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Chapter 1: Introduction 

1.1 Background: A Story of Unfinished Business  
Over a decade ago, I worked in a youth development organisation offering a range of services aimed 

at helping young people to reach their potential. These services all aligned with a positive youth 

development (PYD) perspective, which proposes that all young people have strengths and can 

develop positively, particularly when their strengths are linked with supportive resources in their 

environments (Lerner, 2005; Lerner, Almerigi et al., 2005). Given the philosophical alignment of 

these services, it was questioned whether a shared outcomes framework and measurement tool 

could be used across the services to track the gains made by young people. This question remained 

unanswered in my time at the service. 

During this time, I also happened upon the Five Cs model, which was not then as well researched as 

it is today. The Five Cs includes Confidence, Competence, Connection, Caring, and Character, which 

lead to a 6th C of Contribution (Lerner, Lerner et al., 2005). The Five Cs are considered attributes that 

will be displayed by positively developing young people (Lerner, Fisher, & Weinberg, 2000) and can 

be seen as both PYD indicators and programme outcomes (Geldhof et al., 2015; King et al., 2005).  I 

liked this model for its simplicity and use of everyday words that aligned with the key goals of the 

services where I worked. This model and its relevance to local programmes has remained an area of 

academic interest throughout my career.  

In 2018, I decided it was time to return to study and my curiosity about a shared outcomes 

framework and whether or not outcomes could be described similarly in different places resurfaced. 

As it turns out, I was not the only person who wondered about this. Questions about whether shared 

descriptors of PYD and outcomes are possible, or desirable, is debated in the literature. Some PYD 

scholars argue that development can only be assessed individually, and each programme can only be 

assessed as a unique context (Lerner, 2019; Lerner & Chase, 2019; Overton, cited in Lerner & 

Kauffman 1985; Tolan, 2014; Tolan et al., 2016); whilst others argue that broad descriptors are 

possible (Roth & Brooks-Gunn, 2016; Scales et al., 2016) and even necessary (Catalano, Berglund, et 

al., 2002).   

In the intervening years, scholarship of the Five Cs has grown, and it is now acknowledged as one of 

the most empirically validated PYD models (Deane & Dutton, 2020; Heck & Subramaniam, 2009). A 

large-scale longitudinal study in America showed that PYD is comprised of the Five Cs and developed 

validated measures (Bowers et al., 2010; Geldhof et al., 2014; Geldhof et al., 2015; Lerner, Lerner et 
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Table 2.1 

Definitions of the Five Cs 
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al., 2011; Zimmerman et al., 2007). Schmid and colleagues (2011) looked at data from waves three 

to five assessing both SOC behaviours and hopeful future expectations. In this study, higher SOC 

behaviours related to higher PYD scores and Contribution levels, and lower levels of depressive 

symptoms and risk behaviours. However, in their analysis, hopeful future expectations, such as 

hopes for education, employment, and family, had a stronger predictive relationship with positive 

trajectories than SOC behaviours (Schmid et al., 2011). SOC behaviours may also interact with 

ecological assets. For example, a study by Urban and colleagues (2010) found that youth with higher 

SOC scores gained the most from PYD programmes in neighbourhoods with lower levels of 

ecological assets. This suggests that SOC behaviours may represent key youth skills in being able to 

make use of the assets around them to enhance their own development. All of these studies suggest 

that the ability to self-regulate and perform SOC behaviours plays an important role in PYD, 

Contribution, and reduced risk.  

2.7.2.3 The Role of Ecological Assets  

The 4-H study also looked at the relationships between ecological assets, the Five Cs, and PYD 

scores. Using a sub-sample from the first wave of the 4-H study, Theokas and Lerner (2006) found 

that collective family activity, measured by eating dinner together, and family physical resources 

positively impacted PYD scores to a greater extent than school and neighbourhood assets. School 

assets appeared to have the strongest relationship with Contribution, likely because the resources 

and activities in schools provided opportunities to contribute (Theokas & Lerner, 2006). The final 4-H 

report found that relationships with individuals, such as teachers, parents, and faith leaders, were 

the largest ecological asset in predicting PYD and Contribution; however, individual assets, such as 

ISR were more influential on PYD than ecological assets (Lerner & Lerner, 2013).  

2.7.2.4 The Lerner and Lerner Model of PYD  

The 4-H study proposed a model of how PYD as a developmental process is enacted: that the 

combination and alignment of individual and contextual assets lead to the Five Cs (PYD) resulting in 

Contribution and reduced risk (Geldhof et al., 2015; Lerner & Lerner, 2013). However, as noted 

above, these relationships are not always linear or clear and may be highly complex. The 4-H study 

has shown that the Five Cs can be a valid measure of PYD, that ISR when measured by SOC 

behaviours is related to PYD, that programme participation is related to higher Contribution, and 

that PYD and risk are not clearly inversely related (Lerner & Lerner, 2013).  

2.7.2.5 Questions About the Five Cs  

These findings pose a number of areas requiring further consideration, including: 
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to PYD. In another comparative study, Fernandes, Pivec, and colleagues (2021)  investigated the Five 

Cs in over 4,000 students aged 15-25 years from Ghana, Norway, Portugal, Slovenia, and Turkey. This 

study found differences in the Five Cs between groups, with Ghanaian youth possessing higher levels 

of Confidence and Character, and those from Ghana, Kosovo, and Turkey having higher levels of 

Caring and Connection, with participants from Slovenia and Portugal having lower levels of 

Connection. Cognisance of these differences may help to tailor PYD interventions for different 

populations (Dimitrova et al., 2021). 

In another study, the Five Cs measure was found to be reliable and valid for a sample of 243 youth in 

Mexico aged 12-19 years (Dominguez Espinosa et al., 2021). This study also found the Five Cs to be 

related to healthy lifestyle behaviours such as physical activity and fruit and vegetable intake 

(Dominguez Espinosa et al., 2021). The Five Cs have also been assessed in relation to other 

constructs and variables such as mathematical ability in Slovenia (Kozina et al., 2019); environmental 

concerns in Ghana (Kabir & Wiium, 2021); subjective happiness in Spain (Gomez-Baya et al., 2021) 

and hope and life satisfaction in Aotearoa (Fernandes, Fetvadjev, et al., 2021) and Malaysia (Abdul 

Kadir & Mohd, 2021).  

Li and colleagues (2021) tested the fit of the Five Cs model to a PYD model based on the PATHS 

programme that was developed in Hong Kong and later adapted in China. Their study mapped the 15 

constructs of PYD measured in PATHS to the Five Cs and found that emotional confidence, cognitive 

competence, and self-efficacy mapped to Competence; behavioural competence, self-

determination, and clear and positive identity mapped to Confidence; bonding spirituality and 

beliefs in the future linked to Connection; and social competence, resilience, and recognition for 

positive behaviour linked to Character. Moral competence, prosocial norms, and involvement linked 

to Caring (Li et al., 2021). This study highlights where the same constructs may mean different things 

in different cultures (Lerner et al., 2019). For example, social competence, which may be attributed 

with the C of Competence in North America, was associated with Character in this setting because 

social competence was important for maintaining harmony within a collective culture (Li et al., 

2021). Similarly, in the Chinese setting, Connection was wider than relationships and included 

spiritual and future components, suggesting that Connection spans time and place.  

These studies help to understand some of the contextual variables of PYD in different contexts and 

provide evidence of the applicability of the Five Cs model and measures to different cultural contexts 

and age ranges. Many of the findings suggest that the Five Cs model and measure is valid in diverse 

settings and highlight the growing interest in the relevance of the Five Cs as a global PYD model. 

Whilst some of the summarised studies have relatively small samples, combined they suggest that 
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Table 3.1 

Local Studies by Outcome Theme  

 

 
Of the 27 studies reviewed, outcomes relating to confidence (21 studies) skills (15 studies), 

connections (18 studies), and values development (11 studies), were the most frequently cited. 

Constructs such as identity development and contribution, which are also seen as key in PYD 
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Many of the outcomes described in local studies align with the Five Cs. The Cs of Confidence, 

Competence and Connection align with the largest number of local studies, suggesting these Cs may 

be relevant in the local context. The C of Contribution appears relevant in studies where service or 

volunteering is a strong programme component. Thus, Contribution may not be an over-arching 

construct (Mercier et al., 2019) or, if it is, may not appear so in studies because many programmes 

do not assess long-term outcomes.  

Character, when referred to as morality development and correct behaviour, as in the Lerner 

(Lerner, Lerner et al., 2005) definitions, was relevant in very few studies. However, expanding the 

definition of Character to include values and identity development, as in some earlier Five Cs 

definitions (Little, cited in Blum, 1993; Pittman et al., 2003), links this construct to a larger number of 

studies. Some of the values identified in local studies, particularly those related to care and 

responsibility (Collie, 2014; Deane et al., 2015; Hemphill et al., 2019; Jones, 2018; Mercier et al., 

2019; Smith & Benseman, 2019) also link with the C of Care. Identity development related to 
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The study gathered the views of young people and staff in 14 PYD programmes using flexible 

methods including interviews, focus groups, and a drawing activity. These were supplemented with 

researcher reflection and notes. A description and rationale for these methods is provided in Table 

5.1. 

Table 5.1 

Data Collection Methods 
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Table 5.2 

Programme Inclusion Criteria 

Table 5.3 

Programme Exclusion Criteria 

 

Inclusion criteria were determined for staff and youth participants. In this study, staff were defined 

as the leaders of programmes. Because of the nature of youth development programmes, often 

delivered by NGOs or voluntary organisations, staff could be volunteers and young people, given 

that many youth development programmes had leadership components. Included staff were those 

who delivered the programme and had a strong knowledge and experience of the programme. 

Inclusion criteria for young people are summarised in Table 5.4. Youth and staff participants were 

only excluded if they were my current students or supervisees, but no potential participants met this 

criterion.  
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and/or self-lead their own programme as they progressed, whilst others had mentoring or 

volunteering components, further highlighting the fluidity of programme types. 

5.4.4 Volunteering Programmes  

Many of the leadership programmes in the study could also be categorised under volunteering. 

Through leading activities and initiatives, and participating in decision making, young people 

contributed to the community. In practice, the two are difficult to separate. Programmes are listed 

under leadership because leading events and activities or involvement in decision making was 

usually the vehicle through which young people contributed and volunteered. Given the use of the 

Big Three (Lerner, 2004), it is not surprising that programmes contained a volunteer component. A 

number of skills programmes also included volunteering but, in these instances, skills were the main 

programme focus.  

Table 5.5 summarises included programmes, data collection methods in each setting, and numbers 

of participants
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Table 5.5 

Programme Details  
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6.2 Conceptual Thematic Framework  
As described in Chapter Five, during the charting and mapping and interpretation phases of the 

analysis process, a conceptual thematic framework emerged that distilled outcomes into three 

superordinate themes: Behavioural Outcomes, Internal Outcomes and Relational Outcomes. Within 

these themes sat the nine core outcomes identified from inductive analysis during the 

familiarisation, framework development, and indexing phases. Three key programme processes 

were also identified that analysis indicated linked to programme outcomes, including a Youth-

Centric Space, an Accepting Atmosphere, and Leader/Adult Behaviours. The thematic framework is 

presented visually in Figure 6.1.  

Figure 6.1 

Conceptual Thematic Framework of Outcomes and Processes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6.2.1 Outcomes 

The first group of outcomes, Behavioural Outcomes, relate to observable actions and behaviours 

from programme participation, and includes the outcomes of skills, achievement, agency, and giving 
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Table 6.1 

Summary of Outcomes 
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6.2.2 Programme Processes  

In Figure 6.1, programme processes are shown at the bottom of the diagram. These processes 

emerged from data analysis and were part of participant descriptions of why the programme works 

and how outcomes are achieved. Process descriptions were also woven through participant 

discussions of outcomes because participants often described how outcomes occurred as they 

discussed them. This shows how outcomes were part of contingent and systemic relationships.  

The first programme process, a Youth-Centric Space, describes programme features that prioritised 

and valued young people, what they were interested in, and the ways they were interested in 

engaging. This theme included relevant activities; an accessible and youthful environment; being 

flexible and tailored to youth needs and experiences; being different to school; youth having 

opportunities to lead; and being valued.  

The second programme process, an Accepting Atmosphere, relates to the ways programmes were 

places where young people felt okay to be themselves, were safe, where participants had shared 

goals and motivation and where the group was supportive.  

The final programme process, Leader/Adult Behaviours, describes how leaders and programme 

adults were friendly and relatable, provided support to young people, and role modelled different 

ways to relate and be.  

In Figure 6.1, the arrows from the programme processes towards the outcomes suggest the ways 

programme processes could contribute to outcomes. An Accepting Atmosphere is placed in the 

middle with the arrow intersecting Relational Outcomes because this process appeared very strongly 

linked to both connection and positive identity. These links are further described in Chapter Seven.  

6.3 The Three Programme Processes  
Programme processes are summarised in Tables 6.3, 6.4, and 6.5, with illustrative participant 

quotations which highlight how these elements were perceived and the role they played in 

programme functioning and outcome development. The identification and labelling of quotations is 

outlined in Table 6.2 below.  
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Table 6.2 

Quotation Format 

 

Programme process summaries help to further understand the context of programmes in the study 

and the environment in which outcomes develop. Programme processes also provide insight into 

participant perceptions of how and why programmes work and are useful for young people.  Table 

6.3 summarises A Youth-Centric Space, Table 6.4 An Accepting Atmosphere, and Table 6.5 

Leader/Adult Behaviours. Each table identifies the overall theme, the sub-theme, its description, an 

example quote, and the outcomes that this element linked to, identified via coding links and analysis 

of data.
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A Youth-Centric Space formed a backbone for many programmes because it related to the activities, 

structure, and attitudes through which programmes approached their work. By being relevant, 

accessible, and offering opportunities to lead, programmes engaged and motivated young people 

and gave them space to learn, connect, have fun see themselves succeed, and undertake activities 

that were valued by others. These experiences helped young people to feel good about themselves. 

Relevant activities and opportunities to lead also offered opportunities to feel prepared for the 

future, whilst informal and welcoming spaces helped young people to feel connected to leaders, 

organisations, and each other. Programmes were often described as like being at home because 

they were relaxing, safe, and welcoming, making them places young people wanted to be. 

Programmes were also responsive and flexible to the needs of individuals and groups and had scope 

to change approaches to remain relevant and engaging. These youth-centric features of programmes 

were often described as different from school, which was seen as more structured, authoritarian, 

and hierarchical. Differences between programmes and school helped young people to feel accepted 

and learn.
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Leader/Adult Behaviours were important to programmes. Leaders were often the first connections 

young people made in programmes, and their friendly and relatable nature provided welcome. 

These behaviours were key to supporting connections because they helped young people feel 

comfortable and set a tone for how to be in programmes. Leaders and programme adults, such as 

mentors, also role modelled different ways to be which young people could reflect on and decide 

whether to try for themselves, such as being authentic and, at times, vulnerable. Seeing these 

behaviours helped young people know that being oneself was acceptable. Leaders were unfailingly 

supportive, and youth often described knowing that leaders and adults in programmes valued them, 

their interests, and would go the extra mile to support them with any issues even when they had left 

the programme. Having this support helped young people to feel confident to try things and also 

connected to adults and the wider organisation or community that the adults represented. Having 

high expectations was an important part of support because this communicated belief in young 

people. When these high expectations resulted in successful actions, such as delivering an event, 

they helped young people see what they were capable of in the present and future and supported 

the development of values and attitudes around drive and motivation.  Although Leader/Adult 

Behaviours were discussed less frequently, leaders appeared to be very important to programme 

functioning because as well as being friendly, supportive, and acting as role models, leaders were 

also instrumental in creating a Youth-Centric Space through actions, such as monitoring groups and 

noting when to adapt to different moods and needs. Leaders communicated their valuing of young 

people by encouraging responsibility and leadership. They were key to an Accepting Atmosphere 

because they set the emotional tone of programmes by role modelling how to be and were key in 

upholding boundaries and expectations which kept young people feeling safe. While all programmes 

offered different activities and served different locations and populations, these three processes of a 

Youth-Centric  Space, an Accepting Atmosphere and Leader/Adult Behaviours were important to the 

functioning of all the programmes in this study.  

6.4 Chapter Summary  
This chapter provided an overview of the findings by presenting the conceptual thematic framework 

which includes the three superordinate outcome themes: Behavioural Outcomes, Internal 

Outcomes, and Relational Outcomes, and the three programme processes of a Youth-Centric Space, 

an Accepting Atmosphere, and Leader/Adult Behaviours. It included an explanation of the 

interaction between the elements of the framework. The chapter then summarised the programme 

processes through tables which highlighted each process, the elements within, sample quotations, 
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because it was not experienced elsewhere. The function of self-expression as both an outcome and a 

process highlights the relational nature of a positive identity. Self-expression occurs in the context of 

relationships that encourage and welcome it.  

7.3.4 Summary: Relational Outcomes  

This section outlined the final group of outcomes termed Relational Outcomes. These outcomes 

were relational because they appeared to be intertwined with relational experiences in the 

programme. Relational Outcomes linked most strongly to all other outcomes. These outcomes and 

their links were described through discussion of programmes and quotations and in the case of 

positive identity through larger vignettes, which served to show the way this outcome was woven 

through programmes.  

7.4 Chapter Summary  
This chapter has provided an overview of the nine key outcomes grouped under the themes of 

Behavioural Outcomes, Internal Outcomes, and Relational Outcomes. It has used descriptions and 

quotations which highlighted typical responses and relevant differences. The chapter outlined how 

programme outcomes are perceived in the local context, including the ways outcomes were inter-

related with each other and programme processes. These links show the complex and contingent 

nature of programme outcomes. The following chapter will draw these ideas and the findings 

together, by providing a summary of the nine outcomes. This will be used to answer the first two 

research questions which address the perception of outcomes in programmes and the similarities 

and differences in this perception.  
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Connection and positive identity were supported by all three programme processes. A Youth-Centric 

Space that was relevant, accessible, flexible and valued young people helped connections to form in 

a range of places and provided environments where young people could learn about and express 

themselves, feel valued, and reflect. This was often seen as different from school, which was 

perceived as judgemental by some participants and restricted self-exploration, expression, and the 

ability to form deep connections. 

An Accepting Atmosphere was key in supporting both connection and positive identity. Knowing that 

the group was a safe space where others were supportive and kind and were there for the same 

reasons helped young people to open up and share themselves with others. This helped to form 

strong bonds and let young people know that they could explore and express themselves. At the 

same time, supportive connections and the ability to be oneself were key parts of an Accepting 

Atmosphere because it was these features that made the environment feel safe and welcoming. As 

such, aspects of connection and positive identity could function as outcomes and processes 

depending on the setting. Feeling connected and able to be oneself were key gains from programmes 

and helped make them work well. Supportive relationships with leaders/adults could also function 

similarly in that young people gained these new relationships, whilst having these connections in the 

programme were important to develop self-expression, self-worth, and enhance values development 

through role modelling and support.  

Leader/Adult Behaviours played a role in connections and positive identity because leaders set the 

relational tone of the programme which was then adopted and adapted by young people. Leaders 

helped connections to form by being relatable and supportive and, in doing so, were key conduits to 

helping young people form connections in the wider organisation and community. Role modelling 

and support from leaders could be key in developing positive identity because role modelling offered 

choices about how to be whilst support helped young people to know they were accepted and 

valued no matter what.  

Programme processes often described relational features, such as being supportive, safe, allowing 

young people to be themselves, leader role modelling and friendliness, taking young people seriously 

and being flexible. These all relate to interactions between people. The fact that these relational 

features so strongly linked with positive identity and connection shows how these outcomes occur in 

relational contexts.  

Connection and positive identity also influenced each other, and again these could be bi-directional 

relationships. Connections, particularly peer connections, were a key vehicle for young people to 
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explore and express and value themselves. Young people who viewed themselves positively could 

form more healthy connections with others.  

The bi-directional relationships between outcomes shown throughout the findings suggest that the 

way outcomes occur in these programmes may not be simply shown as a result of inputs and 

outputs; rather, is nuanced and contingent. In addition, the findings signposted that recognition from 

others is important to a number of outcomes, such as achievement, agency, and pride. Seeing others 

acknowledge gains helped young people to see them for themselves. Recognition from others, in the 

form of an Accepting Atmosphere, also seemed key in helping young people to develop strong 

connections and a positive identity.  

8.2.2 Prioritisation  

The prioritisation of outcomes can be inferred from the frequency with which participants discussed 

outcomes and their value, and two questions in focus groups and interviews related to the 

prevalence and importance of outcomes. Alignment between what was frequently discussed and 

what was seen as prevalent and important suggests that there are common outcomes across a range 

of programmes, and that these particular outcomes may be seen as priorities by some participants.  

The outcomes most discussed by participants were skills, confidence, connection, and positive 

identity. When participants were asked which outcomes occurred most frequently, nearly half 

identified aspects of these four outcomes, often listing several and noting how outcomes fed into 

each-other. The other half identified that it depended on the young person, which is discussed 

further below.  When asked which outcomes were most important, responses highlighted aspects of 

connection, confidence, skills, and positive identity. Agency was also identified in several responses 

as one of the most important outcomes, especially the ability to be heard and for young people to 

be able to voice their ideas and needs.  

Young people also appeared to be influential in the operationalisation and prioritisation of outcomes 

through their choices to navigate to programmes and the ways they could shape the programme 

experience for each other by developing and upholding an Accepting Atmosphere and shaping 

values. Difference in some outcomes also suggested that young people were able to use 

programmes to meet various needs. Consider the example of those young people who used people 

skills to learn how to make friends, and those who used them to navigate conflict and difference.  

Some participants identified that young people mediated what outcomes were achieved depending 

on what they needed and their level of engagement. These views were also expressed in the 

question about which outcomes were most frequently occurring, where approximately half of 
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Eleven will explore possible causal mechanisms of recognition, agency, and the interaction of young 

people and programmes.  
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Chapter 9: Outcomes and the Literature  

Chapter Nine is the first of three discussion chapters. It considers how the nine key outcomes 

identified in the findings align with PYD literature and discusses the contribution this study makes to 

understanding PYD and programme outcomes in the local setting. These assessments provide a basis 

for Chapter Ten, which will answer the final two research questions regarding the possibility of an 

outcomes framework and the relevance of the Five Cs model to local programmes.   

9.1 Links to Literature  
The findings chapters identified nine key outcomes, grouped into three overarching themes: 

Behavioural Outcomes, Internal Outcomes, and Relational Outcomes. Three key programme 

processes that supported outcomes; a Youth-Centric Space, an Accepting Atmosphere, and 

Leader/Adult Behaviours, were also described (Chapter Six).  Table 9.1 shows where these nine 

outcomes overlap with international and local models of PYD, and with the local outcome studies 

identified in the literature review. These links are discussed and, where necessary, additional 

literature is used to further review the findings and their relevance to PYD and the local setting. 

Programme processes will be discussed in Chapter Ten. 

Table 9.1 shows how the findings link to many outcomes identified in both local and international 

PYD models and local outcome studies. This suggests that the findings of this study are consistent 

with what is known about PYD at international and local levels. The similarity between the findings 

and the literature suggests that the nine outcome themes in this study represent both indicators of 

PYD and the outcomes common to a large number of PYD programmes. The following discussion 

reviews the outcomes identified in the findings and their connection with PYD models, local studies, 

and relevant literature. 
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Table 9.1 

Outcome Link to PYD Models and Local Studies 
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9.2 Skills  
The data showed skills as a key outcome including: task skills, such as dancing and event 

management skills; leadership skills; people skills, such as making friends and navigating conflict; and 

personal skills including self-care, emotion regulation, and adaptability. People skills occurred most 

consistently across the different programmes. Roth and Brooks-Gunn (2003a) similarly identified a 

strong focus on social competence in their review of the common features of PYD programmes. 

Competencies and skill development are present in all of the reviewed models in Table 9.1 with 

Eccles and Gootman (2002) providing the most detailed list.  

The sub-themes within task, leadership, people, and personal skills are also seen in local outcome 

studies, particularly people and personal skills (see Table 9.1). The level to which skills feature in the 

findings, the reviewed models, and local studies suggests that a range of diverse skills are indeed key 

PYD programme outcomes.  

9.2.1 The Value of Skills  

The findings described the importance of skills to young people including: helping them to feel 

confident and valuable; supporting more satisfying relationships; and their transferability to future 

study and work. The value of skills, especially people and personal skills for employability, is 

supported in employment and education literature, where soft-skills, such as communication, team-

work, self-management, and leadership, are seen as key to gaining and sustaining employment in 

dynamic work contexts (Piercy & Steele, 2016; Zhao & Kularatne, 2020). These skills may be 

especially important in labour markets that are susceptible to rapid technical change or automation 

and are often lower paid (Piercy & Steel, 2016).   

Skills also appeared to act as building blocks for other outcomes. For example, task skills helped 

young people to feel more confident (see p.124). These links are supported in the literature where, 

for example, mastery experiences lead to self-efficacy in various domains (Deane et al., 2017; 

Furness et al., 2017; Hunter et al., 2010; Jones, 2018; Zimmermann & Cleary, 2006). The role of skills 

as building blocks is also supported in the literature identifying the characteristics of effective PYD 

programmes (Eccles & Gootman, 2002; Lerner, 2004; Roth & Brooks-Gunn, 2003a).   

9.2.2 Cultural Skills  

Cultural skills, which include the ability to navigate different cultural contexts and confidently 

interact with different cultures (Benson et al., 2007; Eccles & Gootman, 2002) were not discussed in-

depth in this study, but were mentioned in some programmes in relation to people skills. Inclusion 

of cultural skills in programmes may be important because the participants were culturally diverse. 
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Conceptual overlaps in some Western models also highlight these contingencies. For example, Scales 

and colleagues (2019) suggested that although named differently, PYD constructs may not always be 

perceived as separate in practice. Similarly, the Five Cs measure identifies inter-relationships 

between constructs of Confidence and Competence (Geldhof et al., 2014; Lerner, Lerner et al., 2005) 

and Caring and Character (Lerner, Lerner et al., 2005). Eccles and Gootman (2002) noted that 

relationships between constructs make it difficult to identify cause and effect because of the way 

different assets influence and build on each other. Given the definition of PYD as development is 

about bi-directional exchanges between individuals and their contexts (Lerner, 2005) we may expect 

these overlaps because outcomes are developing dynamically in an ever-changing system where the 

young person and the programme consistently influence each other. It is the transaction itself that is 

development (Lerner & Kauffman, 1985; Silbereisen & Lerner, 2007); thus, the complex relationships 

between outcomes may be evidence that PYD is occurring.  

9.11 Chapter Summary  
This chapter has highlighted how the nine key outcomes identified in the findings overlap with 

international and local PYD literature. This discussion demonstrates how the findings are supported 

in the literature and contribute to our understanding of PYD by providing current and local 

descriptions of how outcomes are perceived in programmes and where these link to other models 

and local studies. These descriptions and links provide evidence of PYD in local settings and highlight 

similarity in outcomes across different programmes, suggesting common elements.  

The findings and the literature support skills, agency, confidence, connection, and positive identity 

as key programme outcomes, while highlighting additional and different elements that are not 

always discussed or measured. The findings show the importance of identity exploration and 

expression, and act as a reminder of the centrality of identity concerns for young people. By linking 

the findings with identity theories and explaining how these occurred in programme contexts, the 

discussion has addressed some of the gaps identified by Arnold (2017) in relation to exploring 

identity beyond self-perception and more clearly linking PYD and identity theories. Further, the 

findings highlighted a potential gap in programmes regarding cultural identity, where this appeared 

to be present as an outcome when leaders explicitly discussed and welcomed reflection on ethnicity 

and culture.  

Other areas highlighted in the discussion that warrant further attention as programme outcomes 

include agency, future focus, positive affect, and the role of programmes in developing social capital. 

These findings provide important directions for future research and outcome measurement.  
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10.2 The Proposed Outcomes Framework  
The proposed framework (see Table 10.1) consists of the nine outcomes identified in this study 

within the broader themes of Behavioural, Internal, and Relational Outcomes, which serve as a 

useful organising tool. The five outcomes of skills, agency, confidence, connection, and positive 

identity are bolded because the findings suggest that these are likely core outcomes in programmes, 

although this may differ in some settings. Each of the nine outcomes is divided into smaller areas 

based on the sub-themes identified in the study, which further help to define outcomes and what 

may be measured. The other columns in the framework are designed to assist programmes in 

identifying which outcomes are core to them and when in the programme certain outcomes occur, 

to assist measurement decisions. The final column has space for proposed outcome measures, and 

this represents an important area for future research, as well as opportunities to align existing 

measures.  

Table 10.1 

 A Proposed Outcomes Framework  
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The nine outcomes identified in this study also link with some of the indicators in the Child and 

Youth Wellbeing Strategy (The Department of the Prime Minister and Cabinet, 2022), including 

social-emotional and self-management skills, ability to be themselves, social support, involvement in 

the community, and, in some cases, support for cultural identity. These indicators fall under the 

three outcomes of learning and developing; accepted, respected, and connected; and involved and 

empowered. Using and adapting the proposed outcomes framework could show how local PYD 

programmes contribute to wellbeing, thus demonstrating their value to young people and the 

community. The framework can also describe positive indicators of wellbeing; for example, feeling 

happy and hopeful about the future may impact mental wellbeing, which is only currently assessed 

in the Child and Youth Wellbeing Strategy in relation to psychological distress (The Department of 

the Prime Minister and Cabinet, 2022). 

The proposed outcomes framework in this study represents an important contribution to theory and 

practice. The level of similarity of outcome perception within and between programmes suggests 

that broad constructs can describe outcomes for different youth (Catalano et al., 2002; Roth & 
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Brooks-Gunn, 2016; Scales et al., 2016). Importantly, this framework can be adapted to fit  

programme contexts and youth priorities, allowing a balance between specificity and universality. In 

practice, use of the framework could help to understand similarities and differences within and 

between programmes more broadly and build a greater evidence base of outcomes which are less 

well-documented locally, such as positive affect and future focus.  

10.3 The Relevance of the Five Cs  
The final research question assesses the relevance of the Five Cs model to the findings by comparing 

the fit of the nine key outcomes and various definitions of Five Cs, including Contribution and the 

proposed additional C of Creativity. As noted in the methodology section, the study did not start 

with the Five Cs, so as not to bias findings towards these constructs or potentially miss other 

constructs. Instead, the study has sought to assess the relevance of the Five Cs through first 

understanding how outcomes are perceived in local programmes, their similarities and differences, 

whether an outcomes framework can be formed, and then assessing this against the Five Cs. This 

assessment is important given increasing use of the Five Cs globally.  

Table 10.2 uses the proposed outcomes framework and matches each area to relevant Cs and the 

authors whose definitions most closely align. Definitions of the Five Cs can be found in Table 2.1 (pp. 

22-23).  

Table 10.2 

Alignment of the Five Cs with the Proposed Outcomes Framework  
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The table shows that although matches occur, they are not necessarily with the commonly cited 

Lerner definitions. It may be that the Lerner definitions have been developed as more parsimonious 

descriptions over time, with the Five Cs measures adding greater depth to these constructs. Some 

earlier definitions align better to the local context and could be revisited in local understandings of 

PYD. However, the fact that the Lerner definitions do not always match well could suggest two other 

things. First, that the Five Cs are potentially defined differently in the local setting than elsewhere, 

supporting assertions that the Five Cs will be defined differently in different contexts (Lerner et al., 

2018; Strachan et al., 2018). Second, the Five Cs in programmes may look different to the Five Cs as 

general indicators of PYD.  
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The chapter then assessed the Five Cs model in relation to this framework and concluded that the 

commonly used Lerner definitions (Lerner, Lerner et al., 2005; Lerner & Lerner, 2011) do not align 

well in the local context; although both earlier and more recent definitions offer relevant 

components. Through assessing the findings against these various definitions, a set of local 

definitions have been proposed. These definitions help to place local PYD in an internationally 

recognised framework, where the nine outcomes from the findings are seen as a more nuanced 

outcomes framework in the local setting.  

This chapter has served to answer the final two research question, relating to both the possibility of 

an outcomes framework and the relevance of the Five Cs. In doing so, the study has provided some 

important avenues for future research regarding outcome measurement and contextually nuanced 

experiences of the Five Cs and PYD. The following chapter considers programme processes and 

assesses the findings through a critical realist lens.  
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Chapter 11: Programme Processes and a Critical Realist Lens 

Chapter Ten identified a proposed outcomes framework (Table 10.1) assessed the relevance of the 

Five Cs model to this framework, and proposed local definitions of the Five Cs. This chapter discusses 

the processes that contributed to outcomes, while recognising that outcome and process are not 

always distinct. It discusses programme processes in relation to PYD literature and then uses a 

critical realist lens to identify possible causal mechanisms that sit behind the empirically observed 

findings. A critical realist overlay helps to further understand local programme outcomes and shows 

how this approach is valuable to PYD research and scholarship. 

11.1 Programme Processes and the Literature  
Data suggest three key programme processes supported outcomes: a Youth-Centric Space, an 

Accepting Atmosphere, and Leader/Adult Behaviours. These intentional processes created the types 

of environments in which Behavioural, Internal, and Relational Outcomes occurred. This section 

situates these processes in PYD literature and highlights their relationship to outcomes.     

11.1.1 A Youth-Centric Space  

The findings showed that the provision of a Youth-Centric Space was important. This included 

offering relevant activities, having an accessible and youthful environment, being flexible and 

tailored, being different from school and offering opportunities for youth to lead and be valued.   

These youth-centric elements were essential to engaging young people and making them 

comfortable enough to push themselves to try new things and build new relationships. These 

features created a positive stance towards young people that supported their efficacy and took 

them seriously (Eccles & Gootman, 2002). Components such as a youthful environment and being 

flexible and tailored could counteract previous negative learning experiences, helping young people 

to see themselves and their abilities more positively. Having a sense of control and being active 

along with appropriate challenge and feedback are key parts of an optimal learning environment 

(Shernoff, 2012).  

A Youth-Centric Space afforded young people opportunities to explore and relax without judgement 

or expectation. For example, a young person and a staff member from a creative arts programme 

discussed the freedom, excitement, and specialness inherent in creative activities in the programme. 

This helped young people to explore identity and feel good about what they were capable of now, 

while opening doors for the future.  
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Figure 11.1 

The Features of Te Noho Kotahitanga Marae Complex  
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12.4 Final Remarks  
This study sought to understand outcomes in different PYD settings, whether they were similar 

enough in different places to form an outcomes framework and whether the Five Cs model was 

relevant. The literature review noted that there was disagreement amongst PYD scholars on 

whether outcomes could be broadly described or whether they could only ever be understood in 

individualised contexts. This study has suggested that both may be possible. Young people in 

programmes do, of course, have individual experiences and attain individual outcomes; however, 

there is similarity in how overall concepts are perceived and similarity in which outcomes are 

achieved in programmes. Key differences may lie in what young people and programmes prioritise, 

and when and how young people use what they have gained in programmes. Identifying causal 

mechanisms can be a useful avenue to explore how and why these similarities and differences occur. 

Importantly, exploring the causal mechanism of agency helps to highlight the ways young people 

shape their experiences and outcomes in programmes. The findings represent an important 

contribution to our understanding of local PYD programme outcomes, whilst finding ways to 

measure these outcomes is an exciting area for future development in both practice and research.  

The Five Cs model is a well-known PYD model and its use internationally is growing. Locally, PYD has 

evolved significantly since the early 2000s from simply importing models and ideas that may not be 

culturally and contextually relevant to developing a localised approach to PYD that is embedded in 

indigenous approaches, such as the Mana Taiohi framework (Ara Taiohi, 2019). In assessing the fit of 

the Five Cs to the findings of this study, a more localised view of the Five Cs is proposed that can 

meld broad approaches with contextual specificity.   

As an exploratory study, this research has provided a number of ideas about a proposed outcomes 

framework, possibilities for approaches to outcome measurement, amended definitions of the Five 

Cs to the local context, and methodological approaches to PYD programme studies. These ideas are 

a place from which others may refute, elaborate, or build. Thus, while this work represents the 

completion of unfinished business for me, it may be a beginning for others.  
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Appendices 

Appendix A: Summary of Local Programme Outcome Studies 
Appendix A, Table 1, summarises local studies of PYD programme outcomes. A description of each programme is included, the type of programme based on 

the categories used in this PhD study, a brief summary of the methods and participants, and the described outcomes. I have then linked these to the Five Cs 

and the final column summarises programme features which are seen to contribute to outcomes where these are described.  
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Reference Programme 

description 

Type Methods and Participants Described Outcomes 

(Definitions included 
where provided) 

Links to 
the Five Cs 

Contributing 
Programme Features 

    Confidence and leadership 
identified by past 
participants with additional 
outcomes of; ongoing 
service, jobs, career paths 
and feeling in control of life 

  

Deane, K. L., & Harré, N. 
(2014). Program theory-
driven evaluation science 
in a youth development 
context. Evaluation and 
Program Planning, 45, 61-
70. 
https://doi.org/10.1016
/j.evalprogplan.2014.03
.009 
  

Project K:  21-day 
wilderness adventure, 
10-day community 
service, 1-year 
mentoring for young 
people aged 13-16 in 
high school with low 
self-efficacy 

Mentoring  
Volunteer-
ing  
Skills 

Programme Theory Driven 
Evaluation 
 
2 founders (focus groups) 
15 staff (focus groups) 
 
Survey response from 351 
young people 
 
Document review 
 
Previous programme research 
review  
  

Positive self-concept  
 
Knowledge and skills 
 
Connection with others 
 
Motivation and achievement 
 
Positive outlook 
 
Recognition and use of new 
resources and opportunities  
 
Maturity 
 
Independence 
 
Mental and physical health 
and fitness 
 
Positive future direction 

Confidence 
 
Competence  
 
Connection  
 
Character 

Experiential learning 
embedded in 
programme 
 
Intense safe 
environment to take 
risks 
 
Characteristics of 
mentors and facilitators 
 
Group dynamics 
 
Mentor/mentee 
relationships 
 
Ongoing support and 
spacing of programme 
 
Cultural sensitivity 
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