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The concept of li"toninc ha.a been examined and th 
reasons for an amer nc of int reot ha.VG boen reported. 

Comm ntarios and relevant res o.rch ha been pr ant d 
in re1ation to listening tests , relationships to 11st ning, 
11 tening skills, proces 1ng auditory information, and 
teaching list n1ng. Implications from these discus ions 
,ere considered in relation to teaching pra.cticos ond further 
research. 

Particular attention has be n drawn to the lack of 
int gration within the field and~ ak th oret1cal base tor 
much of the research. 

Discu sion has h1ghl.1ghted an ovor conoern of researchers 
in ra1at1ng listening and reading to the neglect of 
establishing relationship bettfo n listening and op altSng. 

The narroi pera ct1vo refl cted in tests of listening 
has been criticised. Suggestions have beon offered to uidan 
the perspective of listenj,ng to incor rate common 
conmnmioation events and their rsonal , contextual and 
linguj.stic featuros . 

It was conside d that there he been insufficient proof 
of the long term effects of instruction 1n listening, and that 
t he 1eam1ng conditions and consequent programmes vere not 
aufficiently w ll epecifi d a.nd d loped to offer cl ar 
guj.delinee top ctising tv~,amr . 
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. 1 

T~a.,,.uicr W • aland VO b n mowha su.rpri d , in 

cent year , at the s~r.votion tha liate.-~ one ot th 
lan~\M~--v art and could b taught . e issuing of a liotoning 

•
0 . 0 ••• 1n 1970 inore d th 
t oh rs and has l to so 

pro~:Wm:IB in cl.as rooms and i acher ' 
• To dat the ha bean vory little guidance given 

to t ohers in isting th m to d lop list n1ng programmEtS 

or 1 entify listening akn a . It is p rhap d1fficu1t to 
relata 14antifying t rut of pa r und r a desk with th 
fo t of listening oo prohenoion t ts and a television 
pe~ormanc by ll known politician; yet thes are all 

-

listening ituations . In an enVironment conscious orld both 
no1s pollution and oommun.1oat1on have b com major themes , yet 
teaching praotic e do not yet reflect a major concern with 
listening. 

Th.is assumed confusion observ d among teachera is 
r aoonable reflection of the activities of re earch rs 1n th 
fiol.d . It is th purpose of this report to draw attention to 
reeoarch difficulties in thi growing fi ld and to this end 
there has b en a compre nsive urvey of related literature . 

m directions for future roe arch are ven together w1 a 
few practice.1 stions that e r from t content of th 

port . 
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PNR3f§OTIVE: 

The initial intorest 1n listening ocourrod when Hankin 
(1926) presented Ms findings of the rmount of •communication 
time' spent 1n listenin5. found that his adul.t ow:1ple 
divided their time as ,o por oent speald.nB, 16 per cent reading, 
9 por cent 7riting and 45 per eent listening. Bird (1953) 
surveyed coll.ego otudants and reported time spent ae 25 por cent 
apeo.king, 15 per cent reading, 18 por cent writing and 42 per 
cent listening. How listening and taking notes were separated 
is not clear. tJilt (1950) examined classroom time of primary 
children of all grades nnd estimated that they were listonin€ 
for 57 per cent ot the time. Harkgra:t (1957) oatimated high 
school studonts' listening time to be 46 per cent, and of this 
timo 66 por cent uao spent listening to teaohero. These oome­
what gross observations havo been sufficient to oon£irm tho 
intuitive guess that peopl.c l.isten more than they spoak , and do 
both more than read or write . 

A somewhat different approach was employed by Flanders 
( 1965) * in compai,ing :Jtandard 4 ?iew ~aa.land pupils with 
.innosota children 1n el.ementary and high ach.ooJ.s. Ile found 

tb.a t of tha time allocated to talking a i.ew ;ea:Lo.nd teacher 
used 83 per cent, a Minnesota elemontary teaoher 59 per cant , 
and a l·'linncsota. high school teacher 62 por cent . 

1\.nother approach aimed at establishing the importance of 
l istening bao been for inveatigatom to conmont on the 
effioionoy of listeners in terms of the total comprehension ot 
a opoken passage. 

"Students listening to lectures have been found to 
comprehend half or less than half the basic matte~" 
( lnaon & ~tratta, 1972, p. 3) . 

In diaouaa1ns so explanations for thi s lack of oonpreh aion 
W11kinoon a Stratta raise several key concepts involved in 

listening - attention, background experience , the naturo of 
the materia.l to be listened to, the aotiv. p rtic1pat1on of 
the listener, the liatening co?ttzt, and retention of the 
material . Theae pointo are 1nc1Ude4 1n the fol.lOld..nB 
41souae1on. 

•Figures first published at1onal. ucat1on, 1 June , 1960. 



' "t cour so l otur o long, o 
1nde ori bly boring, o ltd to th 
11 t ner' ~ of fr nco , that 1t is n ceeeary 
in ehe r elf d f'enc to tum way into dayd 
of on y, x or po r . t si role 

qu.1.red of th 11 t ner is also to blame . It ae e 
that on of the ituations in which we liston boat 
1 when we have to o om thing dJ.ateJ.y with the 
inform tion w ceiv . For instance e may hav to 
re bar it and aot upon it, r1s 1n folioing out 
s er dir otions. Or w may have to reply to . it, a 
1n a oon r tion. Tok ep saying •You what• or 'I 
didn't r quit r under ta.nd' on such an occasion 

ck of idiocy . ur att tion isl t d, it 
comes 1n bursts , not continuaJJ.y: in conv rsation 
it i& constantly stimul tod . In list n1ng to longer 
utt ranees the attention holds longer for ay 
narrative than exposition. Thia bas 1m:plicat1on 
tor teaching by leotu.re . c rtainl.y one should be 
able to follow continuous exposition for a reason­
abl period from a lecturer or teacher 11111lediately 
pres nt, or on radio or t levision. We ar not 
arguing for the abolition or aJ.1. lectures; only for 
th abolition of long, bad l otures . " {ibid, p. 3) . 

A major faotori study usually quoted in the litornture 
tha.t identifies listening as a. separate factor , undertaken 
1n a thorough investigation by Spearritt (1962} . 

0 A b ttery of 34 t ste waa prepared corapri ing nine 
ex er1mental tests of listening comprehension, a1l. 
of which were either specially constructed or 
modified for th investigation. They included a 
numb r of reading comprehension test- pres nted in 
list ning form, a modified version of the :J • .A.: . '3 . F. 
Liston1ng Compreh ns1on test, ate t de ign.ed to 
ma comprehension of the poorly organized 
spontooeoua peeoh ·1h1ch is characteristic of many 
oon rsational. sit tions, and thr to b don 
hort t of about 1x or n ute •" 

( ~p arritt , 1962, p . 89-91) . 
0th rt et 

nt . 
1dent1f1 
r 1 

h h1 
l Ok t che 

0 

~u~on u :y Uai;tHU.nlt 

tion 

1 

~,1,tue;n,uant of att 
or. w: 
w 

ot uot1 
t 0 

by th r . 

-



4 

Wilt (1950) found that only 16 per cent of teachers ranked 
listening ae tho moat important language art, while many 

registered surprise at the mention of listening and the 
possibility of teaching listening. An elaleination of 54 
l.a.nguag,e textbooks from grades 3 to 6 wns undertaken by Brown, 
K. L. (1 967) . He found that speech and listening had the least 
amount of space, and t hat of the content of 11oton1ng seotione, 
teaching liotening directly ranked highest in allottod spaoo . 

The ca11 to elevate the statu.n. of listening has been 
ropeated wit h graving impetus in t he last 20 years , Brow, J . I . 
(1949), Dixon, (1964), Duker , ( 1969) , ~:ilkinson, (1970 ), 
Devine, (1967), Taylor, (1964) , Landry, (1969 ), :Ju.ma , (1 961) . 
In general tho writers quote studies o~ the ti.me spent 
listening and take the view that (a) thero ia a sep~rate 
ability na.~ed 11atenin8, (b) people listen 1nett1oiently, (c) 
listening ability can be i.J!lprovad by toachin3, (i) l iotoning 
ability can be teated, and (o) there '.lr8 a aat of liotonine 
skills comparable to those of rending. 

La.n6Uage textbooks write of four areae of oonoem -
speaking and writing ns expressive language nroas, and read.ine 
and listening ae receptive language a.roas . Ot the f'ou.r, 
lictening has had the least attention, probably becauoe the 
other three areas moro eacily prodnce measurable behaviour. 
Liatenine; h9.S not been entirely forgotten , but in research it 
tends to be strongly linked with readi."lg. \i'hi.le ono nooepta a 
degroe of rolat1onahj.p among the language areas , linking 
listening to reading hae often contue d tho em.'Unfltion of 
l1stenin6 as a separate are with 1te own charaoter1et1os . In 
a4dit1on 11 tenlng is the only language area where confirmation 
that listen1ng bas occtirred depande on a written, spoken, or 
re iD6 reaponse , or a combination of thes • Bon-verbal 
reeponaeo can al•o Conti.rm listening, but this area has not 
been a particular concern ot r oe archers to date. Becawse 
liatoni.ns baa been checked predoc1nently by reterenoe to the 
other~ an , a eeparate identity tor the oonetl'Uct 
lletenins ma,- be cal.led into queatton. 
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v1 r d ucator oon rn d ut ll te g 
continually optimi tic t t oa.a1ire,ment tools and t achin8 
p otic 1ill b refin d ufficiently to ount r thi 

Tb 1no 1ng ntpha i on listenin the lat twenty-
ti y ar ha produ d a ma of rs aroh articl s , reviews 
on th literature, and t t of li tonina, but little 
organisation of the information :vail ble into th ory. r t 1 
not th function of thi report to d lop a theory of 
listening, but to comment on the field as it presently atanda . 
:'he rgence of a theory of llnten1ng is 1n part dependent on 
the development of a nerA.t theory of ln.nguage . Herriot 
(1970) states that "thoro is nosy tem:'ltiaed formulation of a 
theory of verbal b b.aViou.r s a whole . the contrary, 
theory has own around areas of res arch t,.(1ioh each , n rat 
their particular probiams. Aa a rasu.lt, eepn.rat bodies of 
theory l'w.ve grown up which try to acoommodate to and assimilate 
new findin within ~nrticulRr nreaQ . 111.eoe efforts at 
a.cooronodation nnd assirnilA.t1on ap-pear to be in the main 
unsuecesoful. . " (ibid, p. 158) . 

Russe11 (1 964) lists as implications of p~st reaett.rch 
findings: ( 1 ) . theory o:f listonL"lg is ne d . nesearch is 
r.quir d to explor further the nature and deve.lopment of 
11 tenin abilities and to ap,iy t hee findings to struotur 
and s quenee in the language arts; (2) 1-uialytioa1 studies 
should of list n1ng ituat1on 

hould b d vi d to im. e ~u.?"?"ent so (:,) 
oul.d 

other 
r; (5) E l.y 

C ol; 
-....v..., sho 

t 

nt 

(S.bid 



ro- firms point by us ell t mor tud1 
are n ed d of (a) critical li taning, (b) the relation i p 
b tween sp oitic list fling and t'lding bll1tio , (o) s 
of xplo1t1ng po sible relat1onsh1 for toao p 

6 

{d) tea.chin technique and mat rial.a, () raons.lity factor 
which may 1nflt1encs list ning, (f) ·1ay 1n which 11 ~ing 

instruction aff ots behaviour, and (g) asuring deVic s 1n 

llstoning. thormore hes e o. productive ar a amer w by 

examining listonine ro earoh 1n lation to lingui tic r o.rch 
in terms of gional dinl.eots , cu.ltural- ocial le ls , yntax, 
and transformational grammar . Vino oonolwias his review 
with the comm nt that ''recent studios havo oontribut d mu.ch 

toward an volving theory of listening, but many q st1on 
remain unan wered. Indeod, c rtain Gi8fdfioant q ations about 
listening may otill. remain to be asked . " (ibid . 157) . ::1th 
the gener, 1 lack of precision of l.1sten1ng resofll'ch a cl.ooer 
assimilation towards psycholin{;Uiatioa mny p:roduco a sat of 
questions for ~hich aneworo may be forthcoming. 
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a the t rm "r a.ding" did not exit the l.1teratur would 
r fer to "c rehending uords" , "looking with und rstandinG 
at writt n language" , and the lik . Oimilar unprecise 
locutions for listoning likely to be 0 00 pr handing ha.rd 
words" and ~inclining the a.re cognitively. " 

Ad st1nct1on 1s drawn by some authorities between 
listenin to linguistic mat rial and to other undo . 
team" u.din "wao propos d tor the form r process , (.>. Drown , 
1954) , but t his suggeotion has not been wid ly accept- • 

Taylor (1964) presented a model wh1oh para.tad llsteninG 
from auding and hearing van thoUe")l the total act of roco1ving 
auditory co unioation 1e reterrod to listening. For taylor 
b a.ring is the proo s by uhich speeoh sounds in the form of 
sound wave ar received and modified by t he ear . ,isten1ng 
refers to the process of becoming aware of oound sequonoes 
thro\lgh auditory a.nol.yois, montal reorganiaati-on, o:Dll/or 
association of moaning. Awiing r fars to the process by 

uhich the continuous flov of words i s translated into moaning 
by ind-xing/ m.'3.king comparisons, notinG aequone~ , forming 
sensory irn:praasions , and appreciatinp.. Oiscre teneos is not 
intended by the model as he e~gasts t hat these f~ctoro act in 
combination for any 11.stenina act (ibid . p. 6) . The lo.ck of 
preoi ion in terminologv continues a.a tho i deas ere d velopod . 
Thero is a he vy reliano on hat it is suggest d occurs in 

a.ding. In dition t ra is th tion of 
r l tion hip be 

tinml input 
of info ti 
t nd t b 

• d 

o ot 

• 

t 

s 
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There is a ol.oee link with oral oxpress1on rather than reod.inG 
in this approach. A general plea is made for lees literary 
testing and teaching and more analyo1a of ' live ' listening or 
oOJ:Jmunication situations , ( illtinaon, 1971 ) . 'rluo approach is 
further elaborated throughout this report . 

The usual semantic argwoont, from llhich thora 1.a no groat 
increase 1n the clarification of ter.ns used, is typified as 
follows: 

"An important distinction must be drawn between 
hearing and lietenJ.n«. Juntas oeeing ie essential. 
to, but not the eamo as reading, so hoarin8 is a 
pre- requioite of llotenin.g but not an oqui.val.ont • 
.Listening and roading both involve comprehension, 
interpretation and evaluation, which bee.ring am 
seeing do not . A generally accepted factor in 
reading readiness is auditory d1sor.tm:1nation. rhis 
1s skill 1n hearing, not in listening. :Jtudies of 
auditory discr:imination, important o.s thoy are, must 
not , therefore , be confused vith studies of 
liotening. " (Duker, 1965, p. 321) . 

The gonoral agreemont that does exist about listening 
presents the gaining of meaning from s poken verbal materinl as 
the central. issue . Consequently the term llston1.ng comprehen­
sion is usually preferred beoaueo 1 t is easily understood and 
po.rallels 1"0ading comnrehension. With the close similo.ri. ty of 
roading and listening teats this emphasis on tho cognitive 
levels of functionine is understundab1e , but it mo.r be 
questioned for its validity. If one accepts that the procosoing 
of spoken verbal etimuU begins when tho ear transmita impuloes, 
then moro factors that affect listening may need to be taken 
into account than those nbminally l.abolled cognitive . Indeed 
there ie a maas ot reeea:tch under the gl.11ee of listening that 
is predmn1nantl.y concemed with auditor., perception suggesting 
oonfU81on of definition among the reaearchero. The standardised 
l1aten1ng teeta available oe~ retl.eot a cognitive mphasia 
yet t he research has 4emonetrated a sreater d1vel"91ty of 
interest. 

Listening appear to have oharaoteriatioe that differen­
tiate it from the other language areas. 



It already b n ion d 11 t ning ar o"l 

1~15.u.cJoOu c p 1on ""an at '")resant bo checked only by 

terenc to tl oth r 1-~sw:;~g abiliti e. 
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On most list nin occasions th m e 1a only pra onted 
one althouah there can be opportunities to oh ek understanding. 
Th lis t ner has 11ttl control over the a ed at oh th oral 
message is being deliva d . The llat ning context provide 
variable additional stimul.ation, both of a Visual and auditory 
nature, only some of hich may b portinent to tho sage . 

:,ducational Psycholos1 t have ampl.e behaviour 1n spoo.Id.ng 

and writing to be reasonably objective 1n their re e *· 
Increasingly roading behaviours ar beins sy temntical.l.y 

sured. List nine behaviour are but poorly ropre onted in 
obj cti r arch xcapt 1n aral. t rms . With list ning, 
the concern has usually been \11th describing the intema.l 
m diating proc asing rith psychologioal. oonstruoto and matching 
these 1th a logical analysis of tha chnrneteristico of 1~78. 

A further diff rontiating feature of listoning r wlvos 
a.round the 1 arning in.ore nt that occur, maturational 
characteristics and teaching 1n the language a..reaa . It seems 
reasonabl to suggest that reading, a receptive langu 
ability, and writing, an xpressivo language ability, do not 
occur without teaohing. Vocalisation and some communication 
occurs oarly in lif and without teaohing, but a co on spok n 
language quir s both oonoistent modell opportunities end 
teaoh.1ng. Th turat1onal. require 
co,nn-u~-r.amc in ad.ins wr1 ting y 

to les r rt nt tor ap aldng. 

0 , ............. -.,., ... t ri ti ot llstv&&.1~ G lo nt 
of 11 t n1ng bility 

ot 
4 

UC 1r1l.l 00\ll'e 

VcaD...W4'4 f 1971 ) 41 
d will ot oour 

1 
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I r a:r r opt d d vi lo ntal p nr-c,,,,.. , f t o~ 

o pha ia toward 14 nt1ty obs ol to list ing d lOP­
n t and rf o ,IIClll ... ""'Q may b profi b1 • 

A turt.h r fe ture ot o pti 1anguage e in 
la.ti to spo J.anguage . chil 

apok n J.an&UD- , there are t 
with little u.nd rstanding. In oral children ab1e to 
und r ta.nd t is id to m much bet r ban they can 
expres hat they und t d toot 

The cliff rentiating c tico mer1 
con qu nee of various approa s to list ing. ~h se 
approach s are r port d els whe (Lunds teen,1971) . S 
cl.arity and inte ation is lost whon writ ra d volop ideas 1n 
on direction. ~or emmplo , ola sifying li tenin with reading 

a receptive language ability n gl.ects th relationships 
b tween J.istening, speaking o.nd general motor activity. .hile 

the isolation of differontiating oharactoriatios supports the 
id a of a separate listening construct , research designs and 
teaching ctices ar 1nore integrative . Attempt at separat -
uig and isol ting behaViours and proo sses hav o:fton fn.lled 
to account for tho funotiona1 autono~ of tho rhol.e org::misr.1. 

ro so tho difficultios of concaptu.aJ.izina 
11st ning oan b ovoroomo by off r · s quential levels of 
1 toning xpl. tion which requ.11"0 incre s ly comp~ x 
biliti • t (1964) pr ant folloWin 1 

1. 
2 . ,. 
4. 

5. 
6. 
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The aboves quenc , a rt from showing om r mblanc 
to d velo nt as eta o lan,e.,...;~... nnd intoll no , ap~.,,...-.... 
to be the uSU£.\l . sis on 7hich toaohing Btit" tiono by f rican 
re earc are made . 

Lund teen (1971) in one fort to cl.aooify the ambiguity 
attached to tho l.abel lietening/prosents the concept in th 
l.igb.t of th usual a.p_ o hes to d fin1t1on: (1) compar tive, 
(2) oetoneiv , (3) cl.as ifioational., (4) structural., 
' 5) oper tionnl. . 

·. 1) The o i e pproach discusses what listening 1s like . 
This approach highlights the relationships of listening to 
t ho other~ areas - reading, s a.king and writing. 

(2) The s n approach discusses o.n.d llsts tho attributes of 
listening and tbeir interaction. 

(3) The approach by clagp1figat1on combines the comparative and 
attribute approaches to place listening within a 
cl.ass1fioat1on scheme , thus further h1gh.11eh,ting the 
relationships of listening to other subclasses of 
cormnunication. 

(4) A structural ap1roaoh attompta to identify tho parts of 

(5) 

liotening: 
(a) previous tnowledge (antecedent conditiono) , (b) 
material to b l.istonod to (stimulus), (c) physiologj.cal 
activity of the list ner, (d) attention or conoontrat1on, 
(e) highly consoiouo intell otual activity at the tim 
of 11 t n1ng an yond lioten.ing. 
is appro ch uall.y aonclud t t the appear to 

le ls of t l.l.ect ctiv1 ty level.s of a 
whU listuu,11o11g o l 1 11 tu ... ,..~ for 

t nt 
ov ~r 

t1v ty, lv.\-.....U;Jl.lo hop fUJ.l.y 

mantio of 

to 
ul 

• 

tift ••• 



probl m solving. There are throe main 
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t to hr odel: 
sponding and organizing, gotting m anina, and 

boyond list ning. 

The ten suggest d st p are lab 11 : (1) h ar, {2) hold 
in memory, (3) attond, (4) form 1ma s , (5) se eh stor, (6) 
compare, (7} test ouos, (8) roood, (9) eot m aning, and (10) 
intellectualiz. The part and steps ovorl.ap 1n man¥ co.so . 

This final appronoh clo ely followo tho neuro- bysiolo oal 
activity desorib elsew r in thio report by Berry (1969) . 
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'l'OWAJY)S A DEFINITION OF LISTENING• 
It appears from the above diaous310n that agreomont on~ 

suitable definition is far from assured . The dimnisoal of the 
peroeptua1 baeia of l isteru.ng is not erodible when the initial. 
stages of prooeeeing and gaining meaning are usua1ly considered 
pre-requisites for activating hi.gher mental procesaeo. 

Concentrating on higher mental proceesea often confuses 
lietaning with other constructs of general intelligence and 
general verbal ability. 

If listening haa value as a construct it mu.at be able to 
accommodate to and provide procedures for the specific 
identification of a listener's weaknesses as well as indicate 
a sequence of learning that follows from such an identific~tion. 

The v-~lue of tho listening construct to education will 
improve when it is incorporated into a general theory of 
language, and when the current deaori )tive approaches 
incorporate 6l"9ater explanation and prediction. At t he preoont 
time there is only agreement on a general process definition 
whi.ch refers to the gaining of meanine from spoken lan,suage . -
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~~tw~=:.~~:.,:..,~::a;~S 
The activities Wled in t esting listening 1n general appear 

to vary w1 th the ago of the subject. \,ben spokon language has 
been aohievod <!bildron tend to be tested for ability to 
diooriminate auditory inP11t, re-oal.l number l.ieries, and follow 
verbal dirootiono . rlhen reading and writing skills hnve been 
achieved. ch11dren tend to be teated on their ability- to 
indicate a lowl of competence 1n skills simJ.lar to thooe of 
roading , based on a distinction betl10en r eooptive and renoctive 
listening: 

receptive skills: akill.s primarily asaociattd with 
accuracy in listening: 

"!ai ability to keep rolated dotalle 1n mind 
b ability to observe a oingl.e detail 
c ability to remember n sor1aa of details 
d) ability to follow ornl. directions 

ret1ect1ye akgl.s: 

m 
(d) 

(e) 

ability to uoe contox~ clues 
abllity to recognize organizational alamonts 
ablli.ty to oeloot main idoc.a as opposod to 
subordinate i doas and detailo 

ability to roco,,-dze t ho relationship botnoen 
ma.in ideao and ~~bordina.te ideas that 
oupp0rt then 

abilltY. to draw justifiable 1nferencoo. " 
( :Ukinson, 1970, p. 141) . 

With adolesconts thooe reading typo skillo are included 
a.10118 with other skjlla involving oritioo.1 appraisal, such as 
separating fact from opinion, oval.uo.ting arguments and 
propaganda, and detecting a speaker's purpose. 

I t should be noted that no reooarch on young cbSldron has 
been toWld 1n tho literature under the title ot lletening. 
Some 1nfomat1on coul.d be extrapolated from le8.1"1linG theorists, 
but re earohers on l.1sten1ng have yet to grapple with the 
Nceptive ab1lit1e• ot normal ohlld.ren who have not roncbed a 
competent l.eTel ot expreasin l.an.guQgG deve1op nt. 

searchers 1n l1aten1ng have paid l.1 ttle attention to 
developing syatematio relationships of llsten1na with other 
areas ot dewlopment - intellectual. phy&J.cal, aocial., 
emot1ona1. Although there often appear to be underl.yizl« ••• 
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. e tion 111 the re ch, tl ting a p 1o vi wpoint 
on :1ntell ctual de lop nt or instance , th re is little 
explicit res arch on a de l.opmental ba is th~t re tee 
li tening to int l.l-otual devolopm nt and thoory. Oorre1ational 
studies of intelligenc and list ning tend to be the genernl 
level of operation. 

There two wid ly us d test of Listening Compreh aion 
1n the Unit d s tat , the e e (1953) for coll ge 
tud nts and th §egl¼@ntial of G{ly.catiopal Progr § 
· t n s (Educational Te t Service , 1959) . part fro 

recent work 1n ~l'l8land sub quent tests of g neral. listening 
comprehension have tended to b bo.sed on simil.ar lines, i . e . 
lfritten material read a1oud and multiple choice response 
involving eom reading of possible ansnera . The •• T. 

etening Comprehension Test published by the N. z. c . E. R. (1 971) 
is an example of this patt m of teat oonatrt1.ction. ~he .e. 1~ . T. 
Listeners Compre nsion manu.a.1 a.okno11ed .os t hat the tests arc 
b sed on the receptive refleotivo distinction reported earlier. 

The D,totm.-Oa.rlsep, Tegt was designed in conjunotion vi th 
the 118,tiona,l. Council for the reaching of Ji\ _,lish and aftor 
analysing diagnostic t oste of silent reading a battery of five 
sub-t sts was produced: 

!ti 

ts 
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The l}rqwn-gprlsen and the STEP listening conq,reheneion 
tests have been subjected to cr1t1o1sm from time to time both 
in tormo of basio aeewnptiono and 1n terms of correla.t1onal 
studies . In a general discussion on listening teats Wilkinson 
(1970) makes the following p0inte1 

"The taxonomy of listening skills drawn up by Broun 
and Carlsen has produced the most t1se:tul test. 
IJaberl.and { 1959) contmots 1 t favourably w1 th two 
other teots . iJ.any other workers seem to have drawn 
up listening tests on quite abitrary criteria, vhich 
possibly explnino tho disparate correl.ations with 
other measuroe. But even the Brown-carlson toot has 
its critics . Llndqu:J.st (1959) drava attention to tho 
fact that there 1s no convincina ev1dence thnt oithor 
it , or the 3TJ.¾P listening oomprehonsion test, measures 
anything different from a silent reading test . Again, 
the llrown-oarlaen taxonomy might seem to introdt1ce a 
spurious acouraoy into tho tost; the factors which 
seem to be measured might not be measured at all. And 
yet again it can be argued that t he validity o.nd 
reliability of the test couJ.d bo improved , i, (ibid, 
p.142) . 

A study by Anderson and Balda~ (1963 ) annlyeed the~ 
Listening Test and concluded that estimates for reliability 
fall below minimal acceptable l ovolo for teats used for 
indiVidual. evaluation. IIe also suggested that the heavy 
1oadings on verbal. comprehension indicated that achiovement on 
the test may be a matter o~ wrbal. oomprehonsion and not 
listening as a diotinct ablli.ty, and that the test bad no 
general. utllJ.ty 1n an overall standardized achieveaent battory. 

Devine ( 1967) makes the Point that liotening teats appear 
to be measuring sot1ething else than, or 1n a441t1on to, 
listening ability. Dwtr (1967) al.so questi.Onc tho validity of 
listening tests availflblo, suggests there is a need to gain 

knowledge of the exact nature of the relat1onah1p botween 
11ston1ng comprehcnaion, readin(J comprehension and into1lleenoe 
ao that n1t vUJ. become easier to el2m1nate trom llet n1ng 
teete 1tema which 4o llttie oro than rofieot ekil.1 at 
Nading comprehension, or 1ntelllG9noe," (ibid, p. 61) . 

Haberland (1959) commented that the Uat:enUlB teete 1n 
use 414 not agree cl.Ose~ with one another. SimtJarl.y bU., 
( 1965) investigated the Brom-earl.Ion and SUP tests ot Uaten11l6•. i 
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mp .hension and conclud t t con truot 1d1ty o 
ach que ti bl b cu the two to ts f ilod to 

correl.ato signi ioantly hiaher ot , en thems l s than w1 th 
ding and intelll nee t ,. 

A different approach to ease sing 11st ninG ability 
being developed at the cy Research Unit at B 1ngb.am 

Uni rs1ty. Re archers 1n gland ha; shown littl int rest 
ind veloping studies along th lin s of thoe conduct din 
the Unit d Stat$ . Wilkinnon (1970) offora the c nt t 
te t batt ries 1n the past have laid great tr son info 
tion content, and on di:f'ficu1t verbal. probl a which 1n f ct 
have low ocourrenoe 1n l.iving s ch beaause of its h1Gh 

dundancy levels. t st has bt:ten develo_ d by tho Oracy-
• earoh Unit along lingu1at1c rather th.nn psyahologionl. lines 
(Atkinson and · l ilkinson, 1968) • It takes as tha basiA of 1 ts 
material the spoken language - tor instanc , spontaneous 
recorded con rsation make up one test, and includoa 11...~""U.iotio 
ooneepts . The sub-tests aro cl3i.ne to be measuring difforont 
aspects of listenin and 1no1ude toats of content, dotoil, 
tranaitions, word meanings , listening for mean , re jister 
and style . 'ho test material and qu. ation uore recorded on 
tape and subjects had multip1e choice answer sheeto before eo . 

Another t et currently boing d velo d at the Or y 
Research Unit conaiats o a battery o· sub-tests inolud 
content, phonology , gist r , r J.ationship d prodiction. All. 

th tests 1n t to ot r al. or 
ilkinoon ( 1970) 1oul.a:rly ~~-~"' 
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appears more liltely to have relevance for children and to 
develop ek111e that are both Aituationally opec1£io and of 
senera.l u.ae . Uoo Wilkinson • e discuooion teohtrl.que 1n 
teachin,G oequenooo deconotratee an additional bonw:, 1n 
providing opportunities for personal evaluation of prejudices. 
The acceptance of the affective use of language by Wilkinson 
can be contrasted with the rather sterile ' intollectualising ' 
of Az:lerioan researchero. 

!Jmdsteen (1971) comments tbat the paper and pencil type 
evaluations of listening ability givo littl.e or no opportunity 
for a chi.ld to noe tho genuine conoequ.enocs of how ho listens • 
"Children need to aee direct cauao-ettect relations that are 
the products of the qtw.llty ot listening they do" (ibid. p. 81 ) . 
The real-11.fe situations, undstoon feelo , are difficult to 
sitlu.J.o.te 1n paper-pencil tests • .Jimilarly the difficulty of 
controlling the variables in an 1nterperoonnJ. communication 
situation are a oause for oonoorn. hile ~,undstoen accepts 
im" ortant variabloe exist in tho m1rrou.."1ding cond1 tions of an 
encounter. she questions the suitability of attenpti.ng to 
apnly scientific oothode to soma questions about listening. 
It should be noted that t'filkinoon •s uork, elaboratad olsoithere , 
~oes some wo.y to aooomnodating ronJ.-life situationo and the 
cause and effect relationshi.ps involved . 

Of iJarticu.lar relevance 1n rolation to ossoasinB 
children ' a laD611SBe are th1 comments by 3torn ( 1968) • She 
emphasi.99s that tho a.!':fect1vo var.11.\bles of impuJ.eiVi ~ . 
motivation and attontion are otton neglected 1n the evaluat1on 
of ohlldron •a language . 

"At present the state-of-th art in the meaoa.rement 
of listening seems to be beet desorib d by thooe 
termoa relat1vel.v scarce, reasonably rel.1.able , but 
often confused; laok1ns 1n itla61nat1on, but becomil'lg 
more w1deeproad 1 1d th a greater range, and 
ott otina increaetng interest," (.wndateen, 1971, 
p.e,). 

:Seat S9l9ction1 Summary 
Oompered to teste 1n reading ther are rfJlatively few 

tests in llet ning avail.able . Apa:rt trom the N.z.c •• n. 
Progreaa1'98 and Aoh1e'9Gment Test ot Lietenirlg Oompnheno1on ••• 
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previou.aly :referred to, the following have been widely used 1n 
th~ Unitod States. New teots boin~ davalo!)ed in the United 
Kingdom aro Blao included: 

;lmm!ms ]:tµl-~e ?io~uro Vocab~ Tea~. Payc:holoGi,oal 
Spccialiots . Forms A and n. rresahool to .\dul t . An 

individually administered tost of receptive langunge 
voca.bulary. 

J}rOJ;m-cmoon Lis~onum cow:rooono1o:n. :t: ;t. Hnrcourt, 
Brace & World• Grades 9-1, . A test deoigned for group 
use to determine ability to understand npokon .Jngllsh. 
A receptive J.anguage toot . 

Dµrnll flft§dipg-Lig,enil};;? 3cries. .ciarcourt , BrnoG & uorld . 
?ritlary (grados 1-3. 5); intermediate (grad.co 3. 5-6); 
advanced (grades 7-9) . Group tests of listening and 

rea.dizl8 abill ty. ::-ermi ts a oomparioon o:f those two 

lan~ okil.1.s. 
Illinois 1~st of Psycholin¢stic Abili.tigo , llevised. 

Universit.1 of I llinois ''ross . Individu.-u.1.y udminiatered 
test containing twelve aubt e~ts of dimensions of mntal 
prooeaseo . !;coros obtained on oubteots oan be u~ed for 
diagnostic purposes , la.uditory ro·!option, auditory 
memory and auditory association eubtests) . 

Northueatern &;yntax .. oreonµy: 'l'ee_i. :~orthwestern 
University :!Taos. Aeos 3-7. Individually adrninioterod 
tost of receptive and exproasivo syntactic lingu.iatic 
abilitios , (receptive language section) . 

l>e{!bodx Piotu.ro Vooobu].e.ry Tgs~. Ar..e~iCM Guidance 
services . Agee 2-a. J.n indivic\ual.ly admin.iotered t eet 
of recopt1vo l~ vocabulary. 

Van Wae;enen etep,AA#, Vggo.byJ.»7 ScrJ.pA. Van iagenen 
Psycho-educati.onal Reaeo.roh Iaboratorios. Grades 2--G. 
A listening or reoapt1w lanSUB80 teat ot words, (a 
portion ot the quentiol sto of ducational Pro ea) . 

New tests 1n g1.and prod~ced under the Schools COunoil 1n 
association w1th the Oraoy Research tmit, Un1veraity of 
:Birmingham have not been well floe nted from pNaent resources. 
~hey would app ar to oaseae ~ in an 1ntearat1ve manner. 
(Wil.k1nson, 1970) . 

LI BRAR'f 
MASSEY UN IVERSITY 



A useful summary of the uses to mich tandardiz d 
11 telling tests aro put has b en simpl.y stated by Lundst on 
(1971, pp. 67- 68): 

1. To assess the rang and distribution of listening 
ability 1n a particul.ar group so that difficu.lty of 
oral material can b adjust • 
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2. To eess and predict th 11stening ability of 
individual children with res ct to 1anguage featur-s . 

3. To direct placement, 1nstruction and improvement of 
instruction. 

4. To s e if t he child has learned what he is being 

taught or needs more of various kinds of instruction. 
5. To measure the improvement of lioten1ng okill over a 

period of time . 
6. To estimate reading potential. . 
7. To oompnre reading and listening skills in order to 

make the most of the best mode of reception. 
a. To give children feedback on the results of their 

efforts ond to give evidence for adv1sing n xt steps . 
9. To test assumptions, proposals and models about 

listening. 




