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ABSTRACT 

Process use describes the learning that occurs through stakeholder engagement in the 

evaluation process. It is more likely to occur when evaluators choose to pursue it through 

intentionally adopted practices. When it does occur, the value and utility of evaluation can 

be enhanced. This thesis explores reasons and seeks explanations for why evaluators are 

intentional in seeking process use and why they choose the practices they do to achieve it. 

The epistemological stance of constructivism and theoretical perspective of 

interpretivism are adopted. Epistemologically, process use is framed as a constructed 

phenomenon, interpretable only through individual experience and likely to have different 

meanings and manifestations in different contexts. The assumption is made that evaluators’ 

intent and practice regarding process use will be explained by understanding what the 

concept means to them and by understanding the constitutive influence of the contexts 

within which they practice. 

To address the research questions, 24 practicing evaluators in Aotearoa New Zealand 

were interviewed in-depth about their evaluation practice. Participants were intentionally 

selected by gender, ethnicity, and workplace context, and by criteria that enhanced the 

likelihood that they would be aware of process use. For this reason, they were more 

experienced evaluators. Their practice context was described through a literature review of 

developments in evaluation theory, through participants’ accounts of their understanding 

and approach to evaluation, and through participants’ descriptions of the settings they 

worked in. The values, beliefs, aspirations, and traditions that underpinned their practice 

were explored to reveal what was important to them as evaluators and what process use 

meant to them. How these factors explained types of process use, identified by participants 

as important and intentional within their recent practice, was explored. 

Participants’ intent and practice regarding process use was explained as an outcome of 

multiple converging factors. It was understandable given participants’ awareness of 

evaluation as a change process and their desire to address issues related to social justice, 

equality, and tikanga M ori. Process use was facilitated by practices that were utilization 

and learning focused, pragmatic and contextually responsive, and relational. These practices 
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were explained by the social, cultural, organizational, political, and historical contexts 

within which the evaluators worked. 

Intent and practice regarding process use was also shown to simply reflect 

developments in contemporary evaluation practice and common practice traditions. It 

inevitably occurred when practice was participatory, relational, learning orientated, co-

constructed, just, and fair. Participants’ intent and ability to conduct evaluation in these 

ways reflected their skills, credibility, and status as more experienced evaluators. 

Overall, the research findings show how evaluators’ intent and practice regarding 

process use can be traced to values, beliefs, aspirations, and traditions of importance to 

them. For many participants, process use was integral to their understanding of good 

evaluation. By identifying these explanatory relationships, this research shows that process 

use needs to be understood as more than just useful extra utility that is achievable through 

special effort or method. It inevitably occurs when the evaluator understands that they are 

essentially tasked with addressing relational, moral, socio-cultural, organizational, and 

historical concerns. Deeper examination of the role and responsibilities of the evaluator 

within this context of practice may be the most profitable way of further understanding the 

occurrence of process use. 
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GLOSSARY 

AES Australian Evaluation Society 

Ako  M ori pedagogy 

anzea Aotearoa New Zealand Evaluation Association  

Aotearoa  New Zealand  

Aroha  love, caring 

Awhi embrace, assist  

Evaluability assessment  preliminary assessment to determine whether the 
 evaluand is sufficiently developed or implemented to 
 warrant evaluation 

Evaluand the object of evaluation (e.g. program, policy, service, 
 product, strategy)  

Formative evaluation evaluation focused on informing the initial development and 
 implementation of the evaluand  

Hapu  kinship group, sub-tribe 

Hikoi  march, walk  

Hui meeting  

Iwi  tribe 

Kai food 

Kaitiaki “trustee, minder, guard, custodian, guardian, keeper” 
 (M ori dictionary www.maoridictionary.co.nz)   

Karakia prayer 

Kaupapa M ori M ori way or agenda  

Kete basket 

Koha gift, contribution 

Korero talk, speak 

Kotahitanga self-governance  

M tauranga M ori M ori knowledge, worldview, perspective, and practice 
 originating from M ori ancestors 

Mana prestige, respect 
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Manaakitanga hospitality 

Marae meeting house 

Mihi whakatau  “speech of greeting, official welcome speech - speech 
 acknowledging those present at a gathering” (M ori 
 dictionary www.maoridictionary.co.nz) 

Mixed methods use of qualitative and quantitative research methods 
 together  

MSD Ministry of Social Development  

NGO non-governmental organization 

Outcome evaluation evaluation focused on the difference made by the evaluand; 
 what changed as a result of the evaluand  

Powhiri welcome  

Process evaluation evaluation focused on program implementation, activities, 
 and processes 

Program logic model visual map/diagram depicting what a program  does/delivers 
and intended causal relationships between program activities 
and short, mid, and longer term outcomes 

Rangatiratanga “sovereignty, chieftainship, right to exercise authority, 
 chiefly autonomy, self-determination, self-management, 
 ownership” (M ori dictionary www.maoridictionary.co.nz) 

RCT randomised controlled trial 

RFP Request for Proposal 

Rubric framework specifying evaluative criteria and performance 
standards to enable conclusions to be drawn on program 
merit and worth  

Stakeholder “…individuals, groups, or organizations that can affect or 
 are affected by an evaluation process and/or its findings” 
 (Bryson, Patton, & Bowman, 2001, p.1), including 
 evaluation participants and program beneficiaries 

Tapu sacred 

Tangi cry, mourn 

Tau ki statement of intent  

Tika correct, right, appropriate 

Tikanga M ori M ori customs, protocol, lore  

Tino-rangatiratanga self-determination 
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Waiata  song 

Wairuatanga spirit, soul 

Whakaaro M ori think, plan, consider, decide as M ori  

Whakapapa genealogy 

Whakatauaki proverbs 

Whakawhanaungatanga kinship relationship  

Wh nau family 

Whanaungatanga relationship  

 




