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ABSTRACT

The purpose of this study was to understand the academic disengagement and re-
engagement process from the perspective of Maori students enrolled in New Zealand
Alternative Education (AE). Specifically, this study focused on students’ perceptions of the
factors that influenced their lack of success in the mainstream school setting, the
motivational and engaging factors that lead to them enrolling in an alternative education
school, and the factors that are maintaining their success either in the Alternative Education
setting or back in mainstream education. Six Maori students participated in semi-structured
interviews. The criteria for selection were that the students had shown positive re-
engagement to their academic learning. The main barriers to student success in mainstream
education were their poor attendance along with disruptive behaviour. Students did not
feel that teachers and peers in mainstream believed they could do the work and they lacked
self-efficacy while attending mainstream in that they could not perceive themselves
achieving academically. The findings from this study confirm what the literature suggests, in
that becoming academically disengaged is a process taking place over a period of several
years and not a one off event. Interpreting the ‘voices’ of the students strongly suggested
that early intervention in addressing issues of academic engagement could reduce the
number of students disengaging from mainstream education. Students interviewed in this
study retrospectively became aware of the negative effect of their behaviour on their
learning in mainstream after experiencing the Alternative Education. Students developed a
new sense of self belief and determination and the new engagement with their academic
work seemed to directly fuel even further motivation to succeed at their schoolwork. The
Alternative Education system was highly beneficial and directly responsible for the students

re-engaging in their academic learning.



ACKNOWLEDGEMENTS

I would like to acknowledge and thank my supervisors Brian Finch and Linda Leach for
their professional support and personal encouragement, which has been paramount to the
completion of this study. A special thanks to my cultural advisor, Piri Scia Scia the Pro-Vice

Chancellor Maori at Victoria University, for his advice and support.

| wish to extend my gratitude to all those friends and former colleagues who
encouraged me to bring this study to its completion. In particular, a special thanks to my
wife Karen and Katie Elder for their support and assistance with the final editing and

proofreading.

Lastly, and most importantly, special thanks to the students who agreed to participate
in this study. Your willingness to open up and portray your personal experiences is
testimony to how each of you has, somewhat against the odds, taken control of your life

and re- engaged in education.



TABLE OF CONTENTS

Chapter 1. INTrodUCTION ....cooiiiiee e e e e e s s atae e e e s araee s 1
Chapter 2. BACKEIOUNG.......uvveiiiiiiiieiiiieeeee ettt e e e s s bbrr e e e e e e e e e snanrraneeeeens 3
0 N o U o Yo 1Y =SSRt 3
2.2, RAIONAIE. .. 3
2.3, AT OF STUAY.coiiiiiiieeeee e e e e e s bbb e e e e e e e e e seantaaeeeeeeas 5
2.4, SigNificanCe Of STUAY...cccuiieiiiiiiee e 6
2.5. Voice and Profile of SEUAENTS .......coouiiiiiiiiiieieee e 6
2.6. Voice and Profile of the Researcher .........cccovieeiieniincieeeeeeeeeee 7
2.7. ReSearch QUESTIONS ......ciiiiiiiiiieeeee ettt 9
2.8, SUMIMIATIY it e e e e e ettt cre e e e e e e e ettt b e e eeeeeeeattsaaaaeaeesseesssnnnnseeeeessesssnnnnseaeeesennns 10
Chapter 3. ReVIEW Of LITEratUure ....occcuvveeeeeeee ettt e atraeee e 11
N O L ¥ = = T4 =T 1< o) PP 11
3,11 MOTIVAtION c.eiiiiiiiiiciic s 17

3.1.2. Function One: Engagement Fully Mediates the Motivation-To-Achievement

2T =) oo DTSRRI 22
3.1.3. Function Two: Engagement Changes the Learning Environment ................... 23
3.1.4. Function Three: Engagement Changes Motivation...........cccvecvveeeiviieeeinnnnenn. 23

3.2. Prevention and DIOPOUL......ccceiieieiiieieeeeeeeeeeeeeeeeeeeeeeeee e ee e e e e e ee e e e e e e e e e e eeeeeeseeeseeees 24
3.3, Alternative EAUCAtION ....cc.uiiiiiiiiiee et 26
3.4. Ethnicity/culture in Relation to ENGagement ..........cocvevieeiiiieeeeireeeeeeeeeeeeereee e 29
3.5. Cognitive Learning In Relation To ENgagement ........cccccevviveeiiniieeeeniineeseeiieee s 31
3.6. UsSiNg VOICES Of STUAENTS ..eeeiiiiiieeieiiiec ettt e e 34
I 6 FoT o) (=T YU 10 010 1 =] VOO PUPURRPPP 36
Chapter 4. MethodOIOgY ........uuiiiiiiiiiiiieee e s e e s s e s 37
4.1, RESEAICN DESIZN ooieeeeeiirieeieee ettt e e e e e esbbar e e e e e e s eessbbaaereeeeeeesensrrrens 37
4.1.0. ANAIYSIS OFf DATa..cccieiciriiiiiiee it eesebrrere e e e e e sensbbareeeeeeeeenans 40



4,2, RESEAICI PrOCESS cuueiiieeeetetttieee ettt eet ettt eeeeeeeeetetartaeeesseseesesssanssseeeestsessnnnesssesessnens 44

4.3. Ethical ConSiderations........ccceeueeiieriiiieneeeeeee e 47
4.4. The Ethical Principal of DOIiNg NO Harm .......ccoovciiiiiiiiiieiiiieee e eieee e 47
4.5. The Ethical Principle of Cultural Safety ......cccvvveeeiiiiiiiiiiieeee e, 48
4.6. The Ethical Principle of Interpreting Student EXperiences.......ccccceeevvcvveeivivveeenne 48
4.7. QUALIEY @N RIGOUT ..coiiiiiiiiiiiee ettt e e e eeabbar e e e e e e s eessbbaaeeeeeeeeesnsrsrens 49
4.8. LIMITAtiONS cooiiiiiiiiiiiiiciiii e 52
Chapter 5. RESUIES...cciiiiiiieciiie ettt e e e s sbae e e s st e e s s sbaeeessnasaeeas 54
5.1. THE NIN@ COUES......eiieieiieeieeiee ettt st e e 54
5.1.1. BERAVIOUL ittt ettt et 54
5.1.2. EMOTIONAL i 55

o 01 0 T 0o T - o V1 {7 T U 56
N R Y- {1 0| oS PPPR PR 56
5.1.5. Rel@tioNSHIPS oottt e e e e e e e aaarees 57
5,06, CURUIE .ttt s e e 58
5.1.7. LoCation OF AE......oi it 59
5.1.8. The Time Lapse from Mainstream and Getting INnto AE........ccccovvvveeeeeeinnnnnnen. 59
5.1.9. Non-Involvement With DIUES .........ceiiviiiiiiiiiiiee et 60

5.2. The six sub-themes describing the process of disengagement and re-

LT a4z Tod=T 0 a L= o | PO UUPTTPRR 60
5.2.1.INClUSION @S @ LEAIMET c...eeiiiiiieeieie ettt 60
5.2.2. Purpose and Value of LEArNiNg .......ccouvevireeeieeieiieiiieeeeee e eeseirreeeeeeeeeeeennnnens 61
5.2.3. Teacher, Peer and Family SUPPOIt ......cceeviiriiieiiiriiiee e 62
5.2.4. StUAeNnt BENAVIOUT....c..ciiiiiiieeeteeeeee et 63
5.2.5. SCh00] ClMAte.....eiiiiiiiieeiee e 64
5.2.6. The Relevance and Level of Learning ......ccccecuvevieviiieeiiiiieesesiiee e eniieee s 64



5.3, OVErarChing TREMES ...uvveeiiiieiiiiciteeeee e e e e e e e e e s abbaar e e e e e e e esennsasens

Chapter 6. Discussion

Chapter 7. Conclusion



List of Figures
Figure 1: Multiconstruct diagram of engagement (Reeve, 2012, p. 151)....ccccvvvvvreeeeennns 15
Figure 2: Five mini-theories of self-determination theory and the motivational
phenomena each were developed to explain (Reeve, 2012, p. 153)..ccccccevviicrrreenneeeennns 21
Figure 3: The functions of student engagement (Reeve, 2012, p. 163).....ccceevveeerreeennen. 22
Figure 4: Lucy Yardley’s (2000, 2008, cited in Braun and Clarke, 2013, p.290)

theoretically neutral validity prinCiples........ueiiiriiiiiiiie e 50
Figure 5: Students’ re-engagement into academic learning ......ccccovvveeeeeeieeicciineeeeeeeeeeennns 66
Figure 6: The functions of student engagement (Reeve, 2012, p. 163) ....ccccevvrvvreeeeeeennns 77

vi



List of Tables

Table 1 Theory driVen COUEBS ...ttt e e e e e e seabrrer e e e e e e e seasarees 42
Table 2 Overarching theme: ‘What is 8OING ONY ....cciiiiiiiiiiiiiee e 67
Table 3 Overarching theme: ‘believe in Me’ ... 68
Table 4 Overarching theme: ‘1 can aChiEVE .........uiviiiiiiiiiiiiiee e 69

Vii



Glossary

Coding: The process of examining data, identifying and noting aspects that relate to the

research question.

Contextualism: A theoretical approach informing some qualitative research, which assumes

that meaning is related to the context in which it is produced.

Critical Realism: A research paradigm that recognizes an obdurate reality of fixed structures

Juxtaposed with the individuals’ ability to construct their own reality and influence

change.

Data (raw): Material generated and collected through student interviews.

Data Analysis: The application of techniques in the treatment of generated and collected

data for achieving research outcomes.

Epistemology: A branch of philosophy concerned with the study of knowledge.

Hermeneutics: The theory and practice of interpretation.

Idiographic: An approach to knowledge production which is based on the specific and the

individual, rather than the shared and generalizable.

Interpretation: A process of making sense of, and theorizing the meanings in, data; goes
beyond summarizing the obvious semantic content of data and puts an interpretive

framework around it.

Ontology: The study of the being, concerned with concepts of existence and reality.

Paradigm: Frameworks that represent a shared way of thinking in respect of how the world is

viewed and how knowledge is generated from that perspective.
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Phenomenology: The careful and systematic reflective study of lived experience.

Positivism: The underpinning paradigm for scientific research that asserts the existence of a

single reality that is there to be discovered.

Postmodernism: A paradigm for the conduct of research that posits that the reality of a

phenomenon is subjectively relevant to those who experience it.

Post positivism: A paradigm that rejects the concept of a measurable reality that exists in

isolation of the observer.

Pseudonym: A fake name used in the place of a real name, to protect a participants’

Anonymity.

Qualitative Research: A research tradition that relies primarily on inductive approaches to
the treatment of data, usually in the form of words, to explicate an understanding of

phenomena of interest from the perspective of those who experience it.

Realism: An ontological and epistemological position which assumes that the world has a
true nature which is knowable and real, discovered through the experience and
research; that we ‘know’ an object because there are inherent facts about it that we

can perceive and understand.

Reflexivity: An active systematic process used by the researcher in order to gain insight into

their work that will guide future actions and interpretations.

Relativism: A theoretical position that holds that there are multiple, constructed realities,
rather than a single, knowable reality; holds that all we have is representations of
accounts of what reality is and that at least epistemologically all accounts are of equal
theoretical values, there is no foundation on which to claim some version of reality as

more true and right than another version.



Rich Data: Data which provides detailed complex and contradictory accounts about the

research subject.

Rigour: Control of the process employed in a study in order to accommodate or explain all
factors that can impact on, and thereby potentially erode, the value of research

outcomes.

Semantic Code: This refers to the data-driven code. For example, the succinct account of

participant interviews.

Subjectivity: Peoples’ sense of themselves; their way of being in, and relating to, the world.

Thematic Analysis: A form of analysis which has the theme as its unit of analysis, and which
looks across the data from many different sources to identify them
Transcription: The process of turning audio data into written text, so that data can be

systematically coded and analysed.



