic ago s choo lteachers concern1ng their  career patterns  
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and v1ews on their  work . I n  addition ,  many o f  the community s tudies 

( for  instance , Lynd and Lynd , 1 9 29 , 1 93 7 ; Warner and Lunt , 1 94 1 ) a l s o  

involved some considerat ion of educat ion 1 n  the reg1on under 

investigation . In thi s way , the use of field research methodologies 

in education , from both perspec t ives a lthough with a p redominant 

anthropological s t ance , can be traced through the American l i terature 

from such early ' beginning s ' as the 1 8 90 ' s  to  the present day ( see , 

Roberts and Akinsanya , 1 9 7 6 ; Bogdan and B iklen, 1 98 2 ; Goe t z  and 

LeCompte , 1 98 4 ) . 

While the early social  researchers such as Booth and some o f  the 

communi ty studies  inc luded some dis cus s ion of educat ion ( se e ,  Burges s ,  

1 98 2b ;  Delamont and Atkinson , 1 980 ) ,  deve lopment o f  a specific  focus 

upon education 1s a more recent phenomenon 1n Brit ish research . 

Although works such as tho se by Hargreave s ( 1 9 6 7 )  and Lacey ( 1 97 0 )  are 

on the ' edge ' of the period , Woods ( 1 9 7 9 )  argue s that it took the 

changing perspectives on school ing and educat ion during the 1 970 ' s  to 

p rovide the impetus for the app licat ion of field research 

methodo logies 1n Britain . Certainly , a rev1ew o f  the l i t e rature 

i l lustrates that the period s ince the 1 970 ' s  has seen a cons iderable  

g rowth in  the use  of field  research in  British educational s e t t ing s . 

One has only to cons ider such examp les as the s tudies of secondary 

s chools  ( Ball , 1 98 1 ; Burge s s ,  1 98 3 ; Woods ,  1 97 9 ) ,  infant s cho o l s  

( King , 1 978 ) , J Unlor schoo ls ( Sharp and Green, 1 9 7 5 ) ,  and middle 

s chools  (Hargreave s and Tickle , 1 980 ) , to gain an indicat ion of this 

growth . To the s e ,  as further illu s t ra t ion , can be added s tudie s o f  

higher education ( Scott and Porter,  1 98 3 ) , clas s room-based re search 

( Chanan and De lamont , 1 97 6 ,  1 98 :  Kedd i e ,  1 9 7 1 ; Nas h ,  1 97 3 ) , those  o f  

working-cla s s  youth i n  educat ion ( Corrigan , 1 9 7 9 ; Wi l l i s , 1 97 7 ) ,  and 

cons ideration of ethnic minorities in educat ion ( Fuller ,  1 980 ) . Yet 

o thers have focu s s ed on such areas as pupil perspec t ives on teachers  

( D o cking , 1 98 0 ) , teacher perspec t ives (Hammersley,  1 97 7 ) ,  teacher 

cul ture (Hargreave s ,  1 98 0 ) , pup il  cul ture (Woods , 1 98 3 ) , and teacher 

and pup il s trategies ( Woods , 1 980a , 1 98 0b ) . With little  more than a 

brief ' samp l ing ' of  the literature , the range and divers ity becomes 

evident . What i s  common to all is  the emp loyment of field re search 

methodo logies , although other aspec t s  o f  the inve s tigation,  such as 

theory and analys i s ,  may differ . 
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From this general overview , i t  can be seen that a cons iderab le 

body of literature reports the ut i l izat ion o f  field research 

methodologies within educat ional s e t t ing s . 

However,  there are difference s  between the two approaches -

American and B r i t ish - which are now to  be indicated . Here , some 

agreement 1s reached with Delamont and Atkinson ( 1 980 ) in the ir 

statement that : 

Our reading of the l i tera ture 
desp i t e  having - apparen tly -
the respec t i ve coun tri es, and 
different discipl ines, have 
o ther ' s  work. 

suggests very s trongly tha t  
common concerns, scholars in 

those who work in the two 
l i t tle  a wareness of each 

( Delamont and Atkinson,  1 980 ,  p . 1 40 )  

Initially,  c onsideration wi l l  be directed towards the Amer ican 

literature . From the pub lished 

illustrate d ,  the predominant base 

works , as previous d i s cu s s ion has 

1n the American research has been 

anthropological . Here the works by Kne ller ( 1 96 5 ) , Sp indler ( 1 95 5 ,  

1 96 3 ,  1 97 4 ) , Wax ( for ins tanc e ,  Wax e t  al ,  1 97 1 ) ,  and Wolcott  ( 1 97 1 ) 

take an exp l ic i t  anthropological s t ance towards educat ional research 

and serve as impo rtant texts from authors who are seen as  central 

figures 1n the di s c ip l ine ( see , Goe t z  and LeCompte , 1 98 4 ) . In 

contra s t ,  the re appear to be fewer ins tances of research in America 

which takes an explicit sociological stance , although work by S tebb ins 

( 1 97 5 ) ,  Jackson ( 1 968 ) , and Smith and Geoffrey ( 1 968 ) may be c ited as 

providing examp l e s . Neverthe les s ,  i t  i s  apparent that the dominant 

pos ition 1n American educat ional re search 1s o c cup ied by the 

anthropological perspec t ive . This 1 s  evident 1n the exi s tence of a 

specialist j ournal 1n the · field ( An thropology and Educa tion 

Quarterly) , the special edit ions o f  other j ournal s  ( fo r  instanc e ,  

Human Organi za ti on) given t o  exp l i c i t ly anthropo logical accounts o f  

education, and from the maj or tex t s  c ited above . Thi s ,  a s  De lamont 

and Atkinson ( 1 980 ) point out , American anthropo logical research in 

educational settings 

. . .  1s remarkably homogeneous, chara c terised by a common 
styl e, ton e  and recurrent conc erns . It has been going 
strong for at least twenty years . It i s  therefore a wel l 
es tabl i shed and thri ving research tradi tion :  a t  lea s t  in 
terms of the quanti ty of ma terial published and the number 
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educa tional ethnography. 

(Delamont and Atkinson,  1 980 , p . 1 4 1 ) 
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This  1 s  not ,  however ,  to s imp ly confuse quantity with qual ity 

for ,  without doub t ,  the sociologically based material contains some 

outstanding s tudie s ,  j u s t  as  the anthropo logical perspe c t ive contains 

some which are not . Yet , the dominance of the anthrop o logical 

perspective 1 s  evident 1n the Ameri can literature as  that mos t  

commonly taken when f ield research methodologies  are app lied to 

educational setting s . Thi s app licat ion of the anthropological 

perspective has not been without some prob lems : 

The e thnographer 's  techniques usual ly remain imp l i c i t in 
the pub l i shed works of educa tional anthropologi s ts .  I t  is 
often far from c l ear wha t  they di d and why they did i t .  
It may not even b e  evi den t to the reader how long the 
researcher was in the fi eld, wha t  rol es were adop ted, or 
how da ta were coll ected and recorded. Most of the s tudi es 
are a l so remarkably lacking in theory. 

(Delamont and Atkinson,  1 980 , p . 1 47 )  

The central concern of this American research has been with 

minority g roup s , who are seen as a ' prob lem '  in educat ional terms 

through the ir  comparat ive ' failure ' 1n the sys tem (De lamont and 

Atkinson , 1 980 ) . Even a brief analys is of the content of the c ited 

anthropo logical  work shows an emphas i s  upon 

Blacks , Chicane s and Puerto-Ricans , with 

such g roups as  Indians , 

much of the suppor ting 

examples coming from the African cont inent . In this context , the 

annotated b ib liography compi led by Lindquist  ( 1 97 1 ) shows a clear 

dominance by African s tudie s ,  supported by those 1n o ther areas such 

as As ia , although it mus t  be acknowledged that thi s  was at a t ime when 

the Briti sh research was in i t s  infancy . 

A rev1ew of the American field re search in education sugg e s t s  

that i t  has i n  common the documentat ion of one o f  two thing s : 

Ei ther they cel ebra te the cul tural uni queness of the 
researcher 's chosen setting, or they go on to s tress the 
'clash ' between tha t  cul ture and tha t  of the school ,  whi ch 
z s  representa t i ve of whi te urban mi ddl e-class Ameri ca . 

(Delamont and Atkinson , 1 980 , p . 1 46 )  
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I n  so do ing , with a sub-base o f  interest in socialisation and 

enculturat ion , these s tudies have treated 

. . .  as problema ti c  the juxtaposi ti on and incongruence of 
cul tures,  and the school as an arena for such confl i c t .  
On the o ther hand, the ac tual process of school ing tends 
to be glossed over . Tha t  is ,  the organi za tion and day- to
day accomplishmen t of social  l ife �n the schools and 
classrooms remains impl i c i t .  There i s  l i t tl e  or no 
systema ti c  e thnographi c  ma terial on the classrooms 
themsel ves, and such da ta tha t are presen ted then tend to 
be ra ther scrappy and anecdo tal . 

(Delamont and Atkinson,  1 98 0 ,  p . 1 47 )  

This  critique , it  mus t  be recalled,  1 s  1n reference to the 

anthropo logical literature , and is not taking into account the works 

by Jackson ( 1 968 ) and Smith and Geoffrey ( 1 968 ) .  

From the i r  analys is  o f  the literature , Delamont and Atkinson 

( 1 98 0 )  recommend 

anthropologically 

a g reater 

based field 

awarene s s ,  on the 

o f  

literature and its areas of 

researchers , 

concerns such as 

part of the 

the sociological 

tho s e  with the 

' processe s ' of s choo ling . 

pay greater attention to 

Delamont , 1 98 1 ) .  

On the other hand , the s o c io logi s t s  need to 

the anthropological  research ( see , also , 

There are , however ,  some s 1gns of thi s  rapprochemen t taking p lace 

during the period s 1nce De lamont and Atkinson ( 1 98 0 )  comp i led their  

paper . From an 

pub lished s 1nce 

examination of two general , and introductory ,  texts 

this analys i s ,  it 1s sugges ted that change 1s  

occurring . While that by Bogdan and B iklen ( 1 98 2 ) doe s , 1n s imilar 

vein to the works crit iqued above , c i te only the one p1ece o f  B r i t i sh 

soc iolog ical f ield re search - ( Sharp and Green, 1 97 5 )  - it does adopt 

a more synthes ized approach , recount ing both anthrop logical and 

sociological perspe c t ives on educational research . Aspects  such as 

the historical deve lopment of field research, data collection and 

analys i s ,  and theoretical perspe c t ives adopted within such research 

are all discus sed . A second s imilar text 1s that by Goe t z  and 

LeCompte ( 1 98 4 )  which takes a more exp l i c i t ly anthropological s t ance 

towards field research,  yet cites  a number of B r i t i sh re searchers 

including Furlong ( 1 9 7 6 ) , Keddie ( 1 9 7 1 ) ,  King ( 1 9 7 8 ) ,  Lacey ( 1 9 7 0 ) ,  

Sharp and Green ( 1 97 5 ) , Stubbs and Delamont ( 1 9 7 6 ) , and Wil l i s  ( 1 9 7 6 ,  
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1 97 7 ) . As 

co l lect ion and 

with the first  example , historical deve lopments ,  data 

analys is , theoretical perspective s ,  and methodo logies 

are all  d i s cussed,  from both anthropological and sociological 

viewpoints . 

At least �n so far a s  introductory tex t s  do represent an 

ind ication of deve lopment s , i t  does appear that greater awarenes s  o f  

the differing perspect ives ,  and some cros s-At lantic  interchange may 

be taking p lace within the American educational field re search . 

Furthermore , the more recent American re search a l s o  appears  to 

involve more widespread interes t  in such i s sue s as  theory development 

and the analys is  of data ( se e ,  Goetz and LeCompte , 1 98 1 , 1 98 4 ) , 

although this has been evident �n the l iterature ' claimed ' by both 

soc iology and anthropology for longer ( for ins tanc e ,  Smith,  1 97 4 ;  

Smi th and Pohland , 1 97 6 ) . 

By comparison, the predominant influence in the B ri t i sh 

educational field research has been socio logical in orig in ,  in which : 

. . .  there appears to be a higher l evel of theore t i ca l  and 
methodologi cal self-awareness . It cl early deri ves from a 
number of theore tical devel opmen ts in sociology and the 
e thnography is informed by them (al though, as we warned a t  
the beginning of thi s  paper, there does appear to b e  some 
danger of the research coming adrift from the theore t i ca l  
moorings) .  

(De lamont and Atkinson, 1 980 , p . 1 47 )  

In the comparative sense , this ana lys i s  o f  the literature does 

appear to reflect the s i tuation . For instance , an exp licit  

theoret ical stance �s taken by much of the British  research ( see , 

Woods , 1 97 9 , 1 98 3 ,  1 98 5 )  derived either from the broad symbolic  

interactionist  perspective orig inat ing from the Chicago School ,  an 

app roach seemingly ignored by much of the anthropolog ical American 

res earch, or from the phenomenological and marxist  perspectives ( see , 

Sharp and Green ,  1 975 ; Willi s ,  1 97 7 ) . This � s  not to sugges t ,  

however ,  that these attemp t s  have always been an untramme lled succe s s . 

D .  Hargreaves ( 1 97 8 )  asks about the ' fate ' of  symbolic  interact ionism 

and notes the lack of deve lopment within the theoret ical realms in 

British  educat ional field research . At the same time , Hargreaves 

indicates the methodo logical and theoretical prob lems encountered in 
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the ' unsuccessful synthe s i s ' between marx i s t  theory and field research 

from an interactionis t  perspective , with particular reference be ing 

made to the work of Sharp and Green ( 1 97 5 ) . In turn, the attempt by 

Willis  ( 1 9 7 7 )  to link field research data with marx i s t  theory has a l s o  

been deemed a relat ive ' failure ' with it  be ing argued that there is  

l ittle , if any , connection between his data and theo ry ( see , Delamont , 

1 98 1 ; Woods , 1 985 ) . Although the British research has certainly 

g iven more attention to the relationship between field research and 

theory than has been the case in the American s i tuation,  these  and 

s imilar critiques of other re search sugg e s t  that there are few grounds 

for complacency . Other aspects  o f  the British research , l ike the i r  

American counterparts ,  may a l s o  b e  que s tioned . For ins tance , 

f requently the proces ses  by which the data was c o l lected,  p rob lems 

which arose ,  ethical i s sues , and details  of data analys i s  and theory 

development are not g 1ven much 1n the way of subs t antive commentary . 

All  too often, 1n fact , the research is  presented 1n a manner which 

imp lies that no difficulties  were encountered and tha t ,  both 

methodolog ically and theoretically , the research proceeded along a 

direct path from ' prob lem ' to ' pre sentation ' .  I t  is  only recently 

that some indications of the ' actual ' ,  as dis t inct  from the ' ideal ' ,  

proce sses  invo lved 1n some of the central p 1eces  of B r i t i sh 

educational field research have begun to appear ( see , Burges s ,  1 98 4b ,  

1 98Sa ) . 

Thu s ,  despite the ' relative superiority ' of the British research 

1n terms of methodology and theory , this cannot be taken as implying 

that it i s  ' above ' improvement . As Woods ( 1 98 5 )  sugge s t s , part o f  

the cause  o f  this s ituat ion res ides i n  the e s s entially des crip t ive 

nature of field research itself , a nature which owe s much to the 

orig ins of the methodo logy as discus sed in the previous sections . In 

addition,  the close invo lvement of the researcher with the researched , 

and the logis tical problems thi s  produces , o ften precludes the 

theoretical reflection nec e s sary . In part , thi s  prob lem has been 

addres sed by g iving greater attention to methods o f  analys i s  through 

\ such strategies as the grounded theory approach of Glaser and S trau s s  

( 1 96 7 ) , although thi s part i cular form of analysis  is  not ' accepted ' by 

all field researchers ( see , Burge s s ,  1 984a) . A final contributo ry 

factor to these ' prob lems ' with theory may be located within the 

nature of the British re search . For some t ime s ince i t s  inception the 
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maJ o r  concern seems to have been with p roducing a refinement o f  the 

methodo logy at the expense of deve lop ing theory ( see , Woods , 1 985 ) . 

Perhaps some of the explanat ion for this concern may s tem from the 

view that field re search was something the researcher j u s t  ' went out 

and did ' with a reliance p laced on ' serving an apprenti ceship ' in a 

tradi tion o f  method often passed  on in an oral form ( se e ,  Payne et  al ,  

1 98 1 ) .  What appears to  be  require d ,  then,  � s  for  a g reater  

communication of the research,  b o th ' ideal ' and ' ac tual ' ,  p roviding 

discu s s ion of me thodology in the fullest  sense so as to include data 

analys i s  and theory deve lopment . Whi le general tex t s  exi s t  for fiel d  

research ( for  example , Burge s s ,  1 98 2 a ,  1 984a ) , there does not appear 

to be any equivalent with a specific  focus upon educational setting s , 

other than the two American ones cited earlier . At least  in the s e  

area s ,  i t  may b e  suggested that the re d o  appear t o  be some g rounds for  

improvement in the British research . 

As for the ' awarene s s  o f ' ,  and ' interchange between ' ,  the two 

base s o f  anthropo logy and sociology, o r ,  indeed , between educational 

and other setting s , the British re search appears as  much ' at fault ' as  

its  American counterpart . Thus , for  ins tanc e ,  Delamont ( 1 98 1 ) notes  

that whi l e  Woods ( 1 9 7 9 )  does c ite some o f  the American anthropological 

literature on schooling he fail s  to draw to any g reat extent upon 

field research �n other s e t t ings ,  some of which may have been 

re levant . In add i t ion , and he i s  not alone in this as shown by the 

study by Willis ( 1 977 ) ,  Woods has ignored the aspect of gender �n h i s  

inves t igation (Delamont , 1 98 1 ) .  Indee d ,  i t  may be noted that gender  

�s one � s sue which has been relatively ' overlooked ' �n much of the 

field research in education,  b o th in Ame rican and Britain,  although 

there �s an increas ing focus becoming ev ident ( for  instanc e ,  Davies ,  

1 978 , 1 98 5 ; Delamont , 1 98 4 ;  Fuller ,  1 98 4 ; McLaren , 1 98 1 , 1 982 ) . A 

further examp le o f  a ' deficit ' in considering other research in the 

fie ld , let alone from outs ide i t ,  is that of Will i s  ( 1 9 7 7 )  who seems 

totally unaware of the field research literature providing few, if 

any, references to this in his notes . While the s e  represent but two 

examp l e s  from a cons iderab le body of British literature from 

educat ional field research,  a g lance through o ther b ib l iographie s 

indicates that , o f  the American l iterature , Smith and Geoffrey ( 1 9 6 8 ) 

and Jackson ( 1 96 8 )  would be the mo st frequently cited,  with occas ional 

references being made to Wolcott  ( 1 9 6 7 , 1 97 3 )  and the research by Wax 
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and o thers ( for ins tance , Dumont and Wax , 1 96 9 ; Wax e t  al, 1 97 1 ) . 

The mos t  comp rehens ive citat ion o f  both socio logical and 

anthropological research , perhaps not surp r i s ingly cons idering his 

interests in the methodology of  field research, is  Burge s s  ( 1 98 3 )  who 

reports  that his " . . .  s tudy was ini t ially supe rvised by Valdo Pons who 

encouraged me to work wi thin a broad interact ionis t  trad i t ion 

u s ing . . .  anthropological methods . . .  " ( Burges s ;  1 984a , p . 1 9 ) .  

Further aspects o f  the B ritish research also p rovide a b a s i s  for 

comparison with that from America . For ins tance , while American 

anthropological research has tended to treat the proce s s  of s cho o l ing 

as unproblematic , thi s  has been a central concern of B ritish  

researchers who , in contra s t  aga1n , have tended to  overlook such 

concerns as ethnic g roup s , although with some exceptions ( fo r  

ins tance , Ful ler,  1 980 ) . Thus , the primary focus i n  America has been 

upon race and culture , whi le in Britain it  has been with social  clas s ,  

particularly 1n urban secondary schoo ls . Finally ,  this B r i t i sh 

re search has frequent ly,  but not exclus ively, tended to obscure 

re lat ionships between the schoo l  and the cul tural mi l i eux, a 

s trongpoint 1n the American research ( see , Delamont and Atkinson,  

1 98 0 ) . 

From thi s brief rev1ew of a very extens ive literature , it  doe s  

appear that the ' forms ' of  educational field research has taken have 

suffered from a lack of inte rchange acros s  the At lant i c ,  although some 

does seem to be· taking p lace . I t  i s ,  therefo re , in light of this that 

s ome general conc lus ions may be reached . 

CONCLUSION S  

From the historical antecedent s ,  it can be seen that a rich 

t radition of  field research has stemmed from the two ' foundations ' o f  

anthropology and socio logy . As it  has progres sed , field research has 

been app lied 1n many soc ial settings with a divers ity of  social 

g roup s . Ye t ,  all too often,  thi s  diversity of origin and app l ication 

1 s  overlooked . Ac cording ly , it can be recommended that field 

researchers make themse lves more aware of  these  aspect s  of  the ir  

methodo logical domain . In the app licat ion to educat ional setting s , 
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apart from some notable except i ons , there has been l i t t le interchange 

between what has developed as two fairly dis t inct approache s , name ly,  

the Amer ican approach based in anthropology and the British  based in 

socio logy . Future developments would gain from a much higher leve l o f  

awarenes s  o f  the o ther approach, particu larly i n  ' fi l l ing i n  the gap s ' 

inherent within each perspect ive . Perhaps some ind ication of  this 

occurring is to be found 1n the ' team app roach ' which has a ttracted 

more recent intere s t  ( see , Wood s ,  1 98 Sb ) . For ins tanc e ,  Angus ( 1 9 8 4 )  

reports  such an investigation in the Aus tral ian context where field  

research in a s choo l  was based around a team cons i s t ing of  people from 

both backgrounds . Not that this 1 S  without i t s  own inherent 

difficu l t ies , inc luding the extent to  which data from d i fferent 

researchers from different ideological perspect ives may b e  

synthes iz e d .  As this was a difficulty with some o f  the earl ier 

community studies projects  ( se e ,  Burges s ,  1 982b ) , perhaps this may 

provide further j us t ificati on for cons ideration of whe re field 

research has been in the pas t a s  a means of  avo iding ' re-inventing the 

whee l '  and also of ' repeating p a s t  mis t ake s ' .  

In conclus ion , the cons ide ration of  the historical deve lopments 

of field research methods  as  they have been appl ied in a variety o f  

setting s provided the researcher with a broad range o f  ins ights into 

both methodology and interp retation . Furthermo re , such an examinat ion 

served to locate the present inves t igat ion within an historical 

context . On this  bas i s , a further recommendation to be derived from 

the s tudy 1 s  that greater cogn1zance needs to be g iven , by 

educat ional researchers adop t ing field approaches to data c o l lection, 

to these  development s in the methodology over t ime and app l i cation in 

a variety of s i tuations . 

NOTE : References  for Appendix I are included 1n the B ib liography 
provided in Volume 1 of this the s i s . 
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APPEND I X  J 

R E S EA R C H  M E T H OD O LOGY : 

C ON S I D E RAT I ON S  O F  E T H I C S 
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Despite the increase in the application o f  field  research metho d s  

t o  educational setting s , considerat ions o f  the ethical  conduct o f  such 

research has received scant attention �n much of the reported 

literature on this research . Indeed ,  the impre s s ion g iven i s  that 

these  e thical i s sues are e i ther unimportant , or that field research 

proceeds in a comp letely orderly,  unproblema t i c ,  fashion . Certainly , 

a reading of much o f  the we l l-known field research literature within 

education, such as that indicated in Figure 1 ,  would do l i t t le to 

dispel this general impre s s ion . On the o the r hand,  such 

cons iderations have been reported in an extens ive body of sociological 

and anthropolog ical l iterature ( for  ins tance , Becke r ,  1 96 4 ; Bulme r ,  

1 982b ; Burge s s ,  1 98 2 a ,  1 98 4a ; Cas sel l ,  1 98 0 , 1 98 2 a ,  1 98 2b ; C a s s e l l  

and Wax , 1 980 ; Ro th , 1 962 ; J . E .  Sieber ,  1 98 2 ; Sj oberg , 1 96 7 a ; Wax , 

1 95 7 ) . While such a list  could be cons iderably extended for field 

research in genera l ,  the p i c ture as far as  educational sett ing s is  

concerned �s  much more res tricted . Although such general introductory 

texts as those  by Bogdan and B iklen ( 1 98 2 )  and Goet z  and LeCompt e  

( 1 9 8 4 )  mention the need  t o  take ethical p rinciples  into account , 

reports of actual e thical and methodological concerns are very l imited 

( for ins tanc e ,  Battersby, 1 98 0 ; Burge s s ,  1 98 1 c , 1 98 4b ,  1 98 5 a ) . Thes e  

few reported account s have deve loped �n the form o f  providing a 

' personal ' ,  autob iographical account of events which occurred during 

the conduct of a particular research proj e c t . 

Accordingly,  it  is predominantly from s ettings other than within 

education that the re searcher mus t  seek guidance for the ethical 

conduc t  of the research .  I t  was from the review of this literature 

that a number of � s sues pertaining to the ethical principles  whi ch 

were to guide the present re search were derived . The following 

discu s s ion will  present an overview of this literature as i t  relates 

to the particular proj ect under cons ideration . 4 

\ 

4 In conjunction with the section of Chapter Two entitled ' Ethical Principles in the 

Research Context ' , this appendix provides an amended version of a paper presented at the 

Annual Conference of the New Zealand Sociological Association, Hamilton, 2-4 December 
(Cocklin, 1 985a) . 
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SPONSORSHI P 

For the field researche r ,  the i s sue o f  sponsorship impinges upon 

many aspect s  of the �nqu� ry .  Considerations �n this context might 

focus on such facets as funding ( for instance , Aga r ,  1 98 0 ; Burges s ,  

1 984c ; Stenhouse , 1 984 ; Moore , 1 97 8 ) , re lationship s between 

support ing agenc ies and the re searcher ( for  instance , Jenkins , 1 98 4 ;  

Mamak, 1 9 7 8 ) , as we ll as those  relat ing to the condu c t  o f  such 

' infamous '  p roj ects as the ' Proj ec t  Came lot ' ( see , Horowitz , 1 96 6 ,  

1 97 4 ;  Sj oberg , 1 96 7b ; Oppenheim, 1 96 9 ) . In the p re sent research,  

however ,  sponsorship was primarily related to the p rocesses  o f  acces s  

negotiation , and i t  � s  with this that di scuss ion a t  thi s  po 1nt i s  

concerned .  

Within any stratified re search sett ing there i s  a hierarchy o f  

consent with,  usually,  the individual or group at the ' top ' exercis ing 

the power of the gatekeeper .  D ingwall  ( 1 980 ) argues that such 

individuals  have the assumed ' right ' through the ir  pos i t ion of power 

within the hierarchy to grant permi s s ion for research to be conducted 

on those  in subordinate pos � t �ons . Further ,  thi s relative pos it ion 

within the power relationship s may make it difficu l t  for subordinates  

to  refuse to partic ipate in that they may cons ider it  like ly that they 

will incur official ' dis favour ' should they do so ( see , D ingwal l ,  

1 97 7 ) . I t  � s  this proce s s , then,  which i s  seen to result in the 

s ituation where tho se  in po s i t ions of power remain re lat ively ' immune ' 

from research attention and , rather ,  investigation has been 

predominantly directed ' down ' to the ' relatively powe r le s s ' ( see , 

Bell ,  1 97 8 ; Gallihe r ,  1 980 ) . Thi s  proce s s ,  according to Gal liher 

( 1 98 2 ) , has been a s s i s ted as the hierarchically powerful have used 

Codes of Ethics to direct the research �n such a way as to protect 

their own position and intere s t s . 

Jus t  as  in other inst i tut ions , such as medicine (Atkinson,  1 98 1 ) ,  

the s ituat ion of research within educat ional s e t t ings i l lus trates 

aspec t s  o f  both the gatekeeper funct ion and the proces se s  o f  s tudying 

' down ' the hierarchy . Although the Princ ipal may be a primary sponsor 

of  the re search through the grant ing of acce s s ,  for instance , there 

are re latively few accounts  o f  this part icularly import ant 
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individual , Wolco tt ' s  ( 1 97 3 )  s tudy be ing one of the few except i ons . 

The more frequent research focus is directed down the hierarchy , mos t  

commonly t o  the ' least  powerful ' ,  the pup i l s . 

Within the educat ional field research s ituat ion , i t  1 S  

predominantly the Principal , and perhap s o thers 1n the ' upper 

eche lons ' of control - such as  the Department of Educat ion - that the 

researcher turns to for acces s ,  even when initial contact s  may have 

been established with individuals  lower in the hierarchy ( see , 

Hammersley, 1 98 4 ) . As with o ther aspec t s , few accounts are avai lable 

of the problems faced in nego t iating thi s  acce s s  to the s choo l o ther 

than such exceptions as thos e  provided by  Battersby ( 1 980 ) and Burg e s s  

( 1 984a,  1 98Sa) . Even 1n the methodo logical l iterature on field 

research ( for ins tanc e ,  Scha t zman and S traus s ,  1 97 3 ; Spradley , 1 98 0 ) , 

which s t resses  the obvious importance negotiation o f  acce s s  holds  for 

the research and the researche r ,  l i t t le account is p rovided o f  the 

difficulties which may occur or of ways 1n which they may be p revented 

or al leviated . 

As the pr1mary concern of thi s sect ion 1s  with the educational 

setting , discuss ion will cons ider some aspects of the negotiation o f  

acce s s  i n  this location . While acc e s s  may have to be negotiated with 

those in subordinate pos i t i ons ( see , Fuller ,  1 98 4 ) , the Principa l ' s  

sponsorship may be such that they do not have much opportunity for 

refus ing to part1c 1pate as 

within which they are 

they re spond to the structural s i tuation 

located . That the Princ ipal may as sume the 

right to determine acces s  to , and part icipation by,  those  1n 

subordinate po s i t ions 1s indicated by an examp le from the research 

conducted by Burg e s s  ( 1 98 3 ) . Here , inquiring of the Principal whether 

or not he should  seek permis s ion from the pupils ' parents in order to 

conduct research with thei r  children , Burges s  ( 1 984a)  reports  the 

following from his  fie ldnotes : 

Mr Goddard ( the Headmas ter) indi cated tha t if I was to 
contact  the fami l i es i t  was unl ikely tha t I would ge t 
their ful l  co-opera tion .  Indeed, he indi ca ted tha t  
because many of their chi ldren had behavioural probl ems� 
members of the school had often wri tten to them. The 
produc t of these con tacts was consi derable  hos ti l i ty 
towards the school and school a c t z vz tz es .  In thi s  sense, 
he though t i t  would be bes t if the fami l i es were no t 
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contac ted . 'Anyway ' �  h e  remarked� ' the school wi l l  co-
opera te as  much as possi bl e ' .  

( Burge s s ,  1 984a ,  p . 1 96 )  

In this instance , then,  the Principal has taken it upon himse l f  to 

determine right s of access and partic ipation, speaking on behalf o f  

parents ,  teachers , and pup i l s  i n  the p roces s .  I t  i s  then evident that 

the inst itut ionally powerfu l  may g rant acces s  not only to the s ite but 

to individuals and other re search materials ( see , Burges s ,  1 98 4 a ) . 

The fact that Burge s s  ( 1 984a)  reports only one ins t ance o f  a 

teacher re s tric ting research acce s s  lends some credence to the v�ew 

that individuals act in some accord with the ir s t ructural pos i t ion 

within the hierarchy ( see , Atkinson, 1 98 1 ; Dingwa l l ,  1 97 7 ) . As such , 

this  rais e s  ethical considerat ions concerning sponsorship and acces s  

to the partic ipants ,  not the least o f  which is  the extent t o  which the 

researcher can as sume that those  taking part have ' freedom of 

participat ion ' .  

I t  was �n response to cons ideration of thes e  aspects that the 

present author adopted the principle of ' voluntary part icipation ' to 

govern negotiation of acce s s  wi th each individual part icipant . 

Moreover ,  efforts were made at ' separat ing ' the research and 

re searcher from the school and i t s  requirement s as tho s e  ' sponsoring ' 

the research in the schoo l  appeared to as sume similar ' right s ' in the 

grant ing of access  to ' al l ' within the s i tuat ion ( see Chapter Two ) . 

That this was to some extent succes s ful is  perhaps indicated by those 

who either dec l ined to partic ipate or  who withdrew from the research 

during the course of the year . 

Al so related to this principle of ' voluntary partic ipat ion ' was 

the dec i s ion to adopt  an ' open ' approach to the research . The 

cons ide rations of the literature which led to thi s  are now out l ined . 

' OPEN ' AND ' CLOSED ' RESEARCH 

Whi l e  the principle of ' open ' , rather than ' covert ' ,  approache s 

were to be adopted in the present research,  it  � s  evident from the 
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literature that this is sue has been sub j ect to a wide spread debate and 

that it  1s not as straightforward an 1 s sue as thi s  dichotomy would  

suggest  ( see , Burges s ,  1 98 5b ) . Indeed , thi s debate covers a wide 

range of persp e c t ives including tho s e  who wish  to categorically rej ec t  

covert method s  under any circums tances ( see , Erikson , 1 967 , 1 968 ) , 

those who see thi s  rej e c tion as untenab le ( se e ,  Denz i n ,  1 968 ) ,  whi l e  

those conduct ing covert research j u s ti fy the ir  pos ition ( se e , 

Holdaway, 1 98 2 ; Humphreys , 1 9 70 ; Homan , 1 98 0 ) , and yet o thers who 

query this j u s tification ( for ins tance , Bulmer ,  1 98 2 c ,  1 982d ; Shi l s , 

1 982 ) . However ,  as Roth ( 1 9 6 2 )  sugge s t s ,  perhaps thi s focus upon a 

dichotomy o f  approaches 1s  i t s e l f  mis leading and something o f  an 

oversimp l ification as all  such research contains , at  lea s t ,  some 

elements of ' secrecy ' for it  would be impos s ib le to ' te l l  all ' to  the 

participants .  

The concerns reflected in thi s debate emphasize the need for the 

examinat ion of overt and covert p ract ices , and the re lated aspect  of 

informed consent , in actual re search set t ing s , rather than p lac ing 

rel iance upon abs tract princip le s  which attempt to universalize  and 

dichotomize the issue separating it from i t s  contextual foundations . 

Thi s  need to g round e thical debate in everyday p ractice i s  seen by 

Dingwall ( 1 980 ) as imp ortant due to the many g rey moral areas in field 

research which an over-academic analys is o f  ethical is sue s cannot deal 

with adequately . 

From the few avai lable account s o f  ethical cons iderations within 

educational field research, it  1s pos s ible  to d i s cern aspe c t s  of 

' open ' approaches which contain a ' covert ' element . Thi s  sugge s t s  

that the s imple  dichotomy , o r  the statement that a particular p iece o f  

research 1 s  ' open ' or ' closed ' ,  fai l s  t o  account adequately f o r  the 

exigenc ies of the research proces s .  For instance ,  Burges s  ( 1 98 1 c ,  

1 98 3 ,  1 98 4 a ,  1 98Sb ) reports tha t ,  initia l ly,  his research was ' open ' 

with the teachers but ' closed ' with the pup i l s . Such an approach 

seems ' ju s t if ied ' within the context of thi s research as it appears to 

be necessary that the pup i l s  saw the researcher as a ' teacher ' and 

treated him according to thi s particular role . Furthe r ,  and also 

illustrat ing the manner in which sponsors may place ' constraint s ' upon 

research, the Princ ipal and teache rs recommended that nei ther the 

pupils  nor their parents be informed of the researcher s tatus  he ld by 



258  

Burges s  ( 1 984a , 1 98 5b ) . Finally ,  even after  part icipat ing pup i l s  were 

informed of the dual s tatus , other pupi l s  1n the school ,  the ir 

parents ,  and the wider community were not awa re of the researcher role 

and , to the knowledge of Burges s ,  would  have seen him sole ly a s  a 

teacher at the s chool ( Burges s ,  1 98 5 b ) . Moreover ,  and pos s ib ly a 

source of the ' torture ' from colleagues he mentions , i t  appears that 

the parents of those pup i l s  participating in the research were not 

informed of the re searcher s tatus , o ther than pos s ib ly from the ir 

children ( see , Burges s ,  1 98 5b ) . Thi s ,  i t  would appea r ,  was nec e s sary 

in that here the re searcher had acce s s  to confidential files  which 

detailed aspects  of the home backg round and parents o f  the 

participant s ,  as 

' sponsorship ' o f  

concerned .  

wel l  

the 

as other confident ial informa tion whi ch the 

schoo l  p revented him acknowledging to those  

From such a descript ion of an  actual research s i tuat ion , it  

becomes apparent that the 1 s sue of ' covert ' versus ' overt ' metho d s  l S  

rather more prob lematic than a s imp le dichotomy would imply and , 

because of thi s ,  beyond the capac ity o f  a universal i s t ic code to 

provide for every pos s ible ramificat ion . On the other hand , as  

indicated in  Chapter Two , this does not allow for the comp lete 

abrogat ion of respons ibi l i ty for , as  D ingwal l  ( 1 980 ) sugg e s t s , 

research should be ab le to p roceed with a c lear consc ience . What this 

does appear to support 

the self-reflec t ion upon 

invo lved . 

is  the requ irement that researchers document 

the 1nqu1 ry regarding the ethical i s sues 

Even where the researcher has been completely ' open ' in s ta t ing 

the intentions o f  conduct ing research in a soc ial s e t t ing , i t  cannot 

be as sumed that the partic ipant s will interpret this intention 1n the 

same manner as does the researche r .  For instanc e ,  while  teachers  may 

be informed that the research invo lved ' observations ' of them, there 

1 s  no guarantee that they will understand that this could  entail  

cont inuous ob servation in  informal and formal situations , des p ite this 

be ing indicated to them from the out s et ( see , Burges s , 1 98 4 a ) . 

Further compounding this 1s sue 1 s  the s i tuation , as  Pol lard ( 1 9 8 5 )  

illustrate s ,  where the ' informed ' partic ipants view the researcher a s  

primarily occupy1ng another s tatus , thu s  separat ing themselves from 

the focus of the research . In thi s par t i cular instanc e ,  even though 
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the teachers were aware o f  h i s  re search and intere s t  1n the ir  ' views ' ,  

Pollard ' s  col leagues  on the s taff saw him first as  a teacher and 

second as a ' researcher of chi ldren ' .  Indee d ,  i t  was only when he 

commenced interviewing the teachers , moving the relat ionship to a more 

' formal ' research context , and later when he reported back his 

finding s , that Po llard ' s  role as  researcher and its  manifes t at ions 

became apparent to all parti c ipants .  

I t  would appear , then, that the dichotomous view o f  overt and 

covert research and its inclus ion within unive r s a l i s t i c  codes i s  

inappropriate in the field research s i tuat ion . This arises  from the 

interact ive nature , involving 

comparison to the b iomedical 

outl ine p rocedure s to be taken 

g ive-and-take , of field research in 

experiment where the re searcher can 

with ' pa s s ive sub j ec t s ' ( see , Wax , 

1 980 ) . In view o f  thi s ,  there would appear to be some subs tance to 

the sugge s t ion that fieldworkers  are cons tantly taking dec i s ions about 

ethical is sues in both ' 0pen ' and ' c losed ' research . In turn , a s  

Burges s  ( 1 98Sb)  argues ,  this implies  the need t o  arr1ve at some 

ethically j ustifiab le comprom1se  whereby the impos s ib il ity o f  

obtaining informed consent from everyone , of always telling the truth , 

while protecting everyone ' s  intere s t s ,  1s acknowledged and , 

furthermore , documented . 

I t  is  precisely this  invo lvement 1n an on-go1ng interact ive 

relat ionship which presents a central dilemma for the researcher faced 

with an ethical problem 1n the field . In the field research 

s ituation,  e thical prob lems often require an immediate res o lution such 

that the researcher cannot call  a ' halt ' to the proceedings e i ther to 

' cons ider the s i tuation ' or consult with others :  

Moreover, the fi eldworker is often pressed by his 
subjec ts ' presump ti on of competence tha t  he i s  a serious 
and competen t  investiga tor who is no t constan tly a t  a loss 
and in need of outsi de direc tion .  A t  the end of the day, 
however junior the inves tiga tor, he i s  the expert on the 
peopl e he i s  s tudying and wha t  they wil l  and wi l l  not 
regard as proper conduc t  on his part . 

(Dingwa l l ,  1 980 , pp . 885-886 ) 

Compounded by the close relationships that exi s t  between the 

researcher and the partic ipant s ,  even the ' over- rapport ' which may 

deve lop ( se e ,  Miller,  1 96 9 ) , s ituat ions may arise where advice i s  
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g 1ven on the spur of the moment , with l i t t le t ime avai lab le for  

cons ideration o f  the po s s ible ramifications ( see , Battersby,  1 98 0 ) . 

In such s ituat ion s ,  then,  the researcher would have no o ther recourse 

than to  document the inc ident , not only as  an i l lustration of the 

pos s ib le ethical cons iderations but as a pos s ible e f fect  upon the 

research proce s s e s . 

Also relat ing to the on-go 1ng and interact ive nature of field 

research are tho se  s i tuations where cons ideration mus t  b e  g iven to the 

extent to which the reasonab le dictum of telling the ' Whole t ruth,  and 

nothing but the truth ' is applicab le . Bok ( 1 9 7 8 )  sugg e s t s  that there 

are , indeed , a number  of choices  which may be made : to lie , to  

equivocate , be s i lent , or tell the t ruth . Furthe r ,  Bok d i s t ingu i shes 

between ' type s ' of  l ies , among whi ch are : white lies cons idered 

harmles s ,  lies  that are told to enem1es , lies that are told in crise s ,  

lies that are told to liars , and lies  to protect peers and cl ient s . 

However,  Bok a l s o  reminds the researcher that t ruth 1 s  p referable 

unless  there are special cons iderations which mus t  be taken into 

account . It 1s  under such ' special  cons iderat ions ' that Burg e s s  

( 1 984a)  reports  tel ling l i e s  i n  order to 

. . .  pro tec t col l eagues who themselves were tel l ing l i es in 
the course of ra tiona l ising their  work . I a l so told l i es 
in order to maintain confiden ti al i ty and to pro tec t 
fri ends in a crisis  si tua tion .  

( Burges s ,  1 98 4 a ,  p . 20 1 ) 

Even the s i tuat ion where the re searcher asks a na1ve ques t ion , while  

ful ly conversan t  with the informat ion upon which a reply may be based , 

may be seen in terms o f  ' deceit ' ( se e ,  Atkinson,  1 98 1 ; Burges s ,  

1 984a) , yet the only way of obtaining an indication of a participant ' s  

v1ews on an 1s sue . 

Thu s ,  while  truth-telling is  the preferred s trategy , the ' lie ' 

may provide the path to more informat ion or  the least ' harm ' . In this 

sense , then,  under cons iderations of the potential harm that might 

result ( see , Cas s e l l , 1 982b ) , the ' lie ' may be j u s t i f iab le in the 

field s i tuation . I t  was in cons ideration of thi s ,  as indicated in 

Chapter Two , that s trategies of the ' white l ie ' , the ' equivocation ' ,  

the ' s ilence ' ,  and the claim of be ing ' ignorant ' of  events or 

information were adopted as means for obtaining further information,  
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p rotecting confident iality,  to p revent undue pres sure and influence 

being exerted upon participant s ,  and 1n the face of ' lies ' told by 

others . However,  with some few exceptions , the se remained relatively 

' mino r ' issues in the sense that there were no attemp t s  made by e ither 

teacher s  or adult s tudents  to ' discover ' what each 

the othe r s . For ins tance , although the Principal 

were saying about 

was aware of the 

nature of the research, he made 

concerning the crit ical inc ident 

Appendix E ) . 

no effort at so liciting informa t ion 

where F . 1 5  had confronted him ( see  

From this discuss ion it  become s apparent that the dichotomous 

v 1ew of ' open ' versus ' covert ' research does not cover every 

eventuality in the field research situat ion . In this sens e ,  then,  

while an ' open ' approach was adhered to as a guiding principle there 

were s i tuat ions and condit ions which led to some aspec t s  where the 

1nqu1 ry employed ' cove rt ' approaches . I t  1s in re spect of such 

s ituat ions that the s e  are detai led in the the s i s  at appropriate p o in t s  

as  part of the overall p roces s  of document ing the ethical component o f  

the research . 

Al l ied with the ' open ' approach 1s  the is sue of ' informed 

consent ' ,  the second broad princip le direct ly influenc ing the conduct 

of the present re search . 

INFORMED CONSENT 

The princip le of informed consent arose as a result of such 

inc idents as the biomedical experiments conducted during the NAZI 

regime and some o f  the , generally,  covert and unethical s tudies 

conducted s ince ( see , Cassell and Wax , 1 980 ; Burge s s ,  1 99 8 4 a ,  1 98 Sb ) . 

In general terms , this princ iple requ 1res that ' subj ects ' be 1n a 

pos i t ion to voluntarily g 1ve their consent to participation 1n the 

research based upon a full understanding and comprehens ion of the 

nature and outcomes of the inve stigat ion . However ,  in its  ful l  

lega l i s t ic sens e ,  requiring s ignature t o  a document containing ful l  

methodo logical and outcome pre sentation , informed consent is  somewhat 

problematic in field research where : 



In mos t kinds of fi eldwork, i t  i s  pragma tica l ly useful , 
even essenti a l ,  for the researchers t o  inform their hosts 
of their hopes for the investigation and to seek no t 
merely ini tial consent but active coopera t i on .  Ye t ,  
nei ther party can be sure o f  wha t  wi l l  be en tai l ed by the 
course of the fi eldwork. The hos ts are changing, the 
fi eldworkers are changing, the world i tself i s  changing. 
During good fi eldwork, the researcher z s  able  to 
establ i sh deepened rel a t i onships wi th the hosts and be 
offered the opportuni ty to percei ve and understand more ; 
in a sense consen t i s  broadened in scope . 

(Wax , 1 980 , p . 282 ) 
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In t h i s  sense , then , the f i e ld researcher w i l l  communicate as  much 

information as pos s ib le as part of an on-go �ng p ro c e s s  of ' informed 

consent ' in which : 

Needl ess to say, the convent i onal "consent form " i s  so 
irrel evant as to be a nuisance  to a l l  parties . 

( Wax , 1 980 , p . 2 7 5 )  

I t  � s  the very f lexib il ity which i s  often c ited a s  the maJ or  

s t rength of field re search methodologies that prec ludes  the 

uti l iz ation of the same form of consent advocated by the more 

' experimental ' sciences ( Thorne , 1 98 0 ) . The length of the a s so c iation 

involved �n field research, as  distinct from the o ften b rief 

' encounter '  o f  the biomedical or p sycho logical  experiment , would make 

the notion of informed consent difficult in the sense imp lied in codes 

of ethics . As Thorne ( 1 980 ) argue s ,  consent may need to be  informed 

by different methods at d ifferent s tages �n the field research 

proce s s ,  rather than relying on the once only signing of a ' consent 

form ' . Accordingly,  consent become s a continuous proce s s  �n which the 

researcher is open about the intent ions of the research along the 

l ines suggested by Wax ( 1 980 ) and others ( see , Burge s s ,  1 98 Sb ) . 

I t  was �n cons iderat ion of these  aspects that the ' Le t ter  o f  

Consent ' is sued to participants , as dis cussed �n Chapter Two , was 

p repared for the present research context , and ' consent ' was then 

renegotiated as the researcher sought ' voluntary partic ipat ion ' at 

each phase of the re search . Also re lated to thi s  p rincip le of 

' informed consent ' was the final one of ' anonymity ' .  Here , the 

part icipants were ' informed ' that the ir comments would be trans cribed 
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under a code-name a t  all t ime s . This  p rinciple relates  to the ethical 

cons iderations involved in data disseminat ion in parti cu lar . 

DATA D I S SEMI NAT ION 

E thical is sues involved in the pub licat ion of research data have 

been extens ive ly cons idered in the literature ( for  ins tance , Barne s , 

1 97 9 ; Seeker ,  1 964 ; Burg e s s ,  1 98 4a ;  Johnson , 1 98 2 ;  Trend , 1 98 0 ) . 

Here , according to Burges s  ( 1 9 8 Sb ) , the researcher lS requ ired to take 

into account such aspects  a s : loyalty to both sponsors and 

part icip ants ; potential vio lat ions o f  secrecy and pn.vacy ; and , 

potent ial harm to the individual , both researcher and researched . 

Accordingly, the researcher become s involved in making dec i s ions as  to 

what will  be incorporated 1n the f inal report , and what should  be 

excluded , as well  as tho se affect ing confidentiali ty ( se e ,  Burges s ,  

1 98 Sb ) . 

Whi le such cons iderations as the laws o f  l ibel and a more 

wides pread awarenes s  of the e thical p rinc ip les invo lved in research 

( see , Barne s ,  1 97 9 )  have led t o  efforts be ing made t o  protec t  the 

participants and researcher ,  there are numerous ins tances  where 

identity of the s ite and the researched have been ' discovered ' ( see , 

Johnson,  1 98 2 : Morgan . 1 98 2 ; Wil d ,  1 97 8 ) . 

efforts made at protect ing the identity 

neces sarily p revent them from ident ifying 

Moreover ,  nor wil l  the 

of the participants 

thems e lve s ,  o r  the ir  

assoc iates , 1n  the pub l ished reports ( see , King , 1 98 4 ) . I t  i s  also  

apparent that in  certain circumstances the media,  in particular , may 

go to g reat lengths 1n thei r  efforts to ident ify both the s ite and 

partic ipants 1n a research report ( se e ,  Bal l ,  1 98 4 ; Morgan , 1 98 2 ; 

Wild , 1 978 ) . However ,  while  some ( Cavendish,  1 98 2 ; Gibbons , 1 97 5 )  

argue that the policy o f  u s 1ng code names 1 s  unsuitable , such 

techniques are now commonly app lied . Not the leas t ,  as  Cavendi sh 

herself  discovered , part ly to protect the researcher who could be 

invo lved in act ions for libel ( see also , King , 1 98 4 ) . 

I t  l S  1n  order to p revent , as far as thi s l S  pos s ib le ( se e ,  

Trend , 1 980 ) , such situat ions ar1s 1ng that the writ ing o f  the report 

should attempt to ensure that individual identification l S  difficu l t . 
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This may require cons ideration be ing given t o  such s t �ategies  as the 

exclus ion of material , perhaps even under lega l  advice , from the 

published report ( se e ,  Wild , 1 9 7 8 ) ,  de lays 1n producing the final 

report ( see , Burge s s ,  1 985b ) , and the var1ous methods of d is gu i s ing 

the identi ty of the s ite and participants ( see , De lamont , 1 984 ; 

Hammersley , 1 98 4 ) . However , some of the s e  s t rategies  are themse lves 

problema t i c . For ins tance , de lays 1n publ i cation may be difficult  

when the researcher i s  cons trained by l imits  such as  thos e  imposed by 

the requi rements of an academic qualification . The d i sgui s ing of 

identity,  such as that by Tomlinson ( 1 9 8 2 )  who goes to the extent o f  

chang ing gender identity,  may c reate difficulties for  tho s e  who wish 

to ut i l i s e  the research at a sub s e quent point 1n t ime . In all case s ,  

there mus t  b e  suff ic ient ident i fication o f  the partic ipants that 

further use of the research 1 s  not p recluded . Another s t rategy 

adopted has been that of involv ing the partic ipants in the proc e s s  o f  

data d i s s emination , particularly b y  some who have had to name the 

research s i te ( se e ,  Edwards and Furlong , 1 98 5 ) . Thi s has been used as  

a method not only of  val idat ion but  also allowing for  the 

parti cipants to make ' corrections ' to the content ( see , Bal l ,  1 98 4 ; 

Burges s ,  1 98 5b ; Whyte ,  1 9 55 ) , a lthough this is  not without its  own 

inherent difficulties  as Ball ( 1 98 4 )  discu s ses . 

Yet ,  as  shown by the experience s of Morgan ( 1 9 8 2 )  and Wild 

( 1 97 8 ) , among others ( see , Johnson,  1 982 ) , all thes e  efforts may be to 

no ava i l  and the identity and location o f  the parti c ipants may be 

' discovered ' .  Indeed , none o f  the s t rategies  adop ted may be 

comp letely ' foolproof ' ,  so the researcher is  faced with dec i s ions made 

to maintain confidentiality whi le , at the same time , providing for the 

dis semination of knowledge of the area under inve s t igat ion ( see , 

Burges s ,  1 98Sb ; Hammersley ,  1 98 4 ) . It  1s in thi s context that 

' selections ' of material to be incorporated within the report are 

influenced by these  ethical cons iderations ( se e ,  King , 1 98 4 ) . 

I t  was from cons iderat ions such as  these that code numbers were 

adopted in the present research,  and that selections o f  content , as  

indicated in  Chapter Two , proceeded . At  the same time , however , it  

was recogni sed that ' comp lete anonymity ' could not  be guaranteed by 

such s t rategie s .  In thi s  context , partic ipan t s  were informed that 

' real name s ' we re not to be used and that the i r  response s  would be  
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g �ven the ' confidentiality ' o f  a code number in a l l  trans cript s . In 

recognit ion of the point that ' anonymity ' was not guaranteed , they 

were informed that this code numbe r  and a ' delay '  of pub licat ion were 

all  that could be app l ied to ' make it difficult , but perhaps not 

imp o s s ible ' for identification of them to occur . 

Finally, cons idering the more wide spread use o f  actual 

( pseudo ) names in reporting educational f ield research ( for  ins t ance , 

Bal l ,  1 98 1 ; Burgess , 1 98 3 ; Hargreaves , 1 96 7 ; Wil l i s , 1 97 7 ; Woods ,  

1 97 9 ) , some indicat ion of the rationale for  the present use o f  numer � c  

codes appears warranted . Firs t ,  unt i l  the start of the fie ldwork 

year , and even then not ful ly determined for some t ime afterwards , the 

numbers of participant s were uncertain . The log i s t ical task of 

a s s igning ' othe r '  

complicated when 

names to each individual appeared unneces s a r i ly 

a number  would serve the purpose equal ly as  we l l .  

Second , the use o f  a des ignated code appeared t o  lead t o  e a s ier  

identification o f  partic ipants ,  part icularly as  a method of 

distinguishing the Principa l ,  Dean ,  and teachers  from the adul t  

s tudent s . Whi le perhap s ' t i tles ' ,  such a s  ' Mr ' , ' Mrs ' ,  and ' Ms '  may 

have been used for members of s taff , it was cons idered that this could 

imply some unintended differentiation b e tween thes e  ' adult s ' and the 

adult students who formed the focus of the research . Thi s  � s  not to 

suggest  that the ' teacher/ student ' differentiation did not exi s t , 

merely that it  should no t be further emphasised by the use o f  t i t les  

for  one group of ' adult s ' within the context and not for the other . 

The use of code numbers and appropriate des ignations for members o f  

the teaching staff  appeared t o  re so lve this s i tuat ion . Furthe r ,  

desp ite the succ e s s  others ( for  ins tance , De lamont , 1 98 4 )  repo rt where 

the ' as signed name ' becomes better known than the ' real name ' ,  the 

researcher found it eas�er to recall  a numer�c code as equivalent to 

the partic ipant ' s  actual name , instead of facing the difficu lty o f  

referring to the individual i n  the s o c i a l  s e tting b y  one name then 

wri t ing notes us ing ano the r .  Whi le , of cours e ,  name s could have been 

added in place o f  code numbers during the writing up o f  the report 

thi s appeared to be an unneces sary extra step in the pro c e s s  when all  

fie ldnotes use the code number . Fina l ly ,  names have certain symbolic  

meanings , not the leas t to  those  reading a report , and thereby imbue a 

degree of mean�ng to e i ther indiv iduals  or  inst itut ions ( see , Burges s ,  

1 984a) . Certainly , an argument may be advanced that thi s  meaning i s  
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important � n  spec i fic contexts ,  b u t  equally there are ins tances  where 

a particular name may elicit  a ' vi s ion ' of  a character or  inst i tu tion 

- even with a s imilar name - from a reade r ' s  own experiences ,  thereby 

influencing s omewhat the impress ions conveyed perhap s in a manner not 

only unintended  but potentially ' false ' .  In this sense , the n ,  the 

adopt ion of numer�c  codes appears to negate this pos s ib i l ity . I t  was 

for these reasons that code numbers were adopted �n the present 

research, although this �s  not to imp ly any inherent superiority of 

one form over the other nor to deny that others may equal ly j us ti fy 

the use of ' name s ' .  In the present re search , no participant was to 

suggest  that they would ' prefer ' the ir ' real names ' to  appear in any 

report s ,  indeed the adult s tudents came to use thei r  own code numbers  

for  all material they handed to  the researcher . 

CONCLUS I ON S  

These , then , were the guiding ethical princip les ,  based upon a 

cons iderat ion of the Codes of E thics  and a review o f  the literature , 

which were adopted in the present re search.  However ,  i t  may also  be  

noted that ethical dec i s ions are  an  integral part of the entire 

research proces s ,  and are �n thi s 

conduct of field research . In 

sense an ongo�ng component o f  the 

short , the overal l  approach taken in 

the present re search is  summarized by the following : 

Researchers are learning tha t e thics does no t consis t  
merely of a set  of commandmen ts and prohibi tions to be 
pi ously professed upon the Sabba th .  Ra ther, i t  provi des a 
way of thinking, or ordering and gui ding everyday 
decisions, in an a t tempt to a void  harming and wronging 
others . Of the e thi cal probl ems of fi eldwork, many of 
the mos t  signifi cant are genera ted in the day- to-day 
intera c t i on be tween researcher and hos ts . These di l emmas 
are not only personal ,  they are moral and e thica l  
knowl edge and reflection can gui de the deci s i ons of the 
fi el dworker . 

( Cassell  and Wax , 1 980 , p . 2 6 0 )  

\ 

NOTE : References for Appendix J are provided �n the the s is 
Bibliography located in Vo lume 1 . 
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APPEND I X  K 

B E COM I N G AN A D U L T  S T U D E N T : 

SOM E R ECOMM E N D A T I ON S  



The adoption of the 

gathering , analys i s , and 

an extensive 

particular re search s trategies  

theoretical e laboration,  has led 

discuss ion of what i t  is  like 

268  

o f  data 

to the 

to be an product ion of 

adult  s tudent 1n a secondary schoo l .  Although not discounting the 

point that this i s  the ini t ial attempt to document the p roces s e s  o f  

becoming an adult s tudent , the approach has enabled the s tudy to  ' tap 

into ' the proce s s e s  to  an extent not evident in the prior literature . 

As discuss ion in Chapter One i l lustrated , 1n the decade s ince adu l t  

admis s ions were f i r s t  made pos s ible under a change 1n Education 

policy and the fie ldwork year ( 1 98 4 ) , there has been a dearth o f  

literature addre s s ing the 1 s sues and exper1ences of  this s ignif i cant 

proportion of  the s cho o l  populat ion . Whi l e  the policy has been 

reported within the l i terature as repre senting part of a commitment t o  

' second-chance ' education (Auckland Community Scho o l s  Working 

Committee , 1 977 , Department of Education, 1 9 7 6b ) , a l l ied to not ions o f  

' life-long ' learning (Advisory Counc il o n  Educational Planning , 1 97 4 ;  

Renwick , 1 980 ; UNESCO , 1 9 7 7 ) , ne ither the policy nor i t s  outcomes 

have previously been the focus of  research s c rutiny . It  i s  therefore 

pos s ible to sugge s t  that decis ions as  to  policy and practice have 

proceeded without a sub s tant ive data base ,  and certainly with l i t t le 

ins ight or informat ion elaborating the adult  student perspe c t ive on 

the experience . 

I t  has already been stated that one o f  the outcomes o f  thi s  

research was the deve lopment of  a preliminary account relat ing the 

p roce s s e s  and exper iences  of becoming an adu l t  s tudent during thei r  

return to secondary school . This , it  was sugges t e d ,  held potential  

implications and uses  for s choo l  personne l ,  adult  s tudent s , and 

policy-makers . For instanc e ,  on the basis  of the data and 

preposit ional statements ( Chapter Five ) it 1s pos s ib le to ra1se  a 

number o f  que stions which could be addre s s e d ,  such as : 

1 .  D o  adult s tudent s receive adequate f inanc ial support  for the i r  

return t o  schoo l ?  

2 .  Do adult s tudents have an adequate bas is of  information for 

determining subj ect choices and undertaking career path 

decis ions , and what are the respons ib i l i t ies of  school  s taff in 

such areas ? 
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3 .  What fac i l ities are requ i red for adult s tudents  �n secondary 

school s ?  

4 .  To what extent should 

for adu l t  s tudents 

the scho o l  make ' adjustments '  to cater 

�n terms o f :  coun s e l l ing s e rv i ce s ,  

timetab le deci s ions/changes ,  informat ion d i s seminat ion,  s tudy 

skills  and ' refre sher/background ' course s ,  or pedagogy? 

5 .  Are teachers  g iven suffic ient t raining and a s s i s tance w i th the 

teaching of adu l t  s tudents ?  

To discu s s  each o f  these and s imilar que stions individually,  with 

the a�m of deriv ing pol icy sugges t ions about the admis s ion o f  adu l t  

s tudents t o  secondary scho o l ,  � s  a complex and difficu l t  task . I n  the 

first  instanc e ,  such que s tions frequent ly involve the adopt ion of a 

particular value po s i tion at least part o f  whi ch i s  an outcome o f  the 

methodology of the research, where : 

. . .  qua l i ta ti ve research . . .  wi l l  l ead inevi tably to exp j i c i t 
moral s tanc es� and tha t  i t  can never simply provide , ' the  
fac ts ' because the 'fa c ts ' whi ch it  crea tes are by 
defini tion complex and sub tle�  and suffused wi th 
concep tual and theore tical unders tandings . 

( F inch , 1 98 5 , p . 1 20 )  

I t  � s  �n recognition of this facet o f  the repo r ting of 

qualitative re search,  that Finch ( 1 98 5 )  advocates that researchers 

have a degree o f  ' respons ib i li ty ' for adopt ing a ' reformis t  s t ance ' �n 

stat ing recommendations to be derived from the inve s t igat ion . 

the 

Other comp l icating 

conduct of the 

factors s tem from the situation i t s e l f , and 

�nqu�ry .  For ins tance , thi s  research has been 

acknowledged as preliminary due to its focus on the day-to-day 

experiences of a group of adult s tudents in one New Zealand secondary 

schoo l .  While this samp le s chool  was in the ' mid range ' of  s iz e  and 

adult  s tudent population, it  is  not estab l i shed that i t  can be he ld  to 

be ' typical ' .  Some bas i s  of compar�son was avai lab le to the 

researcher through t ime spent at ano ther schoo l dur ing the year where 

a small  samp le of adult s tudent s ,  Dean ,  and Princ ipal , p rovided 

information ( see Chapter Two , p . S S ) . In short , thi s  second s choo l  

had a creche , was located i n  a small  rural town, with a Commonroom 

shared by senior pup ils  and adult s tudents ,  whi le the adult  s tudents 

were predominant ly part-t ime , on average ' o lder ' than the resea rch 
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samp le , and only two were males . s  During the discus s ions with thes e  

other adult s tudents ,  and school s taff , it  was evident that s imilar 

1ssues impinged upon the processes  of becoming an adult  s tudent , but 

it was also apparent that differences exi s ted between the prov i s ions 

at the two schoo l s . On such a bas i s , then , the formulation o f  any 

recommendations from the present inve s t igat ion mus t  acknowledge the 

potent ial for the ' contextual bound ' effects  to influence 

interpretations . 

strategies 1n 

However ,  

terms of 

the adopt ion 

methodo logy , 

o f  part icular research 

analys is , and theoretical  

elaborat ion were directed towards decreas ing such influences as  far  as  

pos s ib le ( see , Ramsay and Battersby,  1 97 9 ; Woods , 1 97 9 ) . 

A further po s s ib le limiting factor 1n deriving recommendations 

concerns the ' t ime lag ' effect between the fie ldwork of 1 98 4  and the 

dissemination of result s .  In  this context , the end of the fie ldwork 

year saw certain chang e s  which may have altered cond i t ions for the 

adult s tudent s who fo llowed the re search sample . The Adu l t  S tudent 

Commonroom was comp letely refurb ished , there was a new Dean of Adul t  

S tudents ,  and the s choo l went on to a ' rotat ing ' s ix-day week 

t imetab le . A further ,  nat iona l ,  change saw the Univers ity Entrance 

qualification abo lished for 1 98 5 .  The implications of thi s  for adu l t  

s tudents  - a number o f  the samp le sought this qualificat ion - would  

need to be asses sed , a lthough it is pert inent to  note that entry to 

univer s i ty remains avai lable wi thin the new s cheme . 

The nature o f  the methodological s t rateg ies also requ1res that 

some ' caut ion ' be exercised in es tablishing recommendat ions . I t  was 

noted that the present research did not invo lve c las s room 

observations , although the researcher ' s  own background as a secondary 

teacher involving adult s tudents  may act as a s ource of some ins ight 

5 In comparison, questiormaire data available for sample school [N=28] arxi this 

second school [N=27] at 26 . 2 . 84 illustrates the following data on these criteria ( second 

school figures in brackets ) : AGE RANGE :  Males , 1 6-23 ( 23-57 ) ;  Females , 1 7-38 ( 1 9-53 ) .  MEAN 
AGE: Males , 1 9  ( 40) ; Females , 23 ( 33 ) . FULL-TIME: Males , 5 ( 1 ) ; Females, 1 1  ( 1 ) . PART

TIME: Males , 3 ( 1 ) ; Females ,  9 ( 1 8 ) .  Other differences between the two samples were also 

evident : the sample had 1 1% married women ( 6 7%) , although a further 21 % were either in 

defacto relationships , divorced or separated (8% ) .  Only three percent of the sample reported 

their return in terms of being 'not for qualifications ' ( 38%) , forty-six percent of the sample 

had ' no prior school qualifications ' (62%) with 46 percent also reporting having left school 

previously at fifth form level or below ( 60%) . 
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into this context ( se e ,  Woods , 1 97 9 ) . However ,  info rmation on the 

c l a s s room context was avai lab le from both teachers  and adu l t  s tudents . 

Finally,  the indiv idual istic  nature of the proce s s e s  of becoming 

an adult s tudent , make s i t  d ifficu l t  to develop p o l icy recommendations 

( Ba t te rsby ,  1 98 1 a ) . 

These potential ' re s tr i c t ions ' on any recommendat ions have been 

acknowledged ( see Volume 1 ,  p . 33 4 ) , partly as a rat ionale for the 

placement of these 1n thi s appendix but also as sugg e s t ing several 

areas which deserve fo l low-up study as  further ins ight and informa tion 

1s  p rovided on what it 1s to be an adult s tudent in secondary s choo l .  

I t  is  from thi s  growth of the data base on such experience s  and 

proce s ses that a more subs tantive foundation wil l  be e stab l ished for 

the determinat ion and imp l ementation of policy and practice . 

Notwithst anding these  influences upon the derivat ion o f  

recommendat ions from the present research, it  is  perhaps appropriate 

to res tate at this po int that the investigation has provided an 

extens ive and indepth account o f  the experiences  and proces s e s  of 

becoming an adult student in a secondary schoo l .  On this bas i s ,  then , 

it becomes p o s s ible to s tate s ome tentat ive recommendat ions about the 

admi s s ion of adult s tudents  to secondary schoo l us ing the data and i t s  

elaborat ion as a reference poin t . This appears jus t i f ied , not only o n  

the depth provided by the particular methodo logical  s trategies but 

also in view o f  the fact that : 

Simply to offer raw e thnographi c  da ta or o ther qua l i ta t i ve 
ma terial  as 'fac ts ' wi thout any in terpre ta tion could well  
l ead to  conclusions far removed from any the researcher 
would support . 

( Finch , 1 98 5 , p . 1 20 )  

I t  i s  in light o f  this that the fo llowing recommendat ions are out l ined 

and d i s cussed . 

Recommendat ion 1 :  That adu l t  s tudents returning t o  

s e c ondary s chool re ce ive f inan c i a l  a s s i s t an c e  a t  a l eve l 

commensurate with the i r  needs t o  enab l e  t hem t o  cont inue 

with t h e i r  s tudi es . 



In 1 97 4 ,  the Advisory Counci l  on Educational P lanning s tated : 

. . .  we wish considera tion to be gi ven to making financial 
provision for such studen ts . It i s  no t real i s ti c  to think 
tha t� simply by removing ins ti tutional barri ers� large 
numbers of studen ts wi l l  be recru i ted from groups whi ch 
have no t had a l engthy secondary educa tion . Posi t i ve 
measures need to be taken by way of bursari es . . . . 

(Advisory Counci l  on Educational P lanning , 
1 9 7 4 ,  p . 1 00 )  
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S ince that statement , media reports ( for ins tanc e ,  The Guardian, 

1 0 . 5 . 83 ;  The Dominion, 1 3 . 3 . 84 )  and o ther literature ( e . g . ,  

D epartment of Educat ion , 1 976b , 1 98 1 ) have re iterated the need for 

f inanc ial assis tance to be p rovided for the returning adu l t  s tudent 1n 

secondary schoo l .  Yet ,  1n the fie ldwork year o f  1 98 4  the only form of 

f inancial assistance was a $ 6  per week Social We l fare al lowance for 

those aged 1 8-20 years , increas ing to $ 2 7  per week for tho s e  over 20  

( see Chapter Fou r ,  p . 1 50 ) . Furthermore , this amount was sub j ect  to a 

form of ' means tes t '  making it  only avai lab le to those  without any 

o ther source of income or saving s . The reduction in income and/or  

the dependency upon others for  f inancial support was a maj or influence 

upon many of the adult s tudent s in the p resent research . While some 

indications of these  have been provided 1n Chapter Four , it i s  

intended here t o  further expand upon this informat ion . 

I t  was apparent that , even for those  not dependent upon the 

receip t of this  allowance ,  the return to schoo l  required a number  o f  

f inanc ial ' adjustments '  often influenc ing other members o f  the family 

as  we ll  as  the adu l t  s tudent : 

The financial si tua tion i s  no t good . Tha t  real ly has been 
worrying me ! Earning l ess - tightening the purse s trings . 
Tha t  got me down last mon th . I real ly started thinking 
about i t  - but I s t i l l  know tha t school is more importan t .  
Tha t� i f  I can si t i t  o u t  and adjust to tha t - we have 
been worse off and I have to keep reminding myself of tha t 
- far worse off - and I can s t i l l  earn a l i t tl e .  I t  was 
just a ma t ter of making tha t adjus tmen t .  The ki ds too had 
to adjust because they were used to asking for something 
and I 'd say "Fine ".  Any money I earned was ' funny money ' 
- tha t  was for some thing extra - if they had a school trip 
there was no hassle  - tha t was wha t  tha t  money was for .  
We had never been abl e t o  do tha t  un t i l  the l a s t  eigh teen 
months or so and now i t 's stopped aga1n . 

( F . 30 ,  Interv iew, 4 . 5 . 84 )  
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However ,  perhap s the mos t  evident outcome was the dependency reported 

by those rel iant upon the financial as s i s tance provided by the Social 

We lfare Department . F . 1 7  provides a case in point : 

My bigges t problem wou l d  be 
and not paying board. When 
and everyone 's  saying to you 
out working" sort of thing. 

money -
things 

"You ' re 

l iving a t  home sti l l ,  
ge t tigh t  round here 
twen ty, you should be 

( F . 1 7 ,  Interv iew, 3 . 1 2 . 8 4 )  

Thi s  dependency upon others for financial support was also  reported a s  

a s ource of concern b y  thos e  not receiving the Social  Welfare 

payment s :  

We ' ve go t heaps of money bu t I 'd just l ike to feel tha t  I 
was earn ing some of i t  too . He [ fiance ] brings home his  
share - $300 a week. We put  our money toge ther - i t 's 
never been separa te since we 've been l i ving toge ther - and 
you didn ' t  really noti c e  i t  before because I just used to 
put my pay in wi th his and take i t  out for the bi l l s .  But 
now I just feel l ike I 'm no t put t ing anything in ! I 'm not 
independent anymore . 

( F . 1 5 ,  Interv iew, 3 0 . 4 . 84 )  

The adult  s tudent s saw two areas a s  providing a j u s t if ication for 

them receiving a higher level o f  financial support . F ir s t ,  that for 

many the alternat ive was to remain on the Unemp loyment Bene f i t : 

I think i t 's real ly s tink tha t  we get so l i t tl e  just 
because we decided to come back to school ra ther than s tay 
on the dol e !  Hel l ,  i t  mus t  save them a l o t  of money 
because we 'd  get a l o t  more on the dol e  than we do when we 
come back - especial ly when we only ge t $6 a week ! 
Maybe we should all  l ea ve school and go back on the dol e  
jus t to prove to them how much we save them . I reckon we 
should ge t as much as those who go to uni vers i ty .  Even 
then they 'd  be saving wha t  they would have to pay us on 
the dol e !  I reckon tha t  i t 's not fair tha t  we ge t so 
l i ttle  jus t because we decided to go back and try and s tay 
off the dol e  - I reckon they should pay us more ! 

( F . 2 3 , Fie ldnotes , 1 7 . 4 . 84 )  

The second invo lved a variety o f  factors , as the fol lowing comments 

indicate : 

. . .  I would l ike there to be some financ e  for adul t 
s tudents - some thing l ike a Bursary or some thing l ike 
tha t .  I t  would be a nice i dea - even if i t  was only an 
a ccommoda tion gran t - and no l imi t set on how much money 



you are a l lowed to have 1n the bank. Tha t  i s  ra ther 
ridi culous - wel l �  a t  l ea s t  I though t so . A student a t  
varsi ty doesn ' t  ge t l imi ted - you know - he could have 50-
grand in the bank and sti l l  get his  Bursary. . .  We are 
trying to further our educa tion .  We are trying to b e tter 
oursel ves . In some ways� i t 's not only good for us - i t 's 
good for business as wel l .  We are sort of proving "Okay� 
we are in terested� We can work ". . .  . Jus t a Bursary of 
$50 a week would help drama tically - i t  wou l d  mean tha t 
they wouldn ' t  have to hol d  down a part-time job a s  wel l  as 
a ttend school just in order to survi ve . Also�  if we 
weren ' t  up to scra tch - if we were just mucking around
i t  would gi ve encouragemen t - if you were mi ssing a l o t  of 
c lasses� for no good reason� then� obvi ously� cut the 
Bursary un til  such time as you can prove tha t you are back 
there and working. 

( M . 1 5 ,  Interview, 4 . 1 2 . 8 4 )  
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The financ ial circums tanc e s  of the se adu l t  s tudents ,  then,  

resulted 1n : a g reater dependency upon others for economic support ; 

a cons iderable reduction o f  income ; �he need for many to undertake 

part- t ime work in addition to s choo l and other commitment s ;  and 

formed a factor influenc ing dec i s ions to withdraw from s choo l .  

On the bas i s  of this account , it 1 s  therefore recommended that 

cons iderat ion be g iven to some form of financ ial a s s i s tance at a level 

sufficient to remove the d i sadvantage s  ac cruing from the return to 

schoo l .  There was a general cons ensus among staff and adult s tudents ,  

as wel l  as 1n the pr1or l i terature , in support o f  such financ ial 

a s s i s t ance . If  ' acces s ' to educat ion is to be prov ided , there appears 

little bas i s  for imposing f inanc ial ' di s incentives ' for thos e  seeking 

to undertake further study , particular ly in the cases  of tho se who 

forego the Unemp loyment Benefit  t o  return to schoo l .  

Recommendat ion 2 :  ( a ) 

in the s ame manner 

That adu l t  s tudent s  be regarded 

as s choo l - aged pup i l s  f o r  the 

det e rmina t i on of f in an c i a l  grants to p ro vide the 

nece s s ary f ac i l i t i e s  and mat e r i a l s . ( b )  That 

cons ide rat ion be given t o  

Gove rnment s upport , o f  c r e c he 

the e s tab l i s hment , and 

f a c i l it ies at s ec ondary 

s c ho o l s  pre s en t ly attra c t in g  adu l t  student s . 
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As reported 1n Chapter Two ( p . 6 3 ) , the scho o l  involved i n  the 

research did not receive any f inancial grant for the p rov i s ion o f  

textbooks , class room space , furni shings ,  o r  teaching materia l s ,  nor 

for such a fac ility as an Adu l t  S tudent Commonroom, for the adult  

s tudents enrolled . Such Department of Education equ ipment and 

facility g rants are based solely on the pup i l  rol l ,  the adul t  s tudents 

only being cons idered ' part ' o f  the school roll in the determination 

of s taffing leve l s . While certain scho o l s  within the New Zealand 

education system do rece1ve some financial prov 1 s 1ons for adult  

s tudents ( see Chapter One ) , there appears little bas is  for  requ 1r1ng 

other scho o l s  with adult s tudents to provide equipment and fac i l ities  

from the i r  own resources .  

The data from this s tudy c learly indicates that an Adul t  S tudent 

Commonroom is an important factor in becoming an adu l t  s tudent , not 

the leas t in the sense that i t  formed a ' back region ' ( Wood s , 1 98 3 )  

where ' adul t  interactions ' and pr1vacy were attainab le . Furthermore ,  

the adult  s tudents i n  the samp le he ld  the Commonroom as  an ' es s ential ' 

feature o f  the ir return and cons idered that ' ideally ' i t  should  

provide a work space as well as  soc ial context , although conditions o f  

the faci lity prec luded thi s  as a n  opt ion ( Chapter  Two , pp . 6 4-65 ) . 

This  becomes particularly important for adult  students in that many 

lack the space at home to 

fami ly respons ib i l i t ies . 

children reported having 

before they could undertake 

work 1n quiet surroundings ,  

For instance , many of 

to wai t  unt i l  ' after the 

the ir  s tudy . 

separated from 

the women with 

kids go to bed ' 

The consensus o f  op inion among the research samp le was s trongly 

1n support of such a commonroom be ing an ' adul t  only ' context . A 

bas is  of comparison 1s  perhap s provided by the researcher ' s  

observations at the aforement ioned ' other ' schoo l where a shared 

facility was not frequented by many of the adult s tudents .  In this 

context , it  was reported that the adult students  fel t  somewhat 

' dominated '  by the senior pup i l s  and that the shared commonroom did 

not provide a space to ' relax ' and ' talk in private ' .  

In summat ion at this po int , i t  1s s trongly recommended that each 

school  with adult s tudents be provided with an adu l t  s tudent 

commonroom, on the same bas i s  as such a fac ility is e s tab l ished for 
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pup i l s . In addition, it  � s  a l s o  recommended that general equ ipment 

and mate rials  grants provided through the Department o f  Educat ion take 

into account the adul� s tudent p opulat ion in all  s choo l s  us ing the 

same criteria as applied to the s chool-aged pupil  population . 

Recommendat ion Two also incorporat e s  the sugg e s t ion that a 

creche be e s tab lished a t  those  s chools with adult  s tudents . 6  There 

already exi s t  a number of such facilities  associated with New Zealand 

secondary s choo ls ( see , Bradley,  1 984a,  1 98 4b ;  Kohia Teachers Centre , 

1 9 7 9 ) . In addi t ion, s �nce the 

secondary s choo ls  (Advisory Counc i l  

incept ion of adu l t  admis s ions to 

on Educational Planning , 1 9 7 4 ) , 

there has been a continued effort to have a creche e s tab l i shed  as  an 

integral part of educat ional p rov� s �on catering for adu l t  s tudents 

(Auckland Community School s  Working Committe e ,  1 97 7 ; 

Education, 1 9 76a , 1 976b ; Herbert , 1 976 ) . The bas is  o f  

Department o f  

the c a s e  for 

estab l i shing a creche is  tha t , not only would such a fac i l ity open up 

wider acces s to the schoo l for adu l t  s tudents but ,  i t  would  also form 

a useful  '· learning res ource ' for school-aged pup i l s  ( B radley, 1 98 4 a ,  

1 98 4b ) . Aga in,  however ,  the Department o f  Education maintains that 

there will  be no call upon Government Educat ional resources  for 

financial  support of such a fac i l i ty ,  it  remaining the res pons ibi l i ty 

of the individual schoo l to p rovide the funding and resources for a 

creche . 7  

At the second school vis ited b y  the re searcher during the present 

inquiry ,  the creche p rovided was c ited by a number  o f  the adult  

student s as a ' ma j o r  fac tor ' in a l lowing them to  return to school . 

6 In any particular instance, this would appear to require some form of population 

survey in order to determine the potential users for such a facility. However, it can also be 

noted that the provision of a creche itself might serve to attract sane adult students to the 

school who, otherwise , would not have considered this option of returning to education. 

Certainly, further research is required on this aspect of facility provisions, at least 

initially at those schools already in possession of a creche . 

7 The Education Department does not provide any financial assistance for the running 

of a creche, stating (Department of Education ,  Circular 1 98 1 / 1 24, 18 September ,  1 981 ) that : 
11 

• • • •  there must be no call on departmental funds for the administration, operation or 

maintenance of these preschool centres whether for education or child care purposes . 

Funds are not provided through Vote:  Education for child care purposes and 

applications for such funds cannot be entertained by education boards , school boards , 

or by the Department . 11 

While the Department will not provide any land for such a facility, it does not preclude the 

possibility of a creche occupying space on the school grounds . 



2 7 7  

The s t a f f  and adul t  student s at the research s ite also  s trongly 

supported the not ion that a c reche should be availab le , both a s  a 

faci li ty for use by adult s tudents �n order to c reate g reater 

' acces s ' to the s choo l  - and as  a ' learning resource ' .  In light of 

the l i tera ture and such wide spread support , i t  � s  therefore 

recommended that cons ideration be g�ven to e s tab l ishing an 

' integrated ' chi ld-care faci l ity as  part o f  the secondary s chool site . 

Re commendation 3 :  That s chool p o l i cy and p ra c t i ce 

mus t  take into account the s c hool ' s  adul t  s t udent 

c l iente le . 

During the fieldwork for the present research,  a variety of 

i s sues as sumed some significance for the adult s tudent s ,  teachers , and 

organisat ional arrangement s o f  the school . Some o f  these rai s e  

ques t ions o f  school-based p o l i c y  and pract ice , wher�as others  imply a 

need for cons ideration at Departmental  policy-making level s .  Thes e  

are offered as points requiring further examinat ion , not critiques o f  

particu lar event s or indiv idual s ; are s tated he re i n  terms of the i r  

occurrence i n  the particular context , and ; as sugg e s t ive o f  various 

means of ' improving ' the sys tem for a l l  clientele . Wha t ,  then,  are 

some of the areas of concern which arose �n terms of policy and 

pract ice  �n the course of this inve s t igation? Be low are briefly 

detai led several suggested � s sue s . 

I n f o rmat ion D i s s eminat ion : 

Throughout the conduct o f  the research , teachers  and adu l t  

student s alike reported diff icu l t i e s  i n  this area . I n  particular , the 

adult s tudents frequently were ' unaware ' of var�ous s chool-based 

events affecting 

for meet ing s . I t  

them, such as changes t o  timetables  and arrangements 

can be sugg e s ted , then , that s chool s  direct some 

attention to proces ses  of more effective communicat ion o f  informa t ion,  

while the adult s tudent s take some respons ibility for the need to be  

aware o f  this as  a pos s ib le area o f  difficulty created by the i r  

attendance patterns . 

I t  is  also pos s ible to ra�se some other points under thi s t itle . 

A maj ority of the adult s tudents reported that they lacked knowledge 
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and ins ight concern1ng both sub j e c t  content and i t s  applicab i l ity to  

career paths . Accordingly,  there would appear to be  some bas is for  a 

wider d i s s emination of informat ion regarding curriculum content than 

presently characterises educat ional sys tems . In add i tion , thi s  might 

also incorporate some provis ion of ' refre sher/background ' courses  and 

informat ion in areas such as content and a broadly categorised  ' study 

skil l s ' component . 

A factor potentially determining tho se who could become adu l t  

s tudents concerns the extent to which i t  might be  c laimed that there 

was communi ty awarene s s  of thi s  opportunity to return to s choo l . In 

the present research contex t ,  the school rel ied upon two sma l l  

advert i s ements inserted in the local newspape r ,  one at the end o f  the 

year and the other just  prior to s choo l  opening , to adv i s e  that adu l t s  

could enrol  a s  e ither part-time o r  full-t ime s tudents i n  day classes . 

On the bas is  of response s t o  Ques t ionnaire Part 3 ,  i t  was evident 

that such advertisements forme d ,  at bes t ,  only a secondary s ource o f  

information regarding adult  s tudent enrolment . The maj ority cited 

friends and relatives ( 1 0  of 2 4  case s )  a s  providing the information,  

whi le a further f ive cases ' knew about it ' but did not identi fy any 

specific  source . Advert isement s  were c ited as the primary source o f  

knowledge about adult enro lment by only four o f  the adu l t  s tudents 1n 

the present research . From the general comments of the adul t  

student s ,  subs tantiated b y  que s t ionnaire response s ,  i t  was evident 

that mo s t  derived their informat ion regarding the opportunity to 

return to school  by var1ous processes  of ' word of mouth ' within the 

local community . As such thi s  may have acted as a ' se lect ion 

criterion ' in that some 1n the community may not have known o f  this 

pos s ib i l i ty for continuing the ir  educat ion . Some support for this 

v1ew 1s g �ven by the fact that two ( of the 2 4 )  respondents to 

Ques tionnai re Part 3 reported be ing ' unaware ' of the fact that they 

could return to schoo l  as adul t  student s .  In F . 3 1 ' s  case , she was 

enrol led a s  a full- t ime pup i l  before being informed of the 

opportunity,  whi le F . 23 was at the schoo l  to enrol  in Night Schoo l  

when : 

I was going to Night 
enro lment ] and I saw 
fi l l ed everything in -

School .  I wen t to the Hal l  [ fo r  
- when I was abou t to sign i n  - I 'd 
i t  [ the tab le for adult  s tudent 



enro lments ]  and I though t "Wonder wha t  i t  would  be l ike 
to be an a dul t going in the day? "  and wen t to see if I 
could qua l i fy for i t .  Otherwise, I 'd b e  a t  Night 
School . If I hadn ' t  seen them si t ting down and got nosey 
about wha t  they were up to a t  tha t table I 'd be in Night 
School . 

( F . 23 , Interv iew, 23 . 5 . 84 )  

2 7 9  

While  a mul t iplicity of o ther factors may a l s o  p rec lude any 

particular individual from returning 

pos s ib l e  to recommend that a more 

to school ,  it would appear 

widespread d i s s emination of 

informat ion would  create a g reater awarenes s  o f  the opportunity . 

Certainly , at the second s choo l  reported in this appendix , there was 

an ong oing programme informing the community of the availab i l ity of 

opt ions for returning to s choo l .  This included such tact i c s  as  

circulars delivered to  homes in  the area , the holding o f  an  ' open day ' 

at the schoo l ,  and a cont inuous ' pub l ic i ty ' programme where the media 

were ' encouraged ' to report on events involving the adu l t  s tudents at 

the schoo l .  In thi s context , there appeared to be a general community 

awarenes s  of the opportunity to return to school . 

Fina l ly, there would a l s o  appear some basis  for the sugg e s t ion 

that adu l t  students might also  p rovide more effect ive communication of 

informat ion . Thi s  was particularly evident 1n cases whe re a s tudent 

withdrew from school and did not inform all  staff involved of thi s  

deci s ion . 

The T imet able S ituat ion : 

As adult s tudents have a variety of commitments out s ide the 

school  context , a reasonab le s tab i l ity and regularity of s choo l 

commitments 1 s  of cons iderable  importance . While  it  mus t  be 

acknowledged that there are various exigencies which require changes  

to  t ime s chedule s ,  it  can be  recommended that providing for the adu l t  

student c l ientele involves minimis ing these as f a r  as pos s ible . 

Certainly , there was strong c r i t ic ism of 

adul t  s tudents during the research, 

teachers  rej ected the implementation of a 

timetable changes  from the 

while both s tudents and the ir  

s ix-day week t imetab le for  

the year  following the research . The comment s of the Dean illus trate 

the nature of this concern : 



It was deba ted a t  one s taff-meeting .  I go t up and I was 
dead against i t  . . .  especially for the par t -time adul ts . 

So, I vo ted against very s trongly ! But ,  no-
they talked about i t  and talked a bout i t .  P .  1, as usua l ,  
took the decision .  I feel ,  though,  tha t the 
' sys tem ' - the advantages of the sys tem - outweighed the 

needs of the kids and the peop l e  who a t tend the school . 
I 'm dead against tha t - people come before ' system ' to me . 
Bu t - we deba ted i t  - and I go t qui te stuck in a bout i t .  
I real ly go t s tuck in to TM. 4 - [laugh] - the first t ime 
I ' ve cri ti c ised him because he 's not invol ved . . .  wi th 
adu l ts - and he real ly doesn ' t  know the peop l e  invol ved
a l l  he coul d see was the ' sys tem ' .  

( D . 1 ,  Interview, 5 . 1 2 . 8 4 )  

Adu l t  S t udent S tatus : 

2 80 

The Department of Education 1 s sues a general definition of an 

' adult s tudent ' as a person ' over 1 8  years of age with at lea s t  one 

year  out s ide formal school ing ' ( se e ,  Bradley , 1 98 4 a ,  1 98 4b ) . Thi s  

' re commendation ' 1 s  then f l exibly interpreted i n  many scho o l s  ( see 

Part 2 . 1 ,  Chapter Four ) . In the present context , this saw a number  of 

people not meet ing the se c riteria be ing admit ted to adul t  s tudent 

status . As this produced some concerns among both teachers  and other 

adult s tudents , and as tho s e  s tudent s concerned were the mos t  likely 

to leave s chool ,  there appears some j u s t ification for exam1n1ng thi s  

practice . Notwiths tanding the point that M . 1 6 , a t  1 6-years o f  age , 

did comp lete the year at s choo l  and become an adu l t  s tudent , it  i s  

recommended that the age and exper1ence criteria be more s t rictly 

adhered to , particularly if s ome form of financ ial a s s i s tance is to be  

made avai l able for  adult s tudent s :  

\ 

Perhaps those who are ful l -time should get i t  [ Bursary ] . 
But ,  then, perhaps you migh t  encounter some diffi cul t i es .  
The person who was, perhaps, only 1 8  - and going back
and had only been away from school for a year - are, then, 
not  much differen t from the rest in the class - so, 
real ly, I don ' t  know. You know, would tha t  be fai r  on 
those, of the same age, who didn ' t  ge t the Bursary simply 
because they had stayed a t  school ? See, there are those 
sort of diffi cul ties to consider as wel l .  

( F . 33 , Fie ldnotes , 4 . 2 . 8 5 )  

Sub j e c t  C ho i ce and C l a s s  L e ve l : 

While , due to the ir lack of information , adul t  s tudents ,  

gene rally,  do appear to need advice 1n terms o f  their  cho ices o f  
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sub j e c t s  ( see p . 27 7 ) , there emerged some specific areas o f  concern 1n 

this regard during the present s tudy . I t  was evident that there was 

some lack of awarenes s  among staff as to variou s  requ irement s ,  

part i cu larly for entry to univer s ity ( see  Appendix E ) . Furthermore , 

there would appear to be a need to exam1ne the bas i s  for the 

' direction ' of adult s tudents towards the humanitie s ,  in some 

ins tance s  1n contradict ion to chosen career paths . Whi le recogn i s ing 

tha t ,  as some teachers noted , certain adult s tudents experienced 

difficulties 1n mathematics  and phys ical s c iences  due to a ' lack of 

background ' ,  there was the ins t ance of F . 1 1  ( see Appendix D )  who 

achieved high levels of examination succe s s  perhaps indicating that 

she might have been better p laced at Sixth Form leve l .  Conversely,  

F . 23 ( see Appendix D)  did not achieve at Sixth Form level in e i ther 

Engl i s h  or  Mathematic s ,  a level  she was p laced in on the bas i s  o f  the 

fac t  that F . 2 3 had been a pup i l  the year p reviou s ly whereas F . 1 1  had 

been out of formal schoo ling for longer . 

be s ome bas i s  for a recommendat ion 

In short , there appears to 

that an ' as s es sment ' of  the 

individual occurs , in terms of exper iences , ab i l i t ie s , and p roposed  

career directions , rather than a practice of as suming that certain 

curriculum areas are more ' appropriate ' for adu l t  s tudents .  This 

would then allow greater acces s  to a variety of knowledg e . 

Te a c h e r  ' T ime- out ' :  

The Dean and the clas s room teachers all 

con s i derable amounts of extra t ime to the adult 

reported devot ing 

s tudent s , genera l ly 

dur ing ' free periods ' ,  interval ,  and lunch- t ime . In a l l  case s ,  it  is  

suggested that cons ideration nee d s  to  be given to  thi s  aspect  and that 

a t ime allowance be provided within Departmental guide l ine s for those  

with respons ib ili ty for ' large ' groups of adult s tudent s . Thi s  is  

part icularly the case for  the Dean who needs to be  available more 

readi ly .  It  was ev ident throughout the research that the adul t  

students o ften sought ' advice ' from the Dean only to find that she was 

otherwi se  invo lved 1n a numbe r  of other dut ies and respons ib i l itie s . 

Some recognit ion , when determining t imetable loading s  for staff 

involved , would appear j u s t if ied for the po int , as one teacher noted , 

that adult  students are more ' demanding ' of  time and adv ice than the 

school-aged pup i l s . In addition,  and related to thi s ,  it was also  

cons idered by  the samp le of adu l t  student s that there was a ' need ' for 

a counsellor within the school  to have respons ib i l i ty for the adul t  
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s tudents .  Thi s  was seen as  be ing ' additional ' to p re s ent provis ion as  

i t  was sugges ted that such a person be spec ifically ' trained ' in the 

area o f  adult  counse l l ing . There 1s also s ome support  for thi s  

recommendation within the exi s t ing literature ( for ins tanc e ,  Auckland 

Communi ty Scho o l s  Working Committee , 1 97 7 ) . 

T e a c h e r  ' Kn owledge ' and ' T raining ' :  

In v1ew of  the lack o f  c las s room observations within the 

methodology, it 1s somewhat difficult to derive recommendat ions 

pertaining to classroom pract ices and pedagogy . However ,  the data 

does indicate that some of  the ' as sump tions ' and ' generalizat ions ' 

held , and acted upon, by the s t aff were not supported . For ins tance , 

i t  was apparent that some adult  students  did not cons ider that they 

should  be ' treated as kids ' in the classroom context , and there was a 

degree o f  ' cr i ticism '  of a ' lack of  knowledge ' among teachers as  to 

' how ' adult s tudents should b e  taught or treated . This 1s not to 

sugg e s t ,  on the other hand , that this can be interp reted as  sugg e s t ing 

that ' adult only ' clas ses  are the a l ternative , as all  adul t  students  

s t rongly suppo rted the cont inuat ion o f  the system o f  themselve s and 

pup i l s  being ' together ' 1n the same clas s . What it does perhaps 

indicate is a need for more widespread examinat ion and cons ideration 

by teachers of  the adult s tudent perspective . 

To s ome extent , the fact that teachers have l imited knowledge o f  

the adu l t  student perspec t ive can b e  attributed to  the s ituat ion 

within the exi s t ing literature . As Chapter One i l lustrated , there i s  

l i t t le informat ion available to  teache rs regarding the proces s e s  and 

experiences of becoming an adult s tudent . An examination of those  

accounts avai lable ( for inst ance , B radley , 1 98 4 a ,  1 98 4b ; Kohia 

Teachers  Centre , 1 97 9 )  leads to a conclus ion that both po licy and 

practice  are ent irely determined from a teacher perspe c t ive , even if 

one ' info rmed ' by personal  ' expe rience ' of teaching adu l t  s tudent s . 

In addition,  the teachers 1n the present inves t igation reported 

that they received little , if any,  ' guidance ' or training regarding 

either the teaching of adu l t  s tudent s ,  or of the means for evaluating 

pedagogy or pol icy in re lation to the adult s tudent c lientele . For 

all  teachers talked with during the research , it  was a matter o f  a 

' trai l  and erro r ' approach,  learning ' on the j ob '  how to  ' teach ' adu l t  
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s tudent s .  Indeed ,. some of the  beg inning teachers  were unaware unti l  

they encountered their first  c l a s s  that adult s tudents were enrol led 

in the s choo l s . 

In light of the present research, then,  i t  � s  s t rongly 

recommended that greater awarene s s  of the adult  s tudent perspe c t ive , 

and o f  the p rocesses  and exp e r ience s  of becoming an adu l t  s tudent , 

needs to be deve loped within the teaching profe s s io n .  At leas t  in 

part , thi s  would invo lve the recognition within teacher training that 

the maj ority of secondary teachers are likely to encounter adult  

s tudents  at  some po int of thei r  career,  even if not  in the ir first  

year o f  teaching . I t  might a l s o  be appropriate at this pha s e  o f  the i r  

career s  for the teachers to be  provided with the ski l l s  and knowledge 

to enab le them to examine the i r  own practices and po l i c ie s ,  not only 

�n terms of the adult s tudent s but in a more general  sense . While 

little d irect evidence exi s t s ,  there was a general impre s s ion 

developed by the author that the notion of ' teacher as researcher ' 

( see , Woods , 1 985a )  had not been cons idered within New Zealand teacher 

training to any great extent . 

Overa l l ,  there � s  a definite need for the more widespread 

cons iderat ion of the adult s tudent perspective �n the determination o f  

both practice and pol icy . This involves the d i s seminat ion o f  

informat ion and the development of skills , b o th during teacher 

training and then during teaching service . 

This , on the other hand , i s  not to sugges t  that only teachers 

need to have g reater access  to such information . The same p rinciple 

app l i e s  to tho se at pol icy-making leve ls within the Educat ion 

Department , and even to the adu l t  students .  In the latter instanc e ,  

i t  was apparent that the samp le o f  adult  s tudents had little  knowledge 

or understanding of the proce s s e s  and experiences they were like ly to 

encounter · when returning to s cho o l .  The maj ority, then , embarked upon 

thi s ' s tatus pas sage ' (Glaser  and S traus s ,  1 97 1 ) with lit tle 

informa tion or perception o f  the proce s s . Accordingly,  there is  a 

need for adult s tudent s to be b e t ter informed . 
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C ONCLUS I ONS 

The above recommenda t ions relating to the proce s se s  and 

experiences of becoming an adu l t  student in secondary s choo l  shoul d  be  

regarded as  tentative because :  

1 .  The pre s ent s tudy, from which they are derive d ,  i s  a pre liminary 

account , focu s s ing on the day-to-day experiences  of a s amp l e  o f  

adult s tudents in one s e condary school ; 

2 .  The individualistic  needs and prob lems o f  becoming an adu l t  

s tudent make it  difficult to deve lop policy recommendat ions 

applicab le to all s i tuat ions . 

Neverthe le s s ,  the policy sugge s tions which have been made do 

provide a starting point for further debate , cons iderat ion , and 

research . As p reviously reported in Vo lume 1 ( p . 3 3 4 ) , they do rai s e  a 

series of  general ques t ions which deserve follow-up s tudy, such as : 

1 .  

2 .  

Would financial a s s i s tance 1ncrease acce s s  t o  s choo l  and the 

retention o f  adult s tudents ?  

What would  be  the consequence s  of  equat ing adul t  student 

populations 1n a s choo l  with the pupil  ro l l  1n terms of 

allocat ing resources?  Would the prov i s ion of  a creche increase 

access to  the schoo l for adult s tudents ,  and have ' pay-offs ' for 

the pup i l s  as wel l ?  

3 .  What effect s  would accrue from changes  1n p o licy and practice  

undertaken in  cons iderat ion of  the adult  s tudent perspective 

and experience s ?  

Several further sugg e s t ions for fo llow-up research on the 

proces se s  of becoming an adul t  s tudent are discussed in Vo lume 1 o f  

this report . 

'\ 
NOTE : References for Appendix K are included 1n the b ib l iography o f  
Volume 1 o f  this thesis . 
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