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ABSTRACT 

The social re lations of a capitalist mode of production e ngender contradictions 

that underpin the lived e>:pe rience of individuals' daily practice . This p ractice 

thus b e comes a site of stru g g le as agents confront structures within a n  arena of 

com mon sense� taken-for-granted assumptic•m;. about the nature of those social 

relations. I n  1 98 2 t  a participant observation study of one y ear's Young Persons 

Training Program me courses was carried  out in one N e w  Zealand technical 

institut e .  Participant observation, interviews and d ocumentary analy sis we re 

used ,  within a m ethod e mploying theoretical realism , to g ain access to the ideas ,  

practice s a n d  d iscourses that both contain, and a r e  constructed i n ,  a specific site 

of stru g g l e :  the production of training program mes for une m ploy e d  y o uth . This 

rese arch focused on t h e  linKs b etwee n  social relations , d iscourse and practicet 

and used the case study in a refle>:ive way as material illustrative of p articular 

social relations. 
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CH APTB:R O NE!:: I N TR ODUCTIO N  

The study re ported in this the si s  i:. based o n  the claim that state provisions of 

transition e ducation for young une m ploy e d  people are d erived from a flawed 

analy sis of the labour marke t .  This analysis, which i s  based i n  orthodox e conomic 

the ory, leads t o  the production of transition e d ucation and skills training 

progra m m e s  that focus on remediating y oung people's individual inadequacies 

vis-a-vis the lab our m arke t .  While state discourse acknowledges that the youth 

la. b c•ur m arket is oversubscri b e d, a d e ficit theory is inherent i n  the very provision 

of 'skills training ' ,  'transition education' and 'social and life skills' program m e s  

for· young peopl e :  that is,  while t h e  job market is contracting m easurably, young 

pe ople, in a contradictory fashion, are blamed for their individual failure t o  g ain 

e m ploy m e nt.  An alternative e conomic analysis is u:.ed in this the sis, in 

conjunction with a participant observation study of the Young P ersons Training 

Progra m m e  in a N e w  Z ealand technical institut e ,  to d e monstrate the 

contradictions and constraints that are faced b y  those who must live the 

i m ple m e ntation o f  transition e ducation at a. :.pe cific site . This alternative 

analysis e x a mines critically the concept o f  'transition e d ucation' and 'sl-<ills 

training ' for une m ploy e d  y oung peopl e .  It pr·opose s that transition education 

prog ra m m e s  for y oung une m ploy e d  people are sponsored b y  the state as 

substitutes for the lost cultural apprenticE> ships of e mploy ment and that such 

program me s  are structured to re produce youth into the e x isting social relations 

of production, maintain a worK e thic  in young people thr·ough periods of 

une m ploy ment and place the b l a m e  for their une mploy ment on young people 

the m selves. 

Chapter Two provides a theoretical overview o f  the orthc• d m: e conomic analyses 

of the labour marke t  that underpin state provisions of training pro g ra m m e s  f or 

une m ploy e d  y outh and goes on to provide an alternative analysis of thE? l a b c•ur 

m arke t and y outh une m ploy m ent that is based on m arx ist theories of capit alist 

production and cultural reproduction. A review of the five stud ies of the Young 

Persons Training P rogra m m e  carri e d  out to the end of 1 98 2  is provided in Chapter 

Three along with a brief d e scription of how the study reported in this t h e sis 

differs from previous work on the Young Persons Training Progra m m e .  



T h e  m e thodological approach n e e d e d  to b e  able to d escri b e  and e >: plain the lived 

e x perience of contradictory social relations at a specific site of struggle and to 

articulate the relation=· b etween theory and practice.  The methodology of the 

study uses a n  analytic d escription o f  the participants' d aily realities and 

discourE.e , based on theoretical realism (Keat and Ur·ry , 1982). The theory and 

practice o f  this method are outlined in Chapters F our and F ive . 

The conte:<i: of the study is e x amined in Ch apter· Si>: where the research site , the 

participants and the courses are d escribed. Chapter Seven proposes that there 

were two different ways of construc-ting Y PTP s-tudents in official disc ourse , 

which is ex a m ined a s  a sit'e o f  struggle  at the levels o f  policy and practi c e .  

Official discour·se is perceived as a n  attempt to reconstruct the concepts o f  

'youth' and 'transii:ion' - this is accom plish e d  in a period o f  rising youth 

une mploy m e nt through the reclam a-tion of popular,  c o m mon se nse i d e ologie s  in 

official stat e m e n-ts about y outh une m ploy m e nt and transition e ducation. This 

d iscourse , however,  confronted i:he reality of the i mple me ntation of i:he Y oung 

Persons Training Program m e  courses in the technical institu-te , a reality which 

ensured i:hat transition e d ucation d i d  not m echanically c orrespond with official 

de fini tions of y oung people and their labour m arKet ne eds. 

Chapters E ig h t  and N ine e >: a mine the lived realii:y of the courses fc•r the tutors 

and the students,  the way s in which they coped with the contrad ictions inh e re nt 

in the provision of the se c ourses ,  and the e :dent to which they were able t o  

pe netrate t h e  discourse surrounding t h e  Young Persons Training Program m e .  

Chapters Ten and E leven e x tend this analysis within a focus o n  the specific 

course conten t  qf the progra m m e :  the worK sKills component and the social and 

life sKills com ponent.  The concepts of 'sKills' and 'training ' are e x a mined within 

the contex t o f  this program m e  b e ing a comple>: site o f  struggle for both tutors 

and stude nts.  

2 

The thesis conclude s  that, while the provision c•f the Y c•ung Pe rsons Training 

Program m e  did worK to reproduce une m ploy e d  y oung people into the structures and 

discours e s  of the labour marKe t ,  this work of reproduction, based in a flawed 

analy sis o f  that labour m arKe t ,  was contradictory and able to b e  resisted by b oth 

tutors and students.  At the sa m e  t i m e ,  these resistances were limited and 

compromised by the material realities of the participants' lives and b y  the 

hege m onic nature of i:he d iscourses that surrounde d  those lives .  



CHAPTH:R TWO:· THH: LABOUR MARJ{H:T AND TRANSITION EDUCATION 

In M arch 1977 the line charting official une m ploy m e nt statistics in N e w  Zealand 

b e g an its ragg e d  b ut steep ascent from a figur·e o f  just over 410 0 0  out of worJ.< in 

that m onth to 61,494 registered une m ploy ed i n  J anuary 1985. In addition to the 

re gistered une m ploye d  in 1985, there v1ere 38,742 people on state-subsi dised 

e m ploy m ent and training sche m e s  (e>: cluding vacation worKers) (E m ploy m e nt 

Pro motion Conference , 19E:5a). During the period 1977-19E:5, the percent a g e  rate 

of une m ploy m ent for those unde r  25 y e ars of age re m ained the same (around 60'7'o 

of the total une m ploy e d ) .  However,  the absolute number:. of une m pl c•y e d  in this 

age g roup rose substantially in line with the dramatic increase in une mploy m e nt 

over·all ,  and this incr·ease i n  the a ctual num b er:. of those registered as 

une m ployed particularly affected the sch ool leaving age group <15-19 y e ars) .  The 

official d e finition c•f une m ploy m e nt i n  New Zealand structurally e >: c l u d e s  those 

who may want worK b ut who h ave not reg istered with the Departm e nt of labour; 

those wh o do not want the social sti g m a  c•f registr-ation as une mploy e d ; those 

under 16 or m arried women who d e cide not to register be cause o f  their 

ineligibility to r-eceive an une m p l c•y m e nt b enefit; and many of those who are 

enrolled in training progra m me s  <Public Service Association Re search Unit,  19E:O; 

Cle me nts, 197:::; Raper,  1982; Kay , 1983). It i :. probable,  therefore , that the real 

levels of une m ploy m e nt during th e period i 977-1985 h ave been undere st i m ate d ,  

particular-ly a mong sch ool leavers and those who return reluctantly t o  school 

be cause they are unable to find e mp loy m e nt <Depart ment of E ducation, 197:::; 

Auckland Com mittee on Unemploy m e nt ,  1979; National Youth Council E: x ecutive , 

1979). 

State-:.pon:.ored training progr-a m m e s  for- y oung people in secondary sch c•c•ls and 

te chnical i nstitutes were a direct response to this collapse of the youth labour 

market in N e w  Zealand (Barry , c .19:::4: 9). As a fc•rm of e d ucational intervention , 

such training progr a m m e s  \vere l e g itimated on the g rounds that t h e y  provide 

3 
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sKills for- young people which e ffectively incr-ea se their- opportuniti e s  for- access 

to the labour marKe t  (TasK F orce on Y outh Tra inin g ,  1 9 82 } .  This legiti ma tion was 

derived from a set of theoretica l  a ssumptions about the na ture of t h e  labour 

marKe t and its rela tionship t o  the state and to e ducation.  It follows t h e re fore 

that an exa m i nation of the role a nd effects of such tra i ning progra m m es t  a s  a 

state-initiated e d u ca tiona l  interventiont should b egin with a n  e x a m i nation of the 

theor-e ti cal a d eq uacy of the a ss u m ptions upon which such a n  intervention is 

legitimate d .  Accordingly t this cha pter w ill 

overview the orthodo:< e conomic a nalysi s  of t h e  lab our ma rK e t  that 
' 

und e rpins state e ducationa l responses to youth une m ploy m e nt; 

(ii )  provide a n  a.lter·native a nalysis o f  t h e  labour ma rKet a nd y outh 

une m ploy m e nt that i s  ba sed on mar>: ist theorie s of capita li st 

production and cultural reproduction; 

(iii) e :<a m ine the concept of tra nsition e ducation as a state response to 

y c•uth une m ploy m ent in the light of this alternative a na l y si s  of the 

lab our marKet ;  a nd 

(iv) set out the basis of the study r-eported in this t h e :.is which exa mine :. 

the lived reality o f  the Young Persons Tra ining Progra m m e  

i m pl e m e nted i n  c•ne N e w  Z ealand technical institute . 

Orthodox e conomic and marxist theories a g ree on many of the e m pi rical 

foundations of the labour ma.rl-<et .  F or e :<a mple t b oth theor-ies a ccept tha t  a 

ca pitalist mode of produ ction require s inputs of raw materials,  capital (in t he 

form of fi:< ed and liq uid a ssets} and labour. They a lso accept that t h e  marKet i s  

based on supply a n d  d e mand ; tha t  ca pitalist produdion i s  prone t o  c y c l e s  of 

'boom and bust'; a nd that equiva le nts are e >: cha n g e d  in the marKet <at l ea st a t  

t h e  level  o f  ap pearances}. Many o f  t h e  conclusions o f  orthodo>: e conom i c  

theorists a r e  a cceptab le t o  mar xist theorists a s  d escriptions of the way in which 
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ca pitalist marKets function. However, there a re funda m ental d i fferen c e s  b e tw e e n  

t h e  theori e s  a s  to h ow and w h y  t h e  ca pitalist m o d e  o f  production (an d  there b y  the 

la b our ma rKet) operates a s  it d c•es.  These will be e la b c•rated b elow. 

Orthodox e conomic theory 

Orthodo>: econc• mic theory , b e ginning with the worK of J e von,  M enger and Walra s  

and d eveloped I;IY Wieser,  Boh m -BawerK, Pareto and Marsha ll  (a m ong others) , is 

erected upon Ada m Smith's la isse:z-faire model  of the ca pitalist marKetp la c e . 

Smith (1976) b e lieved that the four funda m ental laws o f  classica l  political 

economy <the laws of rational :.elf-interest, inte rna tional e x c hange ,  free 

competition, and supply and d e mand interacting to produce equilibrium> e nsured 

th e ultimate welfar·e and ha.r m c•ny o f  :.c•ciety - the individual wor·�<er ,  ca pitalist or 

land owner operated from a ca lculating self-interest in the market and th e 

'invisible  ha n d '  of a competitive ma rKet regulat e d  the d i stribution of societ y 's 

wealth on a n  equitable basis to lab our, capita l  a nd lan d . While the c la ss ical 

the orists recognised that a var·iety of social e vils exist e d ,  which were 

disproportionately visited upon the 'lower orde rs' t these were seen to r esult 

fr·om the individua l  d e ficiencies,  the individual pathologies,  of those tha t  

suffered (a v i e w  that wa s reinforc e d  b y  Herbert Spencer's theory of Social 

Da rwini s m ,  a distorted a daptation of Dar-win's theor-y of na tural evolu-tion a n d  

'survival of t h e  fitte st't which Spe ncer applied to h u ma n  socie ty) .  Th e se b eliefs 

prov i d e d  'the ba sis for the n eo-classical the orie s  of ma rginal utility which 

und erpin orthodo:{ e conomic the ory and pra ctice in capitalist countri e s  'toda y .  

While  't her-e i s  a ran g e  o f  d e bate within neo-cla ssical e c onomic theory a s  to the 

specific causes of various marKe t outcomest  a l l  orthodox e conomic theorist s ,  

whether conservative o r  libera l ,  worK wi-thin the fra m ework o f  marginalist theor-y.  

This fra m e worK posits, at a n  a bstr-act level,  that b uy e rs and se llers enter t h e  

ca pitalist marKe-tpla c e  o n  equal a n d  unconstra in e d  terms in c•rde r  't o  maJ<e rationa l ,  

subjectively-ordered prefere ntial choices (Hillt  1981: 3). T h e s e  preferences a re 

ba sed on a ca lculation of the marginal utility of ea ch transaction for those 
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i nd ividuals (or collectivities of individuals) who b argain. F or e >: a mple ,  thos e  

whose preferences are f o r  m a x im ising profit,  b uy labour in the m arKet on the 

basi s  of the m arginal productivity o-f that labour , i.e.  they are unliKe l y  to buy 

lab our that is not productive over and above its own cost - t o  do sa would be 

irrational . Thus, calculated individual invest ment d ecisi c•ns are :.e e n  t o  be t h e  

crucial d eter minant o f  productivity a n d  h e n c e  o f  e arning s (Bif"nb aum ,  1 9 7 5 : 1 5 1 ! .  

According t o  the conservative versions o f  this theory , a fr·ee ly compe titive 

m arKet equalises individua l  d e mand and supply to create a unique equilibrium 

pric e  structure. In this way , m arKets for goods and labour are cleared .  Lib eral 

a rthada>: e cono m ic analyses,  h owever, are based in K e y ne s '  revision o f  

neo-classical theory which posits a shifting r·ather· than a static e quilibrium and 

thus the possibility that m arKe t s  will not clear in the short ter m . Aggregate 

supply and d e mand engender a daptations and adjJ st ments towards equilib ri u m  

that affect the 'propensity to consume a n d  the induce me nt t o  invest' (Ke y ne s ,  

1 936 : 3 7 9 ) .  Wh ile K e y ne s  r·eg arded individual liberty , self-inter-est and personal 

choice as e ssential in a capitalist society , h e  advocated state intervention into 

the economy through fiscal policie s  d e si g ne d  to mini mise the effects of these 

adaptations and adjustments and reduce the i mpact o f  cyclical recessions on the 

m arKet <Hansen, 1 9 7 1 :  2 7 5 - 2 76) . Through m acro-level d emand manag e ment,  the 

state could se cure full e m ploy m e nt and also m e e t  popular aspirations for social 

welfar·e (Je ssop, 1 9� : 2 :  2 4 4 ;  Prz e worsKi , 1 9:35 :  207)  and thus. secure t h e  most 

propitious conditions for the e x e rcise of individual choi c e .  

Or-t hodox e c onomi :.ts have refined and e x tended neo- classical thec•ry since 

K e y ne s ,  particularly with re g ard to the e mergence o f  oligopolies1  to the 

ph e nom e non o f  stagflation, t o  -theories of m oney marKets and c•f d is-tribution and 

to the curre nt resurgence o f  a d e m and for fre e - m arKe t ,  supply-sid e e cono mic  

pc•licies <Showler, 1 98 1!. However, both conser-vative and lib eral approaches to 

theori e s  o f  the m arKet re m ai n  within the m arginalist fra m eworK with its e mphasis 

on individual psych ological attributes (i .e .  m otivation, aspiration, taste , choic e ,  

rationality , h abit,  e>: pectation, and the effects of pleasure and pain) and 

individual investm e nt in the marKe t .  
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I mpl icit within a conservative conception of t h e  marKet i s  the assu m ption that 

une m ploy ment arises from d i sj unctions in the supply and d e mand of labour. 

Casson < 1 979 : Chapter- 3 ) ,  for· e x a mple , clai m s  that in a c o mpetitive m arke t 

e conomy operating under ideal  cond itions full e m ploy m ent is achieved b y  the 

adj.Jst m e nt o f  the g e neral level of real wage s .  An e :< ces:. supply of labour- lead :. 

workers to b i d  wages down which persuades e mploy ers to increase th eir  d e mand 

for- l a b our- at the e x pense of other factors c•f production: 'Thus the d e m and 

increases, supply contracts , and the e:< cess supply of labour- is elimin ated ' ( ib id: 

3 1 ) .  I n  practi c e ,  however-, he sees i m perfections in the labour m arket that i nhibit 

adjustment to full-e m ploy m ent equilibriu m .  Wages m ay b e  artificially fi>: ed a nd 

institutionally differentiated ; job-seekers m a y  prefer une mploy ment to taking 

the first job they are offered ; the provision of une m ploy m ent b e nefits induces a 

w orKer-pr·efer-ence for- leisure rather than e mploy ment;  b oth e mploye r s  artd 

j ob -seeKers m ay lacK perfect information ab out the m ar-Ket;  worKers m ay lacK the 

s�<ills which would m aKe th e m  adaptable in a changing e conomic environm ent; the 

psy chological and f inancial costs of geographical  and seasonal mobility may be 

too high for- those seeKing e m ploy m ent; and e mploye rs m ay e >: pre- ss a preference 

for particular types of labour, i . e .  they discriminate. 

Lib eral n e o-classical economic  theorie s, on the other hand , c ontend th at it  is 

possible t o  have a m arKet equilibrium b e low full e m ploy m e nt ;  that i nv oluntary 

une mploy m ent,  therefor-e , is not attr-ibutable to high real wage levels,  but to a 

lower level  o f  d e m an d  than will acco m m od ate all  the goods that could b e  produce d  

with full e m pfoy m e nt.  <De mand i s  used h ere i n  its orthodox economic sense to 

den ote a d e m and that is supporte d  by the m oney to buy . It  i s ,  of cours e ,  possib le 

to h ave a d e mand for all the goods that c ould be produced at the level of full 

e m ploy m e nt ,  b ut one which is not valid a·ted by the money to b u y .  In a n  orthod ox 

economic sense , it is possible  for farmers to b urn crops b ecause there is no 

d e m and ,  even though people are starving .)  The Key nesian solution to 

une m ploy m ent is state intervention to sti m ulate- aggregate d e m and by policie s  of 

g overn m e n t  spending and /or lower tax e s  <Hunt and Sherman, 1 9 8 1 :  45 1 ff) . 

These two ver-sions of neo-classical theory appear· to be irreconcilable in their 

analyses of unem ploy m e nt <the one seeKs to reduce 'the d e m an d  for g o od s, but to 
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sti m ulate supply , through ! cowering wag e s  and i ncreasing pr-oductivity < R e serve 

BanK Bulletin,  June 1 98 2) 1  while the othe r  wants to stimulate the d e mand for 

good s i n  orde r  that productivity can ris e ) .  The state , however, i n  b asing its 

interventions in the labour m arK e t  a n  orthodox e conomic theory , worK s  with b oth 

versions: the first as a legiti m ating d e vice for its ideological interventions -

there is a ca nstani: pre ssure i:hrough official discourse for lower wag e s  and a 

general 'belt--tightening ' that will e nable a return to economic good h ealth and 

full e m ploy m e nt - the second as an e conom i c  response to th e collapse of the 

labour m arK e t .  

Analyses o f  y outh une m ployment that are b a s e d  on orth odo>: economic t h e orie s  

(for e:< ample , Jain, 1 979 ; OECD,  1 980 1 1 9 8 2 ,  1 98 3 ) ,  see youth a s  suffering from 

specific disadvantages i n  the labour· marl<e t  in a recession. Y oung pe ople are s.aid 

to be unable to compete e ff e ctively i n  the labour m arl< e t  wh e n  there i s  a n  ex ce ss 

supply of lab our b ecause they lac!< th e attrib ut e s  that e m ployers pre fer· when they 

b uy labour: y outh is see n  to be inex perien c e d ,  unsK illed , unstable and often 

lacKing sufficient e d ucational q ualification and , particularly , g ood worK h ab its.  

Fewer available jobs and , there fore , a. b uyers'  m arK et for labour e nsure th at 

y c•ung people must compete for work with m ore e :< pe rienced, sl<ille d ,  sta b l e  and 

qualified labour. Because of their lack of m aturity and the absence of e ffective 

careers e d ucation, y oung people are said to be unaware of potential job 

opportunities and are particularly ineffe ctive in seeking these out. 'Last-on, 

first-off' trade union policies are consider·ed t o  d isadvantage y oung people who 

tend to be 'last-on' and negotiated award rates of pay and m inimum wage scales 

are said to prev e nt e m ployel' s  from h iring y oung pe ople - it  i s  t c•c• e >: pe nsive fc•r 

th e m  to pay adult wages for less productive lab our. It is argued that reduced 

recr ui t m e nt i n  a recession m eans that fewer· school leavers are able t o  get a first 

job which would g ive the m  work ex perience and sK ills.  An e :dended and ch anging 

tech nology d e mands a m ore fle>: ib le and b etter- e d ucated worl<force than 

previously - it is clai m e d  that y oung people are not being adequately served by 

th e e ducation syste m in this respect.  Demographic factors, such a s  a h i g h  

post-war b irth rate , h ave increased t h e  supply o f  y outh lab our relative to 

available j ob s .  As well,  m arried women have increased their participation in the 

labour m arke t .  I n  addition, it is argued that y oung peopl e 's d e pe ndent status 

(within families, for· e >: a m ple)  m e ans that they require l e ss income than othe r  



m e m bers of the worKforce and can choose to indul g e  a prefere nc e  for l e i sure 

(une mp loy m ent) . Y outh unemp loy m e nt ,  the re fore , is seen to result from a 

combinatic•n o f  structural factors (i . e .  disjundions i n  supply and d e m an d )  and 

ind ividual attributes <i.e . y oung p e op l e 's m ot ivations , tast e s ,  attitu d e s ,  

e>:peri e nce 1 qualifications a n d  sKills) . 

9 

The thrust of the se app roac h e s  is that y outh une mp loy ment is the re sult of a 

di sequilibrium in the labour m arl<e t which i s  comp ounde d  by various n e g ative 

attri b ute s o f  young p e op l e  so that a structural inequality which favours older,  

s�< ille d  workers results <New Z ealand E!: mp l c•y e rs F e deration, 1 9 8 1; Task F orce on 

Y outh Training , 1 9 82; Barry , c . 1 9 8 4; Government Transition E d ucation 

Com mitt e e , 1 98 5 ) .  For y oung p e op l e  to b e  able to c c•mpe t e  equally in t h e  m arke t ,  

their stock o f  human capital m ust b e  equalised with that o f  adult worke rs. Th at 

is , y oung p eople's  sKills, attitude s  and q ualifications m u=-t b e  up grade d  through 

the provi sion o f  v ocational and social sKills training which will e nable  the m  to 

comp e t e  i n  a labour mar·Het with contracting opp ortunitie s  for unsKill e d  l a b our and 

which will keep intact the disciplines of the workp lace d uring p e riods of 

une mplc•y m ent . The e mph asi=- is on adaptability and fle x ibility f or y oung p e op l e  

in a chang ing e conomic e nvironm e nt and e ducational and training interventions a re 

se e n  to b e  an appr·c•p riate state r-e sp onse to the prob l e m of y outh une mpl o y m e nt 

(81-<ills for Young Peop l e ,  1 9 85) .  

Thus state responses to  y outh une mpl oy m ent that  are  b ased on orthodox e conomic 

the ory are not only conce rned with e cono m i c  p olicies a i m e d  at increasing 

productivity and reducing unemployment.  They are also concerned with p olicie s 

that atte mp t to up grade the sl-< ills , attribute s ,  attitude s  and q ualifications of 

y c•ung p e op l e  so that they are b etter able to c omp ete in the labour marke t .  While  

it  is acknowl e d g e d  that transition e ducation and y outh training progra m m e s  are 

p otentially inflationary <that is1 the costs c•f this typ e  of i ntervention e x c e e d  

p re d icted incre as e d  productivity ) ,  they are d e fe n d e d  on t h e  g roun d s  that they 

have unaccountable sc•cial and future economic b e nefits <OE!: CD, 1 982) . In  a d dition, 

p rop on e nts of this kind o f  rep onse to y outh une mp loy m e nt argue strong ly that 

such p olicies promote equity in society b y  equalising the human capital and thus 

the produ ctivity of all  workers (Jain,  1 9 7 9 :  49) .  The theories of c apitalist 
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production a n d  cultural r·e production that fra m e  t h i s  thesi s  argue , by c ontrast , 

that the d evelopment of transition e ducation and y outh training program m e s  by 

the state functions to legitim ate and reproduce structural inequality i n  t h e  

lab our marf.\et and to naturalise the unequal social relations of c ap italist 

production < Cole and Skelton, 19E:Oa: 1-4). This critique of the assumptions that 

underpin and legitimate state e d ucational interv e ntions i n  the y outh labour 

m arK e t  will be set out in the following section. 

Critique of orthodox economic theory 

Marx1 in his critique of Smi-t h  and Ricardc•'s analyses of political e conom y  < M arx , 

1912), posit e d  t h at capital is constantly seef.\ing m ore capita l .  I m plicit in a 

capi talist mode c•f production are processes o f  c o mpetition and accumulation -

capitalists cease to b e  c apitalists i f  they d o  not compete in orde r  t o  accumulate 

capital.  This self-e>: pansion of value (i . e .  the production, appropr·iation and 

accumulation of surplus value) involves capital as a. social relation (Fine and 

Harris, 1979: 3-4). Capital doe:. not e :d st a s  'mone y '  or 1land ' or 1fix e d  assets/ 

e >: ce pt within the fetishism of orthodo:< e cono m i c  theory . Capital can o nly e >: i st 

as a p rocess within the social relations of c apitalist produdion that are created 

when labour-power is sold a s  a. com modity and use d t o  create surplus value. 

U n der cap i ta 1 i sm 1 abour-p ower- be c w,e s a c ommod i t y' t h e  

p urc h aser i s  t h e  cap i ta l i s t ,  t h e  se l l er i s  t h e  l ab ourer . 

T h e  pr i c e of l abour- p ower i s  t h e  wage . 

< F i n e, 1975: 23) 

F ine1s state m ent concentrate s t h e  m ar:< ist critique of orthodo:< econ o m i c  th eory 

and prov i d e s  a completely differe nt way of loof.\ing at the labc•ur marf.\ e t  i n  a 

social form ation d o m inate d b y  a capitalist mode of production. Here, labour and 

capital are no longer reg ar·ded a s  neutral factors in thE? production procE?ss,  but as 

a. social relation. B: ach does not e :dst without the other. Capitalism is seen as 
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an h istorical process that h a s  separated worKers from the ownership o f  t h e  means 

o f  production so that they h av e  no choice but to sell  their labour-powe r in the 

m arKet.  I n  return for a var·i able wag e ,  their labour-power· is put to worK to cr-eate 

the surplus value in commo ditie s that th e capitalist realises as profit <Ka y ,  1979).  

Beca use worKers have no choice  but to sell  their labour-power,  the social 

relations o f  production e ntail not only the private appropriation of 

socially- produc e d  surplus val u e ,  b ut also the domination of those who own the 

m e ans o f  production over those who d o  not <Sharp , 1 980 ) .  These social relations 

have at least two i m portant g eneral characte ristics: the comb ination of legal  

personal free d o m  and equality in the m arKet with th e lacK of fre e d o m  and e quality 

inhe rent in the subordination o f  labour to capital , and the h i erarchical d omination 

of m e ntal over manual labour <Th erborn, 1980a:  43 ) .  The unequal social relat ions 

and the d ivision of labour, which are there fore integ ral to the c apitalist mode of 

produ ction, contain t h e  contra d ictions which are the m otor of class struggle and a 

condition of the e x istence of the wor·�ing class <Smith , 19E:1: 8 9 ) .  The only 

possible relationship b etwe e n  capital and labour is that of conflict - worKe rs and 

capitalists struggle over the appr·opriation of the surplus value produ c e d  by 

lab our-power <BurKitt, 1 98 4 :  42ff>.  

A major factor that restricts worHer=·' power to struggle e ffectiv ely a gainst 

capitalists is a surplus labour population.  A surplus labour population has two 

im portant e c onomic functions: first it weakens the b argaining power of e mploye d  

workers i n  the i r  wage negotiations (which are part o f  the ir struggle over th e 

appropriation of sur-plus value) and , s econd t i t  provid e s  the r- eserve army of 

lab our that can be use d or d iscard ed as c apitalism proc e e d s  through its cycle s o f  

prosperity a n d  reces:.ic•n (Carnoy a n d  Levin,  1 976 : E:; Hunt and Sherman, 1 98 1 :  7 5 ;  

Gid dens,  1 98 1 :  36-37) . Une m pl oy ment i s  not, therefor e ,  a m atter of 

dise quilibrium in a perfect m ar�<et 1  nor· a matter- of labour market preferences, b ut 

rath er a necessary part of t h e  working mechanism of the c apitalist mode of 

production <Braverman, 19 7 4: 386 ; E: dwar d s  e t  al t 1975: x iv;  Carnoy and Levin,  

1 976 : :?.; ClarKe , 19 :3 2 :  17B>. 

Youth une mploy ment is seen a s  a structur-al e ffect of the capitalist mode of 
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production that affects a specific sector of the populatic•n, y outh , r·athe r  than a 

re sult of y oung peopl e 's individual choices, preferences or d e ficits in the m arke t. 

The division of labour that is inh erent i n  c apitalist production is reflected in the 

fact that y oung people , in com m on with women and black workers,  h ave b e e n  used 

by capital historically a s  a surplus pool of labour. Skill e d , aduli:, white , m ale 

worke rs have , through a variety of historical struggles,  m anaged to gain 

ad van tages i n  the labour m arket i n  terms of c c•nd ii:ions and security of 

e mploy ment over these other sectors of the labour force ( M arglin, 1 97 8 :  47-4E: n; 

Cole and S�<elton, 1 9:::0 b ;  F r·iend and M etcalf,  1 9 ::: 1 ;  Sinfield,  1 9E: 1 ) .  Organised 

ad ult labour is in a b etter position to g ain,  protect and retain its own e m ploy m e nt 

in i:he =·truggle with capital than i s  y oung , unorganise d ,  new-eni:rani: labour.  This 

analysis would suggest that,  as the reserve army of labour is located within the 

secondar·y sector of a seg m e nted labour marl<et (i.e. in an unskilled or, at most,  

sem i-skilled job m arke t  characterised b y  low pay , casual and part-ti me 

e mplc• y m e nt,  poor working condition !:., insecurity and mini mal career structure s ­

B: d wards et al ,  1 97 5 ) ,  transition e ducation progr a m m e s  for  une m ployed youth will 

be a i m e d  at that labour marKet sectc•r. In a d d ition, young people are par-ticularly 

vulnerable to the re structuring o f  their adult status in line with i:he curre nt 

la b our require m e nts of capii:a l :  it is po:.:.ible to e>: tend the sch ool-leaving age in 

a variety of ways and to force young pe ople to r e m ain in a d ependent position in 

th eir  families in ways that are not so r·e adily available ,  at this point in h i story , 

wh e n  d e aling with women and blacK vmrl-<ers <Ba:zalg ett e ,  1 97 8 :  1 82 ;  Wati: s ,  1 9E:3 a: 

32 ; Wallac e ,  1 98 6 :  1 1 1 > .  Le1:tieri < 1  S'7E: : 1 52 ) ,  for e>: a mple , claims that further 

e d ucation is 'forced unproductive labour'  for une m ployed young people - education 

functions in this sense to kee p  y oung people c•ut of the labour m arke t for a longer 

pe riod - and �obins and Cohe n  ( 1 9 7 8 :  8 ff) regard the provision of a youth wage as 

giving y oung people i:he illusion of adult fre e d o m  and inde pendence while leaving 

the m  si:ill dependent on parental support. 

Acmrding i:o thi:. theory , h oweve r ,  i:he social relai:ions of a capitalist m o d e  of 

production d o  not allow une m ploy e d  young people to b e  left to the vagarie s of 

m arke t  forces. The g eneration of future pr·i me-age worKe rs with the r·e quisite 

skills and attitud e s  for participai:ion in this for m of production m ust be e nsured 

and atte mpts are made to e: dend a very r·eal control ove r those y oung people wh o 

re m ain outsi d e  the controls of the workplace . To this end , the state responds to 

y c•uth une m ploy m e nt b y  institui:ing youth training progra m me s  and various form s  

of transition education. 
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Tr-ansition e d ucati on 

If the market place for the b uying and selli ng of lab our power i s  a free and openly 

competitive one t then i t  follows that those who are unable to sell thei r  labour 

m ust be l acking some quali ti e :. that the successful sellers possess. A t  one leve l ,  

thi s i s  an a ccurate apprai sal  o f  t h e  labour m arKet and supports a perspecti ve 

based on the necessi ty f c•r investment i n  human capital,  particularly t hrough 

trai ning and e d uc ati on: 

T h e ,m o s t  i mp o r t an t  c h a i n  of e x c h a n g e s  i s ,  of c ou r s e , t h a t  of 

k n ow l e dg e  f o r  q u a l i f i c a t i on s ,  q u a l i f i e d a c t i v i t y f or h i gh 

p a y , a n d  p a y  f or goods a n d  se r v i c e s . 

( W i l l i s, 1977: 64) 

Howev e rt such an 'obvi ous' analy sis o f  the labour m arket operates to o bscure the 

relati ons of control , competition, ali enati on and class di vi si on that underly the 

b uying and selling of labour. There is an arena o f  com m on sense i d e as and 

practi c e s  surroundi ng une m ploy m e nt ,  the d e mands of the labour market and the 

role of schools i n  producing e m ployable y outh i:hat ex clud e s ,  by its very com m on 

se n:.e nature , any penetr·ation of the labour m arket i n  a capi talist econom y  i:hai: 

mig h t  challenge those i deas and practi c e s .  As Codd < 1 9 8 4 :  12) clai ms ,  'co m m on 

se nse 1-<nowle d g e  struci:ur·e s  m ass consci ou:.ne:.s i n  ways which masK and m ystify 

the existing power relai:i ons and social  a rrange ments' and vari ous discourses 

interact wi th c o m mon sense percepti ons of r·e ality i:o produce a ge nera l ,  if 

fl" a g m e nted ,  consent i:o the soci a l  ord er <Belsey t 1 98 0 :  2ff). 

The di scourses that are produced wi thin thi s  arena r e st on a set of 

unacKnowl e d g e d  coni:radi ctions, t h e  m ajor one of whi ch i s  that,  alth ough there are 

m e a:.urably i nsufficient jobs b ei ng created to absorb the potenti al worKforce 

(Gallacher and Eowi e ,  1 9 8 3 :  1 62> t  the unem ploy e d  are still  held  to account for 

thei r  lack of e mploy ment.  Whi le capital sheds labour i n  i:he resolui:i on of its 

shortterm crisis of d eclining profitability (and particularly y outh labour as this 

is relati vely e :< pensi ve > t  the  process of leaving school and selling one ' s  lab our 
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pc•wer o n  t h e  m arket i s  s e e n  a s  a n  individualis e d  process of 'fit '  - it i s  t h e  

individual who c annot g e t  a job a n d  it i s  there fore t h e  individual w h o  i s  

/une mployab l e ' and lac!-< :. t h e  s�<ills that e ffe ctive training could provid e  that 

would 'fit' the person into e mploy ment (Townsend and Devere ux , 1981>. 

Une mploy ment thus b e co m e s ,  at the  level of t h e  discourses of com mon sense , 

orth od ox e conomic the ory and t h e  state , a te m porary condition b ased on indivi dual 

pathology, rather than a permanent structural feature of the  process of capital 

production and accumulation that d e volve s unequally on different sectors in 

society ( R e e s  and Atkinson, 1982). The production of t e m porary and modifiable 

pre - e m ploy m ent progra m me s  e mphasises b oth the shori:ter m  nature of i:he 

prob l e m  and the adaptability of i: h e  solution to 'indiv idual needs',  and i:he 

le g itim ating d iscourse t h at surrounds the progr a m m e s  coheres wii:h the com mon 

sense notion s  about une m ploy m ent - namely that i nd iv id uals are une mployed 

because they are d eficient in some way and that,  there fore, they need sKills a.nd 

attitude training to e nable t h e m  to b ecome productive and disciplined workers 

that are acce ptable  to e mploye rs (Coh e n, 19:34: 119). However ,  

I f  i t  i s  t h e  c as e , a s  t h e  p r e p on d e r a n c e  of e v i de n c e  

s u g g e s t s , t h a t  mos t o f  t h e  wor k p l ac e s  f or wh i c h v oc a t i on a l  

s t u de n t s  ar e b e i n g p r e p ar e d  d o  n o t  r e q u i r e s i gn i f i c a n t 

amo u n t s o f  s k i l l , u n de r s t an d i n g of t h e  t e c h n o l ogy i n v o l v e d  

i n  t h e  p r od u c t i on p r oc e ss ,  n or i n n o v a t i on o n  t h e  p a r t o f  t h e  

wor k e r , t h e n  sp e c i f i c  c og n i t i v e a n d  m an u a l  sk i l l s t r a i n i n g 

s e e m s , a t  be s t , su p e r f l u ou s .  E sp e c i a l l y i f  t h e  r e q u i s i t e 

s k i l l s  c an be  q u i c k l y  a c q u i r e d  on  t h e  j ob ,  t h e n  i t  s e e m s  

c l e ar t h a t  t h e  " i n v e s t me n t "  b o t h  b y  t h e  s t a t e  an d t h e  

s t u de n t  i n  c u r r i c u l a  t o  de v e l op su c h  s k i l l s may b e  w a s t e d . 

< V i o l as ,  1981 : 1 4 8 )  

According to E d gley < 197:3: 2 1) industrial sKills 're quire no particular intelligenc e ,  

can b e  learned i n  four· o r  five w e e Ks or less, and are properly e >: ercised without 

conscious attention' and these properties are rapidly b e c o m ing i:h e  attri b ute s of 

clerical,  sal e s  and service sKills.  Blackb urn and M ann <1979) 1 Bra.ver ma. n  <1974> 
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and Gor:z < 1 978a)  support this clai m  (although there are cog e nt arg u me nts that 

'desKilli n g '  is a more complex proce ss i n  practi c e  acPoss firms and across 

industPi e s  than Braverman, for e >: am ple , a d mits in the ory - Hi ll ,  1 9E: 1 ; Wood , 

1 9 8 2 ;  Tho m pson , 1 983) . Cohe n  ( i  9 8 4 :  1 0 5 )  asserts that 'th e e mphasi s  given to 

'sl-<illi n g '  in b oth the :.e condary school cur·f'i culum and the 1 6 - 1 9  trai ni n g  

pPovi sion1 is  pri marily about the inculcation of social discipline ' .  M aPI-<s ( 1 98 3 :  

1 1 9) 1 wri ting i n  t h e  N e w  Zealand context, d e m onstrates clearly that,  e ve n  i f  

workers di d ne e d  a hi g h er' level  o f  sKill  for present pPodudion, t h e  'avepage skill  

leve ls, a s  m easured b y  e ducati onal attai n m e nt, i ncreased sli ghtly b e tw e e n  1 97 6  

and 1 98 1 '. U t  sh ould b e  note d ,  h owever,  that rises i n  t h e  levels of e ducation d o  

not nece ssarily reflect rises i n  t h e  skill levels of worK - Free m a n- M oi r, 1 98 0 :  

2 4.) 

The prob l e m  for the state,  then,  on b e half of capi tal, i s  not one of suffi ci ent 

i nve stment in h u m an capital to produce a. necessary level of skill  in w orkers, no!" 

i:. i t  one of e qui t y .  The proble m i s  c entrally one c•f how to m ai ntain a cultural 

appre nticeshi p  for young peopl e ,  that is,  how to m aintai n  a 'woPK e thi c '  and a. set 

of com mon sense cultural attitud e s  towards work, when work i n  its traditi c•nal 

sense is  not avai lable <Willi s ,  1 9 84) .  Finn and F ri th < 1 98 1 : 5 9 )  state th at 

. . . t h e  r e a l  k e y  t o  t h e  i mp or· t a n c e  of p o l i c i e s c on c e r n i n g 

y o u t h  1 i e s i n  t h e  n e c e ss i t y  of e n suf' i n g b o t h  t h e  

r e p r o d u c t i on o f  t h e  l a bou r f or c e  ov e r  t i m e  a n d  t h e  s t ab l e 

r e c r u i tm e n t  of t h e  you n g  t o  t h e i r' r o l e as t h e  n e x t  

gtntr a t i on of w or k e r s  a n d  p ar e n t s .  A n d  h e r e  w o r k i n g c l a s s  

you t h  r e p r e se n t s  a ' w e ak 1 i n k ' ; f o r  t h e  p a t e n t  i a 1 1 abou r 

f or c e  m u s t  be  p r e par e d  n o t  on l y  f or e n t r y  t o  wor k , b u t a l so  

f or w a g e  l a bou r w i t h i n  t h e  an tagon i s t i c  s o c i a l r e l at i on s  o f  

c ap i t a l i sm ;  t h i s  i s  t h e  k e r n e l  of t h e  p r o b l em o f  t h e  

t ran s i t i on f r om s c h o o l  t o  wor K . 

The 'prob l e m '  of transi-ti on only c o m e s  tc• thE> fore,  there f ore , wh e n  t he r e  i s  a 

cf'i si s  i n  prod uction that dislocates the smooth , though fragile , transi tion from 

school to work; whe n  the fra m ework of adult i d e ntity that wor·k provi d e s  in our 
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soci ety is fractured . And this is not just any work, b ut wage labour within a 

particular set of social relations, the wage labour that unde rpins the prod uction 

of profit with in M ar:< 's lab our theory of value 01 eeH, 1 973 : 1:::3}. One c•f t h e  w a y s  

in w h i c h  the state atte m pts t o  d eal with t h i s  proble m  is through the creation of 

training progra m m e s  and transition e ducation a i m e d  specifically at the  pool o f  

y oung une mploye d  ( o r  potentially une mploy e d ) ,  progra m m e s  that a r e  ove rt 

substitutes for the  lost cultural apprenticeships of e mploy m ent . By p r oviding 

course s t h at say to y oung people that their une m ploy m ent r esults from their own 

lacK of social and vocational s�<ills, it is. possible fc•r the state to maintain a 

com mitment to waged labour and to the social relations o f  production in t h e se 

yc•ung p eople < M ar-�<all and G re g c•ry , 1 9 E: 2 :  5 9 - 6 0 ) .  Such a r-esponse serv e s  t h e  

ideological function o f  blaming y oung people for their continued une mploy m e nt 

<Cohe n t  1 9 :34: 1 1 9) .  As Staffor·d < 19E : i : 57) h a s  pointed out: 

Cr i t i c i s i n g t h e  p e r son a l  c h ar a c t e r i s t i c s o f  you n g  p e op l e 

e n s u r e s  t h a t  r e sp on s i b i l i t y a n d , m o r e  s e r i ou s l y ,  t h e  b l ame 

f or u n em p l oyme n t  c an be  d i f f u se d  a n d  d e f l e c t e d  awa y  f r om t h e  

s t a t e  a n d  t r an s f e r r e d  on t o  you n g  p e op l e  t h emse l v e s . 

I n  addition, tr-ansition e ducation is not a h o m og eneous process for y oung people 

within the social relations of capitalist production: it is differentiat e d  along 

class lines in its starting points t the e :< pe rience of transition itself a n d  in its 

de stinatic•n:. <Clarke and Willist 1 9E:4 :  7) . The provision of training program me s  

and transition
.
e d ucation not only reinforce s  the notion that the m arket for labour 

is freely competitive and fair (i .e . that all t h at une m ploy e d  y oung pe o ple lack are 

sKills which can be provided through transition e d uc ation) . It also reinforces the 

common sense d istinction b etween m e ntal and m anual labourt  a division i:hat i s  

central t o  the production o f  capital,  by re plicating t h e  hierarchical orde ring of 

the labour markei: :  a d iffereni:iation of knc•wl e d g e  and access to Knowl e d g e ,  which 

reflects the d e skilling and alienating aspects of the labour market for those in 

subordinate sectors <Behn et.al . ,  1 97 6 ;  Bowles and Gintist  1 976; Gorz , 1 97 E:b ) , is 

inh e re nt in the structures of transition education program me s .  E d ucation is the 

process whereby capital at-t e m pts b oth to reproduce a n  individually c o mpeti-tive 

(yet hie rarchic ally ordered) workforce th at will 'fit1 the ne e d s  of the l a b our 
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m arket and , a t  t h e  sa m e  tim e ,  t o  control worHer·s b y  prom oting skill and knowle d g e  

d ivisions a mong th e m  < Wilson , 1 97 9 :  8 - 1 3 ) .  And transition e du cation i s  seen a s  a 

part of that process that reinforces com m on s ense e>: planations for such division 

and renders invisible the c onflict b etwe e n  capital and labour i n  the m arJ.< e t .  The 

stat e ,  there fore , m a�<es functional economic,  political and i d e ologic al r e sponses 

to y outh une m ploy ment that serve to organise the fractions of capital and 

disorganise the wor·�<in g  class. At the sa m e  ti m e ,  it uses orthodo:< economic 

theory , i mplicitly or explicitl y ,  as its rationale for m any of the se responses .  The 

cr·isi s of y outh une m ploy m e nt is not that of 'skills ' ,  'qualifications' or 

'adaptability'- it is a c risis in the reproduction of the 'work ethic' ,  'worJ.< habits' 

and ' disciplined ati:itu d e s '  in y oung people and it is this cr-isis that the state 

atte m pts to re solve at the i d e ological level  by the provision of transition 

ed ucation program m e s  <He>: tall , 1 98 0 ) .  Such progra m m e s  facilitate kee ping school 

l e avers in a h olding pattern until work is availab l e ,  reproduce youth into the 

e>: isting social r·elations of  production, maintain a work ethic  i n  y oung p e ople  

through periods of une m ploy m e nt and place the b l a m e  for  their une m ploy ment on 

young people the m se lves.  

The critique of responses to extensive youth une.> mploy ment that are based in 

orth odo>: e conomic the ories is substantial. N ot only are prog ram me s  that a re 

base d  on orthodox approach e s  to the market perceived as inadequate a s  a m e ans 

of resolving t h e  proble m of youth une m ploy m ent - more i m portantly such 

progra m m e s  are se e n  a s  an integral part of the ideological interventi on:. b y  the  

state in the c onflict b e tween c apital and labour which worJ.< to my stify the 

re lationshi p  b e tw e e n  qualifications, work and wage s  (Glt? eson and M ardle , 1 9E: O :  

1 47 ) .  The questions that a r e  raise d b y  such a n  analysis of transition e ducation 

are c entrally those of : .tructure and agenc y .  V...1 h a.t are the? structural constraints 

and e ffects of such progra m m e s  on the age nts who i mple m ent and partic ipate in 

the m? How d o  agents rationalise participation in progra m m e s  which1  i n  Wright's 

ter m s  < 1 97 9 ) ,  are working structurally ag ainst their funda mental interests while 

appe aring to work in their i m m ed i at e  inter·ests? I s  it possible  for a g e nts to 

pene trate com mon sense and official d iscourses to the e :dent that the y  can 

de m y stify the relationship between qualifications, work and wage s? 
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The study reported in this thesis addresses these questions through a n  

e x a mination o f  t h e  lived re ality o f  a training progra m m e  for une m ploy e d  y oung 

p e ople , the Young P ersons Training Pr·ogram m e  <YPTP> , i mple m e nt e d  in 1 98 2  in one 

N e w  Zealand technical institute . Chapter Three reviews stud ies of YPTP to the 

end of 1 98 2  and mntr-asts these with the present study . 
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CH APTER THR E E :  THE YOU N G  PERSO NS TRAI N I N G  PROGRA M M E  

I n  1 978 , a s  a response to increasing y outh une m ploy m e nt ,  the  N e w  Zealand 

g c•vernment i ntrodu c e d  a new educational initiative - Special Training Progra m m e s  

- for young une m ploy e d  pe ople . These Spe cial Training Progra m me s  were replaced 

by the Young Per:.c•n:. Training Progra m me <YPTP> in 1 9 7 9 .  The a i m s  of the 

course s were a strai g h tforward vocational preparation of trainee s  to m al<e the m  

'job-read y / ,  along with a broade r  e ducational 'upgrading ' of trainee s  through the 

provision of social and life skills course c o m ponents . The state d  aim of the 

progra m m e  was 'to provide training for young job-seeKers who clearly need some 

form of vocational training <whether in social or occupational skills> b efore they 

can be referr e d  t o  an e mploy e r  for- plac ement1  <Depart m e nt of Lab our-, 1 9 7 9) .  The 

Young Persons Training Progra m m e  was i mple m e nted in technical institute s ,  

com munity coll e g e s  a n d  senior technical d ivisions c•f secondary :.ch ools ;  c ourses 

ran g e d  from three days to twenty w e e ks, with most course s b eing between three 

and si>: weeKs in length , and enrolled only a sm all number of y oung people <the 

usual e nrol m e nt was fourteen stu d e nts per c ours e ) ;  and the students o n  the 

cour-:.es were selected from a pool c•f y oung un& m ploy e d  people who had registered 

for work with the Depart m e nt of Labour. Fle>: ibility was built into the funding 

and structure c•f the c ourses to suit local nee d :., b ut c ourses were not a pprov e d  if 

they contained any sl<ills training that was nor mally part of an apprenticeship. 

This limited the range of courses to sub-apprenticeship training in :.uch fie l d s  as 

farm labour, g e n e ral labour, process worK, sales ,  service and clerical w orK. 

By Dece m b e r  1 982, five studi e s  of YPTP had b e e n  carried out with r ef er e nc e  to 

the provision, i mple m e ntation and outco m e s  of the program m e s  - M atthe w s ,  1 981 ; 

Will<inson, 1 9E: i ;  Field , 1 9 :3 1 ; Dal e ,  1 9E:2; and Signal,  1 98 2 .  Given that YPTP was 

officially i mple m e nted at the e nd of 1 978 , th e se five studi e s  to the end of 1 9 :3 2  

repre :.ented a sizeable b o d y  of research . Togethe r  with a variety of d e part m e ntal 

and i nstitutional reports on YPTP,  they provid e d  a substantial quantitative and 
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qualitative cross-validating c•verview of the provision of the c c•urse s ,  t h e  

attribute s of those students participating in YPTP a n d  the respons e s  of tutors, 

ad m inistr ators and e mploy er-s to the prog ra m m e s .  The se studi e s ,  h o w e v e r ,  were 

b asically d escriptive and set out to d e scribe e ither the way the prog ra m me s  were 

se t up, t h e  way they were i m pl e mented and / or their outcomes.  They d i d  not 

locate the provision of YPTP within an analysis of the relationships b e tween 

e ducatic•n and the labour m arJ.< e t ,  nor  d i d  they provi d e  an analysis of  the  social 

structures within which the Young Persons Training Program me was d e ve lope d .  

The pre mises and theoretical bases o f  t h e  progr a m m e  re m ained unex plicated and 

the focus of the re se arch tende d  to be on mal-<ing the progr a m m e  m ore e fficacioust 

b c•th i n  ove rco ming hinderances to t h e  attai n m e nt of stated objective5. and i n  

enab ling individual y oung people t o  cope with t h e  effects of une mploy m ent. 

Related studies of the Young Persons Training Pr-ogrammes to Decemb e r  1 98 2  

There h ave b e e n  v arious institutional reports t h a t  h ave b e e n  pro d u c e d  concerning 

Young Per·sons Training Progra m me s  tc• the present date which will b e  d rawn c•n in 

the b ody of the thesis.  Howe ver,  this section of the chapter will focus on those 

five studi e s  that att e mpi:ed  not only i:o d e scri b e ,  b ut also to evaluate s o m e  

spe cific area of Y P T P .  Th e se comprised the only 're searc h '  on YPTP which w as 

completed before i:h e e nd of 1 9 :?.2, i:h e  end-date of the study r·e port e d  i n  thi5. 

thesis. 

Will<inson, A .  < 1 9 E: 1) A study of some une mploy e d  young people in Pal m erston 

N orth 

Will<inson's report, the r·e5.e arch for which was unde r·tal-<e n b e tween M ay and 

Octobe r  1 9 80, is not e:< plicitly about YPTP - it is intend e d  a s  a m ore g eneral 

study of y oung une m ploy e d  people's lived ex perienc e .  However ,  Young Persons 

Training Prog ra m m e  stude nts were used as subjects for this e ssentially 

q ualitative research which provides a compreh e nsive overview of t h e  subjective 

e>: perience of being y oung and unemploye d :  



T h i s  s t u dy a t t emp t s  t o  g l u e a c r e d i b l e  h uman v o i c e  t o  t h e 

w e a l t h  of  s ta t i s t i c s p r e se n t l y  p e r vad i n g J ou r n a l  ar t i c l e s 

an d n ew spap e r  s t or i e s on  u n emp l oyme n t . O u r  p r i ma r y  a i m  i s  t o  

t r y  a n d  br i n g abou t t h e  c o i n c i de n c e  o f  two s e p ar a t e  wor l d s :  

t o  g i v e t h ose  w h o  wor k a g l i mp se i n t o  t h e  e v e r y day s t r u gg l e s  

an d f r u s t ra t i on s  o f  a g r o u p  of  y ou n g  p e op l e  wh o ar e u n ab l e 

t o  w or k . 
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While Will<inson claims that he has nc•t i mposed a theoretical fra m e worK on the 

study ,  'but tried to take the l<ind of sociological approach that atte mpts to a llow 

the subject s. to define and e>: press those concer·ns that ar-e most i m portant f o r  

the m  in the situations they f i n d  th e m se lves in',  h e  does in fact u s e  a n  

interactionist , phe nc• m e nological perspective to give m eaning and structure t o  

those subjective concerns. F or e :< ample,  he states that 

The ' w o r l d ' of  u n emp l oyme n t  doe s n o t  p r ov i de an e n c ompass i n g 

a n d  p r o t e c t i v e e n v i r onme n t , f or s o c i e t y  t r i e s t o  e n su r e  t ha t  

t h e  u n emp l oy e d  p e r son  r ema i n s t h e  o u t s i de r . T h e r e  i s  n o  

ade q u a t e  ' mean i n g sys t e m '  f o r  t h e  u n emp l oye d p e r s o n  t o  

b e c om e  par t of  so  t ha t  a s e n :.e o f  se l f  w o r t h  an d 

r e sp e c tab i l i t y can  be  su s ta i n e d . T h e  u n emp l oye d  p e r so n  i s  

f or c e d  t o  c on s t r u e  t h i s  o r  h e r  own ' 1  i f ew o r  1 d ' , t h e  

s t r u c t u r e s  o f  wh i c h t yp i ca l l y  r e v o l v e  ar ou n d  a n  a t r op h i e d 

s e n se of  i de n t i t y .  

Although Wilki nson does pr·ovide a br·ief r·eview of some of the relevant 

literature , particularly Casson ( 1 979) , h e  d oes not att e m pt an analysis of the 

causes of une m ploy ment.  The value of his research lies in the presentation of 

selected e>: c e rpts from interviews with students on YPTP . These interviews 

e>: plc•re issues of concern for the stud ents that cover· their pr-evic•us work 

ex perience , th e ir attitud e s  toward s e m ploy ment,  their aspirations, t h e  r eality of 

their- present situations, and the students' own e :< planations of une m ploy m e n t .  

Wilkinson frames t h e i r  e >: planations of a n d  reactions to une m ploy ment within the 

theoretical concept of the n e e d  for individuals to maintain a group i de ntity 

through the use of rituals and legitim ator-y d e vices.  In our society , paid 
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e mploy m e nt provi d e s  that group identity or 'map of the world ' .  This 'world of 

m e aning ' th at is shared within a group is d e stroye d  for the une m ploy e d  individual 

who becomc>s i:.olated from the g roup through a :.eries of 'degradation 

cere m onies':  

T h e  p r oc e ss of  de n u n c i a t i on e f f e c t s  t h e  r i t u a l  d e s t r u c t i on 

o f  t h e  i n d i v i du a l ' s  p u b l i c  i de n t i t y .  F o r  t h e  u n em p l oyed  

p e r so n , de n u n c i a t i on c om e s  w i t h ' t h e  do l e '  a n d  t h e  

c on t i n u a n c e  o f  t h e  ' Po o r  Law M e n t a l i t y ' . 

At the e n d  of his  report . ltJiH<inson makes a seri e s  of reco m m e nd ations concerning 

y outh une m pl oy ment and YPTP that e mphasise e nsuring that the une mploy e d  know 

that thc>y are not the cause c•f their own une m ploy m ent and on 'boosting a s ense 

of personal assertiveness in an otherwise completely powerless situation' . 

While paid e m ploy ment i s  a power·ful source of social identity and g roup 

b elonging . the i mplications of Wilkinson's rese arch for the study reporte d in this 

thesis relate to his lacK of analysiE- of the social relations within which 

individ uals strugg l e  to m ake m e aning of their lives and the e :< tent of the power 

that thc>y have a s  agents to e ffect change s  in their lived e :< perience .  

M atthews e t  a·l ( 19:3 1 )  SKills T raining in N orth land : An fi: valuation 

M atthews' study wa:. d esigned to give full consi d e ration to the basic  a i m s  of the 

m ai n  a g e ncie s involved in the N orthl and Com munity College YPTP courses,  that is,  

t h e  Depart m e nt of  Labour,  Depart ment of M aori Affairs and the Com munity 

Colle g e .  These aims were se e n  to be 'improving the e mployability of young people 

and h e lping the m to find work', There are two m ain parts to the stud y :  

'Ass e ss m e nt o f  the e d ucational results of the courses in t e r m s  of 

actual learnin g ,  or achieve m e nt,  or the changes which occurred in the 

traine e s  d uring their time at the Colle g e ' ,  and 
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(ii) 'the succe ss rate of the trainee s  in g aining jobs or participating in 

furthe r· training '. 

Details are given of the res. ults of a series of intervie ws h e l d  with e :< - trainees 

from thirteen course s,  with e mployers,  parents , De part m e ntal officers and tutor s .  

In addition, s-e v e ral case stud i e s  and ty pical responses of trainees a n d  e mploy ers 

are provi d e d  (p. 1 0 l .  

This si:udy i s  a d e scr·iptive,  wid e -ranging e valuation o f  i: h e  i m ple m e ntation and 

effects of thirtee n  Y PTP c ourse s in one com m unity c olle g e  d uring 1 9 8 0 .  While 

M atthews' r e se arch i s  contained within the pre mises of YPTP, i . e . she does not 

raise these pre m ises for que stion, she does indicate some of the contradictions 

that are present when young people are offer·ed  trainin g  courses for jobs that are 

not availab le . Th e study a lso d e monstrate s the 'patch up' ,  te m porary nature of 

YPTP provisions for une m ploy e d  y oung people , and the difficulties that this 

presents for th ose who work with the program m e s .  In principle , M atthe ws'  study 

is .  untheorised - it is a ne utr·al piece of research that d e scribe s  and evaluates 

obje ctively a series of YPTP course s .  However, the unacknowle d g e d  theory that 

und erpins the study i s  that the labour· market functions fairly and comp etitively 

and that y oung people hav e  specific d isadvantages in that market which can be 

ameliorate d  b y the provision of training progr·a m m es.  B.: m plc•y ers' <maly s .es of 

y oung people 's d e ficiencies in the lab our marke t ,  and the social b e ne fits of 

m al<ing young people m ore 'e mploy abl e '  i:hrough attend ance at YPTP courses ,  are 

accepted as g iven.  Specifically , the colle g e  is seen by those who tutor in YPTP 

'a s an e :d ensibn of t h e  wc•rkplace not as an e x te nsion of the secondary syste m '  

(p . 1 9) ;  th at is,  the e m phasis i n  the progra m m e s  i s  o n  training rather than 

e ducation. Hc•we ver,  the question of whether e m ployer·s, th er·efc•r e ,  rather than 

com m unity colleg e s  and technical institute s ,  should b e  supplying this training is 

le ft unen: a mine d .  The articulations between e d ucation and the labc•ur m arl-<et are 

not made e >: plicit i n  the study even though they are alluded to in several ways. 

F or e >: a mple:  

S i n c e  s p e c i a l t r a i n i n g c ou r se s  be gan t h e  a v e r age  c r i t e r i a  

f or j obs  h a s  be c ome  p r ogr e ss i v e l y h i gh e r  a n d  h i gh e r  

e du c a t i on a l  q u a l i f i c a t i on s .  LI E  h o l de r s  a r e  t h u s  1 i K e l y t o  



f i n d t h emse l v e s  maK i n g t e a ,  or  i t s e q u i v a l e n t ,, an d ga i n i n g 

1 i t t l e  s a t i sf ac t i on .  Th ose  w i t h ou t  s c h o o l  q u a l i f i c a t i on s  

t h e r e f o r e  a r e  n ow i n  g r e a t e r  n e e d  o f  a sK i l l  o r  p r ac t i c a l  

e x p e r i e n c e  t h a t  t h e y  c a n p r e se n t  t o  a n  emp l oy e r . SK i l l s  

c ou r s e s  ar e p r ov i d i n g t h i s  c omp e t i t i v e " e dge " an d t r a i n e e s  

a r e  a b l e t o  s h ow p r osp e c t i v e emp l oy e r s  a u se f u l t e s t i mo n i a l 

o n  t h e i r  i n d i v i du a l  s t r e n g t h s  a n d  a t t i t u de s .  
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This cre d e ni:ialism i s  acce pi:e d as an inhereni: and nai:ural ai:trib ui:e of i:he labour 

m arket in a recession and is not raised for criti cal analy sis. 

M atthews' stud y t  t h e n t  provi d e s  a g ood overvie w of i:he i m pl e m e ntation and 

effects of YPTP , and of som e  of the prob l e m s  a ssociate d with the provision of 

YPTP. Ii: does not, h owever, provi d e  an analy sis o f  the relationships b e tween 

educatic•n and the labour m arke t .  I nstea d ,  i:h e  study accepts i m plicitly an 

orth od o>: perspective on those relationships (as d iscusse d i n  Chapter Two ) .  

F i e l d , M .  (und ated}  An e valuation of the Young Persons Training Progra m m e  

Field 's study appears t o  h ave b e e n  wrii:ten up i n  Dece m b e r  1 9 :3 1 .  I t  refers t o  an 

evaluation of YPTP which c o m pared progra m m e s  i m pl e m e ni:e d  in 1 9 ::: 1 i n  si>: 

Depart m e nt of Labour d istricts and which h a d  four key research objeci:ives: 

(i) To m e asure the e ffectiveness of YPTP in assisting y c•ung job seekers 

to become 'job ready';  

(ii )  To e :< a mine t h e  appropriateness o f  e n: i sting crii:ef'ia for sel ecting 

trainee s t o  atte nd Y PTP courses and i:he level of a d h erence by 

Districts t o  t�1 e  sele ction criteria ; 

(iii) To d e t e r m ine the influence of the availability of subsi dise d training 

and e mploy m e n-t on t h e  job hisi:c•ry of trainees; 
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(iv) To determine the view of oth e r  intere ste d parti e s  with r e g a r d  t o  YPTP 

operations. (pp. 1 -2) 

The research m e t h o d colcogy c onsiste d of se m i- structured interviews with e x -YPTP 

traine e s ,  District E m pl oy m e nt and Voc ational Guid ance Service staff, cour se 

tutc•rs and :.upe rvisors, and e m pl oy ers, along with a d ocumentary analysis o f  

Depart m ent of Lab our d istrict final course re ports a n d  m onth ly e m ploy m e nt 

reports. 

As with M atthews' :.tud y ,  F i e l d 's is a c c• m preh e.>nsive evaluation of t h e  m ajor 

param eters o f  YPTP that is presented in an d e scriptive ath e oretical way . I t  also 

contains an i m plicit acceptance of an c•rth od o>: perspe ctive on the l a b our m arKet 

and y outh une m ploy me nt. Young pe ople are se en t o  b e  une mploy e d  b e cause o f  the 

ineffe ctiveness of their· job search activiti e s :  

E i t h e r  t h e y  h a v e  be e n  u n emp l oye d t oo l on g  and t h e y ' v e  l os t  

t h e  m o t i v a t i on an d d e s i r e t o  ge t ou t a n d  s t a r t , d o  t h e i r  

r o u n d  o f  emp l oye r s  a n d  so  on  a n d  t h e y ' v e  l os t  h e ar t ,  

t h e y ' v e  g i v e n  u p  . • •  ( i n t e r v i ew p r o t oc o l ) 

or b ecause of th e ir indivi d ual d e ficiencie s :  

M o s t  t u t o r s  and  D e p ar tme n t  of  Labour  s t af f  n o t e d  t h a t  m a n y 

t r a i n e e s  h av e  dom e s t i c  a n d  p e r s o n a l  p r ob l ems a n d  h a v e  p oor 

h e a l t h · c ou p l e d �1,1 i t h a n e g a t i v e o u t l ook  on  l i f e . At t h e i r  

w or s t , t h e  t r a i n e e s  m a y  h av e  l os t  t h e i r  m o t i v a t i on t o  w o r k  

a n d  l ac K  se l f - r e gu l a t i n g a n d  se l f -d e v e l op i n g h ab i t s .  

Field accepts t h e  assu m ptions unde rlying the Young Pe rsons Training Progra m me 

that y oung people are une m pl o y e d  b ecause they lack wor·k skills,  g o o d  wc•rk 

attitudes and h a b its, qualifications and job -seeking skills. T h e  neo-classical 

theo ry of t h e  l a b our m ar·ke t that underlies t h ese pre mises is left unquestione d .  

I n  add ition, the articulations b e tween e d ucation and t h e  lab our m arke t are t aken 

for grant e d  and une:< plore d .  However, F i e l d 's :.tud y is valuable b e c a use c•f its 

e >: te nsive prese ntation of e m pl oy e r  and E mploy m ent Offic e r  intervie w  p rotocols. 
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While t h e s e  are n o t  interpreted c ritically , they provide an indication of t h e  way 

in which repre se ntative s of these groups perceive une mploy e d  y oung p e ople and 

th e lab our m ar-ke t .  This qualitative material i s  rarely availa b l e .  

Signal, L . N . ( 1982 )  An outcome e va luation of the WaiKato Technical I nstitu te 's 

m arae-based Young Person'=· Trai ning Progra m me 

Signal's re port pre sents an outcome e va luation (that is,  an 'evaluation of w h e th e r  

a progra m me i s  working , whether i t  i s  m eeting i t s  a i m =· a n d  objective s 

effectiv e ly ') of a unique si>: -week m arae-b a s e d  YPTP course run at WaiKato 

Technical I nstitute in 19:::2. The cour-se was e stablished specifically t o  m e et the 

ne e d s  of une m pl oy e d  M aori y oung pe ople and i t  inc:luded one w e e K  spe nt living on 

a local m a ra e .  ThE' resea r·ch e r- used par-ti cipant obsr?rvation to gather d a t a ,  but 

with a spe cific aim:  t o  e m ph asise th ose of the d ay 's events which illustrated the 

effe ctive n e s.s of the course i n  m ee ting its obje ctives. She also d e ve l c• p e d  

que stionnaires t o  m e asure stu d e nt perfor m ance on e ach of t h e  obje ctives o f  the 

cour·se . T h e se questionnaires were ad ministered at the b e g inning and t h e  e n d  of 

the cours e .  A non-equivalent group,  the Autom otive M aori ?re -Apprentice Cour se 

at Waikato Technical I nstitute ,  was also surv e y e d  as a comparis.c•n with th e Y PTP 

g roup. The re port is intend e d  to provid e 'fe e d b ac K  t o  tutors and a d m inistrators 

and a consi d e rable number o f  rr?co m m endations are made a b out ways t o  m aintain 

and incre ase c ourse effectiveness'.  I n  a d d ition, an alternative to the pre s e nt 

cour-s.e is sug g este d .  

Signal assert s  the nece ssity for YPTP tutors t o  teach t o  Depart m e nt o f  L ab our­

a i m s ,  but does not e >: plore the te nsions and contra d ictions th at m arK t h e  

re la tionsh i p  b etween Depart m e nt o f  Lab our- and Depart m e nt o f  E d ucation a i m s  

( i . e .  between l a b our m ar-ke t 'ne e d s '  and e d uc ational provisions) . T h e  Depart m e nt 

of Labour- a i m  of making stu dent!:. 'job-rea d y ',  and the d e m and for a cour-se content 

that meets this a i m ,  is seen a s  unprob l e m atic: 

As t h e  L a bou r De p a r tm e n t  a r e  r e sp on s i b l e  f or a l l p r og r amme s 



f or t h e  u n emp l oy e d  i t  i s  t h e y  w h o  h a v e se t t h e  a i m  of  YPTP 

c o u r se s .  < • • •  ) The p h r ase u s e d by Labou r De p a r tme n t 

e m p l oy e e s  i s  " t o m a k e  t h e  s t u de n t s  J ob - r e ady " . T h e  sp e c i f i c  

o bj e c t i v e s  of  t h e  p r og r amme a n d  t h e  c ou r se c on t e n t  a r e  

d e t e rm i n e d  by  t h e  t u t o r s . T h e s e  a r e  d i r e c t e d  t ow a r d s  t h e  

a i m  o f  mak i n g s t u de n t s  " j o b-r e ady" . 

2 7  

Sig nal's g oal i s  t o  enable tutors t o  fulfil this r-e quire m e nt effe ctively , rat h e r  

than t o  e x a mine critically t h e  require m e nt itse lf.  Yet t h e  probl e m atic n ature o f  

YPTP is e vi d e nc e d  in t h e  'difficultie:.'  that Signal di scusses with r-efer·e nc e  to t h e  

i m pl e m e ntation of b oth t h e  rese arch and t h e  course . A n  e >: a m pl e  of t h i s  is t h e  

que stion o f  stud e nt 'ne e d s ' .  Signal i d e ntifies t h ese ne e d s  e x plicitly with 

Departm ent of Lab our aims for the course (p.9 ) .  However,  w h e n  she d iscusses 

whether- the cour-se obje ctive of 'assisting stud e nts to be m or e  sKil led i n  

presenting far and searching out jab opportunities' h as b e e n  m e t  effe ctiv e l y ,  it 

b e c o m e s  o b vious that, in reality , stud ent 'needs' and student perceptions of t h e i r  

situation a r e  d ivergent fro m Departm ent of Lab our a i m s :  

. • .  s t u de n t s  f o u n d  i t  d i f f i c u l t t o  u n de r s t a n d  t h e  r e l e v a n c e  

o f  t h i s  obj e c t i v e a n d  w e r e  t h u s  r e l u c t an t t o  p r ac t i se j ob 

i n t e r- v i ew s . Comme n t s  su c h  as " w h y  sh ou l d  we  do  j ob 

i n t e r v i ews , t h e r e  ar e n ' t  a n y  J ob s "  w e r e  e x p r e ss e d  a n umbe r 

of t i me s .  

This central c ontr-adiction in t h e  provision c•f t h e  course s, c•ne t h at the stu dents 

the mselves were quite aware of, is seen as a re m e diable obstacle by Signal . 

While :.h e  reco m m ends that per manent jobs b e  available for al l  stud e nt s  at t h e  

e nd of the course or, alternatively , t h a t  t h e  Departm ent of L a b o u r  change its 

'unre alisti c '  ai m of making th e students job -read y ,  she does not que sti on t h e  

initial provision of t h e  course s .  T h e  h i d d e n  curriculum o f  the c ourse i s  

unacknc•wl e d g e d .  State m e nts such as:  

T h e  p a l  i c e and t h e  J u s t i c e sys t em we r e  p r e se n t e d  t o  t h e  

s t u de n t s  i n  a v e r y  p os i t i v e 1 i gh t .  S t u de n t s  w e r e  e n c ou r a g e d  
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t o  see t h e  p cd i c e a E. p e op 1 e t h e r e  t o  he 1 p t h em , 

reflect the normative social control functions of the prog r a m m e .  They m asK the 

re ality of a society where over fifty percent of the prison population is M ao r·i 

( M aori E conomic Develop m e nt C o m m issiont 1 9:3 5 : 24)  and all of the stude nts on t h e  

course w e r e  M aori . Signal d o e s  n o t  question these i d e ological m e ssage s  and 

provides only a truncat e d  analysis of both the pre mises of Y PTP and t h e  

contradictory p osition o f  t h e  stud e nts on t h e  course . 

The value of Signal's rese arch lie s in its description of the l ive d e :·: pe ri e nc e  of a 

YPTP course . The qualitative d etail of cour·se c ontent and i m ple m entation, and 

tutor-stud e nt intera.ctionst h as b e e n  documented rarely - a.  situation wh ich the 

present stud y :.e e �<s to r·e d ress.  

Dale , D. < 1 982)  An e valuation of an interventic•n progra m m e  for une mployed young 

people 

Dale 's is an e >: p e ri m ental study d e signed to e valuate the effects c•n par-ticipants 

of the YPTP pre-e m ploy m e nt c ourse run b y  i.he \..Jang anui Senior Technical 

Division, in ter· m s  of 

c h an ge s  i n  se l f -e s t e em , l oc u s  of c on t r o l , p sy c h o l o g i c a l  

we l l -b � i n g ,  j ob-se e k i n g s k i l l s a n d  a c t i v i t i e s ,  a n d  u se o f  

t i me  wh i l e u n em p l oye d .  

Twe nty - si>: une mploy e d  y oung p e ople were paired on a :.elf-e si. e e m  m e a sure and 

rand omly assigned t o  an e>: perim ental or a control g roup. The e x peri m e nt a l  g roup 

und e rt ook a :.i>: -weeH YPTP p re - e m ploy m e ni. course and the e ffects were 

e valuat e d  b y  c o m paring b e fore and after m e asures for both g roups. Dale stat e s  

that 

P o s i t i v e e f f e c t s  w e r e  dem o n s t r a t e d  f o r p syc h o l o g i c a l  



w � l l - be i n g ,  K n ow l e dge of  j ob-se e K i n g ac t i v i t y ,  u se o f  t i m e , 

an d t h e  d e gr e e  t o  w h i c h su bj e c t s  be n e f i t t e d  f r om t h e  c o u r se . 
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However ,  these positi v e  e ffects were mini m al and c ould in some cases, a s  Dale 

h e rself states,  b e  attrib uted to factors oth er t h an atte ndance or non-attend ance 

at a pre - e m ploy m ent c ourse . Stafford ( 1 98 2 :  2 0 )  has also pointe d out that these 

effects are ofte n t e m porary - the d e tri m e ntal psy chological effe cts of 

une m pl oy m ent return fc•r e :{ -traine e s  who are une mploy e d .  

Useful d e mographic d ata o n  t h e  twenty -si>: subje cts of the study are provi d e d  in 

term::. of factors of ::.e x ,  a g e ,  eth ni city , ::.ocio-economic status, famil y ,  sch ooling 

and une m ploy m e nt .  In a d d ition, the scores of the se lf-e ste e m ,  l ocus o f  c ontrol, 

General He alth Que stionnaire , life satisfaction, use of ti m e ,  job sl-<ill:. and job 

specification que stionnaire s are provi d e d .  

D al e 's is a study o f  t h e  individual psychological attri b ut e s  of une mploy e d  y oung 

pe ople and d o e s  not atte m pt to offer an e >: plicit e>: planation of the c ause s of 

unemploy m e nt .  There is,  h owever,  an e m b e d d e d  set of theor·etical assu m ptions in 

her worK: y oung people are individually d isadvanta g e d  in the lab our m arKet and 

th ey need :;.Kills that will enable th e m  t o  cope succe ssfully , at an individual level,  

with the e ffects of une m ploy m ent: 

T h e se c ou r s e s  a r e  g e n e r a l l y  i n t e n de d t o  h e l p  t h e  you n g  

p e r so n  t o  c o p e  m o r e  e f f e c t i v e l y  w i t h be i n g u n emp l oy e d . W h a t  

t h i s  ac t u a l l y  m e a n s i n  t e rm s  o f  c ou r se c on t e n t  an d s t y l e i s  

a d e b a t ab l e q u e s t i on .  I n  t h e  f a c e  of  c on t i n u i n g 

u n emp l oym e n t ,  i e ,  w i t h ou t  c r e a t i n g j ob!:. , on e a n sw e r  m i gh t  be  

to  a t t em p t to  c ou n t e r  the  i n d i v i du a l  p sy c h o l og i c a l  

i l l -e f f e c t s  o f  u n em p l o yme n t . 

The l i m itations of Dale 's rese arch are that she d oes not e:< am ine the 

relationsh ips b etween YPTP and the labour mar-Ket and her stu d y  bracKe t s  social 

structures,  social relations and h istory in orde r  to investigate the e ffects of 

YPTP as an i nt ervention i n  y oung people 's live:: . •  Possible E.>cono m i c ,  political or-
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id e c•logical functions of YPTP are not stipulat&d or analy s e d  and th& norm ative 

control pre mises of YPTP are taken for g rante d in the stud y: 

YPT P  c ou r se s  at t h e  v e r y  l e a s t  p r ov i de t h e  s t r u c t u r e  f or 

m e a n i n gf u l  u se of  t i me , soc i a l c o n t ac t s ,  an d r e q u i r e d  

a c t i v i t y f or u n em p  1 O)' e d  y ou n g  p e op 1 e .  H01,o.Je v e r , i t  a 1 ;.o 

se ems e ss e n t i a l t h a t  a n y  c ou r se mu s t  u se me t h od s  wh i c h 

p r om o t e  se l f - r e s p o n s i b i l i t y a n d  se l f - e s t e e m  t o  f ac i l i t a t e  

t h e  l e a r n i n g o f  wh a t e v e r  sK i l l s a r e  be i n g t au gh t ,  an d t o  b e  

c on du c i v e t o  l on ge r - t e rm m e a n i n gf u l  u s e  of  t i m e  f or t h ose  

who  r em a i n  u n emp l oy e d . 

A critical analy sis of t h e  Young P ersons Training Prog ra m m e  would focu:. on the 

courses as a site o f  stru g g l e  for y oung une m pl oy e d  people and their te a c h e rs and 

e>: a m ine the take n-for-g ranted a ssu m ptions ab out une m ploy m ent and the l a b our 

m arket that underpin Dale 's r e se arc h .  

Critical analysis o f  t h e  Young Person:. Tra i ning Progra m m e  a s  a :.ite o f  strugg l e  

The re a r e  contradictions inherent in t h e  provision of training prog ra m m e s  th at 

pr'epare y oung people t o  e nt e r  the unskilled sector of the l a bour' m aPke t ,  w h e n  

e m ploy m e nt opportunities i n  that se ctor a r e  c ontracting sub stantially a n d  

structurall y .  ·A c ritical stu d y  of such prog ra m m e s  would r·aise questions that a r e  

not e :< a mined in e m pirical stud i e s  such as th ose cite d above . F or e >: a m p l e ,  i n  

re lation t o  t h e  stu d e nts c•n t h e  YPTP couf"'ses, specific questions would b e :  

How d o  une m pl oy e d  young people cope with t h e  contrad iction b etwe e n  

popular b eliefs such a s  'wor�< h ard , g et e d ucational qualifications and 

y ou'll g e t  a job ' , and the perceived m i s m atch between the labour force 

and the job m a r·ke t which produces a pool of une m ploy m e n t ?  

(ii) Wh at strat e g i e s  do t h e se stu d e nts use to re concile this contrad i ction 

in their c c•n:.ciousness and action? 
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(iii) H ow far, if a t  a l l ,  are the students able to see through the c o m m o n  

sense b e lief wh ich h o l d s  th at y oung people are une mploy e d  b ecause 

they are individually inadequate? 

(iv) How far is this com mon se nse b e lief re inforced by the provision o f  the 

course s:. such as:. the YPTP? 

Willis ( 1 98 3 )  arg ues that� to effe ctively a d d ress questions such as th e s e ,  

re se ar·c h  sh oul d e N a m ine: 

. • •  t h e  a c t u a  1 e x p e r i e n c e s  of m e n  a n d  w om e n , t h e  way fe 1 t 

c on t r ad i c t i on s  a r e  u n de r s t ood , t h e  dou b t s ,  u n c e r t a i n t i e s an d 

f e a r s  of  r e a l  p e op l e :  i n  a wor d t h e  g r o u n ds of  c u l t u r e . 

Th e p o i n t i s  t o  se e h ow m a t e r i a l c h an ge a n d  de v e l op i n g 

c on t r ad i c t i on s  af f e c t ,  a n d  a r e  af f e c t e d  b y , mode s of  1 i v i n g ,  

t h e  ways o f  u n d e r s t an d i n g t h em , a n d  by  w h a t  c a p ac i t i e s t h e y  

a r e  e i t h e r  r e s i s t e d  o r  ac c ommoda t e d . 

The research on YPTP und e rtaKen in 1 9 8 2  that is re ported in this t h e si s  is an 

atte m pt to rais:.e the pre mises and theor·etical bases of t h e  progr·a m m e  for critical 

analysis and to site the d at a  within an analysis of the relationships b e tw e e n  

ed ucatic•n a n d  t h e  l a b our m arKe t a n d  c•f t h e  social relations that und e rpin t h e  

prog ram m e .  I t  i s  a study o f  t h e  Young Persons Training Progra m m e  which 

e>: a m ine s the m aterial conditions, cultural practices and lived e >: perie nce within 

which these d islocations and contradictions of com m on sense perceptions 

occurr·e d .  The re s:.e arch focuse s on the way s in which i:hose ce ntr·ally i nvolved i n  

YPTP, the s-tu d ents a n d  tutors , talKe d  ab out their perceptions and unde rstan d ings 

of i:heir e>: pe rience i n  YPTP and the ways in which i:hey aci:e d  on i:hat e >: pe ri e nc e . 

At the same ti m e ,  analysis of i: h e  d iscourse that surround e d  YPTP is used t o  

d e c onsi:ruct t h e  wor·d s a n d  actions o f  t h e  stude nts a n d  tutors ; that i s ,  t o  g e t  

b e n e ath t h e  level o f  appe arances i n  e >: am ining their e x perience , t o  try t o  site 

that e>: p e ri e nce within sets of structural rel ationships <Wri g h t ,  1 97 9 : 1 1 > .  T h e  

obje ctive s o f  t h e  study reporte d i n  this th e sis are , therefore: 



to d e scr·ib e ,  using a v ariety of qualitative approa c h e s ,  the policies,  

practice s and lived e :< periences of the Young Persons Training 

Prog r a m m e  within a N ew Zeal and technical institut e ;  

(ii) to d e velop a theoretical a c count of the YPTP as b oth a state 

inte rvention in the l a b our m a rket and a s  lived ex perience for t h e  

individual a g e nts concerne d ;  
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(ii i) to e:< a mine the e ffects of the d iscourse a ssoci ated with a particul a r· 

i m ple m e ntation of the YPTP within a n  analysis of the w i d e r  d i scourse 

on sch ool-to-work transition. 

The practical  and the oretical d ifficulties involved in such rese arch will now b e  

a d d resse d .  
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CH APTER FOUR: M ETHOD AS THEORY 

In this chapter,  an account is provided of th e theory that fram e d  the m e t h od ology 

that was used t o  gather and anal y se data in the =-tud y .  While it i s  recognise d 

th at th e ory and practice are ine:< tricably and integrally linke d ,  there is a focus on 

m ethodological t h e ory - an account of m e t h d ol c•gical practice i=· set out in Chapt e r  

F iv e .  

The th e oretical argument o f  the previous chapters i mplies that those w h o  teach 

and l e arn within the fra m e work of 'transition e ducation' d o  not l ive that 

e>: perience a s  a seamless fabric of c o m m on sense inte rpretation but as a ruptured 

and contradictory c o m m onse nse . These rupture s  and contradictions, it i s  argue d ,  

reflect t h e  d ifficulty pe ople have i n  m al<ing sense of a socially contradictory 

e conomic syste m .  This thesis se e ks to e:< a m ine and m ake sense of these 

d i stortions in the fabric of t h e  e veryday lives of participants within a transition 

e d ucation progra m m e .  For this purpose a m eth odology was require d that would 

provide acce ss to the discc•urses and practi c e =· of those participating in the YPTP 

courses and to t h e  official discourse that surround e d  the i mple m e ntation of the 

Y oung Per·sons Training Progra m me .  To this end , a participant observati on study 

of one y e ar's YPTP courses in a t e ch nical institute was carried out. This m e thod 

follows research practices adopted by Ke d d i e ,  1 97 1 ;  N ash , 1 97 3 ;  Sharp and 

Gre en, 1 97 5 ;  Willis , 1 97 7 ;  M urray , 1 97 8 ;  Corrigan,  1 9 7 9 ;  Glee son and M ar d l e ,  

1 9 8 0 ;  Pollert, 1 98 1 ;  Staffor d ,  1 9 E: 1 ;  Gr-iffin, 1 9 :::5 ;  a,nd l e e s ,  1 98 6 ,  a mong 

othe rs .  E: thnographic worK at specific physical locations as well  as at s pe cific 

relational si tes enables access to t h e  ide as, practices and discour!'!.es t h at b oth 

contain, and are constructed in,  a specific site of strug g l e :  in this case th e 

production of training prog ra m m e s  for une mploy e d  y outh . 

The strengths and we aKne sse s of e th nographic methods in social science are 
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well - d ocument e d  b y ,  a m on g  other-s, M c Call and Si m mons, 1 96 9 ;  Web b  et al1  1 9 6 9 ; 

Demin, 1 9 7 0 ;  Schatzman and Strauss, 1 97 3 ;  H e h a n  and Wood , 1 97 5 ;  Filstead1  

1 979 ; Adel m an ,  1 9:3 1 ;  Ad e l m an ,  JenKins and Ke m mi s ,  1 9E:2 ;  and B; m e r-s o n 1  1 98 3 -

these stre ngths and we aKnesses will not b e  enum e rate d .  Howe v e r ,  it i s  

nece ssar·y t o  attend t o  scrme o f  the featur·e s  o f  research i n  which t h e  focus i s  on 

the links b etwe e n  social relations and practice ;  that ist research which uses d ata 

arising from a study at a particular· loc ation in orde r  to illustrate and e x plain t h e  

specific character of social re lations a n d  practice s .  The focus o f  t h e  study was 

not the Young Pe rsons Training Progra m m e  itsel f  - r·ath e r  it wa!:. t h e  way in which 

the structures o f  the lab our m arKet are transl a t e d  into practice at a p a rticular 

si te of stru g gl e .  The d y namic that str·uctured the study can be d e m onstrated 

clearly in a d ia g ra m :  

M 
0 
D 
E 

0 
F 

p 
R 
0 
D 
u 
c 
T 
I 
0 
N 

~ S t r u c t u r e s  o f  
t h e  l a b o u r  m a r k e t 

P o l i c y  
d i s c o u r s e  

T h e  e f f e c t s  o f  
t h e s e  p r a c t i c e s  
o n  t h e  s t r u c t u r e s  

P r a c t i c e s  
o f  p.e o p l e  
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This d iagram provi d e s  a si mplified illustration c,f the way i n  which the structure s 

of i:he labour m arKe t ,  i: h e  policy d iscourse that arises from t h ose structures, the 

adual practices -t h at follow from policy d e c i si c,ns and th e effects of -t h e se 

practic e s  on the strudures of the labour m arKet are underpinne d b y  t h e  

contrad ictions t h a i:  a r e  inherent in a capitalist mode o f  production. T h e se 

contrad ictions are e :< pre sse d in a variety of ways at every level  of i:h e m ove m e nt 

from strudure i:o d iscourse to practice and b a c K  i:o si:rudure and create e ac h  

level as a si-te o f  strugg l e  (Gini:is and Bowles, 1 9 8 1 :  5 0 ) . I t  is t h e  com pl e :dty of 

this dynamic -that is the focus of i:he pr·e seni: investigation <Williams, 1 97 3 :  1 6> .  

Leaving asi d e  t h e  specific concern o f  this thesis with transition education 

progr·a m mes, i:he l ocation for such an investi gation might as e asily have b ee n  

carri e d  o u -t ,  for e >: am ple , i n  a classroom of a second ary school, on t h e  f loor of a 

factor- y ,  in an office or at the Depart m e nt of Labour J ob Centr e .  The YPTP was 

se lected b e cause the prog ra m m e  sits at the interface o f  school and work and 

pro m i se d  to pr·ovide a par-ticularly clear illustr·ation of the rel ationsh i ps b etwe e n  

structure and age ncy in that ne>: u s .  

T h i s  chapter c ontains three secti c,ns that d i sc u=.s t h e  theor-y t h a t  unde rpins ( 1 )  

the rese arch m e thod , (2)  d at a  colle ction pro c e d ure s and (3 )  the analysis o f  d at a .  

The research m ethod 

The th e oretical clai m s  of this thesis, as discuE.5. e d  in Ch apter· Two, a r e  that t h e  

social relations of a capitalist m o d e  o f  production are contradictory i n  spe cific 

ways and that these c ontr-adictions are lived at specific sites of strugg l e .  One 

arm of the stud y atte m pts to get a g rip on the discourse that surround s  the social 

re lationE. of the Young Persons Tr·aining Pro g ra m m e  in order to r·e ve·al t h e s e  

contrad ictions b y  sy ste m atic analysis . The se cond a r m  of the study atte m pts to 

d e m onstrate h ow those c ol!tradidions a re manifested and lived in the practi c e s  

of those d ire ctly involv e d  in t h e  i mple m e ntation of th e training program m es, for 

soci al relations are1 of course 1 c onstituted by the practices of people <Gr-i m sh a w  
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et.al.t 1 980: 7 4 ) .  The m e.>thodological d e m ands of the first aspect may be met by a 

form of te:dual a naly sis able to reveal contradictions, c losure s and ex clusions in 

tex ts (which in this thesis are tal<en to b e  written and :.pol<en te>: tsl . Knowle d g e  

o f  social practice i s  facilitate d by direct observation o f  the d ay-to-day actions 

and practices of g roup m e mbers b y  e thnogr·aphic research ( J e nkins1 1 9::: 3 ;  

R ob inson , 1 97 4 ) .  Thus t h e  stud y relies h e avily o n  participant observation 

supported by a nalytic techniques which d e ve.>lop a theoretical dialectic b e tweE?n 

d iscourse and practice a b le to reveal the ways in which specific contrad ictions 

affect lived relations . 

This dual m e thod , a:. e m pl oy e d  in this rese arch , is constructe d within the-oretical 

realism <Reid , 1 96 9 ;  Bhaskar ,  1 97 5 t i 97 9 ;  Benton, 1 97 7 ;  Harre , 1 9 83 ;  Keat and 

Urry , 1 9E:2) .  R e alism asserts that social relations m ust be treated as real 

e >: istents in the worl d . Such entities aret t o  use Bhaskar's d istinction, r e a l  while 

nc•t actual - while social relations do not have a m ater·ial e >: istence as p h y sical 

obje cts , they a re not th e less real.  Social relations ex ist and may b e  known in 

and through the m at erial practices of peopl e .  They are live d ,  that is they are 

e >: presse d in social structures and institutions and in h u m an adiont and they 

have real effects, spe cifically on other social re lati ons and thrc•ugh a multitude 

of conse quences that sociologists re cognise as unanticipated and uninte n d e d .  To 

reveal the nature of these social relation:. r e quires the adoption c•f a naturali:.tic 

approach to scie ntific investig ation .  

T h e  central methodc•logical prob l e m  r·elevant t o  thi:. study is the stand ar·d 

anth ropological probl e m - th at of cred ence . Ke m m is ( 1 982 : 78) claims that 

. . .  c a se s t u dy wor k i s  1 i k e a l l f orms of  sc i e n c e : i t  i s  a n  

emp i r i c a l  p r o c e ss o f  t r u t h - se e k i n g ;  i t  i s  a soc i a l ,  

c u l t u r a l  a n d  c ogn i t i v e p r oc e ss ; a n d  i t  r e so l v e s  i n  i t s 

p r ac t i c e t h e  dou b l e p r ob l em of j u s t i f i e d t r u e  b e l i e f - t h e  

j u s t i f i c a t i on of  b e l i e f a n d  be l i e f i n  j u s t i f i c a t i on .  

By thus stressing that the ce ntr-al methodological prob l e m  for e th nographic work 

in social science i s  that of all forms of sci ence,  the :.tudy situates itself within 
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th e naturali st tradition. I n  orde r  to establish credence,  the theoretical argum ent 

of the th esis must possess an inte rnal logical coh erence and the analysis of the 

ethnographic d e scription must reveal  the real  character of the struggle to live 

within contradictory social relations. While there is no final  way to establish 

cr-edence of thi:. sort (i.e . those who e:< a mine the study can si m ply withhol d 

belie f> t there are specific ways in which the credibility of e th nographic analysis 

can b e  r-einforc e d :  the theory m ust h ave logical coh e r·enc e ,  the conte>: tual 

evide nce m ust d e monstrate the links b etwee n  theory t observation and pe rsonal 

accounts, and a corr·e :.pc•nd e nce m ust b e  e videnced b e tv1e e n  te:d and pr-actice . 

The analysis of discourse rests on e stablish e d  criteria o f  logical arg um ent.  

Per-haps the c e ntral difficulty is that of  d e monstrating that the linHs that e>: ist 

be tween a. contradictory discourse and the lived ex perience of individuals are real 

in t h e  way realist thec•ry clai ms.  Always. the que stion is c•n e to be settlE?" d  by a 

ground e d  interrogation of evidence and argued d e m onstration. Theoretica l  

realis m ,  used in conjunction with participant obse rvationt doe:. not a i m  t o  produce 

l aw-gove rned e :< planations: 

Emp i r i c a l  r- e se ar c h  b e a r s  on t h e  t h e or y  at a n um b e r  of 

d i f f e r e n t  p o i n t s ,  b o t h  i n  p r ov i d i n g som e  o f  t h e  e v i de n c e  f o r  

h yp ot h e s i z e d  e n t i t i e s w i t h s p e c i f i c p owe r s , an d i n  

c h ar ac t e r i z i n g t h e  e x p l i c an d um . S e c on d ,  emp i r i c a l  r e sear c h  

i s  n e v e r- o n  i t s own s u f f i c i e n t  t o  c on f i rm a p a r t i c u l ar 

e x p l an a t i on - t h i s  i s  be c au s e  i n  [ t h e or e t i c a l  r e a l  i sm ]  t h e  

e x p l  i c an dum i s  t o  b e  v i ew e d  a s  t h e  ou t c om e  o f  t h e  

syn t h e s i z e d  r e l a t i on sh i p s b e tw e e n  t h e  d i f f e r e n t  soc i a l 

e n t i t i e s w h o s e  c a u sa l  p ow e r s  h a p p e n  i n  p a r t t o  b e  r e a l i z e d .  

A n a l y s i n g th i s  p r o c e s s  o f  syn t h e s i s  i s  a l ways a p a r t l y  

t h e or- e t i c a l  ac t i v i t y .  

< Ke a t  a n d  U r r y ,  1 982 : 2 4 9 )  
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I n  c•the r  word s .  'hypoth e si l: e d  entities'  (in this case , social r elations and social 

powers) can be d e m onstrate d to have a real e :d stence ,  not b y  verifiable 

m e asur e m ent o r  in terms of the pred ictive value of the data, but in term s  o f  their 

analy sable e ffe cts . The m ethod succe e d s  not b y  confirming a set of causal 

relationships b ut by prod ucing the oretically coherent inte rpre tations o f  ob s�:rved 

e ve nts w hich h ave conte:dual validity within real social situations. 

There are four questions c•ne can aE.f< of participant obse rvation worK. F irst,  d o  

the actions and d iscourse o f  t h e  participants i n  the study support the 

inte rpre tations i:hat the researcher haE. made of the relationshiP=· b e t w e e n  

c ontrad ictory social re lations and lived e :< perience? T h e  interview d at a  m a y ,  in 

fact , b e  at od d s  with participant action - i:heir d i s:.cour·s:.e may coni:radict their 

practice <Harris' favourite e >: a m ple is o f  I ndian peasants wh o assert th e sacred 

nature of all cati:le but who neveri:h �:less a d opt practices thai: lead i:o the d e ath 

of a great d e al more bull c alve s ,  which give no m ilK, than c ows - this is a 

contrad iction which they are unable to acKnowl e d g e ,  1 97 9 ) .  Wh at couni:s a s  

e thnographic accuracy is whether th ere is a consistency i n  the participants' 

actions and discourse overall , even if this is a consistency of c c•ntradiction, that 

underlines the e :< planations that are b e ing offe red in the study .  Sec ond , d o e s  the 

researche r· e stab lish routine s in the parti cipant observation that are r e c o g nised 

way s of ente ring the live d e >: pe rience of the participants? Third , are 

d e scriptions and anal y se s  ch e cKed with i:hose involved i n  the si:udy and i:o v.;hat 

e ffect·? I n  ot�? e r  word s ,  do th e participants recog nise the d e s criptions as true 

and d o  they f e e l  that the analy s:.is maKes se nse of their lived social relations·? 

And , fourth , is it possible to re inforce the d e scriptions and analyses w ith worK 

i:hat has b e en completed in si milar areas? In this case , do reports on YPTP from 

othe r  technical institute s and com munity colleges support the study at least at 

th e l ev e l  of d escription'? T h e se are the queE.tions that h ave g uided the sel e ction 

and analysis of d ata presented in subsequent chapters. 

A criticis m  could b e  m a d e  that the d ata are used in the anal y sis selectively , that 

only a s m al l  a m ount o f  d at a  which supports the thesis is selected out o f  the mass 



3 9  

c•f data availa b l e .  The i m plication m i g h t  b e  that, if the r e a d e r  h a d  access t o  t h e  

wh ole of t h e  d ata , then the t h e sis would n o t  b e  proved .  I n  s o m e  last instance, it 

i:. i mpossib l e  t c• answe r cr-iticism of this sort - t h e  proble m of sceptici !:. m  a rises 

when the und erstand ings r e a c h e d  through scie ntific work are not treate d as 

pr-ovisional truths (like many truths r·e a c h e d  b y  :.ci ence)  but a s  m e r·e fabri c a tions 

(}{e m mis1 i b i d . :  84) .  To paraphrase Bill William son ( 1 9:3 2 :  228) a participant 

ob servatic•n stud y ,  itself r·e fleding the selective interests o f  t h e  rese a r·c h er ,  

runs t h e  risK of d istorting seriously t h e  reality i t  se e Ks t o  d e scrib e :  'th e r e  m ust 

al way !:. b e  gaps in the record which no r-esearch tech nique can fill ' .  Wil l i a m son 

use d two m e thods in his stud y  to control d istortion; the first was constant 

dial og ue with participant=· and the second the testing c•f interpr-etations with 

oth ers: 'th e result is not the truth of t h e  m atter; rath e r  it i s  a p lausib l e  

ac munt' , someth ing t h a t  is c c•ns.i:.tent with what t h e  participants !<now . I n  t e r m s  

o f  t h i s  t h e sis, there fore , it h a s  b e e n  assu m e d  that t o  estab lish cre d e n c e  i n  terms 

of the m et h od , < 1 >  t h e  the or·y must be rational and coherent; (2) sub sta nti v e  and 

coherent linl<s m ust b e  d e m onstrated b e tween theory and d e scription; a n d  (3) the 

re search e r· m ust reduce the p c•s.!:.ib ility or plausibility of alternative e :< planati ons 

of the d ata (Glee son and M ar d le , 1 9:30: 1 32 > .  These points are take n  up again in 

the Conclusion c•f this th e sis .•  

Data collection procedures 

I n  c•rder to gather d ata ab out peopl e ' :. lived e x per·ience , one m ust e nte r t h e  world 

of their e ve ry d ay lives (Stubb s ,  i 976 : 7 3 > . To this end a variety of qualitative 

m e thods of d ata c ollection were e m pl oy e d  within Wil lis' ( 1 980:  S'4) 'fle >: ib l e  range 

of particular technique s t o  b e  d r awn upon according to our the oretical n e e d s' :  

p ar t i c i p a t i on ,  o b s e r- v a t i on ,  p a r t i c i p a t i on a s  o b s e r v e r , 

o b s e r v a t i on as  p a r t i c i p an t ,  j u s t  ' be i n g a r o u n d ' , gr ou p 

d i sc u ss i on ,  r e c or d e d  gr ou p  d i sc u ss i on ,  u n f oc u s e d  i n t e r v i ew ,  

r e c or d e d  u n f oc u se d  i n t e r v i ew .  
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This use of m ultiple m ethod:. of data c ollection coinci d e s  with M cCall and 

Sim mons < 1 96 9 )  claim that participant observation is not a 'single m e t h o d  b ut 

rath e r  a c h aracteristic styl e  of research which m akes use of a num be r  o f  m e t h o d s  

and techni ques'. 

While recom m e nd e d  'ide a l '  proce d ures regarding e ntry into t h e  fi e l d ,  m et h o d s  of 

participant observ ation , interviewing tech nique s and way s of e stablishi n g  an 

acceptable role wer·e note d  and proved invaluable in t h e  fie l d ,  t h e  gui d i n g  f e ature 

of this research, from d ay to d a y ,  was principl e d  e cl e cticism . If opportunities 

presente d the mselves, they were taKen and , if a particular technique worKe d ,  it 

was use d again - f le : d b il ity was e ssential . This fle>: ibility arose , fir s t ,  from 

th e unique nature of this type o f  research - for there are no models t h a t  will 'fit'  

ex actly participant obse rvation studies t h at are carrie d out in d iffer e nt places 

and at d ifferent ti m e s  - all eth nographic studies are irreplicable i n  this sense. 

Secon d , b e cause the re se arch e r  h a d  no previous e >: pe rience with this type of 

resear·ch , it was someti m e s  ne-cessary to follow intuition rath e r  than 

prescription. Occasionally, s h e e r  com mon sense indicate d th at the use of a 

particular 'te chniqu e '  would b e  inappropriate . As Silve rman ( 1 9 8 5 :  x W  o b serves, 

some o f  these issues can only b e  settle d b y  practical ex perience. Third , t h e  

m ajority o f  t h e  participants i n  th i:. study <th e  students and t h e  tutors) w e r e  

lacking e >: perienc e ,  confi d e nc e  and some se nse of continuity within th e s y s t e m  -

this m eant that they were alienated and negatively disposed in a varie t y  of ways 

which often prevented t h e  sy ste m atic use of 'tech nique s' t h at they would h ave 

re cognise d as such and resented or that c ould have b e e n  considered t o  b e  

m anipulative . 
_
And , fourth , the 'id eal'  proc e dures relate t o  those stud i e s  which, 

as Willis poini:s out, are ai m e d  in a c overi:ly positivist way at prc•d uci n g  t h e  

subje ct as obje ct ,  a t  producing validations, gene ralisations a n d  triangulations, 

ra th e r  than i n  reflex ively rel ai:ing sub ject (rese arch er·) t o  subject (re s e ar·ch e d ) :  

. . .  wh e r e  t h e  r e se a r c h e r , i n  wh a t e v e r  f orm ,  c an t h eor i z e ,  so  

to  sp e a k , o n  h i s/ h e r  f e e t , f or a l l the  d i f f i c u l t i e s a n d  

d i sor i e n t a t i on s ,  r e f l e x i v i t y c a n  a l l ow t h e  p r ogr e ss i v e 

c on st i t u t i on of  t h e  c on c r e t e  i n  r e l a t i on t o  t h e or y ,  n o t  

me r e l y  a s  a n  a n a l y t i c  p r o t o c o l  bu t a s  a dyn am i c ,  d i a l e c t i c a l  

me t h o d . 

( 1 980 : 94 ) 
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The study i s  b ased on three m ain sources of data: c•b servations, intervi e w s  and 

docum e nts.  T h e  procedures involved in collecting this d at a  are d escri b e d  in 

Chapter F ive . 

Analy sis of d at a  

The analysis c•f the d ata collected in t h i s  study falls into t w o  d i :.tinct parts; (i ) 

the analysis of the official  discourse that surrounded the i m pl e mentation of the 

specific YPTP c ourses; and (ii)  the analysis of the participant obse rvation and 

intervie w material. 

(i)  Disc ourse analysis: 

The first aim of the study was t o  g ather d iscourse that related to stat e  p olicy on 

transition e ducation and training prog ra m mes for unem ploy e d  y outh and t o  the 

impl e m e ntation of the Young Persons Tr·aining Pr·ogr·am me in par·ticular. Official 

d iscourse produced within a capitalist society will characteristically re fl e ct the 

contrad ictions inhere nt in the :.c•cial relations of that mode of production. T hese 

contradictions are rendere d invisible in official te:ds throu g h  the use of 

'closures',  proce dures that atte m pt to c lc•se-off or prevent oi:h er re ading s .  The 

role of official d iscourse is e ssen-tial ly one of org anisation and se le ct ion; it 

limits the discursive field in ways which sustain the legitimation of state 

policies and relegate alternate d iscourse s to the realm of t h e  e>: tra-d iscursiv e ,  

th at i s  t o  t h e  unspoHen (l{ellner, 1 978: 5 1 -5 9 } .  Such discursive clc•:.ures,  h owe ver, 

alway s point by their silence to that which has been e:< clud e d .  By d efinition , 

official d iscourse ad<nowl e d g e s  the e>: tr·a-di:.cur·sive,  the unofficia l ,  a n d ,  i n  its 

very ex istence,  creates the grounds of struggle b etwe e n  the d iscursive and the 

e>: tr·a-discursive for contrc•l of m e aning (Burton and Carlen,  1 97 9 :  50-5 1 > .  

I n  de constructing official discourse , therefore ,  d iscourse analysis i s  use d to 

e>: pose the tex t ,  whe re m e anings are produced ,  as a site of strugg l e .  I n  other 

words ,  the very powers and d angers t h at the te:d atte mpts to master and e :< clude 
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can b e  b rought t o  b e a r  against it fro m within itself.  I n  d e c onstructing the te>: t , 

what is not said and c ontradictions within the d iscourse are sought out in ord e r  

to 'ope n up'  the te>: t  to alternative r e a d i n g s  ( F oucault , 1 9 7 2 :  2 5 ) .  As Belse y ,  i n  

h e r  worK on critical practice ( 1 9 8 0 :  1 04> , argue s ,  'Compose d of c ontrad ictions, the 

te:d is no longer a n  object for passive consumption but an cobject of worK by the 

read e r  t o  produce m e aning ' (ad d e d  e m phasis) . Wood (ibi d .) outlines clearly the 

idealist roots and 'profound vacuity ' of that d i sc ourse th e c•rY which r-ests on th e 

assum ption 'that social and political forces are constitute d b y  d iscourse itself, 

with little foundation in social relations ' (p.5) and clai m s  that, i n  the e n d , such 

d iscourse theory is 'little more than a verbal conjuring tricK' (p.70l.  However, h er 

realist c ritique of the the ory d o e s  nc•t preclude its use as a power·ful tool of 

analy sis. Barrett et a l  ( 1 97 9 :  1 5 - 1 8 > ,  who also criticise d iscourse theory for its 

und erlying i dealis m ,  clai m that it i s  'quite l egitimate t o  f ocus analysis on the 

internal structures of te>: t s  th e m selves, to e:< a m ine h ow te:ds worK as 

m e aning-producing practice s  i n  their c•w n  right .  Ii may be thus possi b l e  to 

indicate ways in which t e >: tual practices m ay operate 'unconsciously ' in 

contrad i ction with their own conditic•ns of ex istenc e ' .  

T h e  technique o f  te>:tual d e c onstruction inherent in discourse theory i s  e m ploy e d  

i n  this thesis i n  ord er· t o  e >: a m ine t h e  way i n  which official d iscour·:.e atte m pts t o  

structure not only a particular 're ad ing ' o f  y outh une m ploy m e nt and th e 

mechanis m s  of the labour m arKet,  b ut also particular· subjc> cts within transition 

e d ucation, i.e . the YPTP students. However, while the state d o e s  atte mpt to 

create subject:. in the Althusserian sense of the word where the subje c t  i s  seen 

as nothing m ore than a b e arer/support/effect of the social relations o f  

production (Althusser, 1 9 7 1 ;  Coward and B: llis, 1 97 7 ;  M olina, 1 97 7 ) ,  official 

d iscourse a d d resses concrete social individ uals who 'are always alrea d y  

constructed as class- e d ,  se>: -e d  a n d  ag e-ranKed subjects' ( Johnson, 1 9 7 9 :  7 5 ;  see 

also Therborn, 1 9 8 0 b :  80)  within a specific cultural fiel d . The notion of 'subject' 

u:.ed i n  the t h e sis, therefore , is M ar>: ia n  in the sense of m utually-d e p e n d e nt 

ind ivi d u als (a class) not only b e ing the subje c t  o f  the social relations o f  

production, b u t  a l s o  the producer of those relations <La rrain, 1 9E: 1 ) ,  In othe r  

words, pe ople are active a g e nts who resist subjection (discursive and 
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constraints. 
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People b ring their individual e >: periences, traditions and b e liefs to an 

inte rpret ation o f  official d i sc ourse in way s th at do not g uarante e a pre-specified 

discursive subjection - they are subjects, an 'I ' ,  within the discourse , in a d d ition 

to b e in g  the subje cts (as o b je cts) of the d iscourse .  Official d iscourse then m u st 

cope with p e ople as ag e nts and it d o e s  this by reclaiming 'com m onsense ' .  When 

th e e x tra-discursive (or the effects of contradictory social relations> t h r e a te ns 

to intru d e ,  official d iscourse atte m pt s  to r e m e dy the state 's l e gitimation crises 

'by celebrating a subjectivist e m piricism [ c o m m onsense J '  <Burton and Carlen, 

ibid . :  1 39 ) , Gram sci m a ke s  it c l e a r  t h a t  thi:. com mon se nse r e sounds i n  p e o pl e 's 

live d e >: p e rie nce <Kelln e r 1  1 9 7 8 )  and its reclamation, therefore , is a powe rful 

source of b oth l egiti m ation and closure for official discourse <Lawrenc e ,  1 98 2 :  

48) .  Belsey arg ues <ib i d . :  3 )  that,  b y  pre se nting its re solutions a s  'ob vious' and 

'natural ' ,  d i scourse is able t o  r e d uc e  att e m pts t o  interrupt or p enetrate t h e  te>: t  

that would raise for question t h e  taken-for-g rante d assumptions of c o m m on 

se nse (as i d e ological practice rather than non-truth - Bur·ton and Carl e n ,  i b i d . :  

6 2 ) .  I n  a d d ition , appeals t o  t h e  'ob viousne ss' o f  i t s  re solutions provid e t h e  b asis 

for the appe arance of consensus within official disc ourse , which again r e d u c e s  

th e l e g itim acy of att e m pts t o  inte rrupt the tex t to reveal the contradictions 

unde rlying official polic y .  

Analy sis a t  this l e v e l ,  therefore ,  i nvolves e x posing the contradi ctions t h a t  are 

inte gral to the tex t  <wh e t h e r  spoke n  or written) ; pointing out th e ex clusions and 

th e closures of the te>: t ;  and d e monstrating the way s in which the te x t  r eclai m s  

(or fails to re claim )  com mo n  sense . Chapte r Seven d etails s o m e  o f  t h e  way s in 

which official d iscc•urse att e m pt s  to c onstruct a 'transition e d uc ation subje ct ', 

the ways in which it normalises this construction and the way s in which it 

e>: cl u d e s  other c onstructions of th at subje ct .  At the same ti m e ,  analysis r e veals 

that this official d iscourse i s  a process arising out of antagonistic social 

relations, a process of struggle < M a c d onell,  1 986)  that i s  never fully re solved in 

favour o f  the state as a m e diator of the c ontradictions of capital pro d uction. 

Official d iscour:.e m ust ulti mately c onfront re ality and , as is d e m onstrate d  in 
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Chapter Seven, it i s  h e r e  that i t s  legitim atic•n is m ost a t  risk. 

Discourse analysis is a tool that h a s  b e e n  developed within a proble m at i c  

fr·amev/ork, a fra m ewor·k that is often b ased on i d e alist a :.:.u m ptions. I t  i s  

se e m ingly an unlikely m e thod ological tool for use within a realist stud y .  

H oweve r ,  t h e re is no contradiction i f  the i d e alist roots o f  d i :.cour·se anal y si s  a r e  

recognised a n d  if it is used with a ppropriate caution a s  an h e uristic d e v i ce ; i f  it 

is recognised t h at the state does b e h ave in Alth usse rian ways, t h at it d oe s  

atte m pt t o  c onstruct o r  'hail ' subje cts th roug h discourse , and that th ose 

'su b jects' are , in fact, a g ents w h o  resi st or· accom modate :.uch discursive 

construction at specific sites o f  strug g l e ;  and if it is recog nise d t h at d iscourse 

in itself d oe s  not create social rel ations and :.ocial forces. 

(ii)  Analy sis o f  participant observation and interview d ata:  

T h e  second aim of th e stud y wa:. t o  g at h e r  'focused inform ation' (Gl e e so n  and 

M ardle , i b i d . :  1 34) t h at would reveal the contradictory social  relations o f  the 

Young Persons Training Prog ra m me and the v..;ay in which th ose social relati o ns 

were liv e d .  An atte m pt was m a d e  to discover 'th e  social re ality ' of YPTP a n d  its 

in:.titutional practi c e s  in ord e r  to a rticulate the c ontradictions b e twee n  t h e  

d iscourse a n d  practices o f  th ose producin g , i m ple m e nting a n d  b e ing serv e d  by 

YPTP and the actual structural relations und e rlying the progra m m e .  

Silverman <ib id .)  arg ues that the accepted polarity b e twe e n  quantitative m e t h od 

and qual itative method misl e a d s  rese arch e rs into seeking verifiable e m pirical 

description (at e ith e r  pole) rath e r  than e :·: planatory relational analysis. F or 

Si lve r m a n  t h e  qualitative researcher's claim :.h ould not b e  to 're presentativeness 

b ut to faultless logic'  and a c onsistent re alism which 

' i m p l i e s t h a t  s.o c i a l s t r· u c t u r e s  a r e  ' r e a l ' ,  i n  t h e  se n se 

t h a t  t h e y  a r e  r e f l e c t e d  i n  s o c i a l r e l a t i on s  w h i c h may be 



h i d d e n  f r om ( t h ou gh e x p r e ss e d  i n ) t h e  p e r c e p t i on s  of  t h e  

i n d i v i du a l  . . . .  r e a l  i sm i mp l i e s t h a t  su c h  d a t a  r e p r od u c e a n d  

r e a r t i c u l a t e  c u l t u r a l  p ar t i c u l a r s  g r o u n de d  i n  g i v e n  p a t t e r n s  

o f  s o c i a l o r g a n i sa t i on .  

( i b i d . : 1 57 )  

Willis ( 1 98 0 :  9 5 )  argues for a recognition of the refl ex ive rel ationsh ip of 

re searc h e rs to th eir subje cts and a recognition C•f -the h o m o g e nising , c ontrolling 

tendencies o f  qualitative t e chniques (ib i d . :  9 4 ) .  From the uncertainti e s  a n d  

ins.e curitie s  o f  the refle>: i v e  relationship o f  subject a n d  subject in t h e  r e s e arch 

process can arise the the oretical 'surprise s' th at are the essence of re s e a r ch 

th at is more than a m e re reconstruction, however d e tailed and rich ,  of 

a ppe arance s. 
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This part of the study was c arried out i n  a r·efle:dve m a nner - while th e 

researcher d i d  enter' the investigation with assum ptions a s  to the way i n  which 

th e structure s of the lab our m a rket operated (as prese n-te d  in Chapter Two) , she 

was open to the re alitie s o f  the participants' re sponse s to living within those 

str·uctures and did not pre c c•nceptualise th ose responses. While it is o b vi ou s  that 

i m pre ssions were for m e d ,  m od ifie d  or reje cted d uring the period of the r e s earc h ,  

th e analysis prope r  was c arrie d o u t  after le aving t h e  fiel d .  By reading a n d  

re-re ad ing f i e l d  note s and inte rvie w transcripts , b y  building up d e scriptive and 

analytic i m pre s?ions c•f the field , and b y  car·rying out si m ple counting proce d ures 

on the stu d e nt intervie w re sponses (for e :< a mple1  father's occupation or stude nt 

e m ploy m ent history) , it w a s  possible to b e  surpr-ised by t h e  d ata <Barton a n d  

Lazarfel d 1  1 9 6 9 :  1 63ff;  Willis, 1 97 7 : 1 65 ) .  F or e :< a m ple , i t  was assu m e d  o n  e ntry 

to the field that b oth the tutor group and the stud ent g roup would e a ch b e  

h o m og e ne ous - in fact, sifting th rough th e d ata supporte d  th e i m pression g ained 

in the fi e l d  that the groups were h eterog eneous. Because the analysis o f  t h e s e  

d ata r e l i e d  on sub stantiating the links b e tween underlying social relations a n d  

appearances.,  the analysis t h e n  focuse d on the h e terogeneity as a feature o f  t h e  

study t h a t  ne e d e d  e>: planation. 
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T h e  anal y sis went b ey on d  s i m ple d e scription of appearanc e s  and integra t e d  t h e  

two arms o f  the study t o  e m b race a wh ole m o m ent of the social worl d .  The 

re lations b etween di:.cour·:.e and pr·actice within that social world were uncovered 

and made p rob l e m atic and , at the sa m e  tim e ,  there was a c onstant d ialectical 

sh ift from d e sc ri ption o f  that social world ,  from d e scription of b oth d i sc ourse 

and practice , to an analysis of the social r e lations that structured th e 

appearances. An integral part of this analy sis. was the feeding b ac K  of t h e  

writing -up of t h e  study t o  the two relatively permanent tutors at t h e  te chnical 

institute and on-g oing d i scussion of the study with th ose involved in 

i m p le m e nting YPTP at De partm ental and technical institute levels in oth e r  

centres. < M i d d l e ton, 1 9 ::: 7 :  1 7 ,  e x pands o n  t h e  i m portance o f  producing a n  

analy sis which is auth entic a n d  c o mprehensible t o  t h e  participants i n  th i s  t y p e  of 

rese arch) .  Their responses t c• the d e :.cription and analy sis of the YPTP c ourses 

are d iscuss e d  in the Conclusion of this t h e sis. 
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CHAPTB:R F I VB: :  M B: THOD A S  PRACTICB: 

This chapter outlines the way i n  which the t h eory o f  the m ethod of d a t a  collecti on 

was i m p l e m e n t e d  in practice .  B ecause of the per·sonalise d nature of the m e th o d  

through w h i c h  the d at a  was c oll e c te d , t h e  following account is prese n t e d  in the 

first p erson . 

Observations 

While g e ne ral obse rvations i n  t h e  technical institute were carri e d  out for t h e  

period o f  the stud y ,  t h e  focus o f  observation was t h e  YPTP course . M y  p os ition 

as observer at the b e g i nning of the first c ourse was obvious. I t  was v e ry 

unco m fortab l e  b e ing the only person in t h e  room without a clearly identifie d rol e .  

Although the stud e nts and t h e  tutors wer·e a w a r e  t h a t  a s t u d y  o f  YPTP w a s  b e ing 

m a d e ,  t h e ir knowle d g e  o f  the project was m in i m a l  a t  that point. Wha t  was 

ad vant a g e ous was that few of the people in the room Kne w  e a c h  oth e r  i n  t h a t  

initial period . T h e  first w e e K  w a s  spent in 'getting to kn o w  y ou' games and 

self-r·evelato�y wh ole-group di:.cussions in wh ich I participated and , by t h e  e n d  

of the first w e e K ,  I w a s  able to e stab lish a nece ssary rapport with stu d ents and 

tutors. M y  role then b e c a m e  cry stalli:. e d  (by oth e rs) as t h a t  of 'older stud e nt 

writing a b oo!-<' and c e as e d  t o  b e  of interest or concern to t h e  students.  Although 

th e study and the r·e search role were e :< plained ,  these were never fully 

compreh e n d e d  by the stude nts m ainly b e cause t h e y  c onsidered my worK b oring and 

of no relevance to their lives. I was asKed on several occasion:. b y  stud e nts:  

'Don't y ou g e t  b ored d oing t h is? ' ,  but in the m ai n  th e y  ignored m y  work a s  

re searc h e r  within the g r o u p .  I participated in whatever the stud e nts were d oing 

for the ten w e e Ks o f  the course as if I were one of th e m ,  and I tried not to m aKe 
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nc:•te s d uring the ti m e s  I wae. with th e m  so that my role as rese arche r  d i d  not 

intrud e .  Visitors t o  the c l assroom or p e op l e  we met on outside visits, a.nd 

sc:•m eti m e s  even the tutors , assu m e d  that I was one of the stu d e nts. T h i s  

inte g ration w a s  aid e d  b y  t h e  f a c t  th at,  although I was o l d e r  t h a n  th e s e  stude nt s ,  

I wore similar cloth e s ,  a s i m i l a r  h airsty l e ,  h a d  a sim ilar class b a. c Kg r- c•und a n d  

used t h e ir language - I was a s  poor a s  they were and h a d  similar difficulties with 

bae.ic survival . While t h e y  assu m e d  that I must be v e ry 'brainy' to b e  at 

university , and they found this thre atening as an 'ob jective fact ' ,  they acce pted 

me a t  a personal level a s  a m e m b e r  of their g r c•up, as one of the m .  

Three w e e ks after the first course b e g an i n  1 9 8 2 ,  anoth e r  ten-we e k  skills course 

was start e d .  Two courses wer-e run c oncurr·e ntly d uring the nen: t  two t e r m s  and 

this concurrence created d i fficulties for the re se arch . F irst, choices h a d  t o  be 

made b etween cour·:.e e. i n  t e r m s  of pa.r·ticipation: in the e nd ,  attendance a t  a 

particular class was c h osen on a d ay-to- d ay b asis selected on (a) a b al a n ce if 

possib le b et w e e n  the two c c•urse s and ( b )  anything of special inter·e st that was 

h appening or d ue t o  h appen i n  a cours e .  Se cond , the students in each course were 

unh appy ab out ti m e  that I spent in the othe r  cour-se ; they felt that I w a s  

deserting 'th e g roup' and i t  b e c a m e  necessary t o  reassert t h e  role of re searcher 

and re-ex plain the nature c•f the stud y .  During the secc•nd half of each c ours e ,  

inte rviews were completed with e ach stud e nt and this,  too,  cut into t h e  time 

available for obse rving t h e  c oure.e . While these interviews did r e move me 

tem porarily from 'the g roup',  i .e .  th e y  put m e  into a d ifferent role in re lation to 

th e stud ents,  it was e a sy to slip bad< into the role of g roup m e m b e r .  Students 

accepted m y  inte ractions with tutors a s  a function of m y  age and m y  work, i . e .  it 

was 'natural'  that, at t i m e s ,  I would want to e.pend t i m e  talKing with t h e  tutors, 

and these inte ractions did not appear to affe c t  m y  g roup m e m b e rship. T h e  

students t h e m selves spent consi d erable periods of t i m e  talking with tutors 

outsi d e  of nor m al c ourse h ours a nd , in g e ne ra l ,  d id not perce ive barri e r s  b e twe e n  

m e m b e rship o f  t h e i r  g roup a n d  m e m bership of the tutc•r group. 

N ote-taKing provided a challe ng e :  e ither obvious note s were made during the 

classes <which drew instant attention to m y  r·e e.e arch role and c h ang e d  t h e  

dynam ics operating i n  the g roup - this w a s  very clear - th e  stud e nts always 
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com me nt e d  when I t o o H  n o t e s  in front of t h e m ) ,  o r  field nc•te s  w e r e  m a d e  d uring 

the bre aks, the d isadvantages b eing the loss of opportunitie s  to talk to students 

and tutors at that ti m e .  Ultim ately , it b e c a m e  more i m portant to be accepted as a 

'norm a l '  part of t h e  g roup b y  b oth students and tutors than to m aKe an-th e -spot 

notes - to b e  oth e rwise was t o  change the pra cti c e s  of both . N ote s ,  t h e refor·e 1 

were taken when and w h e re i t  was unobtrusively possible , often at nig h t. Wh e n  

notes w e r e  m a d e  in class, these were taken a s  ope nly as possi b l e ;  i . e .  I would 

e nsure that t h e  stud e n t  seated nex t to m e  could read the note s and I woul d write 

th e m  in longhand rath e r  than shorthan d . Thi:. appeared to reduce stu d e nt 

appreh ension about the note-taKing to a m arked d e g re e .  

The observation period was a process o f  constant n e g c•tiation and r·e -e valua.tion 

of my position as participant observer. I n  establishing the role o f  research e r ,  it 

was nece ssary to prove to the students and tutors that I was g e nuine ly involved 

in their lives to t h e  e >: tent t h at m y  own life was chang e d  by the e>: pe rience . 

Unless all of the participant s ,  including m y se l f ,  •..ve re c onvince d  of my g e nuine 

involve m e nt ,  there was no way that they would offe r up any of t h e ir 're a l '  rather 

than 's.oci a l '  :.e lve s .  This t y pe of rese ar·ch cannot b e  c o m pl e t e d  effectively 

without a. trust b e ing built up a m ong the participants that i s  b ased on hone st 

responses and a g e nuine e m pathy in the r elationsh ips. I n  othe r  word s ,  t h e  

rese arch e r  h a s  t o  contribute something r e a l ,  affectively , t o  t h e  re lationships so 

that they b e c o m e  two-way prc•cesses.  N either the tutors nor the stud e nt s  in this 

stud y  would h ave g iven me m ore than two m inutes of real interaction i f  t h e y  h ad 

b e e n  given noth ing in retur·n. They d e m an d e d  my opinions, r-e actions and 

interactions a.s a price of m e m b ership in the g roup and in the c ourse . T h is m e ant 

that t h e  participant observation was physically and m e ntally d r-aining - a lot o f  

m y  e m otional resources w e nt i n t o  m aintaining the relationships at an intense 

level. The r-eward was, I b e l i e v e ,  a g e nuine entree into t h e  tutc•rs' and stud e nts' 

d aily lives and d iscourse . 

I nterviews 

There were three interview populations and interview approaches diffe re d 

sligh tly for e ach g roup : 
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Ad m i ni stration - this g roup includ e d  relevant a d ministrators in the t e c h nical 

institute (e .g . the Princi p a l ,  the Head of Departmenth relevant l o cal De partment 

of L ab our officers,  R e g i onal Officers of the Depart ment of E ducation a n d  local 

E mploy m e nt Ad visory Co m mittee m e m b e rs. B oth for m al taped inte rview s  a nd 

infor·mal i nterviews were u n d e rtaken with m e mb ers of this group - th e s e  w e r e  

usually followed up with informal d iscussions as the stu d y  progre ssed .  The 

form al i nt ervi ews, which tool< from one t o  two h ours t o  c o m pl ete , were e ntirely 

unstructure d :  while the focus of the inte rvie w was ob viously the policy and 

im ple m e ntation of the Y PTP c ourses, the for m at of the interview was 

conversational with the intervie\vee setting the l i m its of the intervie w. 

The rationale for a dopting this for m at was a n  att e m pt to encourag e  t h e  

interviewee to 'open up' - t h e re was a tendency for t h i s  particular g r o u p  of 

inter·vie w e e s  t o  present standard 'official ' answers t o  questions ab out Y PTP 

policy and i m pl e m e ntation unless they b e c a m e  rela:< e d  enough to discuss t h e ir 

re al feelings a b out the progra m m e  and y outh une m pl oy m e n t .  

Tutors - this group includ e d  t h e  si>: tutors on the YPTP courses i n  th e t e chnical 

institute d uring 1 9E: 2 ,  the Course Supervisor· <who was al:.o a tutor·> , a n d  t h e  

Stud ent H e alth a n d  Counse lling Nurse <wh o w a s  also a tutor) . A n  e >: te n d e d  ( u p  t o  

th re e h ours) form al taped interview w a s  und e rtake n  with e a c h  o f  t h e s e  tutor:. a s  

w e l l  as m any inform a l  d iscussions a bout YPTP. I n  five cases, w h e re t h e  tutor 

contact with course :. e >: te n d e d  c•ver the whole y e a r ,  follow-up taped interv ie w s  

were und ertake n .  While these interviews were s e mi-structure d - t h a t  i s ,  a range 

of si milar questions were covered i n  each interview that were open- e n d e d  a n d  

could b e  b uilt ' on in e ac h  c a s e  b y  th e interviewer - the structure of t h e  interview 

v1a:. never para m ount . The tutor:.' daily practice s  <which h a d  b e e n  o b s e r·v e d ) ,  

re m a rks that they h a d  m ad e  i n  inform a l  conversations , and their collective 

re actions to gover·nm ent policy and practice i n  the area of y outh une m ploy m e nt 

and training , were all  used to try to e licit their own theories and com m o n  s e n se 

d iscourse a bout the provision and i mple m entation c•f the c c•urse s .  

I set out t o  return transcripts o f  inte rviews t o  b oth the tutor a n d  th e 

a d m inistr·ator· g roups in order t o · achieve valid ation or c crnfir m ation of th e d a t a  

a n d  t o  e nable the participants t o  play a n  a ctive role in the research . This was 

ba:.ed i n  a sim plistic noti on of what should b e  achieved in 'social action' r e s e arch ,  
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i . e . research that e n g a g e s  in active dialogue with the partici pants. The r e ality , 

h owever, prove d d i sastrous and I d e c i d e d  not to continue t h e  practice .  In the 

case of t h e  a d ministr-ative group, returning the transcr·ipt:. with their r e v elations 

of 're al' rathe r  than 'official ' fee lings about the YPTP program m e  je opard i s e d  the 

continuation of the stu d y .  Stat e m e nts were d e ni e d  <even though t h e :.e w e r e  

confir m e d  i n  sub sequent r e a d ing s of t h e  relevant tape s> a n d  d e mands we r e  made 

th at t h e  transcripts be altered to a m ore 'official'  line . Whi l e  th e se d e m a n d s  

w e r e  o f  intere st i n  th e m se l v e s  (an d ,  i f  I h a d  felt more se cure in m y  role i n  the 

in:.titute at t h at sta g e ,  could h a v e  b e e n  inves.tigated for what t h e y  reve a l e d  

ab out t h e  g a p  b e tw ee n  official a n d  c o m m on sense d i scourse a t  t h i s  level>,  they 

cr·eated ruptures in m y  relatic•nship:. with i m pc•rtant m e m b e r s  of the 

a d ministrative group. As N e wb y  (i  977:  402)  m ake s cle ar, 'it i s  not alway s a n  e a sy 

m atter to e n g a g e  in a. more provocative interviewing ::tyle without appearing 

arrogant and ruining t h e  rapport c arefully built up with respon d e nt s  w h o  a r e  not 

use d  t o  the e :< perience and who may feel slightly thre atened b y  it' and , i n  orde r· 

to m aintain access to the c ours e s ,  I cease d to f e e d  transcripts b a ck to this g roup. 

I n  the case of t h e  tutor group, returning t h e  transcripts g e nerated an intense 

inte rest in what individ uals h a d  said in the inte rvie w s .  v}h ile t h e  inte rviews 

were conducted in c onfi d e nc e , there was pressur-e on individual tutc•rs to s h a re 

their transcripts with othe r  tutors and pre ssure on m e  from t h e  Course 

Co-or·d inator· t o  show h e r  all  of the transcripts - 'I ne e d  this infor· m ation to h e l p  

m e  t o  kn'?w m ore a b out t h e  tutors a n d  h o w  t h e y  s e e  t h e  course s ' .  Ag ain, I c e ased 

to f e e d  transcripts. b a c k  t c• this group in c•r d e r· t o  m aintain t h e  confi d e ntiality 

that had b e e n  g uarant e e d  at th e inte rvie w .  The diffi cultie s  with transcri pt 

re turn were a ·direct r-e sult of m y  ine:< peri e nc e  with this m ethod and a failurE> on 

m y  part to confront the reality of t h e  ty pe of r e se arch that I was e n ga g e d  in - t o  

return th e transcript:. and b e co m e  e ng a g e d  w i t h  t h e  effect:. o f  t h i s  action would 

h ave required a. d ifferent ty p e  of re se arch with d ifferent a i m s  < R ob e rt s ,  1 9 8  1 ) .  

Stud e nt s - this group inclu d e d  six ty-si>: out of a. total of e i g hty-thr&e s.tu d ent:. 

on the course s .  Sevente e n  stud e nt s  e ither left the course s b e fore th e y  w e re 

inte rvi e w e d  <n= 1 2) ,  were unavailable for interview b e cause th e y  w e re ill , a b se nt 

or on work e >: pe rience <n= 4> t or refused to b e  interviewed ( n= 1 ) .  F o r m a l  tape d 

inte rvie ws. w e r e  und e rtaken with t h e se si>: ty-si:< stud e nt s  b a s e d  on a set of 

structure d questions - t h e  s a m e  questions were asked in each intervi e w  with e ach 
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student b ut these w e r e  r e g a r d e d  a s  c.pen-e.>nd e d  1Sta rte r1 questions, que stions 

that would encoura g e  the inte rviewee to talK fre e ly about their lives and h ow 

they located these lives within a wid er view of the world .  This m e ant t hat e a c h  

interview v a r i e d  from fifte e n  m inutes to t h r e e  h ours i n  leng th , d e p e n d i n g  on h o w  

forthcom ing t h e  i nt ervie wee was.  The t a p e d  inte rviews u sually lasted 

approx i m at e ly thirty m inut e s  and were conducted c onse cutively with all  the 

stu d ent:. in e ac h  c ours e , to as great an e >: t e nt a s  possi b l e ,  in order to r·ed uc e  

their opportuniti e s  for d is cu ssion of the inte rvie w with each other b e fore 

participatic.n. This was a :.o m ewh at pious t wpe - c o m pl e tion of the int erviews for 

each course usually tooK at least a weeK and a h al f  b y  the time I had caught u p  

w i t h  th ose w h o  were on worl< e >: pe ri e nce , o f f  sic!<, simply absent at the t i m e  of 

the inte rvi e w ,  and so on, and it was obvious that t h e  stude nt s  did discuss the 

interview s c h edule with each other.  Th e se inte rview:. were underta�<en in t h e  l a st 

h al f  of e a ch course b e cause , b y  that sta g e ,  it could b e  e :< pe ct e d  that t h e  stud ents 

would have formed some i d e as a b out the course and the tutc•rs and the way in 

which the c ourse fitted into the lab our m arket and , in a d d ition, have d e v eloped a 

re lationship with m e  such that they wc.uld b e  pr·epa.red to b e  inte rviewe d .  

I nnumerable infor m a l  d is cussions / c onversations were undert aKe n with t h e  

students a bout their liv e s ,  une m ploy m ent in g e neral, the c ours e ,  the tutors a n d  

s o  on at a variety of sit e s - t h e  c lassroo m ,  the cafeteri a ,  partie s, on t h e  stairs, 

in the ladies toilet and on th e stree t .  These di scussions r·e infor·c e d  m a ny of t h e  

stat e m e nts m a d e  in t h e  for m al interviews both individually a n d  collectively . I n  

ad dition , thr·e e  taped int e rviews were conducted with g roups o f  stu dent:. where 

the m e m b e rs o f  a c ourse were -interviewed together.  

The stu d e nt s  were not i n  t h e  sa m e  'free adult1  position a:. t h e  a d m inistrator:. and 

the tutors - while they could refuse to b e  interviewe d ,  there were subt l e  

pressures on t h e m  t o  acquie s e  to r·e qu e :.ts for a n  intervi e w .  < F or e >: a m p l e ,  t h e y  

saw t h e  re searche r  a n d  t h e  t utors a s  people who m i g h t  b e  able t o  influe nc e  t h e ir 

employ m ent prospects.)  Th e fact that c•nly one stud e nt refused to b e  intervie w e d  

is n o t  a t e stam ent t o  m y  rese arch sKills, b ut rath e r  a confirm ation o f  t h e  b inds o f  

th eir relationship with t h e  lab our m arKe t .  T h a t  student provi d e d  one o f  t h e  rar-e 

e >: a mples i n  the c ourse s of articulated and actione d student re sistance to 
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'auth ority ' - h e r  resistance was b a sed on a real insight into the research proce s s  

t h a t  w a s  b e ing d one to the m :  

I 1 m n o t  do i n g a n Y  f u c k i n g i n t e r v i ew !  Y o u  j u s t wan t t o  f i n d 

o u t 1 o t s of  t h i n g s a b  o u t me  a n  d h otoJ I t h i n k 1 i k e I ' m  a n  

o bj e c t . I t  w on ' t  d o  an y t h i n g f o r  me . 

< Ro c h e l l e ,  1 6 ) 

While it was d e sirable in t h e  interviews with the ad m inistrative and tutor g roups 

to m aKe the whole process as relax e d  and com fortab le as possi b l e ,  I consid e red 

that this was not the b e st way t o  h andle t h e  stud ent interviews.  These students 

Kne w  that they were to be interviewe d ;  they were appreh ensive a b out this;  it 

wa:. i m portant not to pretend to b e  d oing anything oth e r  than interviewing t h e m  

(for e x a m p l e ,  to d o  any thing t h a t  would i mply a h i d d e n  curriculum ) .  M any of the 

:.tudents had had e x perience v1ith social wor·Ker:., c oun:.e llors and p:.y c h ologist:. 

and were aware of professional intervie w technique s at this l e v e l  (for e :� am p l e ,  

le aning t owards the 'client' a n d  maintaining e y e  c ontact) a n d  they w e r e  capable o f  

e >: pend ing c onsid erable e ne r g y  c o m b atting strate gies t h a t  they perceived a s  

m anipulati v e .  The inter·vi e w s  were , t h eref ore , c onducte d in as str·aigh tforward a 

m anner as possible - I sat on one sid e of a classroom d e sk with the tape re cord er 

o n  t h e  table top and t h e  stud e nt sat on t h e  other. The stu d e nt was told e >: actly 

what would h appen in the interview and what would be d one with the re sult s 

sub se quently . All of t h e  technical operations were quite open; there w e re n o  

h i d d e n  t a p e  r e corde rs;  the stude nts could s e e  the list of que stions a n d  w e re 

re assure d that e v e ry one was b eing asKed the sa m e  questic•ns. I f  t h e y  re quested 

it, their intervie w was play e d  b ac K  t o  th e m .  The stud e nt set the l i mits o f  the 

inte r-view: some of their responses were m onosyllabic throughout t h e  intervi e w ;  

in s o m e  cases t h e y  refuse d t o  answer or evaded specific questions. At no stage 

in the y e ar of interviews with students did I feel that m ore in- d e pth r e :.ponse:. 

could h av e  b e e n  gained in a for m al interview if different technique s h a d  b e e n  

e m pl oy e d .  
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Docu m e n-ts 

The documents that were used a s  part of the data b ase w e re of two kin d s  - th os.e 

d ocu m e nts r e lating t o  the Young Pe rsons Training Progra m me t h at were on file at 

the -technical institute and those d oc u m en-ts re lating i. o  transition e du c ation and 

y outh training that were produced b y  t h e  g overnment as public policy s t ai: e m e nts 

or rec o m m e nd a -tions. 

I n  N ov e m b e r  1 9E: i t  the files h e l d  b y  the Head o f  Depar·i: m e nt a t  the "t e c h nical 

institute were i n  i:he process of b e ing reorganized and ii: was possi b l e  to g ain 

only partial access i.o t h e  r e l e van-t YPTP files. These were s-e lected out by i: h e  

Head o f  Departm e n t  and m a d e  fre e ly availab le . Howe v e r ,  in F e b ruary a n d  M ar ch 

1 9 8 3 ,  t h e  fi l e s  were m a d e  available for c o m plete perusal withc•ut pre-sele c i.ion 

and the d at a  i.h a t  h ad b e e n  collected previously were confir m e d  and a d d e d  to. 

F ro m  1 9 8 1  i. o  1 98 5 ,  sever·al major· g overnm e n-t policy documen-ts wer·e issue d which 

were d rawn on in the analysis of official d i scourse in this study : 

Job s and Pe opl e :  The GcM:.> rnm e nt's E mploy m ent Strategy < 1 9E: 1 ) ; Task F orce on 

Youth Training ( 1 9 8 2 ) ;  B: mploy m e nt Pro motion Conference < 1 9 8 5 ) ;  Govern m e nt 

Tr·ansition E d ucation Com m ittee ( 1 9 ::: 5 ) ;  and Skills for Y c•ung Pe ople ( 1 9:::5 ) .  

Additional d a-ta 

The major m e ans c•f d ata colle ction for the study are ou-tlined a b ov e . Howev e r ,  I 

also atte nd e d  three s e m inars/ confe rences/ hui for YPTP tutors and De partm e n t  of 

Education offic e rs i.hat were held i n  \.-Janga nui (x i >  and R otc:•rua <>: 2 )  d uring i 9E:2 ;  

four local te chnical institute Y PTP tutors' and a d ministrators' m e etings d uring 

1 9 8 1  and 1 9 :::2 ;  and two local B: m ploy m ent A dvis.c•ry Com mit-tee m e eting s in 1 9:::2 

where YPTP was d iscussed in s o m e  d e pt h . These confi r m e d  and added t o  t h e  data 

gath e re d  elsewhere and provi d e d  the opportunity of di scussing YPTP policy and 

i m ple m e ntation with a wide range of people involve d with t h e  progra m m e .  One of 

th e proce dures used to select s-tud ents onto the course s, h e ld at the Depar t m e nt 
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of Labour· local  c•ffice t was also attend e d .  

The research s ch e d ule 

I n  OC'tober 1 98 1 ,  a lei:ter was written t o  t h e  technical institute requ e :.ting acc e ss 

to carry out a case study of its Young Persons Training Program m e  cours e s .  

Permission f o r  i: h i s  research was g r·a.nt e d  and , d uring N ov e m b e r  i:o mid-Dece m b e r  

1 9 8 1 a n d  p art o f  J anuary 1 98 2 , data were colle cted from the available files. 

During that ti m e ,  oppori:unities were i:a�<en t o  make m yself Known to i: h e  staff and 

to get permi ssion from th e YPTP staff to participate in their classes and conduct 

interviews with tutc•rs and :.tudents in 1 9 :::2 .  I t  was pc•:.sible d uring this period 

to get  a 'fee l '  for the tech nical institute , to establish a role in the institute,  to 

b e co m e  an accepted figure in the s:.taffr·oc• m ,  and to wor·k out the relative status of 

the transition education staff within the te chnical institute h ie rarch y .  

I n  F eb ruary 1 9 E: 2 ,  t h e  firsi: ten-wee�< YPTP skill:. course f c•r that year - R e ce ption 

and Typing Skills - com m e nce d .  I participated fully in the course from t h e  se cond 

day (l was asked not t o  b e  preseni: on i:he first day which was a 'settling i n '  

period for t h e  si:udentsl until t h e  second cours e ,  F'oodhandling SKills,  b e g an three 

w e e �<s later.  At this point , I d ivided m y  par-ticipation i:i rn e  between t h e  two 

courses (see Obse rvation above ) .  I ntervie w s  with tutors and ad m inistrators w e re 

carri e d  out at t i m e s  conv e nient to the interviewees;  interviews with stud e nt s  

were carri e d  o u t  i n  t h e  l a s t  h alf  of e a ch of the course s.  

This pattern o f  participant-observation and ini:erviewing continued through th e 

following four ten-weeK courses until t h e  end o f  the year.  From January u ntil 

N arch 1 98 3 ,  I was given fr·ee a ccess tc• the YPTP files in i: h e  institute and I spent 

this time colle cting further  d at a .  I n  a d d ition, I participate d  in the preparation 

the tutors and i:he institute were m aking for the i m pl e meni:ation of i: h e  n e w  Sch ool 

Le avers Training and E mploy ment Prepara-tion Sch e m e  (STE PSl . This prog r a m m e  

wa:. created -t o  cater specifically f o r  the -training needs o f  1 5  a n d  1 6  y e a r  old s 
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edended m y  inform ation b ase with regard to transition e d ucation policy and 

practice . 

56 

H arch 1 983 was the official d ate for the termi nation of t h e  Young Persorrs 

Training Progra m m e  and I had accepted this as a convenient d ate for the 

termination of m y  case stu d y .  However, i n  D e c e m b e r  1 S'82 , YPTP wa.:. repri e v e d  

f o r  a. furth e r  y ear and I w a s  g iven t h e  opportunity t o  tutor in severa l  Y P T P  and 

STE!: PS courses in the in:.titute . While I felt that I had co1lected sufficient d ata 

for my purpose s,  these teaching opportunitie s were seized as a. m e an s  of a d di ng 

to data and g aining a d i fferent per:.pective on the course s:  I had parti cipated up 

to this point e ssentially as a stud ent in th e courses and I now had the 

opportunity to participate as a tutor (even i f  I were a tutor who travelled with a 

d i fferent point of view from othe r ,  'norm a l ' ,  tutors on the courses) . While the 

analy si:. o f  d ata was m ad e  on the b asis of the course s i m pl e m e nted in the 1 982 

y e ar, I ob viously drew on the e >: tra m aterial I g ained in 1 983 to rein force my 

analy:.i:. and tc• give me m ore c onfid ence in my conclusions. 

Presentation o f  data 

In Chapter F our it was point e d  out that the d escr·iption and a nalysis of data are 

interwoven in the following ch apte rs.  There are two spe cific points that n e e d  to 

be made : 

(i) Appendices Thr·ee and F our pr-e sent (a) r·aw field notes from c•ne full w e e k  

of observation in t w o  course s; ( b )  an e:< am ple of a complete interview with 

a work skill:. tutor- and an e :< a m ple of a complete inter·view \vith a social 

and life skills tutor;  (c) three e :< am ples of complete ind ivid ual stu d e nt 

interview:. ;  and (d)  one e >: a m ple of a c o m plete gr-c•up inter-view with 

stude nts.  These are provid e d  as an i llustration o f  the some of the raw 

d ata that are the b asis of analysis in the thesis. 
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(ii) Student protocols are labelled in the thesis with the age of the stu d e nt 

and with a. pseudony m that ide ntifies the student <correctly) as f e m ale or 

m ale . This appeared to be a. b asic necessary i d e ntification which would not 

d e tract from the claim that the protcrcols represent g e neral the m e :  . .  The 

stude nt group is large e nough for anony mity to be protected even though 

se >: and age are given. Tutor protocols are not labelled because (a)  t h e  

tutor g roup is s m all - a n y  f o r m  of labelling t h a t  i s  c onsistent throughout 

the thesis would e nable the identification of individual tutors e v e n  though 

anony m ity was g uarante e d  at the ti m e  o f  interview < M iddleton, 1 9 E: 7 :  1 9 ,  

refe rs t o  the d i fficulties o f  maintaining anony mity for research 

participants in a. country with a. population as small as N e w  Zealand's) ; 

and (b)  the tutor pr-otocols., unless specified other·wis.e , ar·e meant to b e  

represe ntative o f  t h e m e s  rather than a n  individual tutor's views - I a m  not 

atte m pting to create an in-depth pr-ofile of individual tutor-s but to 

i d e ntify their re sponse s a s  a group to teaching in the YPTP course s.  

The contex t  of the s.tud y ,  including the s.it e ,  the participants and the progra m me s ,  

is d escri b e d  in Chapter Si:< . 
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CHAPTE:R SIX: THE: CON TE:XT OF THB: STUDY 

The Young Persons Training Program me was never intended as anything oth er 

th an a t e m porary re sponse t c• what was regard e d  as a short-term crisis i n  the 

y outh labour m arke t .  Be cause of its e >: p e d ie nt nature , YPTP was inad e q uate ly 

financ e d  and r·e:.ource d ;  it h a d  no rese arch b ase c•r forward planning , and was a 

h it-or-miss, a d  h o c  re sponse b y  the state to an i m m e diate political crisis <Barry , 

c . i  9 E:4 :  9) .  A c o mplete d e scription of t h e  background cont e x t  of t h e  progr-am m e  i s  

provi d e d  in Appendices O n e  and T w o  and in the R e port on a Review of the Young 

Pe rsons Training Pr·ogra m me <Depar-t m e nt of Labour·, 1 985).  The point to b e  made 

h e re is that t h e  i m ple m e ntation o f  the Young Pe rsons Training Prog ra m m e  

e>: amined i n  thi:. t h e si s  consist e d  o f  in:.titute-b ased specific skills c ourse s -

that is,  officially , they were spe cific sub -apprenticeship skills training courses 

th at wer-e initiated b y  the D e pa rt m e nt of L a bour and approv e d  b y  the local 

B: m ploy m e nt Ad visory Co m m itte e <which consisted of D e part m e nt of L a b o ur 

officers, t e chnical institute representatives, Tra d e s  Council and c o m m unity 

org anisation r e pre sentatives and Vocational Guid ance Office rs) . The c ourses 

were then financially approv e d  by the D epartm e nt of B: ducation and i m ple m e nt e d  

by the te chnical insi:itui:e .  They were n o t  worK- b ase d training an e m ploy ers'  

pre mise s  nor i nstitute-based pre - e m ploy m e ni: c ourses which wer·e the other m ajor 

for m s  of YPTP. 

The Site 

The technical institute where the YPTP course s  e :< a mined in this stud y  were 

i m ple m e nted had four d e p art m e nts in 1 982 <Tradest  Com m erce , Te chnical and 

General Studies, and N ur-sing and H e alth Stud ie s) spr·ead over five sites 
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une m ploy e d  people a s  a percentag e of the labour force in N e w  Zealand at 3 1  
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- August 1 98 1  was males:  3 .22% and fe m ales:  4 .€:2 % �  the region served b y  the 

te chnical institute h a d  re g istered une m pl oy m e nt rates o f  males:  2 .8 4% a nd 

fe males:  3 .6 3 %  <Jobs and People :  T h e  Gover·n m ent's E mploy ment Strat e g y ,  1 9 8 1 ) .  

Youth une m ploy m e nt rate s were sim ilarly lower than the national ave r a g e  i n  this 

are a .  <Appendix Nine provi d e s  useful infc•rm a tion a bout e m ploy m e nt i n  t h e  city.)  

The institute e m pl oy e d  a full-t i m e  staff of seventy and a part-tim e  staff o f  just 

under two hundr·ed and was in a period of ex pansion b e cause of the d e v e l op m e nt 

of the N ursing and H ealth Stud ie s and Com m erce D epartm ents. Howe ver, in 

com mon with oth e r  technical institutes in New Zealand at that ti m e ,  t h e  

apprenticeship stude n t  numbers (i .e . Trades) were d e clining . ( N e w  Z e a l and 

Associatic•n of Teachers in Technical I nstitutes,  1 9E:5 :  1 ,  notes that n e w  

a pprenticeship contracts i n  N e w  Zealand fell  from 1 0 ,0 5 2  in 1 97 4  t o  6 ,7 9 5  in 

1 9 8 4 .) 

The admi nistration of t h e  technical i nstitute occupied an old bricK two-storey 

b uild ing i n  the c e ntral city area and this was seen as the hierarch ical ape:< of the 

institute.  Several prefabricated b uildings,  which housed various b uilding 

appre nticeship courses ,  were also on this sit e .  A n  old h ouse on the s a me 

pre mi se s  contained the caretaKer's flat , the Stu d e nt s  Association room s, a 

d isuse d stud ent cafeteria and a n u m b e r  of s mall  offices including the S tu d e nt 

N urse 's c•ffice . T h e  Young Persons Training Program me was g enerally sited 

within this com posite set of b uildings.  

A ny discussion of t h e  site of this stu d y  m ust recognise the a mbivale n c e  of the 

term 'site '  in  connection with t h e  YPTP courses .  Officially , the site o f  these 

cour·ses was the t echnical institut e .  M ater-ially , they were site d  withi n  the 

b uilding s of the technical institute .  However,  it was d ifficult t o  pinpoint the 

phy:.ical l ocation c•r even the e :< istence of YPTP within t h e  institute. I f  a m e mb e r  

o f  t h e  te achin g ,  clerical,  adm inistrative o r  caretaking staff was aske d  w h e re a 

YPTP course was a t  any m o me nt of the d a y ,  a reply such as these was typical:  
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'Have y ou tri e d  R oc•m 1 7? '  

'Perhaps t h e y 're i n  t h e  cafeteria'  

'Do w e  run that c ourse? '  

' I  don't know - t h e y  m i g h t  b e  a t  Gre e n  Stree t' 

It could take sever·al h ours to find the apparently non-ex i stent site of a YPTP 

course . As the tutors com m e nt e d :  'The only time anyone ever looKs a t  u s  is w h e n  

we d o  something wrong' .  

In many way s the cours e s  d i d  not  appear· t o  b e  sited  within the techni c al i nstitute 

at all and i t  was not unusual for a YPTP tutor, during the period of t h i s  stud y ,  to 

be left with a class with no room i n  which to teach or, h aving starte d  a class, to 

d iscover that she h ad to vacate the room and find anoth e r .  Not only w e r e  rooms 

not b o oked f or YPTP classes. a s  a m atter of c ourse , they wer·e someti m e s  

'unbooke d '  arbitrarily and without notification. F or e x a m pl e ,  a tutor m i g h t  arrive 

at the vid eo-viewing room with h e r  class (having r eserved t h e  room i n  a dvance)  t o  

discover t h a t  th e room h ad b e e n  taken over b y  a staff m e m b e r  with more status 

and seniority for his own purposes.  Or a tutor might arrive fc•r her 1 1 - 1 2 a m  class 

to discover that,  while the room had b e e n  b ooke d for YPTP from 8 .3 0 - 1 1 am and 

1-4pm , it had b e e n  reserv e d  b y  another cla:.:. for 1 1 - 1 2 a m  and ne• alternative room 

h ad b e e n  pencille d i n  for her.  If  she were e mploy e d  solely for t h at particular 

spot d uring the w eeK,  t h e  confu:.ion multiplie d  b e c ause she would b e  unsur·e about 

m akin g  alternative arrange m ents. YPTP tutors were som e t i m e s  obse r v e d  l eading 

students like d uckling =:. through the c orrid ors of t h e  technical i nstitute a n d  

b e tw e e n  sites searching f o r  a. vacant classroo m :  

Y ou ' d  t u r n  u p  a n d  y o u  h a d  a c l ass wa i t i n g an d you  we r e  

h op i n g t h a t  you ' d  f ou n d  a n  emp t y  c l assr o om a n d  y ou w e r e  

h op i n g t h a t  n ob o d y  t u r n e d  u p  i n  t h e  n e x t f i v e  m i n u t e s  

be c au se i t  w ou l d  b e  emba r r ass i n g t o  h a v e  t o  p i c K y o u r  mob u p  

a n d  g o  a n d  l ooK  f or an o t h e r  p l ac e . 

< T u  t or )  
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Occasionally 1 unde r  the :.e circum stanc e s ,  classes would b e  held in local coffee 

b ars or the park o r  on the hand kerchief o f  g r e e n  grass outsi d e  the c af eteria  at 

th e technical institute . The psychological pressures c•n the YPTP tutors t c• b e  

se e n  a s  'proper' t e chnical institute tutors (see Chapter E ight:  Tutors> were such 

th at the se unconve ntic•nal sites were resorte d  to only in d esperation.  At no time 

d uring the study were classes sited in this  way 'b e cause the stude nts e njoy it'  or 

as:. a preferred alternative to the tech nical institute classrooms.  The site of YPTP 

in this institute was i nse cure and te nuous from the points of view of t h e  

ad ministrators, t h e  tutors a n d  t h e  stu d ent: . .  

T h e  l o w  status of the se courses within t h e  te chnical institute w a s  e >: e mplifie d by 

th e nature of the r·c•om :. that were m a d e  available for m o :.t of the YPTP t e a ching . 

While few of the t eaching facilities in the institute were especially g oo d ,  as one 

YPTP tutor put it:  

Ou t o f  a l l t h e se u n a p p e a l i n g r o om s , we  we r e  g i v e n  t h e  v e r y  

w or s t  r oom s . W e  w e r e  g i v e n  t h e  n o i s i e s t , h o t t e s t , dar k e s t  

a n d  mos t p o k e y  r oom s ; t h e  r ooms t h a t  n o- o n e  e l se w an t e d . 

The roo m s  were cold <or hot,  d e pe nd ing on the s eason) , uninviting and a b l e aK 

re minde r  of all t h e  wc•rst aspects of an e ducation syste m that, in its t e ch nical 

e d ucation, serve s overtly to process the labour force (Gle eson and M ardl e , 1 9 E: O ;  

Atki nson e t .al. , 1 9E:6 ) .  T h e y  w e r e  'chalk a n d  talK' class.room s  a n d  any atte mpt t o  

we aKen (in Eernstein's,  1 97 1 ,  t e r m s )  the framing of classroom r elations and the 

classification of cur·riculum c ontent,  had to atte mpt to overc o m e  the p h ysical 

e nvironment o f  the roo m s .  The YPTP tutors tri e d  to provide phy sical s e ttings for 

th e students that were d ifferent fro m 'school' (v,.•hich m any c•f these stu d e nts had 

reject ed ) ,  b ut as Grace ( 1 97 ::: , 1 1 0) points out, 

. . .  t h e  r e a l i z a t i on of t e a c h e r s '  i de o l og i e s a n d  i n t e n t i on s  i s  

f r u s t r a t e d  i n  i mp or t an t r e sp e c t s  b y  t h e  p h ys i c a l  a n d  s o c i a l 

c on s t r a i n t s  of  t h e i r  w o r k  s i t u a t i on .  
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D esKs could be pu:.he d  t o  the walls and c hairs arranged i n  a circle t or stud e nts 

could b e  encourag e d  to form s m al l  d iscussion groupst b ut the psychologi c a l  

effects o f  t h e  physical setting o f  th e se roo m s  were overwhel ming for· b oth tutor·s 

and stude nts. 

During the whole of 1 9E: 2 t tutors b attled to b e  given their own 'ho m e  r·o o m s' for 

stude ntst  furnishe d  with bean bags and t e a / coffe e - m aking facilities - somewhere 

that the studemts could m a�<e their own, d ecorate as they please d ,  and invite 

g ue sts into. They succee d e d  to the e :de nt that they were g iv e n  two old 

pr&fabrica·ted buildings to work in,  semi-p&rmanentl y ,  half-way throug h the y e ar .  

Howevert they were u n a b l e  t o  w i n  a d m inistrative support for a home r o o m  t h at 

be longe d  to these stu d e nt s  in the :.em:.e that,  as adults, the stu dents could have 

some control over their d aily physical e nviron ment. This i d e a  was rejected on the 

grounds that 'normal ' technical institute stu de nts did not have home roo m s .  

Tutors h a d  a m b ivalent feelings about the site of YPTP course s .  They a l l  wanted 

th e status of the progra m m e s  to be upgrade d  within the in:.titute (i .e . for the 

students to be recognised as g e nuine m e m b ers of the t e chnical i nstitute stude nt 

b ody ; for better equi p m e nt and teaching facilitie s  to be provid e d ;  and for the 

tutors the mselves to be able to feel that they 'belong e d '  in a professional sense 

to the institute) , At the same ti m e  they saw real advantages for- these students 

if the progra m m e s  were i m p l e mented on a separat e t  a utonom ous site from the 

m ain technical institute site . Given the attitud e :. e >: pressed towar·ds t h e- YPTP 

stude nts b y  other staff and 'real '  tech nical institute stud ents <se e t h e  

Participants: Stude nts se-cbon below) , ther-e were obvious b e nefits i n  separating 

the two groups of stu d e nts,  in reinforcing the d ifferences between the m .  YPTP 

student n e e d s  could be m or-e e a sily cater-ed for, and it would be m ore possible t o  

raise student se lf-este e m  a n d  self-confid e nce , outside o f  th e t e ch nical  i nstitute 

str-uctures and away from the a d mini strative gaze:  

T h e K i d s c ou l d  r e l ax an d be i n d i v i du a l s and we  wou l dn ' t  h a v e 

t o  K e e p u p  t h e  a t t i t u de of  d i sc i p l i n i n g t h em . 

< T u  t or ) 
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A t  the s a m e  1:i m e 1  however,  all of the YPTP tutors saw the advantages of h a ving 

the prog ra m m e s  attache d  m ore firmly to a. 're al'  technical institute site : 

T h e r e  was t a  1 k abou t m a k i n g h om e  r ooms f or u s  away f r om t h  i =· 

c amp u s . A n d  I t h ou gh t i t  was  a good i de a ,  b u t ,  on t h i n K i n g 

a b o u t i t , i t  m i gh t  n o t  b e  a gc• o d  i de a  b e c au se , on c e  you g o t 

l ab e l l e d a s  a se p a r a t e  u n i t ,  you  wou l dn ' t  h av e  t h e  s t a t u s  of 

b e l on g i n g t o  t h e  T e c h . 

< T u t or ) 

Since the period of this stud y , the technical institute has shifted m ost of its 

operations into architectur·ally-designed b uildings on a new landscaped sit e ,  

le aving t h e  transition e d ucation course s b ehind on t h e  o l d  site . This formal 

se paration of sites resul t e d  partly fro m choice on the part of the transition 

e d ucation tutors: they preferred to conduct their b usiness away from the 

:.crutiny of the 'nor m a l '  technical institute tutors, a d m inistr·ators and stud e nts. 

They h ave come to pre fer m arginality.  If,  h owever, they h a d  not made this 

'choi c e ' ,  it i s  still  likely that they would h a ve rem ained on the old site , that their 

peripherality to the real b usiness o f  the tec hnical institute would h av e  b e e n  

reinforce d ,  as there was. si m ply n o t  e nough r·oom f o r  th e m  on the n e w  site . T h e  

course s a r e  seen as te m porary , m arginal and e :< pendab l e ,  just a s  the students ar e , 

and both are under-resource d  c•n t h e  assum ption that they are neith e r  'rea l '  

course s n o r  'real'  stu d e nts. 

The Participants 

(i) Tutors 

B:ach of the six YPTP courses i m pl e m ented in 1 9:::2 e m ployed a tutor who was 

responsible  for  teaching t h e  work skill s  relating t o  the title of the course .  A 
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chef was h ired t o  teach foodhandlin g ;  a secretarial tutor to teach rec&ption and 

typing and office sKills ; and a person who h ad worKed in a store t o  te ach 

wareh ousing and retail skills.  T h e re w&re f our tutors who WE're e m pl o y e d  i n  this 

capacity . They usually worke d  with the stud ents for twenty hours per w e e k ,  

gene rally f o r  the whole o f  e ach m or·nin g ,  and w e r e  e m ployed only for· t h e  d uration 

of a course. 

In add ition, two tutors were e mploye d  par·t-ti m e ,  c ourse by cour·se (but 

through out the wh ole of 1 9 8 2 ) ,  a s  social and life sl\ills tutors. One of th e se 

tutc•rs, a qualified  :.econda ry school m athe m atics teacher, taug h t  b asic n u me racy 

while t h e  othe r  taught com m unications or word skill s .  

O n e  tutor was e m ploy e d  i n  a full-ti m e  te m porary position t o  co-ordinate t h e  

course s,  arran g e  work e>: pe rience f o r  the students , and teach social a n d  l i f e  skills 

:.uch as inter·view and job-seeking skill: . .  This tutor had a b ackg round in 

counselling. 

While there were several visiting speake rs in e ach course - a trade union 

repre sentative , a person from a n  animal welfare org anisation,  a speaKer from 

A m nesty I nte rnational and a representative fr·om the I nland R e venue Department,  

for  e x am pl e  - the only oth e r  reg ular tutor for these students was the t e c hnical 

institute ' s  Stud ent Health and C oum:.elling nurse . She spoke t o  the students 

form ally a t  le ast once a w e e K  on subjects ranging from safety and self-protection 

at worK to nutrition and se:< Ually tr·an:.mitted diseases .  Informally , s h e  

interacted w i t h  the students d ai ly as they visited h e r  office f o r  h eadache 

r10> medies,  contraceptive advic e ,  h e aring tests and g e neral h e alth and welfare 

counselling.  

I n  all,  10>ight tutors participated in this study .  Their ages range d  from 3 5  t o  45 . 

Two were m ale and si>: f e m ale , b u t ,  in ord e r  to provide anony m ity , all  o f  th e 

tutors are refer·red to as ':.he'  i n  this t h e :.i: .• The male tutors showed n o  m arked 

d ifference from the f e m ale tutors in their interview re sponse s and te a ch ing 

practi c e .  A s  is d e m onstrated in Chapters Ten and E leven,  the difference within 
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the i:utor g r·oup was b etwe e n  i: hose tui:ors who taught worK sKills and those who 

taugh t  social and life s�<ills:  the worK sKills tutors were b asically tra d e s  t utors 

who believed that,  if the stud e nt s  worKed h ard,  they would 'maKe it' in i: h e  l ab ou r  

m arKet while the social and l i f e  sKills tutors worKed within a 'profe ssional',  

liberal para d i g m  that influenced their curriculum d ev elopment,  pedagogy and 

e valuation of the students . In 1 98 2 ,  the t utors in YPTP in this institute were 

drawn from the com munity ; they were not technical institute tra d e s  t utors 

(although the tutor for R e ce ption and Typing Skills did t e ach part-ti m e  i n  the 

se cretarial c ours e s  offered b y  the t echnical institut e ) .  They were either p eople 

who had a particular sl-<ill to offer (for e :< am pl e , a. chef) or they were p eople who 

were s e e n  to have personal qualities that would e nable t h e m to teach 'life :.J.<ills' 

to une m ploy e d  y outh . These latter positions were adve rtised init ially as t h e 

course s d eveloped from 1 97 8  - t h e  tutors who were appointed as a result o f  
I 

advertise m e nt were re -appointe d  to t e ach social and life sl-<ills (SLS) a s  e ach 

further c ourse was approved .  The work =·�<ills tutors wer-e appointed t o  e a c h  

course on word -of-m outh reco m me nd ation f r o m  the SLS tutors. I n  g e n e r a l ,  o n e  o f  

t h e  S L S  tutor-s would Know som e on e  in the com munity w h o m  they f e l t  would  b e  

able t o  run a suitable skills c ourse . The person would b e  approached a n d , i f  they 

agre e d  t o  tutor the cour·:.e , a course approval would b e  soug h t ;  then the specific 

tutor would b e  appoint e d  to plan and teach the work skills section o f  t h e  course. 

At this stag e ,  th e progra m me s  wer·e run on a c ourse b y  course basis with r e g ard 

to approval and funding a n d ,  a s  a result, the e mploy m ent o f  all e i g h t  tutors was 

casual and /or insecure.  \.-Jhile it wa:. possible  fc•r courses to be planne d  i n  

advanc e ,  and for t h e  tutoring t o  b e  pre-arrange d ,  i t  was also very d i f fi cult t o  g e t  

firm approval t o  run a course until ju:.t prior t o  t h e  anticipated com m e nc e m e n t  

d ate . On o n e  occasion, a course d i d  com m e nce without final approval from the 

Depart m e nt of [ ducation b ecause the starting d ate had b e e n  adverti s ed ,  stude nt s  

w e r e  present a n d  tutors had b e e n ,  unofficially , a ppoint e d  - this m e a n t  that  t h e  se 

tutors were working with no g uarantee that they would b e  pai d .  Such a pproval 

d e lays t e n d e d  to increase the tutors' feelings of insecurity in t h e ir e mploy m e nt .  

Although all o f  t h e  t utor·s considered that their wag e :. w e r e  very g oo d  
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(appro: d m ately $ 2 0  per h our i n  1 9:3 2 > t  they also stated th at they put far m ore 

h crurs into the job than they were be ing paid for,  even taking into a ccount the one 

h our's preparation ti me that was b uilt into their h ourly r at e :  

I swe a t e d  t h e  l a s t  o n e  be c a u se I f o u n d  I was d o i n g a t  l e a s t  

t h r e e  h o u r s  p r e p  p e r  h ou r  o f  t e a c h i n g ,  p l u s t r y i n g t o  

or g a n i se v i s i t s a n d  w o r K  r e l e a s e . 

n u  t o r ) 

The general fee ling was th at the tutors had to put this t i m e  into preparation for 

cl ass teaching b oth b ecause they felt a n e e d  to prove the m s.elve s. as tutor·s to the 

technical i nstitute and b e cause their com m it ment to the student s  was such th at 

th ey wanted to offer them the best teaching possible - several tutors stated that 

they would do this worK even i f  they were not paid for it. 

The se tutors, who did not receive any pr·crfe ssional training err preparation b e f crre 

they walKe d  into a YPTP classroo m ,  had to negotiate the minefield of 'privacy , 

i m m ed iacy , and autonomy crf the teacher's worKing life ' <Dela montt 1 98 3 : 5 3 ) .  

Delamont claim s  that teachers i n  g e neral use colleagues a s  a refe rence or support 

group for these negotiations (p.5 ::: ff) . The social and life skills tutors on the 

courses certainly used each othe r  for  b oth profe ssional reference and support -

th ey speni: many breaks ,  lunch h ours and m uch ti m e  after work and on the w e e ke n d  

d iscussing their i:eaching praci:ice , t h e  stud e nts a n d  d ifficultie s that t h e y  m i g h t  

be experiencing in i m pl e m e nting the c ourses .  However,  they were isolated 

personally , g e ographical ly and professionally wii:hin the institute and were 

unab le i:o d ra w  support from or d i s.cuss professional difficultie s. with their· tra d e s  

tutor colleague s .  T h i s  isolation w a s  e )< e m plified b y  t h e  informal si:affroom 

organisati crn - th e YPTP tutcrrs al m ost always sat tog ether· on a row of seats just 

inside the d oor of the staffroo m with their b acKs to the rest of the room . I n  some 

way s, this isolation was self-i m posed - it i s. usual i n  N e w  Zealand technical 

institute s for tutors to sit in g roups in the staffroom th at reflect their 

particular tra d e s  orientation:. (e .g . e ngineering err carpentry or secretarial> . I n  
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t h i s  particular staffr·oom , however· ,  the tra d e s  t utor·=· and the tech nical institute 

a d ministrators tended to sit in a larg e ,  ill-d e fined group where the place m en t  of 

tutors changed with e ac h  sitting . At the star-t of obser-vation, I sat in d ifferent 

parts of the roa m d eliberately i n  ord e r  t o  e stablish myself with all o f  the tutors.  

Within a very shor-t period , it became d ifficult t o  sit anywh ere other than with the 

YPTP staff - the trade s  tutors (who were a l m ost all  male) m a d e  i t  clear t h a t  I 

was. pe!'ceived a s  one of 'th e m '  (i . e .  the YPTP staff who were al most all f e m a l e )  

a n d  i t  b e ca m e  uncomfortable to spend institutional breaKs with the tra d e s  group. 

This d isco mfal't and rejectic•n was si milarly felt b y  the YPTP t utors the m se l ve s .  

The d ivision be tween t h e  tra d e s  tutors and t h e  YPTP staff w a s  made especially 

cl ear b y  t h e  placeme nt of t h e  car-etaKe r  - he u sually sat, b y  h i m self, at a point 

be twee n  the two groups. (Library and secre tar-ial staff, however, who wer-e all 

fe male , did sit with the t r-a d e s  tutor-s and the male admini strai:ors> . The Y PTP 

worK sKills tutors were even mare isolated professionally . They worKed 

complei:ely s eparately from e ach other i n  the different cour·ses. so that i: h e y  

rarely m e t  a s  worK sKills tutors; t h e y  were closer i deologically and 

pr-ofessionally t o  the tra d e s  tutors in the insi:ii:ui:e than i:o the social and life 

sKills tutors , sa that it was d ifficult for i:he m to draw support from the YPTP 

sc•cial and life sKills tutor-s; and , at the same t i m e ,  they were r·eb uffe d 

profe ssionally b y  the tra d e s  tutors b ecause they were 'une m ploy men-t'  tutors -

the war�< s�<ills tutors r·arely c a m e  i:c• i: h e  =-taffr·c•om and had lii:tle profe ssional or 

personal support within the institute (see Pollard , 1 98 2 :  2 5, far the i mportance of 

staffroc• m colleagues a=· a r·efer·ence g roup) . 

E!: riK Olin Wrig h t  ( 1 9 7 9 :  94ff;  and see also White , 1 9E: 1 }  d es cribe s  the class 

posii:ion of state-e mploye d  teachers a s  contradictory (as opposed to bourg e oi s  or 

prolet arian) . Despite the ir participation in the production of i d e ology 1 and 

be cause of their contradictory class location, these tutors inhabited a pri m ary 

site of class struggle (i .e . t h e  preparation of y oung people specifically for the 

labour mar�<ei:)  and were the m selves a locus of m any of t h e  contradictions of 

education within the social re lations of capitalism .  The ways in which they 

ari:iculated and coped with  this position ar·e e>: amined in Chapter E!: ight :  Tutors.  
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(ii ) Stude nts 

The total number of stude nts on the courses was. :33 . Ther·e were 55 f e m al e  and 2 8  

m ale stude nts which supports Field's  <un date d :  8 )  claim that women are m ore 

lH<ely to receive this type of training in N e w  Zealand than men.  The two 

F oodhandling SKills c ourses enrolled equal numbers o f  m e n  and women overall. 

The e nrol ments i n  the other· courses refl ected a g eneral d ivision of labour 

b etwe en m e n  and women i n  the labour marKe t  (Shipley ,  1 982) - Warehousing Sl-<ills 

e r.r·olle d  1 3  m ales and 1 fe mal e ;  Gener·al Office SKills e nrolled 1 0  f e m al e s  and 3 

m ales;  Receptionist and Typing Sl-<ills e nrolle d 1 4  fe m ales;  and R etailing SKills 

enrolled 1 4  females.  Statistically it c ould have b e e n  e x pected that there would 

be a large proportion of M aori students <particularly M aori y oung wom e n) e nrolle d  

i n  t h e- cour·se s - M aori young p eople ar·e four ti m e s  more liKely than paJ.<e h a  young 

pe ople to be une mployed <Spoonley and Shiple y ,  1 9E: 2 ;  M aori E: conomic 

D e velopm e nt Com mission, 1 98 5 :  9 ;  ShuKe r ,  1 9E: 7 :  6 9 ;  Sultana,  1 9 8 7 ) .  Certainly a 

visit to the local Departme nt of Labour would re veal many young M aori waiting to 

be interviewed or e>: a mining the J ob Seeke r  N oticeboar d .  Hc•wever, the courses 

ave rage d  two M aori per course of fourtee n  stude nts. Attendance at a selecti on 

proce s.s for stud e nts showed that the two M aor-i and one Rarator1gan who were 

interviewed (out o f  twenty-three young people interviewed) were selected onto 

the course . The relative lad< of M aori stude nts o n  the c ourses was not a result 

of the institute itself e:< clud ing the m  in some way . E: ither y oung M aori were not 

re sponding to i nvitations to apply for e nrol ment (per·haps b e cause of a perception 

that the cours
.
e s  were institutional i n  nature) or they were not b eing invite d to 

apply for e nrolm e nt b y  the local D e partm ent of Labour officers. E: nquiries as to 

why there were not m ore y oung M aori on the courses were m e t  with the answer 'I 

d c•n't !-<now' on every fr-ont - re sear·ch is necessar·y in this. are a .  R hiannon HerricK 

< 1 98 7 )  has pointed out that there is a com m on b elief  that training prog ra m m e s  for 

une mploy e d  y oung people are filled with y oung H ac•ri students le arning sKills 

which will m ake the m  m ore e m ployable , a be lief that is not groun d e d  in reality (as 

is d em on strated in her resear·ch at Carr·ington Technical I nstitute) . 

Interview d ata was collected from 66 stude nts . Seventee n  stude nts either left 

th e courses befor·e they were interviewed <n= 1 2) ,  v1ere unavailable for intervie w  
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be cau:.e they wer·e ill ,  absent or- on wor-k ex per-i e nc e  <n= 4 ) ,  or refused to b e  

interviewed <n= D .  Analysis o f  observational d at a  and inform al d iscussions 

pr-esented in the the sis is based on the total number of stu d e nts in e ac h  c ourse 

that were present at the ti m e  of d at a  collection. The ge neral d e m og raphic 

infor·m ation pre se nt e d  b e lo w  is b ased on inter-view data colle c t e d  from the 6 6  

students. I t  i s  i mportant t o  e m phasise that,  i n  the m ain,  these stu d e nts were 

relatively inarticulate , shy and ine>: pe r-ienced in e :< pressing their views publicly . 

I t  was there fore im possible to e >: tract e v e n  basic d e mographic d ata (such as 

m other-'s occupation) from some of the stu d e nts.  T o  pressurE> t h e m  was t o  risK a 

m ute or mumbled  response , an angry reje ction of the e ntire interview or a 

sophi:.ticated e vasion of the question in som e  cases. They h a d  e>: pe ri e nces,  

deeds and h istories that they wanted to Keep h i d d e n  and felt threaten e d  b y  even 

an apparently straightfor-ward question such as 'Wh e n  d i d  you leave school? ' .  

T h e y  were a fraid a n d  someti m e s  ash a m e d  t o  reveal quite ordinary things about 

th e mselves i n  a formal inter-view,  even after discussing very per·sonal aspects o f  

t h e i r  lives in informal d iscussions. I n  the m ain, t h e y  regarde d  the m se lv e s  as 

social and e ducatic•nal failur e s .  Being on a YPTP course e na b l e d  the m to see 

the mselves as 'stud e nts' and they were reluctant to part with inform ation about 

th eir· previous lives that m i g h t  undermine their· n&wfound :.tatu: .. An e >: a mple of 

this is the case of the student who, in her formal interview,  g av e  a convincing 

im pression that sh e had b e e n  une m ployed and actively looKing for wor�< since she 

left sch ool si>: months previously.  I nfor m al conversations with this stud e nt 

re ve al e d  that she had , i n  fact,  sperrt m uch o f  this job-search period i n  bors.tal . 

Her 'lies'  were not an atte m p t  to convince m e  that she ge nuinely wan t e d  a job 

<that much was already very obvious) , they wer·e rather an atte m pt to hid e ,  at an 

official or formal level,  a p ast that m i g h t  interfere with gaining e m ploy ment.  

The students interviewed c o m pris e d  4 3  f e male and 2 3  male stude nts. Their  age 

range was 1 5-28 y e ars with a m e d ian and a m e an age of 1 8 .5 y e ars. T h e i r  ag e s  

clustered overall at 1 5-22 y ears., with only two stude nts b e i n g  over 2 5  (26 a n d  2 ::: 

y e ars) . E!: le v e n  stu d e nts h a d  l e ft school in the third and fourth for m s  of 

se condary school; twenty-five i n  the fifth for m ;  eleven in the second-year fifth 

for m ;  twelve in the si:dh f or m ;  and one in the seveni:h for m <three h ad e ii:her noi: 
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yet l e f t  school or their leaving status was unKnown) . 1 8% <n= 1 2) of t h e  students 

had l e ft school a t  age 1 4 .  5 7 .5 %  <n=38) of the stude nts had l e ft school with no 

qualifications; 1 9 .5 %  <n= 1 3 )  with som e  School Certificate subjects; 2 2 . 5 %  <n= 1 5 )  

with School Certificate i n  four o r  m ore subje cts; 1 5% <n= 1 0) with Six t h  Form 

Cer·ti ficate ; 3% <n= 2 )  with s o m e  University E ntrance subjects; 4 .5% <n= 3 )  with 

University E ntrance ; and 3% <n=2) with som e  other qualification such as TCB 

Typing e :< am i nations . <There is overlap in these figures b e cause som e  stude nt s  

h ad m ore than o n e  qualification, f o r  e >: a mple University E ntrance a n d  T CB.> F ifty 

c•f these stude nts had had periods of continuous une m plc•y m e nt ,  prior· to e nrolling 

in the course , of up to two y e ars - for most of these students <n=42 )  the period of 

continuous une m ploy m e nt wa:. one year or l e s: .•  F c•urteen of the stude nt s  had h a d  

discontinuous periods of une m ploy ment of up t o  five ye ars prior t o  e nrol m e nt i n  a 

cour·se ; the actual ti m e-span of such une m ploy m e nt is unKnown for t e n  of t h e se 

students. Two stud e nts' une m ploy m e nt h istorie s  were unavailab l e .  

Three-quarters o f  the stud ents <n= 43) on whom fa mily d ata was available (n= 5 6 )  

c a m e  from a family where t h e  father was e m ployed in unskille d ,  se mi -skille d or 

sf<ille d  m anual labour. Only two stud e nts out of 5 6  came from a professional 

backg round <their  fathers were a university le cturer and an archite ct) . The 

re mainder c a m e  from families where the fathe r  was engaged in an occupation that 

was d ifficult to classify in terms of e ither class or socio-e conomic status: i .e.  

th e y  were d e scribe d  as self-e m ploy e d  <which could m ean anything from being 

une m ploy e d  or retired to owning a large business) , retire d ,  a farmer,  h aving the ir 

own b usiness, · or ,  for e>: am ple , as manager o f  a mill.  I n  g e neral , where the 

inform ation was availab le , mothers were d e scribe d  as h ouse wives ,  social welfare 

bE?ne ficiaries or part-ti m e  w orKers. 

A more detailed breakdown of the infor m ation provid e d  above <in ter m s  of 

individual c ourses and gender d i ffere nces> i :. provid e d  in Appendi>: Si:< .  

E >: ce pt for those stud e nts who were coerced b y  the Department of L a b our <n= 1 1 ) 

into attending a course,  the stude nts' reasons for cour·se e nrol m ent v a r·ie d :  

m ainly they felt that enrol m e nt i n  a course would g ive the m  som ething t o  d o ,  give 

th e m  a b e tter chance at a jo b ,  and e nable them i:o get some form c•f c ertification 
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and worl< e x perience i n  a field of interest. Thirty of the students were reporte d  

t o  h ave e ntered e mploy ment e ither b efore o r  directly after finishing a course (see 

A ppendi>: Five : Course R epor·ts) � but this figure nee d s  to b e  b rol<en down.  

Seventee n  stude nts out of t h e  thirty found worK before the end o f  a course . In 

g e ne ral,  this m eant that the stude nt went into e m ploy m e nt within the first few 

weel<s of a course - t h e  job was self-found and h ad usually b e e n  applie d for 

be fore the student e mbarKe d  on the c c•urse .  In other wor·dE. ,  attendance o n  a 

course had little effect on these stude nts' e m ployment opportunities .  Of th e 

thirteen students who found worK after t h e  e nd of a course , t e n  of these were i n  

foodh andling job s which were notorious f o r  their high  staff turnover.  As f a r  a s  

could b e  ascertaine d ,  m any of these stud e nts d i d  not h ave t h e  same job six 

m onths late r .  In addition, the Departm ent o f  Labour made special e fforts to g e t  

these YPTP students into wor�< a t  t h e  e n d  o f  a c c•urse a n d  jobs m a d e  available 

were usually T e m porary E mploy m e nt Proje ct sche m e s  which lasted for si>: months 

only . M any of the students, even those with University E ntranc e ,  had b asic 

literacy and numeracy proble m s. 

At l east 3 0  out of the 6 6  stude nts (i .e . 4 5 % )  were Known to h ave had a m ajor 

family traum a t  e .g .  the d e ath of a parent, a d ivorce or separation of parentst or 

th e severe disabl e m e nt of a parent. This was nc•t necessarily the cause o f  

d ifficulties f o r  the student, h owever, especially i f  the event occurred wh e n  the 

student was quite young.  Wh at was m uch m or e  significant was the numb e r  of 

stud ents who tall<ed 1  i n  informal  discussion with myse lf or the tutorst i n  c lass 

discussion with tutor·s and oth e r  studentst in private sessions with t h e  tutors, 

and t hrough the physical e vi d e nc e  on their bodie s �  about the b ashings they 

re ceived at home,  the lac!< of physical and financial support and care , the incest,  

the rapest  the . e m otional and physical assaultst  t h e  h o m e le ssness, drug s  and 

alcohol, and t h e  gene ral insecurity in their lives.  Their stories range d  from 

those of the si>: te e n  y e ar old wh o �  when h e  revealed that he was homose:< ua l t  was 

rape d by h is father;  to the fifteen y e ar old who E.upported h e rself b y  

prostitution b ec ause she h a d  no h o m e  and was unable t o  g e t  an une mploy me nt 

benefi t  b ecause E.h e  was unde r  si>: te e n ;  to the ninetee n  y e ar old who use d e very 

drug she could get,  in  any combination, since b eing raped at Knife-point e i g h te en 
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m onths b efore the course . While these En: a mples may see m  e x tr·e m e ,  they were in 

fact typical of incidents in many of these stu d e nt s  very vulne rable lives .  In 

1 9 84,  the social and life :.Hills tutors esti mate d ,  on the basis of their r·e c ord 

card s on YPTP stude nts,  that at least 7 5 %  of th e se students had indicat e d  th at 

th ey had b e e n  seriously phy sically or psychologically abuse d .  I.t was a testa m e n t  

t o  t h e  'life skills' th at som e  of the s e  stude nts already possessed that t h e y  h ad 

survived to their present age . 

The se self-revelations m ust b e  set i n  conte:< t ,  however. Per:.onal trau ma i s  not a 

cause of une m ploy m ent.  I t  i s  not enough to say that,  be cause the stude nts in 

m any cases had d isturbed individual lives,  it v1as t herefore obvious that they 

would be unable to seek out or kee p  e mploy m e nt .  The Pal merston North Ince st 

and Sen: ual Abuse Wor·kers' N e twork, d rawing on M iriam Saphira's work ( 1  9 E: 5 ) ,  has 

pointed out that one in four g irls and one in ten b oy s  are victim s  of incest in New 

Zealand < 1 9E: 6 :  1 )  - Swan ( i  9 ::: 5 :  34) c c•n:.iders that these figures are conservative . 

Ab b ott ( 1 98 4 :  9 )  and R itchie and Ritchie ( i  9 8 4 :  4) h av e  provided an indication of 

the d o m e stic nature of m uch violence and abuse i n  New Zealand and the way i n  

which violence a n d  abuse is both condoned a n d  m ad e  invisible in t h e  re aring of 

children in N e w  Zealand . In addition, at least one woman in four in N e w  Zealand 

will be sex ually assaulted b y  the time she reaches the age of eighteen ( Sullivan, 

1 9 8 6 :  1 1 ) .  The social and life sKills tutors asserted with some justification 

there fore t h at these stud ents were 'norm al' y oung people within the N e w  Ze aland 

conte>: t;  that the e>: acerbating factor· in their lives was the lack of e m ploy m e nt 

which would provide a m e ans o f  independe nce from their families and a m e ans of 

gaining some c ontrc•l over their- lives. These students were 'abn c•r-mal' only in the 

sense that, within t h e  courses ,  they were g iven an e nvironment that enabled the m 

to talK openly about those lives. 

I n  com m on with stud e nts i n  the relate d  studies on YPTP d iscussed in Chapter­

Thre e ,  the stu d e nts in the s e  c ourses,  in the m ain,  had few physical, psy chological 

or e moi:ional r·e :.ources. They were often ill and m any of the m  looKed 

und e rnourish e d ,  tired and d e pre ssed .  Again , it  was claimed by the SLS tutors 

with some validity that gaining e mploy ment wc•uld provide the m  with the 
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necessary resources - this was evide nc e d  i n  so m e  cases by students w h o  returned 

to visit the tutors after g aining e m ploy ment.  

A part from a few students who h ad joined a YPTP course almo!:.t i m m e di ately after· 

l e aving school, all o f  the students e >: pre sse d their strong dislil-<e of be ing 

unemploy e d .  They spent most of their une m ployed t i m e  either 'doorknod<i n g '  <i . e .  

g oing from f i r m  to f i r m  asking for a job - s o m e  of the stud e nts d evelop e d  a 

weekly routine for· thi s) or,  both m ale and f t? m a.le , at home watching tele vision, 

ly ing in bed all d ay ,  doing h ousework or m in d in g  y oung er brothers and sisters. 

Very few of these y oung people roa m e d  the str·eets d uring the d ay ,  met up with or 

even had friends,  or made visible nuisances of the mselves in public.  The y  were 

isolated and bored i n  their une m ploy m ent and the cour:.es provid e d  the 

opportunities,  typically found in e mploy ment,  o f  m e eting and m b: ing with  a group. 

The courses also provid e d  these y oung pec•ple with the label and status of 

'student' rather than 'dole b ludger'  or 'unemploy e d '  <these points are d i scussed 

more fully in Chapters Nine and E leven) . 

Given that the great m ajority o f  these student s  chose to e nrol i n  a. YPTP course, 

actively wanted to i mprove their chances of g etting a. job, and were pleased by the 

prospect of b eing stude nts rath er than une m ploy e d ,  h ow were they tre at e d  by the 

tech nical i nstitute? The r·e sponsl? of one ad mini strator is typical : 

T h e y  a r e  d i f f e r e n t f r om n orma l s t u de n t s . T h e y  m a r k  

t h emse l v e s  o u t a n d  t h e y  a t t r ac t a l o t of  u n sa t i s f a c t or y - a 

l o t o f  c omme n t  f r om o t h e r  s t a f f . ( , , , ) T h e y  t e n d  t o  be 

g i gg l y an d n o i sy a n d  w h a t  a l o t of  p e op l e  w ou l d  see as  

h av i n g some o f  t h e  bad f e a t u r e s  o f  s e c o n d a r y  s c h o o l  s t u de n t s  

a n d  t h e y  a t t r ac t q u i t e a b i t of a t t e n t i on t o  t h emse l v e s .  

( , , , ) of t e n  u se d  t o  g e t c om p l a i n t s  a b o u t t h e  l an gu ag e  a n d  

t h e  c ar r y i n g o n s  a n d  t h e  n o i se an d t h e  b l ar i n g r a d i o .  W e  

t r i e d t o  m a k e  t h em f e e l t h a t  t h e y  we r e  j u s t  on  t h e  same 

b as i s  as  a n y  o t h e r  i n s t i t u t e  s t u de n t s . Th e y  w ou l d  w a l k i n  



a n d  t h e y  �o.� e r e  t o l d / Yo u  ar e t e c h n i c a l  i n s t i t u t e  s t u de n t s ,  

y o u  c an g o  t o  t h e  c af e t e r i a / a n d  t h e Y  we r e  t r e a t e d  i n  e v e r y 

r e s p e c t  a s  i f  t h e y  w e r e  o r d i n a r y  s t u de n t s  o f  t h e  i n s t i t u t e . 

Bu t t h e y  t e n d e d  t o  c o n g r e g a t e  t o g e t h e r  i n  a 1 i t t l e  g r o u p  

wh i c h h as t e n de d  t o  b e  a n o i sy g r o u p a n d  a c on sp i c u o u s  

g r  D U  p ,  
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These attitudes,  plus the fact that they wer-e e>: cluded from m e m b ership o f  the 

te chnical institute 's Students Association b e cause the y  were not 'rea l '  stud e nts, 

plus. the phy sical and verbal abuse they received fr-om som e  of the 'normal'  

:.tudents, plus the  obvious low status of the  courses in terms o f  resource a nd 

room a ll oc ations, created a situation in which the y oung people were intru ders in 

the institute.  

These were students who h a d ,  g enerally , r-eje c t e d  school . Only two c•ut of the 

si>: ty-si:< stude nts intervie we d made positive c o m m ents about their schooling.  

Thir-ty-six c o m mented spontaneously that they h ated :.chool and felt that they 

were wasting their time there when they could be out e arning money and h aving an 

ad ult i d e ntity a s  a wor·l-<er (a D epart m e nt of E ducation survey of sch c•ol leavers 

indicated t h at the primary re asons given for leaving school were to g e t  a job , to 

earn mone y ,  to be independent and a dissati:.faction with :.chool - 1 97 9 :  1 7 ) .  E ve n  

if they h a d  left school at t h e  end of t h e  si>: th for m ,  t h e y  had no d e sire to return 

to the a uthoritarian social relations of the secondary sch ool. They th erefore 

reacted against anything which appe ared to syste m atically d i m inish the ir status 

a::. a d ults <c.f. Willis' 1 97 7  study of worKing class :.ch ool leavers ) .  Being told 

'don't spit, d on 't s moKe , don't litter, don't swear' simply spurred the m  to more 

creative att e m pts to b e  offensive to those in authority : 

Car e t a k e r  t o  s t u de n t :  / A  1 i t t l e  l e ss o f  t h ose / V  w o r d s ! /  

S t u de n t  t o  c ar e t ak e r :  / u c k  o f f ! '  
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These y oung people were not 'normal'  technical institute students ( i n  t h e  sense 

of b eing apprentices or b e ing e nrolled in full-t i m e  courses such a.s s ecretarial or" 

nursing studi e s) , b ut they � re al stude nt :  .. The technical institute 

a.dministl"a.tion had no induction p!"oce sses in place i n  1 98 2  for' these stu d ents 

that would h av e  m a d e  the m  feel well-integrated within the i nstitute , m a d e  t h e m  

feel  t h a t  t h e y  b elonge d  in some way , th at th e y  h ad a n  i mpodant l"ole to p l a y  as 

students on c a m pus. As a. !"esult the stu d e nts felt stig m atised - out s i d e  the 

institute they were une mploy e d , inside the institute th ey we!"e d e valu e d . 

(iii)  Others 

The other' participants i n  this study were those who were dire ctly involved in the 

a d m inistration of the YPTP courses i n  the institute:  the Head of D epart me nt ,  the 

D eputy Principal and the Principal in the technical institut e ;  officers of the 

Depart m e n t  of Labour and Vocational Guidance;  officers of the D e p a rt m e nt of 

B:ducation; and m e mbers of the local B: mploy m ent Advisory Com m itt e e .  Seven 

official YPTP m eetings were atte nded and th e se provide d  further,  m or e  

peri ph eral, participants: t utors a n d  a d m i ni strators f r o m  various r·eg ional 

imple me ntations of the Young Persons Training Program m e .  

The Course s  
· 

YPTP courses were approved and wholly funde d  b y  the D epart m e nt of E d ucation 

and i mple m e nted in educational institutions. Although 'training'  can be 

d i stinguished from 'education' i n  i mportant ways (Glee son and l-1 ard l e , 1 98 0 ) ,  both 

training and education progra m m e s  that are fun d e d  b y  the state can be e >: pe cted 

to h ave form ally articulat e d  c urricular-, p e d a g ogical and e valuation o b je ctive s  or 

g uid eline s .  The m ost striKing ele m e nt of official d iscourse a t  this l e v e l  was the 

lack of those objectives or even guidelines for the c ourses.  I nstitute s  were 

e>: pe cted and e ncouraged to create their own progra m m e s ,  not with the aim of 
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encour-aging regional autonomy a n d  d iversity , b ut more, it appeare d ,  from 

Departmental e x pe d iency and a lacK o f  sufficient staffing and re source s to 

develop the progr·am m e s  centrally ( Johm:.ton, 1 98 7 ) .  (A personal letter from a 

senior De partm ent o f  E ducation officer to the Head o f  Departm e nt at the 

tech nical institute participating in this researc h ,  d ated 5 . 1 2 .8 0 - i . e .  two y e ars 

afte r YPTP was officially i mple m ented - state s that a meeting of Department of 

Labour and Depart ment of E ducation officers to d i scuss the pr·ovisic•n  of YPTP for 

the n e : d  two y e ars 'is the first opportunity that the regional and national 

co-ord inator-s of YPTP fr-om E ducation have had to get alongside those from 

Lab our t o  'nut'  out t h e  YPTP's'.) The students were never discusse d as 'rea l' 

students in terms of e ducational theory and practice . The y  were only ever 

d iscussed in terms o f  administration d ifficulties,  d i scipline proble m s ,  course 

structure s ,  course fundin g ,  and so on - in other words,  they b e came a t e ch niCal 

probl e m  that the De partment of E ducation had to cope with and resolve in some 

way . The Departm e nt of Labour consistently e mphasised that their· claim on the 

students was prior and , in fact,  would have pre fe rred to run the course s 

themselves - i n  1 9:32 ,  h owever, they lad<ed the re sources and political support t o  

d o  so. 

Offi cially, the YPTP courses in this institute were i nitiated and fun d e d  by the 

Depart ments of Labour and E d uc ation respectively:  the local De partment of 

Labour office e >: a mined the future labour force r·equirem ents for the region and 

then,  afte r consulting with its E mploy ment Advisory Com m itte e ,  advised the 

Depart m ent of E ducation of the types of sKills courses necessary to equip 

une m ploy e d  1 5-25 year old s  for the local labour m arke t (trade union d e m ands 

li mited the skills training that could b e  offered i n  these cours e s  to a 

sub- apprenticeship level) . F un ding for specific c ourse s was then approve d b y  the 

Department of E ducation Head Offi c e .  Unofficially, c c•urses were initiated b y  

YPTP tutors i n  the institute ; a proposal would b e  put to the Head o f  De partm e nt 

who would then take this to the local Depart m e nt of Labour and the E mploy m ent 

Advisory Com mittee for approval . Once this approval was obtained , Depart m e nt 

of E ducation funding and staffing approval would b e  sought.  
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The difference b etwee n  D e part m e nt o f  Labour course initiation a n d  tutor c ourse 

initiation is significant. Officiallyt  the program m e  was b ased on real regional 

labour marl-<et sl-\ill shortag e s  that could be alleviated b y  providing young p eople 

with sKills trainin g ,  i . e .  it was pre mised in young people having a real chance at a. 

jo b  at the end of a course . However,  the local D e part m ent of Labour at this stage 

was short-staff e d  and unde r  pre ssure coping with course approvals, registration 

of the une mploye d  and 5.e e King out e mploy ment for those who were regi stered -

there was no possibility of t h e ir carrying out research into the labour shortag e s  

in unsKill e d  a n d  se mi-skilled fie l d s  of e mploy m e nt i n  t h e i r  region.  

Unofficially tthe tutors wante d  to get a s  m any y oung p eople as possib le into 

courses,  partly to secure their c•wn e mploy m ent, but m ore importantly b ec ause 

they felt that young people n e e d e d  to b e  on the course s.  The aim of g etting 

stude nt5. into worK was see n  as a secondary ai m .  While the tutors obtained 

letters from local e m ployers t stating that worK might b e  available in their are a ,  

i n  orde r  to support a c a s e  to r u n  a n e w  c c•urse , t h e y  did not taKe these letters 

se riously : obtaining th e m  was a political m anoeuvre that would enable the m  to 

get  approval for a course . 

I n  1 98 2 ,  si:< YPTP c c•urses were offered at the technical institut e :  R e c e ption and 

Typing SKills and Food h andling SKills ( 1 )  i n  term one ; Retail Training S Kills and 

Wareh ousing SKill5. in term two; and General Office SKill=· and F oodhandling SKills 

(2)  in term three .  Course length was ten weeKst  M on d ay to F ri d ay , 8 .3 0 a m  - 4pm 

or 9am - 4 .3 0 p m  with one hour for lunch . E ac h  cour-se e nroll e d  fourt e e n  stu d e nts 

<General Office SKills, thirtee n  students) (see Appendi>: Five:  Course Re ports),  

Stude nts were paid a Training Allowance that was $ 6  per wee�< m ore than the 

unem ploy m e nt b e ne fit. I f  students c a m e  to the course from out of town, th e y  

were able t o  apply for transport a n d  b oarding allowances for t h e  d uration o f  the 

course . At the e n d  of each course t there was a stand-down period of two weeKs 

be for-e the y oung p eople c ould reapply for- the une m pl oy m e nt b e nefit.  The 

progra m m e s  were organise d  so th at work skills (e .g .  foodh andling sKills) were 

taught for twenty h ours per· weeK and social and life =·Kills ( e .g .  intervie w  sKills) 

for the re m ai nd e r  of the week.  WorK e >: perience , which entailed the stu d e nts 

spending one or- two days per wee H  at var-ic•us pre-arranged wor-k sites (e .g . a 



re staurant Kitchen) , was i mple m ented from weeK four of e ach c ourse . <See 

Appendi>: F ive for official outlines o f  course content.) 
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E>: te nsive adve rtising of cour!:.es in n e wspaper=· or c o m m unity v e nues w a s  n ot 

permitted i n  1 9 8 2  b ec ause Department of Labour officers b elieve d that 

adve rtising would attract m ore y oung people to register a s  une m ploy e d ,  

registration b eing a prerequisite for enrolment o n  a sl-<ills c ourse . This would 

have e scalated the local official sta.tisi:ics for levels of y outh une m ploy ment.  

Usually the Depart m e nt of Labour sent out letters, which invited th e re spon dents 

to attend an interview ,  i:o those regisi:ered  y oung people who had e >: pressed an 

interest in the war!-< area covered by the course . F or e :< a mple ,  a y oung p erson m ay 

have wrii:te n  'waii:ress' or 'si:ore man'  as i:heir first job preference on t h eir 

registration for m .  If there were insufficient numbers in this category , the 

Depart ment the n  seni: letter!:. of invitation to any suitable registered y oung 

people . F inally , they advertised these courses on i:he Job SeeKer notic e b oard and 

drew pa.ri:icular courses i:o i:h e  a.i:teni:ion of t hose y oung p eople registe.>ring for 

worK. It b e c a m e  obvious, h owever,  during 1 9 8 2 ,  that it was getting more and more 

difficult to attract sufficient a pplicants to the courses. In ord e r  i:o e nsur·e 

sufficient stude nts, the Departm e nt o f  Labour coerced beneficiaries onto one of 

the.> skills courses. They :.e nt out letters to y c•ung people who were r·e.>ceiving the 

une m ploy m e nt benefit stating that,  if  these y oung people did  not pre s e n t  

the.>mselves f o r- an inter-view f o r- the c ourse , their· une m ploy m ent be.>nefit pay m ents 

would b e  r-evie we d .  This a ction resulte d  in a c ourse filled  with r e luctant 

students which e >: acerbated the te aching difficulties already present i n  the 

course s (see Chapter E!:ight:  Tutors and Chapter N ine : Students) . As a r e sult, the 

YPTP courses i n  this institute were adve r·tised widely in 1 98 3  <see App e nd i>: 

Seven: course adve rtise m e nt) with a corresponding increase in the number of 

course a pplicants. However-,  a persistent prob l e m  for course or·ganisers d uring 

1 9 8 2  was the selection o f  a 'worKable ' g roup of stude nts fr-om a small pool of 

applicants. 

Se le ction criteria varied a mong tutors. I n  g eneral,  the gr-oup that inte rvie w e d  

a n d  selected stud e nts for e ach course comprise d a Depart m e nt o f  Labour officer ,  
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the worK sKills tutor for the course and one of the social and life sl<ill!:. tutors.  

By selecting stude nt s  for interview ,  the Departm ent o f  Lab our had m ore or less 

co m pleted their selection: their representative used the interview a s  an 

opportunity to tell prospective stu d e nts about the training allowance , course 

le ngth and h ours, and the transport and b oa.r·d ing allowance s  available <see 

Department of Labour, 1 9:3 5 ,  for confirm ation t h at this was a g e neral practice ) .  

The worK skills tutors lool<e d  for stude nts that they felt they could w o rK with , 

'not too brigh t ,  not too d u m b , and not d isruptive ' ;  presentable , polit e ,  with the 

b e :.t aca d e mi c  qualifications they could get - stude nts who had the potential to 

appe al to an e mploye r  while on worK e :< perien c e ,  for e x a mple , and , b y  b e co ming 

e mploy e d ,  validate the sf<ills training that they were b eing offered .  The s ocial 

and life sKills tutors lool<e d for stud e nts who h ad the potential to work well as a. 

group; while they might choose a. y oung person who was not very pres e ntable or 

articulat e ,  they would not select a student with obvious anti-social t e nd e nc ie s .  

A s  one t utor com m ente d ,  'I ' m  n o t  prepar·ed t o  take someone w h o  will l ower the 

chances of the rest o f  the group achieving '.  

Chapter Six has provid e d  a. b road d e !:.cription of the physical conte>: t  of the stud y .  

I n  Chapter Seven t h e  discursive conte>: t  of the YPTP is e >: a mined analytically . 



CHAPTB: R SS: VB: N :  O F F I CI AL DISCOURSE 

The f u n c t i on of of f i c i a l s t a t eme n t s i s  p r i mar i l y  to a l l ay ,  

susp e n d  o r  c l ose o f f  p op u l ar d o u b t  th r o u gh an i de a l  an d 

d i sc u r s i v e ap p r op r i a t i on o f  a ma ter i a l p r o b l em .  

< Bu r t on a n d  Car l e n ,  1 9 7 9 : 1 3 ) 

8 0  

An analysis o f  the official d iscourse on the Young Persons Training Prog ra m me 

and transition e ducation in general e nables the e >: a mi nation c•f these progra m m e s  

as a site of struggle where the state atte mpted t o  constitute students withi n  

official discourse and where this subjection w a s  r·e sisted .  T h e  analysis. w orKs t o  

foreground t h e  c ontradictions i n  official d iscourse a n d  t o  the orise t h e  cond itions 

of e :d stence of such disc c•urse <Burton and Carlen,  i b i d . :  1 3 ; Belse y ,  1 9::: 0 :  1 2 9 ;  

M acdonell, 1 98 6 :  47 , 6 1 -62) .  

This chapter argues that there were two d ifferent ways of c c•nstructing YPTP 

stude nts in official discourse . The first was the construction t h at e :< isted a t  the 

leve l of official pc•licy , i . e .  within the official printed d ocuments of the state and 

the official verbal e>: te nsions of these d ocume nts that referre d t o  transition 

ed ucatic•n and YPTP i n  g eneral ( e . g .  ministerial pr·e ss releases, g overn m e nt 

reports, or se m inars and guide lines for progra m me a d ministration and 

imple m e ntatic•n) . While the division b etween policy and practice i :. an a r·tificial 

one , it is adopte d h e re for e ase o f  analysis and this f irst type of offic i a l  

disc our·se is referred t o  as 'Policy ' .  The s.econd w a s  the construction th at e x isted 

at th e personal a d ministrative level,  where specific d e part m e ntal and 

institutional a d m i ni strators atte m pted to put policy into YPTP practice - this 

official d iscourse is referred to a s  'Practic e ' .  The c hapter draws out the 

realities of s.tructure and a g e ncy that ens.ured that official discourse as policy 

was resisted in its i mple m e nt ation to the e x t e nt th at an inte r m e d iary d i scourse 

(official discours.e a s  practice)  was. produced .  
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Constructing t h e  subject :  Policy 

Theorie:. about 'youth in transition' h ave abounded i n  the social psy c h ol ogical 

lite rature since the turn of the ce ntury . That is,  the ideas that y outh is a tim e  of 

e>: peri mentation, a nti-authc•ritarian rebelliousness, restlessness and a search 

for a stable adult ide ntity were firm ly establishe d  well before the une m ploy m e nt 

of y oung pe ople b e c a m e  a serious conte m pc•rar·y proble m .  The transition from 

child to adult was se e n  as an e >: tended and normal stage in the d evelop m e n t  of 

y c.uth in Western-ty pe societie s  <Hall,  1 90 4 ;  F reud , 1 96 0 ;  F reide nberg , 1 9 6 5 ;  

E ril<son 1  1 968) . Popular ideas about y outh (and the e ducation o f  worKing -class 

youth in particular·> ar·e being r·econstitute d ,  hc.wever· ,  a s  part of the m or·e g eneral 

state restructuring of the lab our m arl<et on behalf o f  d o m inant se ctors o f  capital 

<Allum and G.uig l e y ,  1 9 8 3 ;  Goldstein,  1 9 :::4 ) .  Th e :.e trends were visible in the 

provision of transition e ducation and in changing labour m arl<et policie s in New 

Zealand in 1 98 2 ,  the period of thi:. study .  At a ti m e  of financial cutbacks, where 

b oth the e ducation syste m and the state services were strug gling at various 

l!l' vels to m ai ntain e m ploy ment,  resources,  conditions c•f service and clientele ,  

transition education was (and re mains) a growth area in New Zealand <Kh a n ,  1 9E: 4: 

3 1 > .  I t  prc•vid e d  e mploy m ent and a guaranteed clientele for stai:e servants, 

se condary school teachers, trad e s  tui:ors , part-time tech nical insi:itui:e tutors and 

com munity workers. <Trades tutc•rs, for· e >:a mple , who were facing red un dancy 

be cause of the downturn in i:he b uilding indusi:ry were able to b e  relocated in 

tr·am:.ition e d ucai:ion progra m m e :. in technical ins-titutes and c o m munity c olle g e.>s. )  

An e>: tract from an E ducai:ion D e partment re port m aKes this point : 

. . .  i t  s h o u l d  b e  n o t e d  t h a t  YPT P , n ow t h a t  i t  i s  a n  o n - g o i n g 

p r og r amme , i s  a b i g  p a r t  o f  t h e  " g r ow t h  i n du s t r y "  t h a t 

t r a n s i t i on f r om s c h o o l  h a s  be c ome  a n d  i n  some i n s t i t u t e s  

f orms a s i gn i f i c an t p a r t o f  t h e  t o t a l  s t u d e n t  h o u r s  

ge n e r a t e d . 

< D e p a r tm e n t  of  Con t i n u i n g Edu c a t i on ,  1 9 8 3 )  

I n  line with these changes in the labour market and e ducation, the term 'in  

tr·ansition' h a s  also been reconstitu-ted .  Where the term was used to d escrib e  a 

'normal'  transitory stage of d e velop m e nt of young people in our soci e t y ,  it now 



has its refer-ence i n  the 'abnor· m a l '  state of y outh une mploy ment:  it refers to 

those y outh who ar-e unable to find e mploy m ent on l eaving school and who d o  not 

pr-oce e d  to a formal ter-tiar-y e d ucation. However-,  'tran:.ition e d ucation', which 

has a ppeared only since the collapse o f  the y outh labour m arKe t ,  is nor m a l ised 

within official discour·se . It is nc•t opened up to cr·itical investigation b u t  

adopted as a concept i n  u s e  a n d  e :den d e d  to cover the whole o f  t h e  school le aver 

population: 

[ Tr a n s i t i on e du c a t i on ]  i s  se e n  as  a c on t i n u o u s  p r oc e s s  

i n v o l v i n g  s t u de n t s s t  i 1 1  a t  s c h o o l , s c h o o l  1 e a,J e r s  se e k i n g 

e m p l o ym e n t  or- f u r t h e r  e d u c a t i on a n d  t r a i n i n g ,  s c h o o l  l e av e r s  

w h o  h a v e  o b t a i n e d  j ob s  w h e r e  t h e r- e  i s  1 i t t l e or n o  f u r t h e r  

e du c a t i on o r  t r a i n i n g on t h e  j ob a n d  f r om wh i c h t h e y  m a y  b e  

ge t t i n g 1 i t t l e s a t i sf ac t i on an d t h e  mov e me n t  f r om f u r t h e r  

e du c a t i on an d t r a i n i n g [ t h a t  i s , t e r t i ar y  e d u c a t i on )  i n t o  

v ar i o u s  f orms o f  w or k . 

< Gov e r nm e n t  T r- a n s i t i on Edu c a t i on Comm i t t e e , 1 9 8 5 : 3 - 4 ) 
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A double reconstruction h as take n place h ere from 'normal'  develop m e ntal 

tr·ansition to une m ploy e d  transition and back to 'nor·mal' tran sition. How e v e r· ,  

t h i s  l a s t  is a 'norm al '  transition transformed b y  t h e  material e :dstence o f  

large-scale y outh une m ploy m e nt - it is a transition that h a s  b e e n  created i n  

official discourse i n  the atte m pt to e :< clude fro m discourse ( and t h u s  from 

meaning ful public d i scw:.:.ion) th e inequalitie s  among g roups of y oung people that 

y outh une m ploy ment reveals.  The official d iscourse constructs y oung people as a 

homogenec•u:. group and the class relations that underpin the labour m arKet i n  

ad vanced capitalism are not s o  much d enied a s  completely unacKnowl e d g e d  

<Presd e e .  1 9 E: 5 ;  Pre sd e e  a n d  White , 1 9:3 7 ;  White , 1 9E:7 l .  Codd ,  d rawing o n  Dale's  

worK, clai m s  that 'Policies produced b y  and for the state are obvious instances in 

which discourse play s a n  i mportant tactical and political rol e ,  constructin g  

particular m e anings and signs that work t o  m asK social conflict a nd foster 

co m mitm ent to the notion of a universal public interest' ( 1 9E: 5 :  2 3 ) .  R eal 

d ifferences o f  status, access and potential (in ter m s  of the labour m arket>  a m ong 

groups of y oung people are not ad<nowle d g e d  and this lacuna is often rationalise d 



in terms of the b e nefits that will accr·ue for the 'disadvanta g e d '  y oung p e c•ple in 

society <i . e .  the une m ploy e d ) .  The i m plication is that,  if they are e qual in 

discour·:.e,  th ey will be e qual in fact: 

You n g  p e op l e  w h o  l e a v e  s c h o o l  a n d  do n o t  p r oc e e d  t o  

c on v e n t i on a l  f orms o f  emp l oyme n t  o r  t r a i n i n g h a v e  a r i gh t  t o  

t h e  same s t a t u s  a s  you n g  p e op l e  w h o  p r o c e e d  t o  t r ad i t i on a l  

f or m s  o f  emp l oyme n t  o r  t r a i n i n g .  E q u a l i t y o f  s t a t u s  i s  

d e n i e d by  t h e  r e q u i r em e n t  t h a t  t h e y  r e g i s t e r  as u n em p l oye d 

i n  or d e r  t o  r e c e i v e a ss i s t a n c e . 

< Gov e r nme n t  T r a n s i t i on E d u c a t i on Comm i t t e e , i b i d . : 1 8 ) 
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The reality, however, is that whether t h e y  are re gi:.tered a s  une m pl oy e d  or not, 

students in transition e ducation progra m m e s  are not equal to apprentic e s  or 

stude nt:. at unive rsity or technical institutes. They d o  not receive the m aterial 

benefits that these other ty pes of students receive in terms of income and 

se curity of e m ploy m ent for the time that they spend 'knuckling under'  or b ei ng 

'well-motivated '  in furthe r  e d ucation. And there is simply no c o mparison b etwee n  

th e value o f  t h e  certification that apprentices o r  univer·:.ity students rec e ive at 

the end of their training and that of students in transition courses such as the 

Y oung Persc•n:. Training Progra m m e .  The hierarchy of student status is inh erent 

in the hie rarchy of value of their certification in the lab our m arKe t ;  making 

student :. 'equal ' b y  fiat d o e s  not change this (just as substituting the term 'in 

transition' for 'un e m ploy e d '  does not change the re ality of y outh une m ploy ment) .  

Given that the status diffepenc e s  a mong gr·c•ups of y oung people ar·e Peal,  and are 

b ased in Peal differentiations in the lab our m arket,  official discourse ex cludes 

any analysis of why par·ticular sect ors of a cla:.:. society are more liHely to be 

une m ploy e d  than oth er's when, for e>: am ple , it  atte m pts to re duce these 

difference:. b y  arg uing that all post-secondary students should b e  on the T ertiary 

Assistance Grant (TAG> rathe r  t h an some students on TAG, some on a Training 

Allc•wance ,  and some on an une m ploy m e nt b e nefit: 

• . •  t h e  c ase f o r  d i f f e r i n g p ayme n t s  w i l l  n e e d  t o  be  asse sse d 

a g a i n s t  t h e  d e s i r ab i l i t y ,  on  t h e  bas i s  of  e q u i t y ,  o f  

n e go t i a t i n g a s t an da r d  t r a i n i n g a l l ow an c e . 

< T asl< F or c e  o n  You t h  T r a i n i n g ,  i b i d . : 1 2 ) 
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Official discourse does m ake reference t o  the d ifficulties of acc e :.s to t h e  labour 

m arke t e :< pe rien c e d  by M aorit Polyne sian and fe m ale young people , b ut this i s  

alway:. e >: pressed in t e r m s  of special,  unique disadvantage that can b e  r e m e died 

b y  targe tted program m e s  rather than i n  terms of the structural inequaliti e s  
' 

e>: peri enced b y  th e se g roups in the lab our m arKe t .  De construction of official 

te:< ts serves to h i g hlight this c ontradiction in transition education provisiont 

that is that structural inequalities a mong g roups of y oung people e x i st a t  the 

level o f  the labour m arket and a g re ater provision o f  training and e ducation d oes 

not create more paid e m ployment < Nash , 1 98 3 ) .  

Official discourse a t  the level of policy fund a m e ntally constructs transition 

ed ucation in terms of cc• m m on sense b elief: . .  Thus, those who require tr·ansition 

e ducation courses are: 

( 1 )  T h o s e  p e op l e  w h o a r e  b as i c a l l y  j ob r e ad y  b u t l ac k  

j ob-se e k i n g a n d  j ob - r e t e n t i on t e c h n i q u e s .  T h e se p e op l e  may 

a l so n e e d  t h e i r  c on f i de n c e  b o o s t i n g .  

( 2 ) T h ose  p e op l e  w h o  s e em t o  l ac k  s o c i a l s K i l l s  n e c e ss a r y  

f or ge t t i n g a n d  r e t a i n i n g a j ob .  T h e y  m a y  n e e d  q u i t e  a l o t 

o f  h e l p  t o  e n a b l e t h em t o  ge t a n d  r e t a i n  a j ob .  

( 3 ) T h e  l on g- t e rm u n em p l oye d w h o  n e e d  c on s i d e r a b l e h e l p  o n  

a l l k i n ds o f  l e v e l s t o  ge t t h em i n t o  t h e  w or k f o r c e . 

< Re p or t of  a me e t i n g of  D e p ar tme n t  of  L a b ou r , Voc a t i on a l  

G u i dan c e  a n d  Te c h n i c a l  I n s t i t u t e o f f i c e r s  t o  d i sc u s s  

p r e -emp l o ym e n  t c ou r se s  5./ 6./ 8 1 ) 

The 'reader'  of official d iscourse can see that a transition e ducation th at 

qualifies, =-�<ills and adjusts y oung people tc• the nc•rms of the worKplace i s  both 

necessary and good for y oung pe ople and for the nation . F uture prospe ri ty and 

growth 

w i l l  n o t  be ac h i e v e d  w i t h an u n d e r - q u a l i f i e d ,  u n d e r - t r a i n e d  

o r  i mm ob i l e  w or k f o r c e  w h i c h c an n o t  c o p e  w i t h c h an g e . 

< T a s K  F o r c e  on  You t h  T r a i n i n g ,  i b i d . : 5 )  



While it is acKnowl e d g e d  that job s  may,  i n  fact, b e  unavailable for m an y  y oung 

pe ople (this was m ad e  p articularly obvious in technical institutes whe re Y PTP 

8 5  

was implemented b y  the d ecline in apprenticeships) , une m ploy ment h:. still  seen t o  

be a result of young people 's o w n  d eficiencies, i . e .  t h e y  d o  n o t  h ave t h e  sKill s  or 

th e m otivation to gain the e m ployment that is ther·e : 

P r e - Emp l oyme n t  c ou r s e s  a i m  t o  u p gr ad e  t h e  j ob - f i n d i n g a n d  

b a s i c  e du c a t i on a l /soc i a l sk i l l s o f  p a r t i c i p an t s .  T h e y  w i l l  

b e  u s e d  m a i n l y  f o r  you n g  p e op l e  w i t h  l owe r e du c a t i o n a l  

- q u a l  i f i c a t i on s 1  bu t m a y  a l so b e  n e c e ssa r y  as  j ob-or i e n t a t i on 

or  j ob - f i n d i n g s k i l l s p r o g r amme s  f or you n g  p e op l e  w i t h a 

r an ge of  e du c a t i o n a l  q u a l i f i c a t i on s . S u c h  c ou r se s w i l l  

n ormal l y  i n c l u d e  a gu i dan c e  c om p on e n t  a n d  r em e d i a l 

c om p on e n t s  m ay a l so  b e  n e c e ssa r y .  I t  m a y  of t e n  b e  n e c e s sa r y  

a n d  p r e f e r ab l e t o  p l ac e  a p e r son a t  f i r s t  o n  a 

p r e -emp l oym e n t c ou r se , t h e n  f o l l ow t h i s  w i t h a s k i l l s  

t r a i n i n g c o u r se , i . e .  d e v e l op t h e i r  w o r k sk i l l s  i n  a 

' s t a i r c as e ' f a s h i on .  

< De p a r tme n t  of  L a b ou r , 1 9 7 9 )  

I n  the secondary se ctor o f  the labour m arKet,  h owever,  the sector a t  w h i c h  YPTP 

students were ai me d ,  e mployer:. do not require specific worK sKills b ut rather a 

particular set of attitudes <Gree n ,  1 98 3 :  6 5 -6 6 } .  They d o  not want to e m ploy 

y oung people on an adult award wag e in a recession, no m atter what l e v e l  of 

'skills' or /training ' they have attained .  The only way that y oung p e ople will 

become attractive to industry i n  a reces:.ic•n i :. if the- cost of their labour is 

lowered (a  move th at would not, of course , 1Solve' une m ploy ment,  b ut s i m p ly 

displace it onto oth er sectors of the labour fc•rce such as women or latE' 

m id d le-age workers} . The then M inister of Labour, Jim Bolg er,  acKnowl e d g e d  this 

structural constraint on state solutions to the proble m  o f  y outh une m ploy m e nt 

when h e  stated that there should b e  a separate award rate for y oung p e o ple i n  all  

awards :  



/ I t i s  be t t e r  f o r  you n g  p e op l e  t o  h a v e  a j ob a t  a l e s s e r  

r a t e  o f  p ay a n d  e n J oy t h e  d i gn i t y o f  w o r k t h an h a v e  t h em 

d e n i e d j ob o p p o r t u n i t i e s a n d  r ema i n  u n emp l oy e d . /  

( Ev e n i n g S t an dar d , 1 / 8/ 8 1 ) 

8 6  

The basic d e mand o f  capital produci:ion f o r  t h e  cheapest and /or m ost productive 

lab our possible  (and y oung labour is e:< pe nsive when there are few y outh rates in 

ne goti ated awards) is concealed within state discourse by the acl<nc•wled g e m e nt of 

a set of m ore d iffuse t secondary e mploy e r  de m ands that place the b l a m e  for their 

une mploy m e nt direci:ly on the une mployed -the mselves < F inn, 1 9 E: 4 :  5 9 ) .  T h i s  

acKnowle d g e m e nt can b e  s e e n  cle arly in t h e  seleci:ion of e >: cerpts from Depad m e nt 

of Labour com m unications to the technical institute that follows: 

I t  i s  i mp o r t an t  [ t h a t l s k i l l s  c o u r s e s  adj u s t  t r a i n e e s  t o  t h e  

d i s e  i p 1 i n e s  a n d  s t a n da r ds t h a t  c an b e  e x p e c t e d  i n  a n or·ma  1 

emp l oyme n t  s i t u a t i on .  

T o  a t t a i n  t h e  l e v e l  of  J ob r e ad i n e ss de s i r e d , a s t a n d a r d  o f  

d r e ss a n d  d i sc i p l i n e ap p r op r i a t e  t o  t h e  t y p e  of  emp l o:1me n t  

s ou gh t  s h o u l d  be  ma i n t a i n e d .  

Emp l oy e r s  ar e n o t i c e a b l y c a u t i ou s  of  p e r so n s  n o t  d i sp l ay i n g 

q u a l i t i e s of  t i d i n e ss a n d  k e e n e ss . 

These d e m ands are readily translate d into an ideology of individual d eficit on the 

part of the une m ploy e d t  a d e ficit that can be re m e died through e ducation and 

training !Rees and AtKinson, 1 98 2 :  1 0) .  The focus of such discourse (whi ch 

reinfc•rce s  com mon sense popular ideas about why y oung people are une m ploy e d )  i s  

on y outh itselft on y outh as a proce ss that m ust b e  m anag e d t  guid e d  a n d  

controlled m ore effectively t h a n  in i:h e  past. l...Jhile it is acKnowl e d g e d  that t h e  

d evelopment o f  transition e ducation alone is not enough - for e x a m ple t 

t1 a n y  su gg e s t  t h a t , i f  t h e  t o t a l  n um b e r  o f  a v a i l a b l e j obs  i s  

i n ade q u a t e , su c c e ssf u l  p l a c eme n t s of  be t t e r  t r a i n e d  s c h o o l  

l e av e r s  c ou l d o n l y  b e  a t  t h e  e x p e n se o f  o t h e r  j ob a p p l i c a n t s  

<Task  F or c e  o n  You t h  Tr a i n i n g ,  i b i d . : 1 3 ) -
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th is acknowl e d g e ment i s  always s.ituated i n  d iscourse that i m plies in a 

contradictory way that,  if young pe ople were b e tter qualified ,  better pre pare d ,  

better trained and more s.c.cially competent, they would all get jc•bs .•  /l.s Larrain, 

1 9 7 9 ,  m ake s clear, one of the m ain effects of ideology is to construct a consensus 

and masK the sources of social conflict.  

According to Dale ( 1 9:3 1 :  35} a crisis in capital production involve s an i d e ological 

sh ift i n  the rationale for e d ucation from the d e velc•pment of the i nd i vidual t c• the  

contribution of e d ucation to national survival - 'this is to b e  achieved through 

th e preparation of an appr·c•priately sKilled and m otivated wor·kfc•rc e ' .  Once the 

proble m is articulated i n  this way , the solution follows naturally - first, find out 

wh at e m ployers want and pr·ovid e  training wurses that m atch up stud e nts with 

necessary skills and , se cond , provide a more g e ne ralised social training for 

une m ploy e d  people . If  there is an i m plicit assumptic•n in the provision of 

transition e ducation that job s  are availabl e ,  then the une m ploy e d  must h ave 

attitudinal, m otivatic•nal and skill d eficiencies, otherwise they would b e  e m ployed 

(Freem an-M oir , 1 9 8 1 > : 

O u r  f u n dame n t a l  p r o b l em i s  ' m i sm a t c h '  - j obs a r e  av a i l ab l e ,  

bu t t h e  u n emp l oye d d on ' t  f i t .  

( D i r e c t or of  Emp l oym e n t , 1 9 7 9 )  

T h e  overri d ing fmpression o f  official discourse on transition e d uc ation at a ll 

le vels is that,  if it i s  possible  to discover what e m pl oyers want, then it i s. 

possible to ad apt and train y oung people to conform to this;  it i s  possible  to 

produce both official and hidden pre - e mploy m e nt prc•gram m e  curricula that can 

teach acceptable work attitude s ,  work skills and a work ethic t o  prese ntly 

une m ployab le y outh in orde r· th at they can gain e mploy m e nt . I t  also sugg e st s  

through t h e  provision o f  social a n d  life sKills programme components t h a t  h ave a 

specific socialisation function, that 'discipline, self-control and sub s.ervience are 

necessary in gene ral to even h ave the hope of work' in the future <Willis, 1 9 8 4: 

3 2 } .  

* Technical institute files - Notes o n  National Pre-employment Course 
Organi sers ' Meeting , 2 1/2/79 . 
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The prob l e m of y outh une m ploy m e nt is tr·an:.fer·red <within official discourse.>) from 

the e cono mic to the e ducational in such a way that solutions to the proble m can 

only be r·e asonably proposed within the e ducational , i .e . within a transi-tion 

education fra m e work. The very provision o f  'training ' and 'education' transition 

progr·a m m e:. b y  the state i m plies that the prob l e m of y outh une m pl oy m e nt lies 

with schools and y outh rath e r  than w ith the workings of the e cono m y :  sch ools a re 

se e n  t o  b e  the cause of an 'ill-tr·aine d '  labour- force and at the sa m e  ti m e  the 

m e ans of upgrading the constitution of this labour force (Pre sd e e ,  1 97 9) :  

T h e  pr e v e n t i v e r o l e of  s c h oo l s n e e ds t o  be  r e i n f o r c e d .  T h e  

e ar l y  i de n t i f i c a t i on o f  s t u d e n t s  mos t l i k e l y  t o  e x p e r i e n c e  

d i f f i c u l t i e s mak i n g t h e  t r a n s i t i on t o  wor k i n g 1 i f e ,  a n d  t h e  

i n c r e as e d  av a i 1 a b  i 1 i t y  o f  r e sou r c e s  t o  de tJ e  1 o p  a r a n g e  o f  

p r ogr- amme s t o  me e t  t h e i r- n e e ds a r e  r e q u i r e d .  

< Task  F o r c e  on  You t h  T r a i n i n g ,  i b i d . : 1 0 )  

Within this position, the proble m of y outh une.> mploy me.>nt highlights the 

d e ficiencies of y outh in terms of e mploye r  d e mands and job require ments. It 

und e.> rlines the notion that school:. h ave not enabled y outh to m ake a :.ucc e ssful 

transition from school to work, and that y outh are b oth inade quate and 

ill-prepar-e d in their job-:.ee d<ing and job-r·e-tention =·�<ills. I f  young people are 

se e n  as b e ing uncompetitive in the labour marke t  b e cause they lack g eneral and 

specific sKills, attitudes, e x pe-rience- and qualifications, the-n it be-comes 'obvious' 

that the provision of supply side e ducation and training prog r a m m e s  will upgrad e ,  

qualify a n d  skill the m until t h e y  d o  b ecome.> competitive ( Johnston , 1 9€: 3 :  2 4 ;  

Loney,  1 9 8 3 ;  F e d e ration o f  Labour/Comb ined State Unions, 1 9 :3 5 ;  JacKson ,  1 98 5 :  

1 5 3 - 1 5 6 ) .  I n  addition the nece ssity for :.uch special e ducation i s  presente d a s  a 

technical and org anisational prob le m ,  one th at can b e  solv e d  b y  sufficient 

funding , g ood mana g e ment and good will, rath e r  than as a structural effect of the 

social relations of production. 

A ny critique of such e d ucation, the r·efore, m ust be within its c•wn terms. Various 

official state m e nts acknowle d g e  th at there are proble m s  within transition 

ed ucation, b ut the pre mises of th at e d ucation re m ain unquestioned <TasK F orce on 
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Youth Training , 1 S·E:2 ; Gc•vernment Transition E ducation Com m itte e ,  1 9 :::5 ;  Skills 

for Young Peopl e ,  1 9 :3 5 ) .  A critique o f  transition e ducation itself is pla c e d  

b e y ond the pale of com m on sense : i t  would not b e  'com monsense ' to critici se t h e  

pre mises o f  t h e  provision of transition e d u cation w h e n  that provision is 

'obviousl y '  necessary . I n de e d ,  the foundations of these pre mises are e :< plicitly 

bracKeted out - while the Task F orce on Youth Training (which provided the major 

govern m e n t  d oc u ment on transition e d ucation and y outh training in 1 98 2 ) ,  for 

e>: am ple , provi d e s  a b rief account o f  the structural reasons for youth 

une m ploy m e nt in New Zealand ,  the com mittee maJ.I:es it clear that this is not an 

area that comes und e r  its scrutiny: 

T h e  p a p e r  i s  n o t  p r op os i n g t o  t ac K l e su c h  o t h e r  c on n e c t e d  

i ssu e s  a s  i n d u s t r y  r e s t r u c t u r i n g ,  i n c r e as i n g 

c om p e t i t i v e n e ss , r e g i o n a l  i mb a l an c e s , o r  t h e  i n d u =. t r i a l 

i ssu e s  o f  r e du n dan c y  o r  r emu n e r a t i on f or you n g  f u l l y  

emp l oy e d  w o r K e r s . N o r  i s  i t  i n t e n de d  t o  d e a l  w i t h t r a i n i n g 

n e e ds b e y o n d  s u b - a p p r e n t i c e sh i p  l e v e l . 

( T a s K  F or c e  c•n You t h  T r a i n i n g ,  i b i d . : 2 )  

It  is only when the te:d is d e constructed t h at the contrad ictions created b y  this 

brad<eting out of the structur·al causes of y outh une m ploy m ent become vi:.ible 

(Eelsey ,  1 9 8 0 :  1 03 ff) . F or e :< am p l e ,  the te>: t  is able to discuss young pe ople 's 

lacK of e m pl c•y m e nt in ter-ms of individual maladjust m e nt and lacK o f  =·�<ills:  school 

le avers are in n e e d  of counselling , e d ucation, sKills and social training . By 

bracKeting out the structural cau:.e s of une m ploy m e nt ,  the te>: t  a:. official 

d iscourse i s  able to norm alise t h e  provision of transition e ducation as ne cessary 

for· 'under·-qualifi e d ,  under-trained or i m m obile'  young people . I t  is able to build 

in a number of taKe n-for-grante d ,  com m on sense assum ptions about the n ature of 

une m plc•y e d  youth and their n e e d s .  B y  providing fc•r 'tr·ansition' ,  'worK sKills',  

'e m ploy ment preparation' and 'training ' program m es for y oung peopl e ,  b ot h  in and 

c•ut of schc•ol, it  is i m plied that worK is or· will  be availabl e ;  that, if y oung people 

are une m ploy e d ,  then this is in some way their own fault. I t  b e c o m e s  'obvious' to 

yc•ung peopl e , their parents and their teachers that they ar-e d e ficie nt or 

inad equate in some way in ter m s  of the labour m arke t  - they are not brainy 



enough , i:hey are laz y ,  they lack job ini:erview skills,  they d i d  not stay a i:  s:.c hool 

long enough ,  and so on <Blm: h a m ,  1 98 3 :  1 25 ) . Com mon sense beliefs about t h e 

reasons for y outh une m ploy ment ar-e therefore r-e clai m e d  and reinfc•rc e d  within 

the official d iscourse. 
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One direct i deological effect o f  tr-an s:.ition e d ucation progr·a m m e s:. is the norm ative 

control of une m ploy e d  y oung pe ople to ensure that they do not m al-<e opposii: i onal 

transitions while outsid e  the social controls of i:he workplace < M oore , 1 98 3 ) .  This 

e ffect i s  often concealed by i:he rhetoric o f  ind ividualistic, liberal h u m anis m -

according to Law and Sissons < 1 9 8 4 :  1 5) ,  'adult d evelopment,  th en,  i s  s e e n  a s  a 

series of needs to change i n  a n  a daptive way ' .  That is,  the d iscourse t h ai: 

surround s the provision of th e se progra m me s  b y  the state e m b odies assum ptions 

ab out individual 'drives'  and h u m an 'needs' to be 'whole ' ,  and about th e 

p::.y chological d e ficits <such as lac!< o f  motivai:ion 1 unrealistic aspirations, lacK of 

initiative and anti-social behaviour) that result fro m some obstruction of th ese 

ne eds and dr·ive:: . •  The e mphasis, therefor- e ,  in  official disc c•urse , i::. g e n e rally o n  

some fol'm of compensatory e d ucation through social a n d  life sKills training . Kha n  

(1  9 8 4 )  clai m s  that the d e velopm ent of all i:ransition e ducatic•n i n  N e w  Ze aland has 

been based on the notion that y oung une mploy e d  people need compe nsatoPy 

ed ucation in order to gain e mploy ment.  Built into transition e ducation policy is a 

notion that the se students h ave special ne e d s  and individual pathologies t h at 

requir·e e >: i:PaoPdinary e ducational and tr·aining m easures in order b oth i: o  m a ke 

the m  competitive in the labour m arKe t  and t o  enable t h e m  to maKe 'succe ssful' 

tr·ans:.itions to adult life (with c•r without e mploy m e nt ) .  Guidelines:. for transition 

e d uca. tion tutors are e :< pli d  t: 

You a r e  u se d  t o  t r a i n i n g ap p r e n t i c e s  a n d  o t h e r  s t u de n t s  

we l l  m o t i v a t e d  t ow a r d s  d e f i n e d  g o a l s .  

M o s t  o f  y o u r  s t u de n t s  h a v e  h ad r e ason a b l y  ade q u a t e  

a b  i 1 i t y  f o r  t h e  c ou r se s  t h e y  h a v e  u n de r  t a k e n . 

T h e y  h av e  h a d an  a d e q u a t e  a t t e n t i on s p a n  an d a r e ason a b l e 

c ap a c i t y t o  1 i s t e n  a n d  t o  f o l l ow i n s t r u c t i on s .  

You h a v e  e s t a b l i sh e d  m e t h ods o f  i n s t r u c t i on w h i c h h a v e 

b e e n  e f f e c t i v e .  



Y o u  a r e  a b l e t o  m a i n t a i n  h i gh e x p e c t a t i on s  o f  y o u r  

s t u de n t s  a n d  a c c e p t ab l e s t an d a r d s  of  wor k a n d  be h a v i ou r . 

S om e , o r  a l l ,  of t h e  f a c t or :. l i s t e d  a bov e may I;J e l l  be  

m i ss i n g w h e n  y o u  t aK e  ov e r  a gr o u p  of  STEPS or  YPTP 

s tu  d e n t s .  

< De p ar t me n t  o f  E du c a t i on ,  u n da t e d )  
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The implication is thatt  if th e y  were /normal'  stude ntst these young people w ould 

have picked up the n e cessary social and life skills on their voy a g e  thr·c•ugh t h e  

e d ucation syst e m .  Constant references i n  officia l  d iscourse to 'upgra d i n g 1, 

1re> me dying ' t  'improving / and 1reinforcing 1 individual attrib ute s and attitud e s  

reveal the unde rlying theory o f  individual  d eficit and norm ative social control 

th at infor m s  these progra m me s ;  a theory which is 'dominated b y  an implicit model 

of a sort o f  cultural vacuu m which can be filled by the provision of suit a b le 

re m edial treat m e nt '  <Atkinson et al ,  1 9:3 2 :  1 20- 1 2 1 > .  Coh e n  < 1 9 :3 4 :  1 1 9 ) h a s  

pointed out the 1Savage pre sumptions' o f  individual inadequacy that lie b ehind the 

hum ani::.tic idioms of social and life sf<illing in transition e ducation and N a sh 

< 1 9 :3 3 :  1 :36) argues that the d e ficit th eory of personal integration (or 1Whole ness1) 

controls b y  individuali::.ing prob l e m s :  'In this way there are no ::.c•cial or 

institutional proble m s ,  only personal proble ms1 •  <Ch apter E leven of this t h e sis 

provi d e s  an e x tended analy sis of the r·c•le of ::.c•cial and life skills in these 

progra m m e s .) 

Watts < 1 9 :3 3 a :  6 )  states that the r-elation of e ducation to e m ploy m ent is that  of 

selectiont socialisation, orientation and preparation. By individ ualising ,  

equalising t nor-malising and e :< clu::.ively fra ming y outh une m ploy ment and 

transition e d ucation, official d iscourse functions to tighten those instr u m e ntal 

bond::. between e d ucatic•n and e m ploy m ent and tc• reduce the l e gitimacy o f  

alternative perspectives o n  the e d u c ation a n d  the e m ploy m e nt (or une m ploy m ent) 

of young people . 

R eclaiming reality:  Practice 

Id eology worV.::. not at production but when th e te:d is circulated and consu m e d  

(Whitty 1 1 9 :3 1 :  33ff) . Of interest here is h ow this first construction o f  t h e  subje ct 
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thr·ough official d i E.courE.e w a s  c c•nE.umed a n d  m ir·ror·ed a t  c•ne site o f  c onstruction: 

the a d m inistration of the YPTP courses spe cific to this stu d y .  How did local 

D e part m e nt of E d ucation, Depart m ent of Lab our and tech nical institute 

ad m inistrators respond to policy discours e and h ow d i d  th ey c onstruct YPTP 

stud ent=· a s  subjects in their own d iscourse? 

Official d iscourse at this l e v e l  accepted the construction of transition e d uc a tion 

aE. c o m m on E-enE.e . This official discourse reflected and reprc•duc e d  m ost of t h e  

underly ing assum ptions of the official policy d o c u m e nts; t h a t  is,  t h a t  th ese 

yc•ung people wer·e une mploye d  (and une m pl oy a b l e >  b ecause of their· lack of sKills, 

m otivation, aspirations and proper attitud e s .  However, at this practical level 

official d iscourse confronte d t h e  reality of the material e>: i E:tence of t h e s e  

stud e nts w h i c h  consisted not only o f  alie nation, l o w  self-e ste e m ,  poor h e alth and 

m inimal financial support and resour·ces, b ut also c•f the unavailability of 

e m ploy m ent which und e rpinne d these effe cts ( M arkall,  1 98 2 :  9 4 ) .  This practical 

discourse c onfronted the reality of the tutm's' d ile m m a  of tr-y ing to teach these 

stud ents skills that c ould not g uarantee th e m  e m ploy m e nt or even a recognised 

certification. I t  also c c•nfr·c•nte d the r·e ality that e m plc•y ers, within a fre e ,  fair 

and com petitive lab our m arKe t ,  cannot b e  force d  to e m ploy the y oung and t h e ir 

re asons for not rec ruiting E.ch ool l e avers have to b e  taken as given < F inn, 1 9 :::2 :  

48 ) .  At this level,  the official discourse o f  policy was transfor m e d  b y  re ality 

into an c•fficial d iscourse of practi c e :  

I t ' s  on e of  the  v e r y  f r u s t r a t i n g t h i n gs i n  t h a t , i n  a s e n s e , 

I t h i n K .w e  a r e  b e i n g u s e d  as a m e a n s  o f  swe e p i n g t h e  p r o b l em 

u n d e r  t h e  m a t . A n d on e of  t h e  d i l emmas t h a t  w e  f a c e  r e a l l y  

i s , g i v e n  t h a t  s i t u a t i on ,  h ow c an we  u se t h e  r e so u r c e s  to  

t r y  t o  r e a l l y  d o  som e t h i n g for  t h e  u n emp l oye d  p e op l e .  An d ,  

su r e , we  c an br i n g some body i n ,  p r ov i de d  t h a t  p e r s on  i s  

w i  1 1  i n g  t o  c ome , a n d  we  c an p r ov i de t h a t  p e r so n  w i t h  sc•me 

t r a i n i n g t h a t  b o o s t s  t h e  p e r son ' s  se l f - i mage a n d  h e l p s  t h e  

p e r so n  w i t h i n  t e r· v  i e w s  an d ,  p e r h a p s. ,  i f  we ' r e  1 u c K y , h e  1 p s  

t h a t  p e r so n  t o  l an d  a j ob .  l;.lh i e h , of  c o u r se , i s  t a K i n g t h e  

p l ac e  o f  som e body e l se .  

( T e c h n i c a l  i n s t i t u t e  adm i n i s t r a t or ) 



Offi cial policy documents were insistent that institutes m u=.t start from t h e  

assumption that 

t r a i n i n g p r ogr amme s  d e v i se d  sh ou l d  be r e a l i s t i c a l l y  1 i n K e d  

wh e r e  p oss i b l e  t o  emp l oyme n t  p r os p e c t s ,  o r  a i me d  t o  e n h a n c e  

t h e  emp l oyab i l i t y o f  t h os e  f or w h om t h e y  a r e  of f e r e d . 

< De p ar tme n t  o f  Edu c a t i on c i r c u l ar t o  I n s t i t u t e s )  

9 3  

However t  at the level of practic e  such d iscourse m ust b e  reconciled (id e ologically>  

with real social conditions . For e N a mple t it  was d ifficult for local officers to 

a!:.cer-tain e :< actly what e mploye rs did want - the only consiste nt d e m and from 

e m ploye rs in the second ary sector o f  th e labour m arket was for cheapt readily 

available labour. The f ollowing sta t e m e nt typifies this view: 

I t  i s  e ss e n t i a l t h a t  c ou r s e s  are on l y  o f f e r e d  f or a 1 i rn i t e d  

r an ge o f  oc c u p a t i on s ,  a n d  t h a t  c ou r s e s  a r e  of f e r e d  a t  t h e  

c o r r e c t  t i m e  o f  t h e  y e a r  t aK i n g i n t o  a c c ou n t  t h e  s e a son a l  

n a t u r e  of  emp l oyme n t  i n  t h e  I n du s t r y  i n  c e r t a i n  p a r t s  of t h e  

c ou n t r y . I t  sh o u l d  b e  r emembe r e d  t h a t  t h e  I n d u s t r y  p r ov i de s  

a s u b s t an t i a l am ou n t  o f  se c on da r y  emp l oyme n t  a n d  t h a t  

c e r t a i n  j ob c l ass i f i c a t i on s  a r e  s t a f f e d  p r e dom i n an t l y by 

c as u a l  a n d  p a r t - t i m e  s t af f . 

< Ho t e l a n d  Ca t e r i n g I n du s t r y  Tr a i n i n g Boar d )  

I n  a d d itiont trad e  union d e m and s l<ept th e provision of worK skills i n  th e 

progr·a. m m e =· at a sub-apprentice ship level.  This ensured that y oung people 

completing the courses would not be in competition for war!< with sKill e d  labour 

and would not b e  able to unde r·mine award wag e s  and conditions of skill e d  worl<: 

I t  w a s  s t a t e d  t h a t  U n i on s  w e r e  somewh a t  r e l u c t an t a t  sK i l l s 

w h i c h f orme d f u n dam e n t a l  p a r t s  of  a p p r e n t i c e sh i p s b e i n g 

t a u g h t  as  emp l oy e r s  a r e  b o u n d  by t h e  p r ov i s i on s  of  awa r ds . 

( Em p l oyme n t  Adv i sor y  Comm i t t e e  m i n u t e s )  

Departm ental officials were left i n  a position where th ey were only able to 
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approve 's.f<ills' cour :.e s that,  in  fact, rarely taught r·e cognised skills:  farm 

labour, kitche n-hand work, g en e ral  office work and warehousing typified t h e se 

progra m mes.  A technical institute ad ministrator und e rlin e d  thi:. notion c•f 'skills'  

wh e n  h e  wrote in the m argin of t h e  B: mploy ment Advisory Com mittee minute s that 

' Sk i l l s ' h e r e  d o e s  n o t  m e an t h a t  a p e r so n  be c om e s  a ' sk i l l e d 

vwr k e r '  - r a t h e r  i t i s ·' s k  i 1 1  s f am i 1 i ar  i s a t  i on '  . 

Official d iscour·se at the level  c•f practice reflected t h e  common s ense notion that 

y oung people were une mploy e d  b ecause they lacke d vocational skills (for e x a m pl e ,  

'mechanical aptitu d e ') :  

T h e r e  i s  a t i gh t e n i n g o f  t h e  j ob p os i t i on a n d  t h i s  i s  

w o r se n i n g .  A n d  t h e r e ' s  l o t s  an d l o t s  of  j obs  t h a t  j u s t  a 

f ew y e a r s  ago you n g  p e op l e  w ou l d  h a v e  be e n  t ak e n  on , b u t n ow 

t h e r e  i s  u p sk i l l  i n g - l oc a l  Cou n c i l , f or e x am p l e ,  o n c e  u p on 

a t i m e  w ou l d  t a k e  a n y  d r o n go , bu t n ow t h e y  n e e d  some 

me c h an i c a l  a p t i t u d e . 

( Re g i on a l  Edu c a t i on O f f i c e r· )  

The e mploy ment of young p e ople was se e n  in terms of a skills m arket :  

One t h i n g we  c a n ' t d o , of  c ou r se , i s  p r om i se a n y o n e  a j ob 

f r om t h e  c ou r se f o r  o b v i ou s  r e ason s . S o  w h a t  we s t a t e  t h e  

a i m s  of t h e  c ou r se a s  be i n g i s  mak i n g t h e  p e r son  m o r e  

c om p e t i t i v e i n  t h e  j ob m a r k e t .  S o  we ' r e l oo k i n g a t  t ak i n g 

p e o p l e w h o  h a v e  g o t , sh a l l we  say , t h e  p o t e n t i a l t o  u p gr ad e  

t o  a p o i n t wh e r e  t h e y ' r e  a c c e p t a b l e t o  a n  emp l oy e r . 

I n e v i t ab l y t h e  s t a r t i n g p o i n t i s  w h e r e  t h e y  may h a v e  t h e  

p o t e n t i a l , bu t t h e y  h av e n ' t  g o t  t h e  f i n a l  p o l i sh ,  t h e  a c t u a l  

s k i l l s  i n  m a n y  c a s e s  t o  g o  t o  a n  emp l oy e r  a n d  ap p e a l  

su f f i c i e n t l y f or h i m t o  e n gage t h em . S o  we ' r e t ak i n g t h ern 

f r om a r ou gh s t age , y o u  m i gh t  say , an d p o l i sh i n g t h em u p  t o  

a p o i n t wh e r e  we  c an p u t  t h em b e f o r e  a n  emp l oy e r . 

( De p a r t me n t  of Labou r of f i c e r )  
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But the skills th at were provid e d  i n  practice had to b e  those that e mplc•ye rs d i d t  

i n  factt d e  m and - the social a n d  life skills - rathe r  than the specific voca-ti onal 

skills: 

T h e  r e ason  f o r  t h i s  i n c r e a s e d  du r a t i on [ of c ou r se s ]  i s  t h a t  

ga i n i n g emp l oyme n t  i s  b e c om i n g i n c r e as i n g l y d i f f i c u l t  f or 

you n g  p e op l e ( , , , ) a n d  c on s e q u e n t l y  m o r e  t i m e  i s  n e e de d  t o  

e q u i p  t h em w i t h t h e  s k i l l s t h e :t n e e d . You w i l l  n o t e  f r om 

t h e e n c l o s e d  c ou r se o u t l i n e t h a t  t h e  p r o g r amme i s  d e s i g n e d  

t o  de v e l op t h e  s t u de n t s / j ob se e k i n g sk i l l s , t h e i r  

c on f i de n c e  a n d  se n se of  p e r s on a l  w or t h , t h e i r  l a n gu ag e  a n d  

n um e r a c y  sk i l l s  an d t h e i r  a b i l i t y t o  c op e  w i t h u n em p l oyme n t  

u n t i l  t h e y  :.e c u r e  p o s i t i on s .  

( Le t t e r  f r om t h e  t e c h n i c a l  i n s t i t u t e  t o  t h e  D e p ar tme n t  o f  

Con t i n u i n g E d u c a t i on )  

Department of Labour officers atte mpted to resolve the contradictic•ns o f  policy 

at the level of practice by e nsuring that students from th ese course s d i d  g e t  jobs 

- for e :< am p l e ,  they would run YPTP cc•urses a-t c e rtain t i m e s  of the y e ar .  Course s  

would b e  r u n  just b efore Christmas s o  that stud e nts could take ad vantag e  o f  

pea�<-ti m e  e mploy m e nt in foodhandling and sale s .  I n  addition, they m a d e  

par-ticular e fforts t o  g e t  these students work ahead o f  oth e r  une mploy e d  young 

pe ople . ' These ploy s were onl y minimally :.ucce s:.ful,  however, and the 

d e partm ental ad m inistrators were always confront e d  with the reality of youth 

une m ploy m e r.t. Wh ile some ad m ini stratc•rs reflected official policy in their  own 

d iscourse, 

F r om o u r  p o i n t of  v i ew ,  t h e  e n d  of  t h e  c ou r se i s  t o  ge t t h e m  

a j ob an d ,  i f  t h e y  do , t h e n  i t / s su c c e ss f u  1 , 

othe r s  were vc•cal about the d ifficultie s  (and i m m orality > of putting official policy 

into practice with these stude nts: 

T h e  gov e r nme n t  i s  sh i f t i n g r e sp o n s i b i l i t y f or t h e  e c on om i c  

s i t u a t i on o n t o  t h e  v i c t i ms of  i t . 



I f ,  a s  we  h e a r  f r om v a r i o u s. q u ar t e r s , u n emp l oym e n t  b e c om e s  

b u i l t - i n  f e a t u r e  o f  o u r  e c on omy a n d  i f  w e  d o  n o t  w i s h t o  

p r odu c e  f u t u r e  g e n e r a t i on s  o f  a i m l e ss ,  u nmo t i v a t e d ,  

emb i t t e r e d  y ou n g  p e op l e  t h e n  we  m u s t  p r ov i de some t h i n g m o r e  

p e rman e n t  t h a n  o n e -s h o t  p r e - emp l oyme n t  c ou r se s  o r  sh or t - t e rm 

h i t -o r -m i ss sk i l l s t r a i n i n g .  

96 

R e c onciling the g a p  b etwee n  official di:.cour·:.e and social reality with t h e se 

stud ents produced a web of furthe r  contradictions. An e x te n d e d  e >: am pl e  relating 

to student absences will d e m onstr·ate this. The question of student attendance 

at the courses was of real  concern to de partm e ntal officers.  Officially th e se 

cour·:.e s werE' m e ant to b e  ada pting stude nts to the nor m s  and social controls of 

the worKplace - in return far a 'wage ' ,  trainee s  were e>: p e ct e d  to be punctual and 

in attendancE' at all ti m e s :  

A s  i t  i s  i mp o r t an t sk i l l s c ou r s e s  adj u s t  t r a i n e e s  to  t h e  

d i sc i p l i n e s  a n d  s t a n dar ds t h a t  c an b e  e x p e c t e d  i n  a n orm a l  

emp l c•ym e n t s i t u a t i on ,  i t  i s  i mp o r t an t t h a t  t h e  g e n u i n e n e ss 

o f  t h e  s i c k n e ss be  v a l i da t e d . I w ou l d  ap p r e c i a t e  i t  i f  y o u  

wou l d  ask  you r c ou r se t u t o r s  t o  p ay s p e c i a l a t t e n t i on t o  t h e  

q u e s t i on o f  " ge n u i n e n e s s "  o f  p e r i ods  o f  s i c k n e s s  a n d  i f  so 

s a t i sf i e d t h e n  a t t e n da n c e  r e c or ds c a n be  n o t e d  a c c o r d i n g l y 

t o  e n a b l e t r a i n i n g a l l ow a n c e  t o  b e  p a i d .  

< De p ar tm e n t  of  L a b o u r  t o  t e c h n i c a l  i n s t i t u t e )  

Because tutors had to d e al face -to-face with the reality of t h e  stude nts'  lives -

th e reality of ill-health , d e pression, alienation,  b or·ed o m ,  lacK of com mit m e nt t c• 

aspects o f  the courses,  family proble m s ,  inab ility to sustain loss of inco m e ,  and 

se• on - they usually m ar�<ed absent student s  in the register as 'absent with 

e >: cuse ' ,  that is,  ill.  If they had m arke d  the stu d e nts as 'absent without e >: cuse ',  

those students wc•uld have had their training allowance d ocked proportionatel y  

f o r  e a ch d ay 's absenc e .  Apart f r o m  the h ardship that this e ntailed for the 

stud ents, tutor·s were aware that,  unde r  these conditions, YPTP students <who 

were only rece iving $ 6  per weeK m ore than th e d ole)  would sim ply leave th e 



9 7  

cour·E.es a n d  re-apply for the une m ploy m ent b enefit. This issue w a s  brought  t o  a 

h e ad in these progra m m e s  on one occasion with the une:< pe cted visit of a 

Depa rtment c•f Labour· officer t o  t h e  E.ite.  He arrived ,  two c•ut of the fourt e e n  

students were present, and , wh e n  h e  queried the e m pty classroom ,  h e  w a s  told 

th at the y  were all 'absent with e :< cuse ' .  H e  did nc•t accept this a nd d e ma n d e d  

proof of reasonable absence which was reluctantly (and 1 in some case s, 

m e nd aciously)  provi d e d  by tutors. The tutc•rs at this point put pr·essure on their 

own a d m inistrators to prote ct and support the m  and their students i n  the reality 

of this teaching situation. The t echnical inE.titute a d ministrators, throu g h  the 

E mploy ment Ad visory Com mittee ,  pressured the local Depart me nt o f  Lab our into 

acce pting that no stu d e nt should have hi:. or her wages d ocKed b elow the level of 

the une m ploy m e nt b enefit whether ab sent with or without e :< cuse . The 

Departm ent c•f Lab our officers ,  in othe r  words, were c•blig e d  to accept that the 

'discipline s of e mploy m ent' were inappropriate in re ality for these students and 

m od ifie d  their practice accord i ngly . 

These a d ministrators were aware that YPTP stud ents were quite unequal in their 

labour m arKet pote ntial and their certification with other g roups of tertiary 

stud ent: . •  In g e neral , they talKed about this inequality in terms of individual 

d e ficit (and so meti m e s  in t e r m s  of individual desert, i .e . these y oung people 

d e E.e rved to be in their· pres e nt position) - however, they wer·e aware c•f the 

realities of the students' financial situation: 

My c omm i t t e e  i s  o p p o s e d  t o  t h e  p r o p os i t i on t h a t  t h e  T e r t i a r y  

Ass i s t an t e  G r an t s h o u l d  b e c ome  a b e n c hmar k f o r  i n c ome 

a s s i s t a n c e  to y ou n g  p e r so n s e n g a g e d  on emp l o yme n t  a n d  

t r a i n i n g p r o gr amme s .  T h e  r e  1 a t  i on b e  h<Je e n  i n c om e  

c on s i de r a t i on s  f o r  t e r t i ar y  s t u de n t s  a n d  you t h  u n d e r  

t r a i n i n g i s  a su p e r f i c i a l adm i n i s t r a t i v e o n e . W e  r e g a r d  t h e  

g r ou p s  a s  q u i t e  s e p ar a t e , a n d  t h u s  c on s i de r a t i on o f  t h e  

i n c ome  f or y o u t h  i n  t r a i n i n g mu s t  b e  base d o n  o t h e r  

b e n c hmar k s ,  s u c h  as  i n d u s t r i a l Awa r ds , p e r so n a l  su p p or t  

f ac t or s ,  e x i s t i n g u n emp l o yme n t  be n e f i t s a n d  t r a i n i n g 

a 1 1  o�<Jan c e s . 

( Em p l oyme n t  Adv i so r y  C omm i t t e e  r e s p on se t o  T a sk F o r c e  o n  

You t h  T r a i n i n g doc u m e n t )  
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T h e y  w e re also aware that the young pe-ople whc• w e r e.>  candidate s f o r  e nr·ol m e nt 

on a YPTP course were ofte n d i sillusioned with sch ooling and , incre asingly , with 

pre-employ m ent training : 

Wh i l e some m i gh t  s t i l l  b e  p e r su a de d t o  a t t e n d  a sK i l l s 

c ou r se , n o t  man y ,  a c c or d i n g t o  t h e  Edu c a t i on O f f i c e r s  a t  t h e  

D e p ar tmen t o f  Labou r 1 a r e  I/J i l l i n g t o  j o i n  p r e - emp l oyme n t  

c ou r se s .  

( T e c h n i c a l  i n s t i t u t e  t o  D e p a r tm e n t  of Con t i n u i n g E d u c a t i on )  

The official d iscourse of policy c la i m e d  that young people nee d e d  the s e  course s in 

orde r  to re m e d y  their d e ficiencies in the labour mad<et ,  b ut y oung people 

the mselve s did not necessarily agre e .  They e ither had to be attracted onto, or 

coerce d into,  the c ourses .  Coercion proved counte.>r·productive and entice m e nt s  

ne e d e d  t o  b e  r elated t o  the re alitie s o f  the labour marKe t ,  t o  cert ification within 

that marke t :  

• . • a C e r t i f i c a t e  of  A t t e n dan c e  [ sh ou l d ] b e  i ssu e d  t o  

p ar t i c i p an t s c omp l e t i n g a p r e - d e t e rm i n e d  p e r c e n t age of t h e  

c ou r se . Su c h  a c e r t i f i c a t e  w ou l d  g i v e c ou r se memb e r s  a 

f e e l i n g of  a c h i e v eme n t  an d t h u s  h e l p  t o  m a i n t a i n  t h e  

p os i t i v e a t t i t u d e s  an d f e e l i n g of  se l f -wc•r t h  i n t e n de d  t o  b e  

e n ge n de r e d  b y  t h e  c ou r s e . 

< De p a r tme n t  of  Labou r t o  t e c h n i c a l  i n s t i t u t e )  

While reinforcing t h e  'subjectivist e mpirici s m '  of the official d iscourse o f  policy, 

where popular com m c•n sense i d e as about y outh une mploy ment were reclai m e d  

(Burton a n d  Carlen, i b i d :  1 3 9 ) ,  official d iscourse as practice had t o  confront the 

re alitie :. o f  the y outh labour marke t  and the e >: pe ri e nc e s  of y c•ung people within 

that marKe t .  Where this occurr e d ,  d iscourse a s  practice acknowl e d g e d  that 

com mon sense e x planations of y outh une m ploy ment and prescriptions for 

transition e d ucation were contradictory and a t  od d s  with reality . This did not 

prevent official discourse a s  practice from b e ing b oth contradictory and 

d isjunctive , but it did create real l imits to the way in which d iscourse as policy 
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(i .e .  the d e m ands of state and capital) could be i mple m e nted in practice . If it 

we re possi b l e ,  for e :< am pl e ,  for state m e nts such a.s 

E a c h day •JJ i 1 1 c omm e n c e w i t h t i me - c 1 o c K an d p u n e t  u a 1 i t y 

a c t i v i t y e x p e r i e n c e s wh i c h w i l l  be c a rr i e d t h r ou gh t h e  d ay 

w i t h s t r i c t adh e r e n c e  t o  t h e  p r omu l ga t e d  t i me - t ab l e t o  

i n s t i l  t h e  be n e f i t s t o  b e  d e r i v e d  f r om r ou t i n e s  and 

s e l f - o r ga n i sa t i on ,  

to b e  carri e d  out in practice with ad ults in anything l e ss than a penal or m ilitary 

institution,  there would b e  little ne e d  in official d iscourse for the overwh e l m in g  

e m pha:.is on reme dying the personal d eficits of t h e s e  young people and m eeting 

the  needs of e mploy ers:  the re would b e  a correspondence b e tween the  d e m an d s  of 

capital and the practices of training pr·ogra m me s  that wc•uld nee d  little overt 

m e d iation b y  the state (Apple , 1 9c: O /t: 1 l .  Young pe ople would gain t h e  require d 

am ounts of h u m a n  capital within the course s  and they could then b e  put to wc•rk 

for the production of re al c apital .  It was b e cause the courses th e m se lv e s  were 

contradictory , in that y outh une m ploy m ent does not ar·ise from the lack of h u man 

capital o f  young people b ut from prob le m s  i n  the accu mulation of real  capital,  that 

th ere was this d isjunction between official d iscourse as policy , which reclai m e d  

com mon sense , and official d iscourse a s  practic e ,  which was force d  t o  reclaim 

re ality . 

Official discour·se provi d e d  the e :{ plicit par·a meters of the Y oung Persons Training 

Progra m m e . The very nature of official d i scourse , however, me ans that those 

para meters were constantly under attack, th at they were continually 

re-negotiated as official d iscourse atte mpted to includ e th at which re m ained 

outside the para meters and as this inclu:.ic•n was r·e :.i:.ted <Burton and Carlen,  

ibid , 5 1 > .  The i m possibility of living the  official re g ulations revealed the ir 

id e c•logical character - official discourse was ba:.e d  in contr·adictions and was 

im ple m e nted b y  h u m an a g e nt s  who strugg l e d  with the effects of those 

contradictions. Chapter E i g ht e >: a mine:. the way s i n  which the tutors on the 

course s articulate d and live d that re ality. 

�ASSEY U '  , . , ,�..,::�TY 
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CHAPTE: R E: IGHT: TUTO R S  

Young p eople d e• n o t  e >: ist only a s  statistics ; the y  a r e  r e a l  individua l s ,  

constituted within a particular social formation, a n d  t h e  processe s of th at 

constitution n e e d  to be e :< amined at a micro-level at the site:. of constitution. I n  

a period o f  incre asing y outh une m ploy m e nt ,  t h e  creation of ind ivid uals w h o  will 

labour willingly within the social r elations of capitalism (a proce s-s. that h a s  

take n place in the past within a relatively sm ooth transition f r o m  school to worf.O 

i s  unde rmined.  This chapter provi d e s  an account of how the tutors. on t h e  YPTP 

course s c arried out their work within a contradictory and stressful conte:d and 

how they talke d  about their daily practic e . I t  presents an account c•f t h e  

d iscourse t h a t  fra m e d  their  work of constituting subjects o n  b e h alf o f  the state . 

The questions that fra m e  this chapter are : Hc•w d i d  the tutors percei ve their role 

and how did th e y  m ake sense of the contrad i ctions inherent in offering skills 

tr·aining to une m ployed youth in an over·s.ub:.crib e d  labour m arke t"? And , a s  a 

result of these contradictions , what d isjunctions or reconciliations can b e  found 

between what the tutors said and what they actually d i d ; and b etwee n  what they 

were told to d o  in the c ourses and their  practice? 

' M aking the b e st of a bad job '  

YPTP was pre mised o n  the notion that,  even with a high r-ate o f  y outh 

une m ploy m e nt, it was possible for reg ional offic e s  of the Depart m e nt of Labour 

to discover c•r predict specific areas of labour shortage s  (for- e >: a mple ,  

foodhandling or farm labour) - the YPTP cours e s  would then provi d e  th e s kills 

tr·aining that y oung p eople net? d e d  to take up positions. in  th e se areas. Trad e  

union d e mands,  however,  limited t h e  sKills offered o n  t h e  courses to 
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sub-apprenticeship level.  The c ontradictions that arose for· the tutc•rs from 

these structural constraints on the courses are discussed in m ore d e tail  b e low, 

but at thi:. point it is obviou:. that the very basi :. of the provision of t h e  c our·se :. 

was contradictory : if possible job opportunitie s were at an unsKilled 

(sub-apprentic e ship) level ,  the n  tho:.e positions that c a m e  onto the mar-J.<et would 

be fille d readily b y  y oung people from a long queue o f  unsKilled une m pl oy e d  

lc·o�<in g  for work - th e r·e was no n e e d  for courses t o  teach specific worK sJ.<ills.  

And , i f  the worJ.< was either not available at the end of a course or could be 

le arn e d  e asily with one we eK's on-the-job tr-aining , what was the point in 

offering specific skills training at all? While tutors did their b e st to provide 

comprehensive , ten-v;ee�< skills training i n  the theory and practice of 

wareh ousing , for e >: a mple , some found the proc e s s  d ifficult to justify . The 

following ex tract fr-om a tutor- intervi e w  d e m on strate s  this d ifficulty c learly : 

Q u i t e f r an K l y ,  I c an ' t  u n de r s t a n d  w h y  t h e  Labour  De p ar t m e n t  

wan t s  t o  r u n  t h em - I r e a l l y  c an ' t . ( . . .  ) T r a v e l l i n g a r o u n d  

w ar e h ou s e s , t a l K i n g t o  m a n a ge r s ,  t h e  s t or y  i s  t h e  same e ac h  

t i m e  - n o v a c a n c i e s .  T h e  w ar e h ou s i n g  i n du s t r y  i s  b e i n g 

r e s t r u c t u r e d  1 i K e  t h e  c 1 o t h  i n g  i n d u s t r :,.. . < • • •  ) T h e y ' v e  g o t  

t h e i r  bac K s  aga i n s t  t h e  w a l l , t h e y ' r e  J u s t  n o t  h i r i n g s t a f f . 

S o  w h y  t h e  L a b o u r D e p a r tm e n t  w a n t e d  t o  r u n  a s e c o n d  c ou r se 

was b e y o n d  me  r e a l l y . I m e a n  t h e y  m i gh t  h av e  a good  r e a s o n , 

b u t I c an ' t s e e  i t .  

The tutors kne w that any e mploy m e nt that the students might g ai n  a s  a d irect 

re sult o f  h aving attended a YPTP c ourse would b e  within the s econdary se ctor of 

th e labour m ar-J.<et,  i . e .  such e m ploy m e nt was liJ.<ely to b e  unskille d ,  mar-ginal ,  

poorly paid  and insecure (Carnoy , 1 97 7 ) .  F or s o m e  o f  the tutors, there was no 

proble m with this - a hierarchy in the labour marke t  was pres u m e d  to b e  natur·al 

i m plying that the nee d s  o f  such a labour m arket m ust b e  supplied :  

R i gh t  n ow ,  t h e  emp l oym e n t o f  p e op l e i n  t h i s  i n d u s t r y - w e l l ,  



i t ' s  a p r e t t y  m u n dan e t y p e  of  j ob a n d  y o u  n e e d  a c e r t a i n  

q u a l i t y o f  p e r son , de p e n d i n g on  wh a t  y ou ' r e r e a l l y  go i n g 

i n t o .  I f  a p e r· son  i s  g o i n g t c• wor k i n  a k i t c h e n , i s  g o i n g 

t o  mak e s a l ads a n d  wash  p o t s , you  don ' t  n e e d  a br i gh t , 

e x t r eme l y  e x t r ov e r t e d  t y p e  of  p e r son . You  r e a l l y  n e e d  a 

q u i e t ,  s h y  p e r so n  wh o ,  af t e r  abou t s i x  m o n t h s '  t r a i n i n g ,  

b e c om e s  v e r y  g o o d  a n d  t h e y ' l l  s t op t h e r e  f or 1 i f e .  I h av e  

h ad p e op l e  w h o  a r e  s l i g h  t l y m e n t a 1 1  y r e t ar de d  ��h o  h a v e  b e e n  

e x c e l l e n t  w or k e r s  i n  t h e  ar e a  a n d  a l so h a n d i c ap p e d  p e op l e ,  

b o t h  w i t h c e r t a i n  p h ys i c a l  a n d  me n t a l  h a n d i c ap s .  A n d  t h e y  

c a n f i t  i n t o  t h e  sys t em a n d  i t ' s  v e r y  good . 
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This tutor was aware th at a pe rson does not need 'si>: m onth s' train i n g '  to b e  ab le 

to maKe salads and •,..;ash pot s ,  but could only acKnc.wl e d g e  this w h e n  c hallenged -

she n e e d e d  to justify the ten-weeK sKills training she vias offerin g .  Wh e n  

challenge d ,  h e r  reasons for providing this. training e mphasised the n e c es sity of 

training the students in worK d iscipline and attitude s  rathe r  than sKills -

di:.cipline and attitud e s  that w c•uld enable  the students to realise their l i mited 

abilities and the need for the m  to fit into the syste m willingly at a 'lower level ' .  

N ot surprisingly,  g i v e n  the w i d e l y  h e l d  m e ritocratic v i e w  of  ed ucation that is 

e mb e d d e d  in com m on sense , the s e  tutors b elieved th at there was a hierarchy of 

natur·al ability in society that corre:.pond e d  to the ne e d s  of the labour m a rket .  

However,  for some reason, schools h a d  e ncouraged t h e  students w h o  were in YPTP 

cour:.e s to a :.p
.
ire to jobs that were b e y c•nd their natural capacity and , tacitly , 

this was the b asis of their une m ploy m e nt: 

T h e  e d u c a t i on s y s t e m  t r i e s t o  a i m p e op l e a b o v e  t h e i r  n a t u r a l  

a b i l i t y ,  You  K n ow ,  e v e r yon e h a s  g o t  t o  w i n .  Wh a t  I ' m t r y i n g 

t o  say i s  t h a t  t h e y  s h ou l dn ' t  a i m  t oo f a r  a b ov e t h e i r  

n a t u r a l  a b i l i t y .  

Ashton and Field  ( 1 976)  claim that,  while schools reproduce three b a si c  

cate g ories o f  worKers (professional/ caree r ,  sKilled trades and 
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car·e e rless/ unsKille d  or se m i-=-�<illed ) ,  t h e y  als.o raise young people 's e :< pectations 

so that th e y  b e c o m e  less suitable as e mploy e e s  for unsKill e d  occupations ­

certainly these tutor·s believed y oung people ':. a spirations e :< ce e d e d  t h e ir 

ab ilitie s ,  that this was 'unnatural' and that the fault lay with th e s c h ooling 

sy ste m .  

F or othe r· tutors, there was a prob l e m ,  b ut the solution t o  this was :.o f ar outs.id e  

their  control a s  the y  perceived it  that they chose t o  i gnore t h e  i m pl i cations of 

the creation o f  YPTP cour:.es i n  favour of c c,ncentrating on the short-te r m  goals 

of their own t eaching practice:  

T h e r e  w a s  a v e r y  h i gh t u r n ov e r  b e c au se t h e  j ob s  we r e  s u c h  

b l oody awf u l  j obs ! T h e  c on d i t i on s  w e r e  a t r oc i ou s . ( , • .  ) 

WK : D i d  y o u  f e e l  a n y  o b l i ga t i on t o  a c q u a i n t  t h em w i t h t h e  

f a c t t h a t  i t  w a s  q u i t e  1 i k e l y  t h a t  t h e y  we r e  g o i n g i n t o  

a c r umrny j ob? 

O h , I d i dn ' t  h a v e  t o .  T h e y  we r e  w e l l awa r e  of i t .  ' Co s  t h e  

k i ds k e p t c om i n g b a c k  a n d  s ay i n g ,  ' Oh ,  I ' v e  be e n  w or k i n g a t  

s u c h  an d s u c h  an d i t ' s  a t e r r i b l e  p l ac e ' . 1 m e an t h e  

u n d e r g r ou n d  t o l d t h em t h a t  f oodh a n d l  i n g  j obs  �oJ e r e  m o r e  o r  

l e ss t h e  p i t s .  T h e y  we r e  k i t c h e n - h a n d  j ob s , t h e y  we n t  f or 

a l l h o u r s . Be c au s e  we  h ad some s t u d e n t s  w o r k i n g a t  n i gh t  

wh i l e � t i l l  c om i n g t o  t h e  c ou r se a n d  t h e y w ou l d  c om e  b a c k  

an d t a l k a b ou t wh a t  t h e i r  j ob v..�as l i k e . ( .  . .  ) A j o b ' s a 

j ob ,  an d i f  y o u  wan t a j ob ,  you  t a k e  w h a t  j ob ' s  g o i n g .  T h a t  

wasn ' t  w h y  I w a s  t h e r e . 

The se tutors invar-iably rationalised thi:. r eproductive function of YPTP in thr-e e 

ways: 'If I don't d o  it someone else  will' ;  'I ' m  b e tter at the job than anyone else 

wc,uld b e '; and 'the Kid :. are b e tter  off here than not'.  While  this w a s  a m or-al 

rationalisation (i .e . the tutor-s Kne w  that their  worK contributed to t h e  

repr-oduction o f  t h e s e  students i n t o  the secon dary sector of a s eg m e nt e d labour 
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m arke t ) ,  it w a s.  als.o true- in t h a t  it cor·res.ponde- d  with a real state o f  a ffair-s.. I t  

w a s.  true t h a t  if the se tutors. did n o t  tea ch the course s,  someone else would ; it 

wa:. true that it was better t c• h av e  a s  a tutc•r som e on e  whc• cared about t h e  

students t h a n  not; a n d  it w a s  a l s o  tru e ,  a n d  the students th e m se lv e s  confirmed 

th is, that they were b etter off in the courses (whe re they m e t  oth er students i n  

t h e  same position,  g ained useful Knowl e d g e  about the m se lve s and the worl d t  and 

incr·ea:.ed their chanc e s  of g e tting to the h e a d  of the queue for jobs) t h a n  they 

were lying in bed at home staring at the ceiling all day or fruitlessly trampi ng 

th e streets l ooking for a job . Hov;e ver, this set of b eliefs, which e na b l e d  the 

tutors to focus on the needs of the stud e nts i n  the ir classroo m for te n we e ks, 

wa:. a pr·ocess that cut short any att e m pt tc• analyse the structures and social 

conte>: t of YPTP. Their com m onsense aim had to be the short-term one of d ealing 

with the her·e and now, with the n e e d s  of the:.e stu d e nts at this present moment,  

with making the b e st of  a b ad job .  

YPTP tutor·s w e r- e  aware t h a t  a ny wor-f< the stu d e nts m i g h t  taf<e up at t h e  e n d  o f  

t h e  course w a s  liKely t o  b e  alienating and unsKilled - only rarely did  a stude nt 

m ov e  out c•f the cour-se into c o m pletely secur e ,  long-term , sKill e d  or· s e mi-skille d  

e m ploy me nt. They were also aware that these stu d e nts entered a pool of 

se rni-:.f<illed or unskilled (althc•ugh not necessar-ily uncred e ntialled)  l a b our; a 

pool fro m which the y  might b e  withd rawn into private e mploy ment,  government 

w c•rk sche m e s  or training program m e :. for short pe-riods ,  and the-n return e- d  fc•r 

long er periods of une mploy ment.  However,  this aware ness was never m a d e  

e>: plicit to t h e  students.  M aKin g  i t  e :< plicit might h ave e a:.e d  t h e  tr·au m atic last 

few days of each course , when the stude nts realised that they were facing 

N onday m orning still without a job - it would also h ave made tutor· practice 

completely untenab l e .  The students would h av e  refused to attend a Skills Course 

that m a d e  it clear to the m  that they v1ould be- little b e tter off in ter-m s. of g aining 

pe r m anent e mploy m ent at the end of th e course th an they were at the b e ginnin g .  

A n  e x tract from field note:. m a d e  o n  t h e  first d a y  o f  obser-vation m a Ke s.  t h i s  clear· :  

S t u d e n t  to t u t or : ' I ' m r e a l l y  p i ss e d  of f . I w e n t to t h e  

L a b o u r  D e p a r tme n t  an d was of f e r e d  a s k i l l s  c ou r se i n  

R e c e p t i on a n d  Typ i n g w h i c h I a c c e p t e d  t h i n k i n g I was g o i n g 



t o  l e a r n  sk i l l s t h a t  w ou l d  ge t m e  a j ob .  I ' m n o t  

u n emp l oy e d , ye t s i n c e  ye s t e r d a y  m o r n i n g w h e n  I s t a r t e d  t h i s  

c ou r s e , a l l I ' v e  h e ar d  abou t i s  h ow u n em p l oye d I am , h ow b a d  

I sh ou l d  b e  f e e l i n g ,  �vh a t  I s h ou l d do  1,o.1 h e n  I don ' t ge t a j ob 

a n d  h ow I s h ou l d  f e e l a b ou t b e i n g u n em p l oye d .  I ' v e  a l so 

p l aye d a wh o l e l o t of  s i l l y  g am e s  ge t t i n g t o  k n ow o t h e r s  i n  

t h e  g r ou p , w h e n  a l l I IJJan t i s  r· e c e p t i on i s t/ t yp i n g sk i l l s . 

A n d  e v e r yo n e  e l se f e e l s  t h e  same ' .  T h e  o t h e r  s t u de n t s  a l l 

a gr e e . G o t  o n t o  w h a t  c l ass  sh ou l d  b e  a b ou t . D i ss a t i sf a c t i on 

w i t h ' u n e m p l oyme n t '  asp e c t s - ' v.Je  don ' t  wan t t h em r amme d 

d o1,vn o u r  t h r o a t s ' - t h e y  w a n t a ' r t> a l ' r e c e p t i on i s t c ou r· s e . 

Tu t or ask s t h em w h a t  t h e y  e x p e c t  ou t o f  t h e  c o u r se wh i l e  a t  

t h e  same  t i me  t e l l i n g t h em t h a t  t h e y  w i l l  p r ob ab l y be  

u n em p l oye d i n  t h e  f u t u r e  b e c au se o f  t h e  m i dd l e  c l a sse s . 

T h e y  do  n o t  �van t t o  K n ow a b ou t t h i s  a t  a l l - �o.�h y  d o  t h i s  

c ou r s e  i f  t h e y  a r e  n o t  g o i n g t o  ge t a j ob ou t o f  i t ? 
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T h E?  prospect of g aining skill:. t h a t  would give the m  a job in the i m me d iate future 

was the carrot that drew the stu d e nt s  onto the courses .  The very structure of 

th E? coursE?s wa:. b ased on the prE? m ise that skill:. training would opti mise the 

stude nts'  chances in the job m arke t ,  a pre m ise that the stude nts accepte d 

completely to the E?: dent of believing that b ei ng on the c c•urse guaranteed the m  a 

job even though they had b e e n  told e :< plicitly tha t  this was not so.  While the 

:.ercial and life sKills tutors especially e ncourag e d  the :.tudent:. to consi d e r  the 

wid er issues of une m ploy ment and their role as une m ploy e d  individual s ,  they were 

only able to d o  thi:. ulti m ately i n  an abstract sense - none of the stud e nts was 

prepare d to recognise h i m or h e rself in this role . To succe e d  at this level ,  the 

tutc•rs would h ave had to deny the v e ry validity of the courses i n  the stude nts' 

e y e s  (Raffe , 1 9:3 3 :  1 :3 ;  Dunn and Gri mwood , 1 9:3 4: 1 87 ) .  

Discipline-

According to DE?la m ont <1 s·E: 3 :  7 4 ) ,  the teacher is 'the occupant of a 
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diffus:.e r·ole , facing a. large number· of pupils w h o  have to b e  control l e d  a n d ,  

i d e ally , taught' .  A l l  o f  t h e  tutors were concerned about t h e  d iscipline o f  the 

students:. in  the classroom .  F or· som e ,  this question of d is:.cipline was c losely 

conne cted with tutors' views of YPTP stude nts and their 'e mployabilit y ' .  Those 

tutc•rs who sought to establis:.h 'good work dis:.ciplin e '  felt that the stude nts were 

une mploy e d  b ecause they were d eficient in som e  way . As Brewer < 1 9 :::0 :  7 1 )  

com me nts cynically : 'If only they wore less d eni m ,  c•r were b etter at s:.um s ,  or 

looked h arder for worl< th e probl e m  of une m ploy ment would g o  away ! ' .  According 

to these tutors:., the train e e s  n e e d e d  skills and attitude training to enable  the m  to 

b e co m e  productive and disciplined workers. The proble m was how to m al<e 

undisciplin e d ,  unmotiva.ted �<id s  ad apt to society's e >: pe ctations about 

e m ploy ability: 

I f  t h e y  k n ew t h a t , w i t h  t h e  a t t i t u de t h e y ' v e  g o t , t h e y ' r e  

go i n g t o  r em a i n  u n emp l oy e d , i t  m i gh t  h e l p  t h em t o  b u c K l e  

do�<Jn a n d  d o  :.ome t h  i n g  abou t i t .  Th e y  h av e  c h os e n  t o  c om e  

h e r e  b e c au se t h e y  don ·' t l i k e  b e i n g u n em p  1 oye d - I g o t  t h e  

i mp r e ss i on v e r y  e ar l y  o n  t h a t  t h e y  don ' t  1 i k e t a l k i n g a b o u t 

be i n g u n em p l o y e d - a n d  I a gr e e , o k a y , don ' t  l e t ' s  r u b  i t  i n ,  

bu t I f e e l t h a t  i f  t h e y  g o t t h e  i mp r e ss i on t h a t  �<Je a r e  h e r e  

t o  d o  som e t h i n g abou t b e i n g u n emp l oye d . . .  

Students:. were d e scr·ib e d  as 'ra b b l e ' ,  a:. 'dr·e g s:. ' .  Although the se tutor·s:. Knew that 

the re was a m aterial sh ortag e of e m ploy m e nt at every level of the lab our m arKet 

(and this was e vi d e nced by their concern for the lac!< of e mploy ment opportunities 

available for the 'real'  stude nts at the technical  institute and far t h e i r  awn 

ch ildre n) , they still b elieved that the se students d i d  not have jabs thr·ough their 

own doing: 

I t ' s  som e t h i n g .  T h e y  m u s t  be  g i v i n g :.ome t h i n g aw ay w h e n  

t h e y  g o  f o r  a n  i n t e r v i ew w h i c h i s  l os i n g t h em t h e se j ob s  an d 

i t  m u s t  b e  some t h i n g i n  t h e i r  a t t i t u de s  t h a t  i s  sh ow i n g 

t h r ou gh i n  t h e  i n t e r v i ew s . I don ' t  k n ow w h a t  i t  i s , b u t i t  

mu s t  be  som e t h i n g t h a t ' s  s h ow i n g t h r ou gh , a n d  i f  i t ' s  a 



c h o i c e ,  t h e y ' r e  g o i n g t o  t a k e some o n e  w h o  sh ows t h i s  b e t t e r  

a t t i t u de . 
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These tutors believed that� i f  the  stu d e nts the m se lves were choosing to be 

une m ploy e d , th e n  i t  was also the stude nts who chose to b ecome e m pl oy a b l e .  And t 

to b e  e mploy ab l e , i t  was nec e :.:.a.ry that the y  accept a. d iscipline i n  t h e  classroom 

that corresponde d  to that of the workpla.ce:  

I f  you  d on ' t l i k e i t , t h e n  r ema i n  u n em p l oy e d , bu t don ' t  

bo t h e r  t o  c ome a n d  �va s t e  o u r  t i m e . ( • . •  ) I f  you  d on ' t  w an t 

t o  r ema i n  u n emp l oy e d , t h e n  y o u  h a v e  g o t  t o  ac c e p t  t h e  

op p or t u n i t y t h a t  you ' r e  b e i n g g i v e n  a n d  ab i de  b y  t h e  r u l e s 

t h a t  a p p l y .  

T h e y  also believed that the stude nt selection proce ss for· the cour:.e s was 

seriously d e ficient;  that,  i f  th e sy ste m were working correctly , t h e y  would b e  

standing i n  fr·c•nt of clas:.e :. of 'normal' ,  •..ve ll-behaved students: 

T h e  o t h e r  t h i n g I ·f e e l f a i r l y  c r i t i c a l  of  i s  t h e  se l e c t i on 

of  t h e  p e op l e  t h a t  c om e  o n  t h e  c ou r se . ( . . .  ) I t h i n k t h e  

Labou r D e p ar tm e n t  o r  som e o n e  s h ou l d  d o  som e t h i n g abo u t  

m o t i v a t i n g t h em f o r  emp l oyme n t  be f o r e  p oss i b l y  t h e y  e v e n  

c ome  o n  a c ou r se 1 i k e t h i s . I f  t h e y ' r e  m o t i v a t ab l e .  I h av e  

d ou b t s · a b o u t c e r t a i n  o n e s  o f  t h em . T h i s  c om e s  bac k a ga i n  

t h i n k t o  t h e  se l e c t i on o f  t h em . 

This discourse d iffered marked l y  fr·om that of othe r  tutor-s. F or- some ,  t h e  

concern with d iscipline was e :< pressed in re asons f o r  not d isciplining the 

tr-ainees:  

My t e c h n i q u e  i s  n e v e r- to c oe r c e  t h em i n t o  do i n g a n y t h i n g - I 

t r y  a n d  m a k e  i t  sou n d  i n t e r e s t i n g ,  t r y  a n d  be a b i t 



e n t h u s i a s t i c  abou t m a t h s , wh i c h i s  v e r y  d i f f i c u l t ,  bu t 

u su a l l y  you  ge t t h r ou g h  t o  t h e  b u l k  o f  t h em e v e n t u a l l y .  

( , , , ) I don ' t  wan t t o  c oe r c e  a n y on e . S e e  t h e y ' r e  on t h e 

t h r e s h h o l d o f  adu l t h oo d  a n d  n ob o d y  ou t i n  t h e  wor k p l ac e  i s  

g o i n g t o  r e p r i ma n d  t h em - t h e y ' l l  j u s t  l ose t h e i r  j ob s . A n d  

y o u  m u s t  t r e a t  t h em as  adu l t s ;  i f  t h e y  don ' t  r e sp on d ,  i t ' s  

t oo b a d - t h e y ' r e  t h e  l os e r s . ( . . .  ) T h e y ' l l  a c t 

d i f f e r e n t l y  wh e n  t h e y ' r e  on t h e  j ob ,  w i t h mon e y  i n  t h e i r  

p oc k e t s  t o  be  l os t . 

1 0 9  

In g e ne ral ,  t h e s e  tutors e :< pr·e ssed the v i e w  that people are une mploye d  b ecause 

there are insufficie nt jobs available . However,  une mploy m ent creat e s  and 

reinfc•rce s  stress,  d eprivation and inade quacy for the individual who n e e d s  to be 

g ive n sKills of various Kind s (for e :< am p l e ,  assertiveness training , b asic  m aths, 

c o m munications sKills,  inform ation about social �.e rvices, and so on> in order to b e  

able to cope with and taKe control over th e ir present l ives.  The i r  vie w s  were 

E.i m ilar to those of the staff in White and BrocKington's < 1 9 7E:) e >: pe ri m e ntal 

proje ct , i . e .  that they were d e aling with the 'walKing wounde d �  and t h e y  would 

have agreed with Scharff ( 1 9 7 6 )  that :.chools should m ore ade quately pre pare 

y oung pe ople e m otionally to face the unKnown waters of the world of work. The se 

tutc•rs perceived the student s  as people who h a d  had an appallingly b a d  d eal from 

society , as people who n e e d e d  <wheth e r  they were aware of the need or n ot) the 

se curity of the course within which to gain some self-confidenc e ,  self-r e spect 

and companionship: 

I saw t h em as  ba s i c a l l y  emo t i on a l l y  d e p r i v e d  k i ds .  M o s t o f  

t h em p h ys i c a l l y  b a t t e r e d , n e e d i n g some c ar i n g ,  

u n d e r s t an d i n g ,  t h a t  t h a t  w a s  v e r y  i mp or t an t  t o  t h e i r· 1 i v e s  

i f  t h e y  w e r e  g o i n g t o  de v e l op i n t o  h u m a n  b e i n gs t h a t  c o u l d  

c op e . W h e t h e r  we  d i d  t h a t  o r  n o t , I don ' t  k n ow .  Bu t t h a t  

w a s  m y  a i m .  
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For oth e r  tutors on YPTP the concern with d i scipline h a d  a conceptually d ifferent 

foundation, one that was e >: pressed very directly - 'how d o  I d isci pline these 

students? How d o  I achieve c•rder in this class?: 

W h e n  I f i r s t  s t a r t e d  'lJe l l ,  I t h ou gh t , t h e  d i sc i p l i n e t h i n g ­

w h a t  do  you  do?  D o  y o u  do  i t  t h e  w a y  I d i d  i t  wh e n  I w e n t  

t o  sc h oo l  wh e r e  som e b ody s a t  o v e r  m e  t h e  w h o l e  damn t i me or 

d o  you  say , we l l ,  t h e se p e op l e ar e p a s t  t h e  s c h oo l s t a g e ?  

I t  was a n  i m me d i ate , practical concer n  to m aintain ord e r  i n  their own classrooms 

in orde r  tc•  provid e  effective t eaching , rather than a concern with d i :.ci pline as a n  

ab stract concept: 

N ow , t h e y ' r e  g o i n g t o  be  o n  t h e i r  gu ar d ; t h e y ' r· e  g o i n g t o  

b e  w a i t i n g f or me  t o  s i t t h em down a n d  maK e t h em be  

r e sp e c t ab l e and  a l l t h e  r e s t  of  i t .  I f  I h a d don e t h a t  t h e y  

w ou l d h av e  s t om p e d  ou t !  ( , , , ) I t  �oJ as  v e r y  i mp or t an t  f or 

t h em t o ,  i f  n o t  1 i k e YC•u , a t  l e a s t  h a v e  som e  emp a t h y  w i t h 

you  be c au se o t h e rw i s e t h e y  s i mp l y  w ou l dn ' t  t a K e  o n  boar d 

a n y t h i n g t h a t  you  sa i d ; t h e y ' d r u bb i sh t h e  l o t o f  i t .  A n d  

i t  w a s  i mp or t an t  t h a t  t h e y  1 i s t e n e d  a n d  absor b e d  som e  o f  i t  

f or i t  t o  b e  o f  a n y  u se l a t e r  on . 

These were tutors who felt very strongly that they had som e th ing of value to 

off e r  the stud e nts <in terms of both practical e >: pe rienc e  and l<nowled g e  of the 

world) and who Kne w  that,  unless a mini mum of order was achie v e d  with the class, 

teaching would be a wa:.te of time . They Kne w  from e x p erience and h e a r-say that 

the sanctions that are used to control school children and 'normal' te chnical 

institute students would not b e  e ffective with YPTP :.tudent:.. If  a YPTP stude nt 

walked out of a class, a tutor c ould not thre aten that student with loss o f  

certificatic•n  ( a s ,  f o r  e >: a m ple , a trad e :. tutor- in the institute could d o  with an 

apprentice) .  These tutors d e ve loped a completely prag m atic approach to 

classroom discipline:  i f  it  v1orJ.<:. use it,  othe rwise forge t  it .  I n  contrast to the 
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disc iplinary style c•f t h e  tutor-E. who d e scf'i b e d  the stud e nts as rab b l e ,  t h e se 

tutors accepted swe aring , s moKing and talKing in class as norm al b e h av iour in 

y coung p eople and used b oth peer pre E.sure and reasone d  arg u m e nts to g ain student 

attention for the ir teaching:  

U n l i k e some of  t h e  c l asse s ,  I d i dn ' t h a v e  any r u l e s at  a l l 

f or a s t ar t .  e x p l a i n e d  t o  t h em t h a t  i f  t h e y  d i dn ' t  t u r n  

u p , t h e y  d i dn ' t  ge t p a i d  a n d  t h a t  t h a t  was t h e  g u t s  o f  i t . 

A n d ,  af t e r  t h a t , t h i n gs we r e  good . I f  I we r e  t o  sh u t  u p  

be c au se I c ou l dn ' t  m a k e  myse l f  h e a r d , soon e r  or  l a t e r  o n e  of 

t h em w ou l d  say ' He y , s h u t u p '  a n d  p r e t t y  w e l l t h e y  

s e l f - d i sc i p l i n e d  t h em se l v e s ,  a n d  i t  d o e s  w o r k . 

There were no specific questions in the tutor interviews relating to d iscipline 

and the way in which all the tutors g ave a c onsid erabl e  a m ount of spontaneous 

attention to this subje ct points to the fact that d iscipline was of central concern 

to the m  as teachers. There were several reasons for this. The first r·elates to 

the d e m ands d iscussed b elow that the tutors do a particular job and b e  seen to b e  

do ing i t  - that is,  the curricular and pedagogical d e m ands that v/ere m a d e  of the 

tutors by the Depart m e nt of Labour and the technical i nstitute . Both Wolpe 

( 1 9::: 3 :  1 1 4) and Denscombe ( 1 9 8 0 )  discuss the way in which teach ers are und e r  

pressure t o  b e see n  to maintain control i n  t h e  classroom and h ow a n  a d mission of 

diff iculty in ke e ping order i s  e quated with overall failure as a teache r .  The 

tutors' e mploy m e nt was casual,  part-time and inse cure and this,  c o m b ine d with 

the apparent autonomy of the  t utor in t h e  classrc•om , creatt?d a nervous concern 

about h ow their control was perceived b y  the h i e rarch y :  

• • • you  h ad t o  ac t u a l l y  be  s e e n  t o  b e  de l i v e r i n g t h e  g o o d s  b y  

t h e  L a b ou r D e p a r tm e n t a n d  by  t h e  h e ad s  a t  t h e  T e c h . Th e r e  

�<J as j u s t  t h i s  f e e l i n g t h a t  you ac t u a l l y  h a d  t o  b e  p r od u c i n g 

t h os e  goods or  you �ve r e  down t h e  l i n e . I ' m  n o t  a q u a l  i f  i e d  



t e a c h e r  a n d  t h e y  w ou l d  b e  l oo k i n g v e r y  c ar e f u l l y  a t  wh a t  1 

was do i n g wh e r e as w i t h you t h e y ' d  k n ow ,  you ' r e a q u a l i f i e d 

t e a c h e r , you ' r e a t  u n i v e r s i t y ,  you  w ou l d n a t u r a l l y  be  d o i n g 

t h e  r i gh t  t h i n g w i t h t h os e  k i ds .  B e c au se I g o t  c omme n t s 

1 i k e t h a t  i n  t h e  s t af f r oom . P e o p l e  a l w a y s  a sk e d  me  wh a t  m y  

q u a l i f i c a t i on s  w e r e  t o  b e  t e a c h i n g t h e se k i ds 

Commu n i c a t i on :  . . I don ' t  t h i n k t h e y  r· e a l i se d  h ow d i f f i c u l t 

i t  w a s  t o  e v e n  k e e p  t h ose k i ds i n  a semb l an c e  of  o r d e r , l e t 

a l o n e  t e a c h  t h em an y t h i n g .  
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I n  a d d ition, there were t h e  d e m a n d s  on the tutors created b y  the nature of the 

stu d e nts the mselves - h ow do w e  teach these Kid s? N e• matter what t h e  

ind ividual tutor m i g h t  think ab out t h e  provision o f  such course s  for une m ploy ed 

youth or about the types of stu d e nts that should be selected onto the c ourses ,  

s h e  still h a d  t o  d e a l  on a daily basis \<lith t h e  stu d e nts who w e r e  actually there,  

stu d e nts who wer·e likely to actively resist any atte mpt to apply the :.art of 

discipline that the hierarchy e :< pected (Ch e ssum , 1 9 8 0 :  1 1 7 ) .  On top of these 

potentially c onflicting d e m ands,  the tutor·s worri e d  about their own ina d e quacie s  

as t utors. E ve n  those w h o  h a d  h a d  some form o f  teacher o r  counsellor training 

still felt that they had not had sufficient pre paration to e nable the m to teach 

these stude nts; they lacke d  confidence in t h e ir solutions to the discipline 

'proble m '  and , in 1 98 2 ,  were still i n  the proce:.:. of g aining the e >: pe ri e nc e  that 

would provi d e  the m  with that confidenc e . The b alancing act that result e d  in the 

tutc•rs' :.tr·ongly-e>: pressed concern about discipline can be :.e e n  clearly i n  the 

following protocol: 

I u se d  t o  be q u i t e p an i c - s t r i c k e n  b e c au se I w a sn ' t  do i n g 

wh a t  t h e  L a b o u r  De p ar tme n t  a n d  t h e  Edu c a t i on D e p ar tme n t 

wan t e d  u s  t o  do . T h e y  wan t e d  u s  t o  t e a c h  t h em sk i l l s s o  

t h a t  t h e y  c ou l d  ge t a j ob .  ( • . •  ) A n d  t h e  d i l emma w a s  k n ow i n g 

t h a t  you h ad t o  g o  i n t o  a c l assr o om a n d  t r y  a n d  t e a c h  t h os e  

t h i n gs t h a t  t h e  k i d s d i dn ' t  wan t t o  K n ow an d t h e y ' d c r u c i f y 

y ou . O r  t h e  L a b o u r  D e p a r tm e n t w ou l d  f i n d  ou t t h a t  you  



w e r e n ' t  t e a c h i n g t h ose t h i n gs a n d  t h e y ' d c r u c i f y you . Y o u  

we r e  i n  t h e  w r o n g  w h i c h e v e r  w a y  y o u  we n t .  

1 1 3  

N osi: o f  i: h e  tutors on t h e  YPTP courses found it  d ifficult to reconcile m orally a n  

institutional or personal n e e d  f o r  firm d i scipline t m onitore d atte n d an c e  a n d  rulest  

with the material circumstance s  and psychological stai:e o f  the stude nt s  and with 

the fact th at the courses obviously did not e ve ntuate in permanent e mploy m e nt 

for t h e  m ajority of stude nts: 

I don ' t  t h i n k t h e y  wan t e d  to b e  t h e r e . Th e y  wan t e d  a j ob ,  

t h e y  wan t e d  t o  b e  o u t i n  t h e  �<Jor k f o r c e , l i k e  t h e i r  f a t h e r s  

a n d  b r o t h e r s . I t  m a d e  t e ac h i n g v e r y  d i f f i c u l t .  E sp e c i a l l y 

wh e n  y o u  w e r e  t r y i n g t o  k e e p  u p  t h e  p r e t e n c e  t h a t  t h e y  

a c t u a l l y  w ou l d  g e t a j ob a t  t h e  e n d  of  i t .  

I n  oth e r  words t  in ord e r  for the tutors to h ave the moral rig h t  to e>: pe ct the 

stu d ent:. to accept d i scipline on the cc•ursest ther·e had tc• be a guara n t e e  of  a ,iob 

for those students.  This g uarant e e  was spe cifically not provided and t i n  practic e ,  

it b e c a m e  clear as t h e  courses continue d that, although som e  students g c•t some 

job s t  the percentage rate for g aining even c asual e m ploy m e nt by the e n d  of the 

course was falling . The fc•llowing protocol e>: presses the dile m m a  tutors faced :  

T h e  t h i n g t h a t ' s  b a d  abou t i t  i s  t h a t  f or t e n  we e k s  t h e y  

h av e  sbme t h i n g t o  d o  a n d  t h e n  s u d d e n l y  t h e r e ' s  n o t h i n g ,  a n d  

I t h i n k t h a t ' s  r e a l l y  b a d . S o  t h a t ' s  w h y  w e  sh ou l dn ' t ,  i t ' s  

amo r a l  or  i mm o r a l  t o  g i v e t h em t h e  i de a  f r om t h e  be g i n n i n g 

t h a t  wh a t  we ' r e d o i n g w i l l  g e t t h em a j ob .  

Barry 's ( 1 985 : 7) claim that YPTP e :< e m plifi e d  the N e w  Zealand 'do it  y ourself ­

give i t  a g o '  tradition - ' " M anagers" and tutor/instructors literally were thrown 

in the d e e p  e n d  and learned t  without tr·aining t eithe r  to accomplish t h e  job o r  

occasionally to sink ignominiously from sig h t ! '  - w a s  b orne out by t h e  tutor 

e>: peri e n c e s  i n  this:. institut e .  
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Disjunctive d i scourse 

The alienation from and a m bivalence towards their· work in the classroom that the 

contradi ctory d e m ands of t h e  sy ste m created in the consciousness of th e tutors 

was m ost e vi de nt i n  the teaching practice of those tutors who b l a m e d  t h e  

students the m se lv e s  f o r  their continued une m ploy m e nt.  F or e >: am ple t one of 

these tutors d e scribes her  teaching practice :  

You s e e , one  o f  t h e  t h i n gs I t r y  to  t e ac h  t h em i s  t h a t  t h i s  

i s  a j ob a n d  t r e a t  i t  l i k e  a j ob .  I f  t h e y  c an ' t  g e t h e r e  b y  

e i gh t  o ' c l o c k  i n  t h e  m o r n i n g ,  h ow t h e  h e l l a r e  t h e y  g o i n g t o  

g e t t o  a j ob a t  e i gh t  o ' c l oc k  i n  t h e  m o r n i n g?  I f  t h e y  c an ' t  

d o  two a n d  a h a l f h o u r s  i n  o n e  s t r a i gh t  s e ss i on ,  h ow a r e 

t h e y  go i n g t o  d o  a j ob f o r  two a n d  a h a l f h ou r s? < • • •  ) Y o u  

k n ow ,  r i gh t  f r om t h e  s t a r t I made  i t  c l e ar t h a t  1 w a s  t h e  

t u t or , l se t t h e  t i m e s , l say wh e n  t h e y  go f o r  a b r e ak , l 

say  w h a t  t h e y  d o  w h e n  t h e y  d o  i t .  

This d escription fits closely with t h e  tutc•r's d e :.cr·iptions (b elow) o f  une mploy e d  

pe ople a n d  what should b e  d one with the m - there is consistency in h e r  

articulated c onsciousness b etwe e n  the way in which une mploy e d  people i n  g e neral 

should be treated and the way in which the stude nts on the courses s h ould  be 

taug ht:  

I t h i n k t h i n gs h a v e to  b e  made  h a r de r  t o  ge t t h e  d o l e ;  

t h i n gs h a v e  t o  be m a d e  h ar de r  o n  S o c i a l We l f ar e .  t h i n k 

i t ' s  t h e r e , i t ' s  t oo e a sy t o  ge t sc• p e op l e  t a k e  i t .  Y o u  

k n ow ,  p e op l e  t ak e  t h e  e asy w a y  o u t e v e r y  t i m e . ( , , , )  I t h i n k 

i t ' s  be c ome  t o o  sof t . You  k n ow ,  I t h i n K i t ' s  r i d i c u l ou s  

t h a t  t h e y  r i n g u p  on c e  a f o r t n i gh t  a n d  t h e y  ge t a c h e q u e  i n  

t h e  m a i l  on c e  a f o r t n i gh t - t h e y  don ' t d o  a n y t h i n g f o r  i t .  

R i g h t ,  l e t ' s  say t h e y ' v e  a l l g o t  t o  c om e  i n t o  t own e v e r y  

mor n i n g a n d  r e p or t  t o  a p e r so n  a t  t h e  s h owg r o u n ds a n d  s i gn 



i n  be f or e  t h e y  ge t t h e i r  d o l e .  Th e r e ' s  a l o t of  p e op l e  

a 1 wa;ts  1 ook i n g  f o r  a w or k e r  f o r  a day . W h y  n o t  h av e  a 1 1  t h e 

u n emp l oy e d  r e p or t t o  a c e r t a i n  p l a c e  a n d , i f  you wan t y o u r  

l aw n s  c u t , you c an r i n g u p  som e o n e  a n d  ge t i t  d on e . You 

k n ow ,  t h e r e ' s  p l e n t y  of  w o r k . 
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Given this h ard-line , authoritarian attitude towards une mploye d  people and,  

specificall y ,  towar-d s the stude nts. on the c our·se s ,  it would b e  a r-easonable 

assum ption that her  teaching practice would be e qually h ard-line and 

author-itar-ian. Hc•wever,  while this tutc•r initially att e m pted to i m ple m ent 

te aching practice in this way t she quickly discovered that she had to m od i fy h er 

practice or she lost control in the classroom .  Any att e mpt to i mpose 

authoritarian teaching m ethods on these students was resisted in a variety of 

ways:  some stu d e nts withdrew m entally from the class, others talke d  over the 

teache r-talk in a d isruptive way , some \.vould challenge the m e thods openly and 

que s.tion the teacher. ls r-ight to use such methods and,  ultimately , som e  students 

would physically walK out o f  the classroom .  Th e re fore , while this tutor continued 

to talK about the stud e nts and her  teaching practice i n  t h e s.e authoritarian terms 

throug hout the y ear, observation in her  classroom sh owed that she continually 

sc•ugh t  to discover and us.e teaching techniques that were not authoritarian, that 

e ncourag e d  student participation i n  the planning and i mple m entation o f  the 

progra m m e ,  and that gave the students. the pc•wer i:o d ecide on class ti m e tabling , 

rules and sanctions. Y e t  sh e f e lt that this was wrong , that it was not the way 

th e s e  stu d e nts should be treate d ,  and she was unable tc• reconcile her practice 

with her articulation of that practic e .  Her solution was simply to d e n y t  at the 

level o f  d i s.cour-s.e , her- practice as it e :d ste d .  I t  should not b e ,  therefo r e  it was 

not: 

I t h i n k .1.!tti: ar e t h e  o n e s  t h a t  h a v e  g o t  t o  d o  t h e  adap t i n g .  

T h e y  c an ' t  g o  o n  be i n g m o l l yc od d l e d . Th e y ' v e  g o t  t o  a c c e p t  

t h e  f ac t  t h a t , w h e n  t h e y  g e t ou t i n t o  t h e  wor l d  a n d  t h e y  

j o i n  a f i rm ,  t h e y ' r e  n o t  g o i n g t o  b e  g i v e n  mou t h - t o-mou t h  

r e su s c i t a t i on a l l a l on g t h e  l i n e . 



M osi: o f  the oth e r  tutors did not h ave such a cle ar-cut disjuncture between 

discourse and action. For e>: am pl e :  

I t a i l or wh a t  I ' m d o i n g t o  t h e  k i ds t h a t  I ge t .  I p l ay i t  

b y  e a r  a n d  I s t i l l  g o  i n t o  e v e r y  c l ass  w i t h t h r e e  t h i n gs 

p r e p ar e d .  Th r e e  t h i n gs t h a t  I c an d o  a n d  I c an sw i t c h  

h a l f -w a y  t h r ou gh i f  n e c e ss a r y  d e p e n d i n g o n  t h e  mood o f  t h e  

k i ds .  
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Observation i n  t h i s  tutor- 's clas:.e :. throughout t h e  y ear showed that this was 

ind e e d  h e r  practice . She was totally fle>dble i n  h e r  pre paration for teaching and 

wa:. able tc• react to and use the m ood of the class as the basis for her teaching 

practi c e .  With in h e r  classe s ,  the alienation , lack of skills and qualifications and 

paid e mploy ment , low self-e:.tee m ,  poor h e alth and lack of adequate fina ncial 

support and re source s ,  com m only found a m ong these students, were raised f or 

question and anal y :.is rather than acce pted as the natural attributes c•f the 

students.  F or these t utors, however, there was a severe d isjunction b e tween 

what they said they were ex pected to do and what they did in practi c e .  F or the m ,  

i t  was i m possible t o  d e ny the practice bec ause i t  fitte d with their consc iousne ss 

of what these stude nts need e d ,  with their theor-ie :. of teaching and l earning . 

However,  this practice did not fit with the require m ents of the course t h at 

de manded that the students b e  taugh t  that they m ust be the ones who a d apted and 

fitte d in with routines and d iscipline that were set d own for t h e m  by others , th at 

th e y  accept others' evaluations of their d eficiencies i n  terms c•f the needs of the 

labour m arke t .  These tutors were aware of the disjunction and were able  to talk 

ab c•ut it:  

E We c an t e a c h  t h e  s t u de n t s  t o  t h i n k ]  as  l on g  as  t h e y ' r e  n o t  

i de as w h e r e  p e op l e a c t u a l l y  be g i n  t o  t h i n k f o r  t h emse l v e s .  

A s  l on g  a s  t h e y  f i t  t h e  sys t em a n d  c on t i n u e  t o  be  sma l l c ogs  

i n  a b i g  w h e e l a n d  k e e p  our  i n du s t r i a l sys t em c l  i n k i n g 

a l on g .  
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This awareness pr·ovid e d  a basis for resisting , in their d ay -to-day practi c e ,  the 

d iscursive struci:uration of the course s. 

R e sistanc e  

While the  overt basis f o r  t h e  provision c•f YPTP w a s  t h a t  y oung people a r e  

une m pl oy e d  b e cause of individual d e ficiencies t h a t  can b e  re m e d i e d  b y  attendance 

at a Skills Cours e ,  the unE.po�<en ,  h i d d e n  pre m i se that made the t utors' worK a 

comple:< of contradicti ons related to t h e  'broKe n  cultural apprenticeship'  for 

une m plc•y e d  youth which arises from their une m ploy m e nt:  

The wage  ( • • .  ) e n ab l e s  a w h o l e c u l t u r a l  e n f r an c h i seme n t .  I t  

br i n gs a s e n se of  se l f  an d m a t u r i t y wh i c h i s  a c h i e v e d  

t h r ou gh i n s i gh t  a n d  e x p e r i e n c e  r a t h e r  t h an t h r ou gh m e r e  

a c q u i s i t i on of  year s ,  or  t h r ou gh some o n e  e l se ' s  s a y  so , o r  

t h r o u gh a n  i n s t i t u t i on a l  -' c e r t i f i c a t e ' . 

( w i 1 1  i s ,  1 9 8 3 : 1 (I )  

The YPTP c ourse s (along with the Training Allowance)  provi d e d  a fra m e w orK for a 

cover·t substitute c ultur·al e nfranchise m e nt which created a prob l e m  for t h e  tutors 

- the sub stitution was not recognis e d  as valid b y  the stud e nts who wanted a job 

rath er than a c e rtifica t e .  The successful resolution of this probl e m  was not a 

straightforward , m e c h anical process for two reasons . F irst, the process itself 

wa:. a c c•ntradictory one and this contradiction was r e plicated in the structures 

and practice s o f  the courses .  And ,  se con d ,  while stud e nts and tutors were 

constitute d as individuals within i d e ologies that constrained their thought and 

action, they were also h u m an b e in g s  who could act on t h e  world to change i t  - the 

contradictions inherent in the proce :.E.e:. of YPTP provi d e d  the m eans b y  which 

they questioned and challenged and , i n  fact, m aterially altered the e ff ects of 
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th ose processes.  I n  Gid de ns1 terms ( 1 9 7 9 :  6 9 ,  9 1 ff ) ,  t h e  structuration o f  t h e  

course s w a s  b oth e nabling a.nd constraining - structure i m plies b oth d omination 

and the tran:.form ational capacity we associate with agency . The challenging and 

que stioning wa.s frag m e nted a.nd individualise d ,  b u t  it  did e >: ist and thus 

contained the latent possibility of transform a-tion. 

The course s ,  while atte mpting to integrate inadequately prepared youth into the 

labc•ur m arKet and reinforcing the idea that they were une m ployed thr·ough their 

own doing , also provide d  a possibility that b oth the stude nts a.nd the tutors c ould 

b e g i n  to que stion that position and :.truggle against it. As one tutor sai d :  

I k n ow t h a t  t h e r e  i s  som e t h i n g w r on g w i t h p r e - em p l oyme n t  

c ou r se s  i n  t h e  l on g  t e rm ,  t h a t  t h e r e  j u s t  ar e n ' t  t h e  j ob s  

av a i l ab l e ,  bu t I h a v e  t o  w o r k  w i t h t h e se k i ds n ow . 

A nu mber of tutors wod<ing on YPTP e :-: pressed thi:. concern. Because they worKed 

on a. d a.y-to-day b asis with y oung people whose only real prob le m s  ste m me d  from 

th eir  lack of e mploy ment (rather than vice ver·:.al , they began to quest i on the 

value o f  pre-e m ploy ment or sKills course s tha.t told students that th e y  w e re 

inadequate in :.o m e  way . The tutors wer·e usually a.war·e that 'there are m any 

d ile m mas in the philosophy which asKs supervisors to produce job-re ady trainees 

where there are often no jobs available for the m 1  <Christchurch Polyte chnic,  1 9:::4 :  

7 > ,  although they f ound i t  d ifficult to articulate this awareness. One tutor, 

h c•wever,  e >: pressed the h or·ns of the 'dile m ma 1  g raphically when she spoKe out at 

a Depart m e ntal hui  for YPTP tutors: 

B e c au se t h e r e  a r e  n o  j obs  i t  ap p e a r e d  t o  u s  t h a t  e v e r y  t i m e  

w e  r an a c ou r s e we  w e r e  a c t i n g a 1 i e .  E v e r y  t i m e  w e  e n de d  a 

c ou r s e  t h e r e  w a s  t h i s  sadn e ss . We  b l u bb e d  w i t h t h e  k i d s 

wh i l e we  sa i d  ' h oo r ay , g o  o n  you s i l l y b u g ge r s , o f f  you  g o ' . 

W e  c ou l d n o t  g o  on i n  a l l c on sc i e n c e  t o  su p p or t  s ome t h i n g 

t h a t  was s o  de s t r u c t i v e ,  dam a g i n g .  T o  p a y  1 i p  se r v i c e t o  

s ome t h i n g wh i c h o n e  d o e s  n o t  be l i e v e  i n  s i mp l y  p e r p e t u a t e s  



i t . ( , , , ) I f  we  do  wh a t  t h e  D e p ar tme n t  o f  L a b o u r w an t s ,  

t h e  w h o l e p r og r amme w i l l  f a l l f l a t o n  i t s f ac e . 
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Apple ( 1 9:::2 :  2 6 4ff) points out that teachers g enerate t h eir own creative 

responses to d o m inant ideologi e s ,  their  own 're adings'  of te:ds - 'the formai:ion 

of i deologies . . .  i :. not a si mple act of i mposition' <p.2 6 7 l .  Cer·tainly i: h e  

contradi ctions of t h e  YPTP courses ,  whether recognised overtly or n o t  b y  the 

tutors, constrained the rc•utine reproduction of a h i d d e n  curri c ul u m  o f  work 

d isciplines and a n  inculcation of a set of social norm s  throug h social and life 

s�<ills training . A g ood e>: am ple of this was the i ssue of contrac e ptive e du cation 

for students.  The social and life sKills tutors decided that the stu d e nt s  needed 

contrace ptive e ducation as a 'really useful �<nowle d g e ' .  They perceived that the 

students, b oth male and fe male , need e d  knowledge that is basic  to a n  i m p ortant 

i:.sue of control and choice in life : wheth e r ,  and w h e n ,  to h ave chil d r e n .  Their 

e >: pe riences with , and Knowl e d g e  of,  the students indicated that these y oung 

pe ople nee d e d  c ontr-aceptive e ducation as a real life skill.  The local Department 

o f  Labour offic e , however, claimed that contraception vias a pre-e m ploy m ent skill 

which should h a ve been lear-ne d  before a sKills d e velopment course ; that,  in this 

particular course , the stud ent 'ne e d s '  were for those social and life skills relate d  

dire ctly t o  job-seeKing a n d  retention.  I nitially , t h e  tutors. argued ag ainst the 

de partm e ntal stance . Whe n  it  b e c a m e  apparent that the local official would not 

sh ift h i s  position, they went 'underground ' :  

We a r e · n o t  a l l ow e d  t o  d o  c on t r a c e p t i on ,  s o  we p u t  i t  u n de r  

" Se e K i n g a n d  K e e p i n g J o b s "  a n d  " Av o i d i n g A b s e n t e e i sm "  

sK i l l s ,  w i t h t h e  p r em i se t h a t , i f  t h e  s t u d e n t s  ge t p r e g n an t , 

t h e y  c an ' t K e e p  a j ob .  

The way in which these kinds of difficultie s  wer-e r esolved (or not) d e pe n d e d  

alm ost e ntirely on the local personnel involved ,  rath e r  than on H e a d  O f fice 

directives from e ither the Depart m e nt of [ d ucation or the Depart m e nt of Labour.  

Both tutors and local d e partm e ntal officers,  as individual agents,  tooK the 

autonom y ,  created the spaces they nee d e d ,  tc• d e fine the ex act natur·e o f  the 
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stu d e nt 'ne e d s ' .  This struggle , which was not always apparent at a E-urface l evel , 

tend e d  to favour the tutors - unle ss the Depart m e nt of Lab our placed a n  officer 

in every YPTP classroo m ,  ther·e was no way that they could completely c o ntrol 

wh at went on in those classrooms.  The tutors in these prog ra m m e s  were not 

'structural d opes'  < Gi d d e ns,  1 97 ';' :  5 2 )  who E-i m ply reproduce d  a given official 

curri culu m .  They were agents wh o were able to ch allen g e  the official discourse 

that d efined the students aE. lacking the attributes and attitude s  that would g et 

the m jobs,  and were able to construct a curriculum in practice that enabled the 

stud e nts to g ain so m e  c ontrc•l over their· own liv e s .  Using what was already given 

in official discourse was part of the  survival proc e ss for th ose t utors wh o 

wanted to give the stude nts 'really useful knowl e d g e ' .  This was use d ,  along with 

'appe arance mana g e me nt' <that is, the strategy of acKnowle dging official 

cur·riculum d e mands and i gnoring t h e E.e d e mands i n  the c urr·iculum a s  practic e ) ,  as 

part of the proce ss of coping on a d ay-to-day b asis v1ith the contradictions o f  the 

YPTP courses .  Of course , not every tutor· perceived the program m e s  i n  this way . 

However,  as F i e l d 's (c . 1 9 8 1 >  study d e m onstrates,  i t  is the tutors wh o control the 

cur·riculum in practice and this control was acknowled g e d  by several of the tutor·s 

in these YPTP program m e s: 

T h e r e ' s  o n l y c on f l i c t  i f  you  t e l l t h e  g ov e r nme n t  wh a t  y ou ' r e 

do i n g .  You  don ' t h av e  t o  t e l l t h em . < • • •  ) I ' m n o t  

e n t i r e l y  t i e d u p  w i t h t h e  g ov e r nme n t ' s  o bj e c t i v e s  a n yw a y  a n d  

mos t o f . m y  ' p r ogr amme s '  a s  I ' v e  s a i d  ar e p i f f l e  be c au se w e  

d on ' t  s t i c k t o  t h em . Wh a t  e n ds u p  r e a l l y  h a p p e n i n g i s  w e  

p r og r amme i t  as  w e  g o , w h i c h i s  mu c h  be t t e r . 

Basicall y ,  there were three levels at which the tutc•rs could challenge and /or use 

the official curriculum in ord e r  to teach usef ul knowl e d g e  in their courses .  ( 1 ) ,  

they could ar·gue publicly for certain subjeci:s (such a s  contraceptive e ducation) to 

be inclu d e d  in the official outline o f  curricul u m  content.  ( 2 ) ,  tutors could 

ac Knowle d g e  the d e rn andE. of the official curr-iculum and ignore the m  i n  practice  -

that i s ,  they could produce course outlines that showed that they planned to teach 
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to the official curriculum,  but ,  i n  practice,  teach a completely different c ourse 

conte nt.  Or, ( 3 ) ,  th e y  could use what was given in the official curricul u m  for their 

own purposes - for e :< a mple , use the official title c•f 'Job See Hing and Keeping 

Skills'  to provide contraceptive e ducation or 'M endin g '  to provide counselling 

se s:.ic•ns for stud e nts. These tutors chose to teach stude nts necessary and 

useful skills instead of simply reproducing in their classrooms the com m on sense 

id eology of the students' indivi d ual d eficit in r·ela.tion to the labour m arket and 

society.  

I n  a d d ition to re :.i:.ting in their classroom pr·a.ctice state d e finitions of 

une m ploy e d  y oung people as h aving inadequate skills and attitu d e s ,  some YPTP 

tutors also d eve lc•ped a wide network of tutor com m unication and support at a. 

grassroots level.  This,  in itself ,  provid e d  a base for overt resistance .  By 

com m unicating reg ularly with their colleagues,  these tutors came to realise that 

they were not alone in their rejection of the e :< plicit aims of the cours e s ;  that it 

wa:. possible to create a. public for·um for discus:.ion of the purposes of YPTP and 

the functions of tutors . And this did put real pre ssure on the g overn m e nt to 

ackno wl e d g e  officially :.o m e  of the  specific d issati:.factions that were e :< pressed 

ab out the course s .  Change s  were m a d e  in state policy and practice as a result of 

th is pressure (Task F orce c•n Youth Training , 1 9 82 ; Government Transition 

E: ducation Com m itte e ,  1 9 :� 5 ;  Skills for Young People , 1 9 :3 5 ) , even if  these changes 

d i d  not que stion the pre mises of the initial provision of the courses.  

Berg and Oste gre n  < 1 977) 1 in a d iscussion of Kurt Lewin's field theory ,- sug g e st 

that, no m atter what the ::tate of the e quilibrium of any institutic•n, there are 

alway s a numb e r  of 'cracks '  which indicate that the e quilibrium is at risk - it is 

th e s e  'cr·a.cks'  that innovation is able to e :< ploit.  The theory which inform s  this 

thesi s  would sug g e st that these 'spaces' result from the inh e r e nt contradict ions 

of the social relations of production which are r·efle c t e d  in institutions such as 

e d ucation syste m s  and that they are , ind e e d ,  spaces t h at can be e:< ploite d by 

te ach ers in the struggle  to provide y oung people with e ducation rath er than 

sch ooling . Given the e :< istence of these spaces,  there were several possibilities 

within the YPTP courses for the tutors to provid e  a cur·r·iculum for their students 
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that challeng e d  b oth the normative control functions of transition e d ucation and 

the d e finitions of knowle d g e  that such progra m m e s  g e n e rally reinforc e d .  

Howev e r t  Apple < 1  9 8 2 :  2 6 9 )  points out that 'the r e a l  question i :. n o t  wh ether such 

resistances e :< ist • • •  but whether they are contra d ictory the mselvest  whether th e y  

le ad anywhere b e y ond t h e  reproduction o f  the i d eological h e g e m ony of the m ost 

powerful classes in our soci e t y ,  whether the y  can b e  e m ployed for political 

educatic•n  and intervention ' .  These points are take n  up again i n  Chapters Ten and 

E leven in the d iscussion of the work skills and social and life skills c o mponents 

of the courses .  

Chapter N ine e >: amines t h e  responses of t h e  students t o  t h e  courses a n d  to their 

position in the labour m arket. 
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CHAPTE R N I N E :  STUDE NTS 

A wide r·an g e  of d i :.cour·se s <th e i d e ological wr-apping paper- of the social r-elations 

of pr-oduction) sur-mun d e d  the pr-ovision of YPTP. However-, the ce ntr-al g round of 

YPTP, the g round whe r-e the d islc•catic•n:. and c ontr-adictions o f  c o m m on s ense 

perceptions were liv e d  <Brook and F inn, 1 9 7 7 :  1 2 8 ) ,  was the d iscourse of the 

students. The pur·po:.e of this chapte-r i s  to e :< amine the re-sponse s o f  t h e  

students to t h e i r  position i n  t h e  lab our m arKet a n d  to d iscover t o  w h a t  e >: te nt the 

stude nt d iscourse corr-e spc•nd e d  with these othe r  d iscour-:.es. The b a si c  questions 

are : How did these students cope with the contradiction between the d iscourse of 

'wor-k har·d , g et e d ucational qualificatic•n:. and y ou 'll g et a job ' and the perceived 

m i s m atch o f  the labour force and jobs? What strategies did these stude nts use to 

r-ecc•ncile  this contr-adiction in their consciousness and action? And how f ar ,  if at 

all,  were the stu d e nts able to penetrate the com mon sense b elief that y oung 

pe ople are une m plc•y e d  b ecause they ar-e individually inadequate? To this  e n d , the  

chapter e:< a mines the com mon s ense d iscourse that th e stud e nts brough t  t o  the 

course :. ;  the ways in which they articulated the reality o f  their lives. 

Stude nt d iscourse and the idea o f  'fair e x change '  

The m ajor-ity o f  the  students c•n t h e  courses believed i n  the  syste m ,  b e l i e v e d  in 

the  authority N? l ations of the  classro o m ,  believed i n  discipline and , particularly, 

in 'fair g o's' . T h e y  d i d  not necessarily pr-actise these b eliefs in the classr-oo m ,  

b ut t h e y  believed that th e se social rel ations should b e  enforced by t h e  tutors. 

N a :.h <1 9 7 6 :  6�: ;  and see also R osser and Har-r-e , 1 97 6 :  1 7 4ff) , in his discus sion on 

pupil e >: pe ctations of teachers , states that, not only do pupils who are 

well-b ehaved consider- that the teacher· should Kee p  the noisy ones quiet s o  that 

they can get on with their work, but that the noisy children also b e lieve that 

teacher-s should Kee p  the m  in orde r  and c o m m only blame the teacher for b e ing 
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'soH ' a n d  failing to ke e p  the m disciplined .  The stu d e nts on t h e  Y P T P  cour·se s felt  

sim ilarly that the tutors were failing in their contractual duties i f  the y  d i d  not 

maKe the trainee s  follow the rule s t  b ehave th e m selves. and b e  attentiv e :  

I ' v e e n j o y e d  C t h e  c o u r se ) , bu t I a l so r e c k on t h e r e ' s  n o t  

e n ou g h  d i sc i p l i n e .  L i k e I ' v e  b e e n  t o l d t h a t  y o u  c an ' t  c h u c k  

a p e r so n  of f t h e  c ou r se , n o  ma t t e r  h ow b a d  t h e y  a r e  ( • • •  ) 

B u t t h e r e -' s  b e e n  a l o t o f  . . .  t h e r e ' s  n o  d i sc i p l i n e .  T h a t -' s  

�<!h a t  I d on " t  l i k e . ( .  . .  ) P e op l e a r e  r u de a n d  a r r o g an t a n d  

a l l y o u  c an d o  i s  s t an d  u p  a n d  say , t h e  t e ac h e r s  c an s t a n d  

u p  a n d  say , ' I  don ' t  l i k e  t h a t , s t op i t ' a n d  t h e y  s t op i t  

f or f i v e  m i n u t e s  an d t h e y ' l l  b e  bac k a t  i t .  ( . . .  ) Oh , i t ' s  

good t o  h a v e  a j ok e  a n d  t h a t , bu t n o t  t o  b e  s t u p i d .  I t h i n k 

we '" r e  j u s t  • . .  u hm . • •  n o  m an n e r s . 

Mar y ,  1 6  

The ideas of fairness and justice and e quity that underpinned 1:he stu d e nts' 

de mands. for d iscipline in the classroom <and t more i mportantl y ,  for an e qual 

chance at a job )  are popular concepts tha1: pre -date capitalism and cannot, 

therefore , be thought of as 'a capi1:alist i d e ology '  (i .e . no1: all c o m m on sense is 

ideological> . However,  these popular m oral e :< pe ctations of e quity and justice 

are c e ntral to the i d eological reproduction of labour in a capitalist e c o n o m y  -

th e y  underpin the notion of the e x change o f  e quivalents in the m arket t h at is 

basic  i n  c•rthodo>: e c onomic th e or y .  The stu d e nts c a m e  willingly to the coursest 

seeking that fair e >: ch ange :  t h e  a cquisition o f  knowle d g e  and skills and 

e m ployability which would the n  be e :< change d  for a qualification <cer·tificatel  and 

a job :  

S om e t i m e s  I won de r i f  i t ' s  b e c a u se o f  m y  h a v i n g n o  • . .  u hm 

. . .  a h  . . .  n o  q u a l i f i c a t i on s .  ( . . .  ) A n d  s o , I t h o u gh t , 



' R i gh t . I f  I c an ge t t o  t h i s  c ou r se a n d  g e t a c e r t i f i c a t e  

ou t o f  i t ,  I ' v e  g o t  some t h i n g be h i n d m e ' . 

P au l a ,  1 6  

I f e l t t h a t  i t  sh o u l d  ge t m e  a j ob h o p e f u l l y .  ( , , , ) ' Co s  

you ' v e  b e e n  o n  t h e  c ou r se , i t  s h ows y o u ' v e g o t  some 

i n i t i a t i v e a n d  you ' r e  k e e n  to g e t a j ob .  

T ob y , 1 7  

1 2 5  

I n  return f o r  their attendance o n  the coUJ"se , they e >: pe cted t h e  t each e r s  to 'teach 

proper·ly ',  i .e .  to i m part knowl e d g e ,  make rult:>s, to disciplin e , to m al<e t h t:> m  work. 

The YPTP stud e nts e :< press e d  this e >: pe ctation une quivocally . The following 

protocols are typical : 

I K n ow t h e y ' r e  j u s t  t r y i n g t o  g e t u s  u se d  t o  t h e  wor k i n g 

h ou r s  ' c os w e  s t ar t 8 . 30 t o  4 . 3 0 , b u t h a l f t h e  t i me I j u s t  

e n d  u p  g o i n g o f f  h ome  b e c a u s e  i t ' s  so b or i n g .  W e  s i t  h a l f  

t h e  t i me  a n d  t a l k a b o u t n o t h i n g .  < • • •  ) A n d , a l so ,  w e ' r e  

g e t t i n g p a i d  f or t h i s  c ou r se , ' c os we sh o U l d  a c t u a l l �  h a v e  

t o  w o r k  f or i t  a n d  w e  j u s t  s i t a r o u n d  do i n g n o t h i n g h a l f t h e  

t i m e . 

,J oan n e , 1 6  

We l l ,  s ome  o f  t h e  p e op l e  r e a l l y  p i ss me  o f f . Be c au se , y o u  

K n ow ,  t h os e  g i r l s  t a k i n g t h e  af t e r n oo n  o f f  y e s t e r day? T h e y  

we r e  t h e r e  i n  t h e  m o r n i n g a n d  s u d de n l y  t h e y  d i dn ' t a p p e ar i n  

t h e  af t e r n oo n  a n d  t h a t  r e a l l y  an n oy e d  me . ( , , , ) I t  r e a l l y  

a n n oys m e  i n  t h e y e x p e c t t o  be  p a i d .  Be c a u s e  E t h e  t u t o r ] i s  

t h e  p e r son :.h e  i s ,  sh e ' l l  l e t t h em o f f . ( , , ) I f  t h e y  w a n t 

t o  b e  p a i d  t h e y  s h o u l d  s t ay t h e r e  a n d  t h e y  s h o u l d  r e a l i se 



t h i s , a n d  I t h i n K i t  sh o u l d  be made  a b i t t o u g h e r  t h a t , i f  

t h e y � r e  n o t  t h e r e , t h e n  t h e y  sh ou l dn � t b e  p a i d .  

Ka t i e ,  1 7  

1 2 6  

The d e sire for  e :dernally-im posed d i scipline and clearly -d e fine d ,  consiste ntly 

administered penaltie s  for those student:. who b ro�<e the r·ules, was closely 

conn ected with the stude nts' notions of 'fair g o's',  i . e .  a 'fair d ay 's w ork for a 

fair d a y 's pay ' (Cc•nnell ,  i 9 7 2 :  5 7 ) .  Although the stude nts kne w  that t h e  c ourses 

and work e :< pe rie nce ·were not work i n  a real sense , they still treated th e m  as such 

and e >: pe c t e d  the sa m e  d i scipline : 

Oh ge e • • •  o h , i t � s  as i f  i t / s a w a y  t o  ge t m on e Y  f or d o i n g 

n o t h i n g .  ( . . .  ) I � d  f e e l  o b l i ga t e d .  I wan t t o  vJo r K ,  s o  I ' m 

v e r y  - I ' m  a p e r son w h o  d o e sn � t 1 i K e  t o  h a v e  d e b t s ,  t o  h a v e  

som e t h i n g o n  m y  c on s c i e n c e  t o  d o  w i t h m o n e y .  

Ka t i e ,  1 7  

I t  is essential to e mphasise that the e :< pre ssion of a d esire for discipline was 

one fraug h t  with contradictions for b oth the students and the t utor·s. T h e  tutor-s 

who d i d  a tt e m pt to apply 'work' d iscipline in the courses were very unpopular and 

provoked near-·m utinies by the stude nts. The teacher-stud ent paradi g m  b e came 

virtually untenabl e  with students b e co ming ab usive and walking out of classe s.  

While the stu d e nts believed in 'a  fair d a y 's work for- a fair day 's pay ' and 

d e m and ed more d iscipline and work on the courses ,  they were aware t h a t  they 

were not being paid  a 'fair wage '  for th is work and that aware n e ss provide d  the 

rationale for taking time off,  m ucking about in class and b e ing i nattentive when 

the y  felt like it :  



I n s t e ad of  l i s t e n i n g t o  r u bb i sh ,  w i t h t h i n gs t h a t  h a v e  

n o t h i n g t o  d o  w i t h i t  r e a l l y ,  y o u  s h ou l d  g o  o u t o n  j ob s  

i n s t e ad . L oo k  a t  t h e  p e op l e  on t h e  d o l e .  You o n l y  g e t $ 6  

m o r e  t h a n  t h em a n d  y e t  w e  c ome  h e r e  e v e r y  day . N o t  t o  

1 i s t e n  t o  a w h o l e l o t o f  r u bb i sh .  I t / s  n o t  f a i r .  L�e / r e 

o n l y  g e t t i n g $6 m or e . Th a t  me a n s  t h a t  p e op l e  on t h e  d o l e 

c an s t ay a t  h om e  a n d  1 ook f o r· a j ob wh e n e v e r  t h e y  wan t 

d u r i n g t h e  VJe e k , a n d  t h a t  m e a n s  t h a t  w e  h av e  t o  c ome h e r e  

f i r s t . You  h a v e  t o  r i n g  u p a n d  i f  you  don / t  you  g e t d o c k e d . 

S t u p i d ! I f  YOU a r e  h a l f -a n -h ou r  1 a t e  YOU ge t d o c k e d  a w h o l e 

day  mor· e  o r  l e ss . ( I e I )  I t h i n K t h a t  $6  e x t r a a w �: e k  i s  n o t  

e n ou gh f o r  t h a t . De f i n i t e l y  n o t  f o r  m e  a n d  f am i l y .  

Har r y , 2 1  

1 2 7  

The e :dract from H arry ' s  intervi e w  reveals the double d-ed g e d  nature o f  the  'fair 

e>: ch a ng e '  contract.  The m ore the stud e nts adhered to the beliefs and practice s 

of 'fair e x chang e ', which are central to the labour m arke t ,  the m ore firmly they 

were i nteg rated into the- i d e olc•gical reproduction c•f their position in that marke t .  

A t  t h e  s a m e  ti m e ,  h owever,  once th at e :< ch an g e  faltered ; once t h e y  f e l t  i t  w a s  n o  

long er 'fair' ,  i t  b e c a m e  d i fficult f o r  t h e  tutors to retain t h e  s.tudents' e nthus.iasm 

in and attendance a t  the cours e .  While the stude nts never penetrated this 

e>: ch a n g e  to the e x tent that those in Stafford 's study of Youth Opportunitie-s 

Program me students i n  Britain did (Stafford , 1 9 8 1 > - to the e >: tent of r e je cting 

th e courses and the aims o f  the- course-s completely - they constantly e x pressed 

d issatisfaction with the form of the  e :< chang e .  It was b ecause they b e lieved so 

very strongly that t h e  sy ste m  was fair and would d o  rig h t  b y  the m ,  that they were 

unwilling to convert d issatisfaction into a ction. They complained ab out the 

day-to-day operation of the courses,  b ut, b ecause they saw the syste m that 

provide d  the courses as a self-evidently right one ( i .e . they obviously did need 

qualifications, skills and worK e >: perience b e caus.e this was. what e m plc•y ers 

d e m anded in newspap e r  advertise m e nts and at job interviews> ,  t h e n  t h e y  were 

prepared to sit tight and hope that things would i m prove ; that the lack of 

d iscipline and 'work' on the courses was merely an a b e rration in a n  e s s e nt ially 

correct process.  
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Alth ou gh ,  as an ulti m at e  f o r m  of disciplin e ,  tutors could d ock stud e nts'  training 

allowance ,  this sanction was rarely invoke d b e cause the tutors kne w  t h at loss of 

pay resulte d  in the  stud e nts literally not e ating for several days - t h e  

rami fications o f  this type o f  d iscipline were much m ore serious than a simple loss 

of pocket money <Gunn, M oir and White , 1 9 E: 2 :  8 8 ,  d escri b e  the diffic ultie s  som e  

Project Based Work E :< pe rience Sch e m e  stude nts had with basic survival o n  a. 

tr·a.ining allowance and the consequent constraints that this prc•vided for th eir 

supe rvisors) . The stu d e nt s  were aware that it was very unlikely that t h e y  would 

b e  financially p e nalised for lateness or absenc e .  One of their· major c o mplaints 

was t h at this discipline was rarel y  e n forc e d .  Th e lack of sanctions t h a t  could be 

applied to :.tudent:. on the c ourses offend e d  these trainee s .  It appeared to t h e m  

t h a t ,  although there w e r e  rule s  and c ontracts for the course s, there w a s  n o  way 

of e nforcing the rul e s  if students simply ignored the m :  

Oh , [ t h e  c ou r se ] i s  r e a l l y  good . Oh , you  g e t t h e  odd p e r so n  

oc c as i on a l l y  w h o  g r u mb l e s  a n d  mumb l e s  a n d  i n t e r r u p t s . Bu t ,  

as  t h e  t u t or e r s  say , ' Wh a t  a r e  y o u  g o i n g t o  d o  abou t i t ? �  

A n d  y o u  t e l l  t h em [ t h e  n o i sy s t u de n t =. )  t o  sh u t  u p , an d ,  I f  

t h e y  don ' t sh u t  u p , �oJe l l  1 t h e r e ' s  n o t h i n g you  c an d o . I t ' s  

d i f f e r e n t ' c os wh e n  t h e y  wan t u s  t o  sh u t  u p , w e l l ,  i t ' s  

b a c K f i r i n g y o u  K n ow .  Th e y  K n ow h ow w e  f e e l . Bu t h a l f t h e  

t i me , t h e y  j u s t  c a r r y  o n  a n d  sc r e am a n d  yah o o i n g .  

Pa t r i c K ,  1 8  

Pa.tricK's protocol underlines the contr·adictory nature of the  stude nts' complaints 

ab out the lacK o f  discipline and sanctions. He m akes i t  clear that t h e r e  were not 

two discrete g roups of students in the  class - the 'noisy ' students and t h e  'quiet'  

stu d e nts - that,  in fact,  m ost of the stud e nts were b oth d isruptive and quie t  at 

different ti m e s. O bservation revealed that, while some stude nts v1e r e  noisier 

than others and d isrupte d the class m ore frequently , almost all of the stud e nts 

were disruptive or. occasion. E qually , while a f e w  students were freque ntly 

abse nt or late , almost all  the stude nts 'disappeared '  or failed to arrive on 

occasion. Whe n  questioned by tutors, the students g av e  various reasons for 

absence ranging from 'I  g ot lost ' ,  'I was ill' ,  'I was raped last nigh t '  t o  ' I  g ot 



b c•red and couldn't see any point in staying h e re ' and 'I had t o  catch m y  b u s ' .  

Wh e n  I que stione d  the m ,  h owever,  (apart fro m th ose stude nts, d iscuss e d  in 

Chapter Six , who w e re g e nuinely ill  or distressed )  all  of the stu d e n t s  g ave 

variations of 'I got b ore d '  as their reason for absenc e .  An e >: tract from fie ld 

notes e :< e m plifie s  thi=:. point: 

[A c l as s  v i s i t t o  t h e  l oc a l  A r t Ga l l e r y  w h i c h i s  l oc a t e d  i n  

t h e  c e n t r a l  c i t y ar e a  ap p r ox i ma t e l y  h a l f a m i l e  f r om t h e 

t e c h n i c a l  i n s t i t u t e . ]  

S a r ah a n d  Joan n e  a r e  m i ss i n g .  We a l l wa i t  o u t s i de t h e  

G a l l e r y  f or t h em f o r  f i f t e e n  m i n u t e s  a n d  t h e n  t h e  t u t or 

d e c i de s  t o  c ar r y  o n  w i t h ou t t h em . S h e  c an n o t  u n de r s t a n d  w h y  

t h e y  h av e n ' t  a r r i v e d  a s  t h e y  l e f t  t h e  i n s t i t u t e  w i t h t h e  

r e s t  o f  t h e  g r ou p . 

h a p p e n e d  t o  t h em . 

S h e  i s  w o r r i e d t h a t  som e t h i n g m i gh t  h av e  

Twe n t y m i n u t e s  i n t o  o u r  t ou r  o f  t h e  Ar t 

G a l l e r y , t h e  two s i x t e e n  y e a r -o l ds a r r i v e ,  s ay i n g t h a t  t h e y  

g o t l os t  b e c au s e  t h e y  d i dn ' t  k n ow wh e r e  t h e  Ga l l e r y  w a s . 

T h e  t u t or ac c e p t =· t h i s  s t a t em e n t .  H ow e v e r , I am s t a n d i n g 

n e x t  t o  S a r ah w h e n  s h e  t e l l s  t h e  D i r e c t or t h a t  sh e h a d  a 

p ar t - t i me j ob a t  t h e  G a l l e r y  a y e a r  a g o . Wh e n  I q u e s t i on 

h e r , s h e  s a y s  ' Oh ,  w e  k n ew i t  wou l d b e  b o r i n g a n d  we  j u s t  

wan t e d  t o  h a v e  s ome  f u n  on t h e  way ' . 

The e :dract also e x e m plifies the point that stude nts h ad an e x p ectation that 

1 2 9  

s o m e  reasons :for absenc e  a n d  lat e n e ss would b e  acceptable to tutors while othe r s  

would b e  unacceptable - the students perc eived t h a t  the course 'rule s '  w e r e  

'sch ool-type rules'  a n d  were e x plicit about t h e i r  b oredom a n d  lack o f  interest 

only rare l y .  

Being on ihe d o l e  

T h e  idea. of 'fair- e >:ch ange ' also c oloured the stu d e nts' reactions to g oing onto the 



d ole - they saw this as r·e ceiving money for· doing noth ing : 

I don ' t  r e a l l y  m i n d s t a y i n g a t  h ome , b u t I h a t e  be i n g o n  t h e  

d o l e ,  c a n ' t s t a n d  t h e  t h ou gh t o f  b e i n g a ' do l e b l u dg e r '  -

yu c k ! ( . . .  ) I d on ' t  l i k e  i t !  I j u s t  don ' t .  I f e e l . . . I 

don ' t  K n ow h ow 1 f e e l . I j u s t  d on ' t 1 i k e i t .  

L o u  i se , 1 6  

We l l ,  f o r  a s t a r t , n ow D a d  sa i d  t o  me you  c an ' t g o  o n  b e i n g 

on , w i t h ou t a n y  m on e y , you  n e e d  t h e  m on e y . So h e  sa i d ,  

' Do n ' t t h i n k o f  i t  t h a t  you ' r e  b l u dg i n g o t h e r s ,  j u s t  g o  d ow n  

a n d  damn w e l l ap p l y  f o r  i t ! '  ( . . .  ) I  d i dn ' t  wan t t o !  I 

j u s t  t h ou gh t No , you  K n ow ,  o t h e r  p e op l e  w i l l  b e  h a v i n g m e  o n  

a n d  say i n g u gh , y o u ' r e o n  t h e  d o l e ,  a n d  you  k n ow • • •  

Pau l a ,  l e. 

I d i dn ' t  w a n t t o  g o  on t o  t h e  do l e ,  bu t w a s  f o r c e d  b y  t h e  

L a b o u r D e p a r tme n t .  I h a d  t oo mu c h  p r i de i n  myse l f  a t  t h e  

t i me , you k n ow ,  a n d  t h e y  sa i d  I w ou l d  n e e d  i t  f o r  c l o t h e s , 

e t c . ,  t o  p a y  b o a r d  a n d  a l l t h a t . L i K e ,  you  w a l K ar o u n d  a n d  

y o u r  f r i e n d s  d on ' t 1 i k e t h e  d o l e - you �<Ja l k  a r o u n d  a n d  t h e y  

c a l l you a d o l e b l u dg e r . ( , , , ) T h e y  we r e  w o r k i n g .  

P e t e r , 20 

1 3 0  

And obvi ously this fair  and c entral e :< ch ang e- involved not only that o f  a w a g e  for 

worK, b ut also an e :< ch ange o f  social value for work. As stud ies o f  the 

une m ploy e d  have d e monstrated <Hannington, 1 940;  Hill et al ,  1 97 3 ;  P a dfield and 

Williams,  1 9 7 8 ;  M arsd e n  and Duff, 1 97 5 ;  Cohe n ,  1 9 7 8 ;  and Brewer,  1 9 8 0 ,  for 

e>: a mple > ,  there is no e ntitl e ment to eith e r  respect or income , at a c o m m on sens e  

l e v e l ,  i f  o n e  is une m ploy e d .  \.Jhile Cleaver ( 1 97 9 :  9 8 )  rightly points out that the 

nc•tion that the working class g ets a use-value out of wor·k itself i s. a 'politic ally 

dang e rous romantic notion • • •  perhaps appropriate to a bygone era of craftsm e n ' ,  
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th e e :< pe rience of the social value of worK within the wc•rking class itsel f  re m ains 

relatively une>: plored .  M arsden and Duff ( 1 9 7 5 :  43,  269)  claim that the re is a 

sc•cial and m e ntal curtain b e t w e e n  workers and workless that m aKes t h e  

une mploy e d  less accessible to the e mploy e d  and sugg est t h a t ,  in a society th at 

values individuals for their earning:. from work, wor·kers n e e d  cash-fro m -work 

rath e r  than cash-to-pursue -another-interest and that a personal d evaluation 

results from taking m on e y  from a source othe r  than paid e mploy m e nt ( e . g . a n  

unem ploy m e nt b e nefit) . Davi e s  (an d ,  similarly , Kelvin, 1 9 8 1 a n d  F i d d y 1  1 98 5 ) ,  

clai m s  that paid worK h a s  b e c o m e  ' a  funda m e ntal ideological construct i n  t h e  

cre ation and maintenance of social i d e ntity' ( 1 98 1 :  6 2ff> , w h i l e  Hargre aves < 1 9€: 1 :  

1 9 8) i d e ntifi e s  t h e  feelings of sti g m a  and parasitism that p eople feel  w h e n  

une m ploy e d .  Dwy er e t  a l  ( 1 9 8 4: ::: > , i n  th e ir study o f  school to work transition i n  

Austr·alia, state that 'paid e mploy m e nt is still crucial , n o t  only in d e fining t h e  

m aterial l iving c ond itions of m ast Australians, b u t  also in e stablishing a 

pe rson's c•r family 's social i d e ntity and the right to b e  involv e d  in oth e r  aspects 

of the life o f  the societ y ' .  And Sennett and Cobb < 1 9 7 2 :  2 6 7 ) ,  in  their d i sc ussion 

of the m e aning of work for the working class1 asse rt that 'the source of social 

legitimacy i n  capitalist society com e s  primarily from what a person produces ,  and 

it is from this that inferences are drawn about who h e  e sse-ntially is' .  

I f  cont e mporary working class culture <the b e liefs, practices and traditions of a 

class) arises out of the relationship of that class to i.he m e ans of pr·oductic•n,  

which i s  c entrally that of e x changing labour power for a. wage 1  h ow does th at 

culture accom m od ate i.he une mploy m e nt c•f its m e m be rs? T h e :.e students w e r e ,  i n  

t h e  m ain, worKing class and their d iscourse indicated that, f o r  m ost, while b eing 

out of work was sociall)' sha m eful,  b eing on the d ole- was socially parasitical  -

b e ing an the dale left the m open to accusations from pare nts and frien d s  t h at 

th ey were 'blu d ging ' and living off the labour power that othe rs e x p e n d e d  i n  a 

'fair d a y 's work for a fair d ay 's pay' .  M any went to de sperate lengths t o  d i sg ui se 

the faci: that i: h e y  were un e m ploy e d  - male and f e m al e  :.i:udents spent m ost of 

their time at home when une mploye d  and the m ajor re ason offer e d  for this 

se lf- i m posed isolation was the atte mpt to avoid b eing i d e ntifie-d as b e i ng 

une mploy e d  b y  relativ e s ,  pe e rs and the g e ne ral public and calle d a 'dale b l u d g e r'.  

They only registere d with the Depar·tm ent of Labour as une m ploye-d wh e n  t h e y  

realised that the process o f  finding a job would b e  lengthy a n d  that the y  would 
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nE?ed s o m e  financial support for· the period of job-search t or as a prerequisite for 

enrolling in a YPTP course . These stude nts saw e mploy m e nt as a sy m b ol of real 

status:., a s  an e nd in itself,  a s  s o m e th in g  to s1:r·ive for· (in this they can b e  

compared with t h e  school l e avers surve y e d  i n  Gray 's ( 1 9 8 1 >  stud y ) .  Onc e  t h e y  h a d  

attained t h e  m ag ical s1:atus c,f b eing e mplc,y e d  (and were n o  longer 'dole bludgers' 

fill e d  with doubts about the ir own worth in society ) ,  then i t  b e ca m e  i mp ortant to 

strive to b etter their pc,sition; to g e t  a b etter job or a m ore responsible  position 

within the pre sent job :  

O h , I l oo k e d  i n  t h e  p a p e r - i f  t h e r e ' s ,  i f  I :.e e  o n e  i n  t h e  

p ap e r  f o r  a r e c e p t i on i s t o r  a n y  o t h e r  j ob ,  t h e n  I ' l l j u st go  

f or any  j ob t h a t  I 1 l k e .  You K n ow , won ' t  g o  f or o n e  t h a t  

I don ' t r e a l l y  l i k e . I d i d  d o  t h a t  f or o n e  i n t e r v i ew t h a t  I 

w e n t f or a n d  you  c ou l d t e l l t h e  way I was ac t i n g t h a t  

d i dn ' t r e a l l y  wan t i t .  Y o u  k n ow ,  I J u s t  wan t a n y - I w a n t a 

J ob ,  b u t I w a s  r e a l l y  d e sp e r a t e  t h e n , a n d  I J u s t  w e n t a l o n g  

e v e n  t h ou g h  I d i dn ' t  r e a l l y  wan t t h e  j ob .  < • • •  ) I f  I c a n ' t 

ge t a J ob f or a l on g  t i m e , t h e n  I ' l l j u s t h a v e  t o  t aK e  

a n y t h i n g .  A n d  t h e n , wh e n  I ' m i n  a j ob ,  I c an l ooK ar ou n d  i n  

t h e p ap e r s , y o u  K n ow ,  an d g e t some t h i n g be t t e r , t o  mov e u p . 

D e a n n e ,  1 6  

As Dwy e r  e t  al ( 1 9 8 4 :  8l h ave pointed out, however, these y oung people are 

increasingly lii<ely to e x p erience 'th e- b urden of l eisur·e ' with a c c,ncom m itent 

sense of failure , sha m e  and a foreclosure of options. 

The labour m al'�et 

There was a s mall num b e r  of stud e nts <male and fe male) on the c ours e s  who did 

not accept the syste m as fair and , conse quently t reje cted discipline and fair 

e>: change withi n  that syste m as being 'for the b unni e s  of this worl d ' .  T h e y  h a d  a 
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cynical awareness c•f the r-e alitie s  o f  th e labour m arket,  the  e ssen-tially 

e >: ploii:ative nature of t h e  'fair e :< chang e ' , b ut b eing able to see their true 

position in that market d id not necessarily mean that they c c•uld eithe r  e x plain it 

or alter it.  JacK epitomised this approach to e m ploy m e nt .  He saw labour as 

labour - it's sc• m ething that g ive:. you m oney in y our pocKet,  Kee ps your· m u m  and 

dad off y our b ac k  and m aKes y ou feel g ood <KnacKe red)  as long as the b oss isn't 

too b a d  (and,  if h e  i s ,  y o u  si mply throw the job in) (compare with Car·te r' s  analysis 

of 'rou g h '  school leavers , 1 96 6 :  1 1 6 ) .  E mplo y ment is not an end in itsel f ,  nor is it 

indicative of real status. He did realise that others, such as the inte rvie w e r· ,  

might s e e  d e g r e e s  of status in d ifferent ty pes of e m ploy m e nt ,  (for e >: a mple , h is 

co m m e nt b elow about 'du m b  labourers'> . H e  was also very aware that s o m e  

people , such a s  h i s  p arents,  found une m ploy m e nt shameful and unaccepta b l e , b ut 

h e  did not apply t h e se n e gative judg e m e nts i n  h i s  self-e valuation as D e anne 

(above) d i d  wh e n  she assum e d  re sponsibility far her awn une mploy ment:  

I p r e f e r  to  d o  som e t h i n g w i t h my  h a n ds - j u s t  wan t to  g e t 

ou t an d w or k . M ak e s  me  f e e l k n a c k e r e d  a f t e rw a r d s . I w ou l d  

j u s t  . . .  I d on -' t  r e a l l y  c ar· e w h a t  d o  a s  l on g  as  i t  i s  

l ab ou r e r - of a l l t h e  dumb p e op l e - a l ab o u r e r  w ou l d  d o  me . 

I t ' s  t h e  on l y t h i n g t h a t  I -' v e  h ad a l ook a t  • • •  I m e a n , O K , 

I ' m n o t  e x ac t l y  a m u sc l e  man . 

WK : Wh e n  you  t a l k abou t l ab o u r i n g ,  do  you  m e a n  some t h i n g 

1 i k e p a i n t i n g ,  p a p e r h an g i n g ?  

Y e a h , J u s t  some t h i n g m a n u a l . 

WK : I t h i n k p a i n t i n g i s  a sem i -sk i l l e d j ob .  

I t " s  n o t  r e a l l y . Y e a h , i t  t oo k  me  abou t hvo w e e k s  a n d  I . • •  

you ' r e  me a n t t o  do  an  ap p r e n t i c e sh i p  t h i n g ,  b u t i t  h a s  b e e n  

c u t  down t o  f ou r  y e a r s  n ow .  I t  w a s  s i x  y e a r s ,  bu t I ' m s o r t 

o f  c l ass i f i e d a s  a b r u sh h a n d  b e c a u se I ' v e  m o r e or  l e ss don e 

t w o  y e a r s  of  i t ,  so  t h a t  m e a n s  t h a t  an ybody t h a t  emp l oy s  m e , 

I "m o n  t h e  sam e  awar d  as a q u a l i f i e d p a i n t e r . me an mas t 

of t h ose  g u y s  h a v e  don e f o u r  y e a r s .  I was of f e r e d  an 



apprenticeship d oing it ,  b ut I looKe d  at it and thought what was th e 

point? I can still g e t  a job just as e asy . ( . . .  ) Just labour, worki n g .  

( . . .  ) M y  stepfather  still s ee m s  t o  think i t ' s  1 9-bloc•d y - 5 4 ,  you know ,  

you can v1alk out o f  one job and into anothe r !  

,JacK, 2 0  

1 3 4  

While their consciousness of t h e  e sse ntial unfairness c•f the e x chang e o f  labour 

power for a wage - that i s ,  that all wage labour is e >: ploitative at base , t h e r e fore 

y c•u take what y ou can g e t  (a position that is, of cours e , still b a :.ed within  a 

popular m oral conce pt o f  'fairness' ,  wh at i s  fair and just) - g ave the m s o m e  

advantage over the othe r  stude nts in g e tting � job , i t  c e rtainly d i d  n o t  provide 

the se students with any m ore security of e mploy ment in an insecure l a bour 

marke t .  The males in thi:. categ ory cla i m e d  (cr·e dibly)  that they could g e t  a job 

any t i m e  they like d  by g oing onto a site and asking for work. Inevitably , t h is was 

rn arginalise d ,  casual or par·t-time , labour· that re quired no literacy ,  n u m e r a c y ,  

secondary sch ooling o r  formal skill qualifications, b u t  d i d  require the inform al 

qualifications of b eing forward , se-lf-c onfi d e nt ,  c ynical and quick-tongue d ,  and 

the ability to josh the b oss without g e tting fire d .  As Jack discovered ,  not only 

did this :.e g me nt of the labour marKet require no qualifications in a passive 

sense , i t  also a ctively reje c t e d  the m :  

I g o t  a j ob t h r o u gh t h e  L a b o u r D e p ar tm e n t  w i t h  t h i s  g u y  o v e r  

i n  F------ . A n d  t h e  d a y  I w a s  m e a n t t o  s t ar t ,  I t u r n e d  u p  

t h e r e  a n d  h e  s a i d  t h a t  h e ' d  f o u n d  ou t t h a t  h e  h ad t o  p a y  m e  

f u l l wage s s o  I w a s  f i r e d . 

J ac k ,  2 0  

<The full wages had to b e  paid b oth b ecause Jack w a s  2 0  a n d  b e cause h e  w a s  

classified as a brush h an d .) 

Stude nts on YPTP were b e ing prepared to e nter the secondary sector of a 
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seg m e nted labour m arket (E d wards e t  al ,  1 9 7:5) i n  th at the c ourse s were o n l y  

pe rmitted to teach sub-apprenticeship sKills to y c•ung peopl e . However ,  t h i s  

particular set of stu d e nts on t h e  course s h a d  already e ntered w h a t  could b e  

d e scr-i b e d  as a tertiary :.ector of a seg m e nted labour marKe t ;  that is,  a s ector 

wh ere illegal or se m i-leg a l  worK is characteristic. This notion is suppor-te d by 

Bowie < 1 9 8 3 :  7 0 )  who d e scri b e :. t h e  difficulty of e stimating the size and 

composition of the peripheral lab our force in New Zealand , especially at the 

m argins of  the margins wh e re there are som e  m al e s  who live  off  small ,  i rreg ular 

e arnings.  Obviously this g roup can include those who e n g a g e  in se mi-l e g a l  or 

illegal  activities, even t h ough that interpr·e tation may not have b e e n  inten de d  b y  

Bowie . Th ese activities are part of t h e  'black' o r  inform al labour marKe t  and , as 

they g en erally involve cash-in-the-hand pay m e nt ,  they are not recorde d  in any 

obje ctively m easurabl e  for m ,  e .g : in  the  filing of income ta>: returns (Ge rshuny 

and Pahl ,  1 9::: 1 > .  This 'blad<',  unrecorde d , lab our marKet d o e s  not, of course , only 

e >: te n d  to illegal or s e m i-le g al activitie s  such as prostitution, drug-dealing and 

'poozlin g '  goods off the b a d< of a trud< <Henry , 1 97 ::: ; CalKi n ,  1 9E:5) ; it also 

include s  all lab our such as waitressing , childcare , d o m e stic service , g e ne ral and 

farm labour that is paid for und e r  the table to avc•id the ta:< collector (Henry , 

1 9 8 1 ;  Watts, 1 98 1 a> .  The e :dstence of this m arKet may b e  little recog nise d in 

economic jour·nals and nati c•nal accounting proc e dures <De Grazia, 1 9:::0 :  5 4 9 ) ,  b ut 

these particular stude nt s  were quite aware of i t  and took advantag e of the 

oppc•rtunities that  :.uch a lab c•ur m ad<et offer·ed for  e mploy m ent. 

The se were the students who were able to pene trate the d iscourse surrounding 

th e provision of the cour·:.e s.  F or e:1 a m pl e :  

Th e r e / s  n o  p o i n t i n  m e  l e a r n i n g h ov.J t o  f i l l  i n  t h e se [ j ob 

a p p l i c a t i on l  f orms . T h e  w o r K  I ge t ,  you  don / t  n e e d  t h em -

you  j u s t  go  o n  s i t e a n d  asK f or a j ob .  I f  you ge t i t ,  y o u  

s t a r t s t r a i gh t  o f f ; n o  f orms . 

Br i an , 1 6  

And a 1 7  y e ar-old stud ent who,  on b eing told that it was e :dre m ely d ifficult to 

g e t  a job if y ou answer 'ye s '  to the  e mplo y e r  question 'Have y ou g ot any 
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convictions? ' ,  said with a sneer·: 

T h a t ' s  n o t  t r· u e ! I w e n t d own  a wr- e c k e r- ' s  f or- a j ob a •Aih i 1 e 

ago and h e  ask e d  me  i f  I h ad a n y  c o n v i c t i on s .  I sa i d  ' y e s " 

a n d  h e  ask e d  m e  �<�h a t  f or- ? S o  I t o l d h i m I I d  c on v e r- t e d  a c ar-

a n d h e  p i ss e d  h i mse l f  a n d  sa i d , ' Y ou ' r- e j u s t  t h e  sor- t �<J e 

w a n t ar- ou n d  h e r- e "  a n d  ga v e  m e  a j o b . 

B o b , 1 7  

The ir e >: pe riences in this lab our marKet showed the m that,  alth oug h so m e  

e m pl c•yers might want qualifications, they did not nee d  the m ;  that t h e  d e m an d  for 

qualifications by e m ploy e rs was an arbitrary one that d id not h ave any real  

b e aring on a person's a bility to d o  a job . < M a g uirE> and Ashi:on, 1 98 1 ,  support this 

analysis in their study o f  e mployers'  perceptions and use o f  educational 

qualifications) . They d i d  see their lack of qualification as a bar to e ntering types 

of E> mploy m e nt that they might d e sire , for e :< am ple , an automotive m e c h anic 

apprenticeship <unofficial certification for e ntry into this field has reach e d  the 

level o f  University E ntrance with passes in m aths, science and physics) .  

However,  they did not :.e e  the  g aining of a qualification, the  hard  work and 

knud<ling under that this  involved ,  a s  b eing nece ssary to b eing able  to b e ,  say , an  

autom otive apprentice - t h e y  had already spent several hundr·ed h ours of labour 

pulling a part b oth their own and their frie nds' cars, putting th e m  bacK t og e th e r  

again,  h oi:ting the m u p  and :.c• o n .  An e x t e n d e d  e>: a m ple will clarify this point. 

One of t h e se stude nts,  with no e d ucational qualific ations , e :< posed the arbitrary 

nature of e mpl c•yer d e m an d s  for cred entials on a visit to a large d atabank. The 

Assistant M anage r  spent two h ours e >: plaining to the students in a pleasant and 

efficient way why h e  would not e m pl c•y any of t h e m :  they wore the wrong c l othes,  

the y  had poor e mploy m e nt rec:ordst they had the wrong body language t they were 

insufficiently cre d e ntiall e d ,  had bad speech habit:. and lacKed a. d efer-ence that 

was e ssential for successful job interviews. At the end of the session, Jim went 

up to the e m pl oy e r ,  grasped him firmly by the E.houlde r  while :.haKing h i s  h and and 

looking him directly in the e y e ,  and said with a straight fac e :  'Cong ratulations ! 

Y ou've g c•t the job a s  interviewer.  When can you start? ' The e mploye r- was unable 



1 3 7  

t o  react for several second=- and finally c hose <uneasily) t o  treat it as t h e  joKe it 

was. He was both i mpressed by the  student's arrogance and independence and 

take n  aback b y  its inapprc•priate d isplay . The stude nt for· h i s  part was informing 

e very one in the roo m that,  i f  h e  wanted a job in a place such as this h e  would g et 

it without using the 'techniqu e s ' ,  b y  E-he e r  E-trength of his personality , a n d  

e very one , students, tutor a n d  e m ploy e r ,  understood w h at h e  was say ing . The 

e m ploy e r  spent several m inute s  after that inquiring about Ji m ,  a ssuring h i m  of a 

g enuine interview i f  h e  wishe d  to c o m e  b a cK to talK about e mploy ment i n  t h e  fir m ,  

and maKing i t  clear that t here was room i n  h i s  company for 'go-getters' w i t h  or 

with out cre d entials. J i m  was e:< perienc e d  in g aining sKilled job s  without 

cr·ed entials. He h ad walKed onto a b uilding E-ite at some sta g e  b efore t h e  c c•urse 

and asKed for a job .  Th e f ore man asKe d h i m  i f  h e  was a plasterer.  He said yes, 

and spent a. d a y  carefully watching and copying the man nex t  to him on t h e  job -

afte r that h e � a plasterer.  He 'fid d le d '  e mploy m ent a.s a plasterer on 

weeKends while h e  was on the YPTP c ourse g etting the Training Allowance <Dittc•n 

and Brown, 1 98 1 :  5 2 4-52 5 ;  F erman and Berndt,  1 98 1 ) .  As Watts ( 1 9:3 1 b :  2 a n d  

1 9 83 a :  B )  points out , e mploy ers u s e  qualifications as a convenient pre - s e l ection 

d e vice when d e ci ding which applicants to c onside r  m ore close ly ,  b ut there a fter 

pay little attention to the m .  

The e ducational e x change was nc•t a fair one a s  these stude nts perc e i v e d  it 

b e cause it did not offer th e m  any thing they did not have already , e :-: cept a piece 

of paper that had too h i g h  a price . By contr·ast, the othe r  stude nt=· (the m ajority)  

believed that e mploye rs ne e d e d  ce rtification for the job s they v1ere offering and 

th at, to b e co m e  c e rtificate d ,  was to be able to prove that y ou had acquired certain 

sKills t h at y ou· did not possess b e fore :  

[ l  w a n t e d  t o  c om e  on  t h e  c ou r se ] j u s t  t o  ge t q u a l i f i c a t i on s ,  

y o u  k n ow ,  t o  b e  a s t or eman - I ' d 1 i k e t o  b e  a s t o r eman 

r e a l l y . And h a v e  to  h a v e  a c e r t i f i c a t e  to  sh ow I ' v e  

w o r k e d  a t  t h a t  sor t  o f  t h i n g .  

�..T e f f ,  1 8  
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S e x  difference 

The major differe ntiation of students in the c c•urse s  was not� as m i g h t  h ave b e e n  

e>: pe cte d ,  b etwe e n  m a l e s  a n d  fe m ales ,  b ut rathe r  b etwee n  t h e  small num b e r  of 

stud e nts who had some insight into the structures of the labour marl<e t ,  and their 

position in that marl<e t ,  and th ose who d i d  not. I n  the main,  the m ajority o f  the 

stu d e nt s  < m ale and fe m al e )  were non-assertive , isolated ,  frightened a n d  

depressed within their une m ploy m e nt .  M al e s  a n d  f e m ales wanted the N e w  Zealand 

dre a m :  a job ,  a tdp overseas,  a house , m ar-riage and childr-en, even tho u g h  they 

feared that the se things were b e yond their reach g iven the realities of t h e ir 

live s. 

Howev e r ,  in the s m all gr·c•up of :.tu d ent:. who c ould pene trate- the discourse of the 

course s there was a d i fference b etwee n  the m ales and fe males in the ways th at 

the y  were treated in the labour m arKe t .  The males were e ncouraged b y  e m ployers 

to be articulate and assertive b ecause these were acceptable qualifications for 

the sorts of work they applied for. The wor-1< was roug h  and read y ,  ' m en ' s  work'. 

The fe males,  on the othe r  h and , were e >: pe ct e d  to be verb ally passive and 

non-assertive no m atter· what worK the-y applied for· .  'The-y d on't want some­

assertive little m a d a m '  < H a ryanne �  1 5 ) ,  b ut 'the y '  don't m ind 'a lad with a b it of 

g o, a b it of nouse . . .  they 're- cheeky little sods� though'  (trades tutor) . One o f  the 

social and life skills tutors on th e courses e x pre sse d the d ifference b etwee n  the 

girl s  and the b oy s  i n  this categ ory of stu d e nts clearl y :  

T h e  g i r l s  a r e  mu c h , mu c h  b r i gh t e r . A n d  t h e  boys , wh i l e  t h e y  p u t 

o n  an  a c t o f  be i n g br i gh t  a n d  i n t e l l i ge n t  a n d  smar t ( sm a r t b e i n g 

t h e  o p e r a t i v e w o r d ! ) ,  t h e y  a r e n ' t .  T h e y ' r e b as i c a l l y  k i ds t h a t  

1 i t e r a l l y  c an ' t  e v e n  r e ad . A n  emp l oye r l oo k i n g a t  t h em w ou l d  

t h i n K t h a t  t h e y ' v e  g o t  e n ou g h  c h e e K , e n ou gh n ou se , t o  g e t on  -

' h e ' s  a c oc K y  l ad ' . T h e y ' l l  ge t away w i t h a n y t h i n g . . .  n e v e r  

gu e ss t h a t  t h e y  c ou l dn ' t  r e ad , w r i t e a n d  d o  a r i t hme t i c ,  n e v e r  

g u e ss i t .  W i t h t h e  g i r l s , y o u ' d  n e v e r  gu e ss t h a t  t h e y  c ou l d  

b e c au se t h e y  j u s t  a c t t h e  f o o l  a l l t h e  t i me .  



1 3 9  

Although t h e  price o f  b e i n g  a b l e  to s e e  thr·c•ugh t h e  'fair e :< ch ang e '  d i sc o urse for 

both m ales and f e m al e s  in this g roup was that,  in  offering their labour power in 

the m arke t ,  they e :< pected to have to accept low wage s ,  poc•r working c on d ition:. 

and non- or inactive unionisation,  this price was m uch higher  for th e f e m ales:  t h e  

b o y s  were acceptabl e  just a s  they w e r e  and , ind e e d ,  there was a 'cele b ration' of 

their personal attribute s i n  e mploy m en t - they were 'real m e n ' .  ( Fo r  e >: am pl e ,  

driving through town one e ve ning I pulled  u p  at t h e  lights b ehind a h otted - up car 

b e longing t o  one o f  the male stu d e nts.  Be fore the lights chang e d ,  t h e  b oss from 

his part-tim e  job pulle d  up in the lane ne>: t  to h i m .  Th e stude nt woun d  d own the 

wind ow and , as the lights chang e d ,  raised his fist and scre amed 'Drag ! ' .  His b o ss 

yelled back and they both took off u p  the main road at high spee d  on b urning 

rubb er.) The g irls, however,  were always unacceptable to e mployers - they were 

nc•t 'real wom e n': 

W e l l ,  I f i gu r e d  t h i s  o u t i n  t h e  l as t  c ou p l e  of  w e e !< :  . .  W h a t  

e m p l o ye r s  w a n t i s  some on e w h o  says ' Y e s  s i r ,  n o  s i r , ol< ay ' -

w i t h a l o t o f  b r a i n s bu t a s  dop e y  a s  a n y t h i n g .  T h a t ' s  w h o  

t h e y  emp l oy ,  s o  t h e y  don ' t  g e t t h e  u n i on c a l l e d i n  i f  t h e y  

g i v e t h e  w r o n g  p a y , So  a l l · t h e se g i r l s  w h o  g o  $ 1 0  or  $ 2 0  

sh or t on  t h e i r  p ay d on ' t do  a n y t h i n g .  A n d  t h e y ' d  r a t h e r  

emp l oy t h ose g i r l s  t h an some o n e  1 i k e m e  ' c os I a l ways a sk 

t h em ' Ha v e  y o u  g o t  a u n i on d e l e ga t e ? '  a n d  t h e y  don ' t  1 i k e 

t h a t . 

t1ar yan n e , 1 5  

Wallace < 1 98 6 :  1 0 :3 )  asserts that there i s ,  in  fact,  a d ual  shadow labour m arket;  

that work is b oth mor·e available for y oung men than y oung women •t.�it h in t h i s  

shadow labour m arke t and that young m e n  g ain access t o  higher  status ,  more 

lucrative work in a refl ection of the hierarchical differences of status and inco m e  

within the more obvious dual labour mad<et (Pior e ,  1 9 7 5 ;  Livock, 1 9 :3 0 ) . 
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Coming to ter m s  with m arginality 

Because the d iscourse produced by the state r-einforced d iscour-ses that were 

produced within the public arena of com m on senset the  student d iscourse h ad 

little room to d o  c•the r  than 'fit' :  the  public and :.tate d i scourses ulti m ately set 

th e l i m its to their ability to penetrate the 'realit y '  o f  d aily life . In t h e  terms of 

the se discourses all c ould 'see ' , for- e x a mple , that they were unable t o  g et the 

Job s  that they wante d b e cause of their lacK o f  acceptable qualifications , 

e>: perience and matur-ity : 

P e op l e  ar e u n em p l oy e d  b e c au se emp l oye r s  a r e  f u ssy . I f  

you ' v e  g o t  S c h o o l  C .  t h e y  w a n t U . E . ! an d i f  you ' v e  g o t  U . E .  

t h e y  wan t B u r s a r y  o r  some t h i n g .  T h e y ' r e  v e r y  f u ssy - y o u ' v e 

g o t  t o  h av e  a l l t h os e  q u a l i f i c a t i on s .  I t ' s  n o  u se h a v i n g 

o n l y  two s u b j e c t s - you ' v e  g o t  t o  h a v e  s i x  s u bj e c t s  ( . . .  ) 

ap p l i e d f o r  a j ob a t  a su p e rm ar k e t ,  s t r a i gh t  ou t su p e rm a r k e t  

t y p e  c ou n t e r  w or k , you k n ow ,  a n d  I sa i d , ' Y e ah , I g o t  S c h oo l  

C ·' a n d  t h e  g u y  ask e d  m e  i f  I g o t  U . E . ! H e  sa i d , ' Oh ,  w e ' r e 

l oo k i n g f o r  som e o n e  w i t h e x p e r i e n c e  an d U n i v e r s i t y E n t r an c e '  

a n d  I sa i d , ' Fo r  t h i s  k i n d of  j ob ? ' . I t  v.Jas  b l oody 

d i s g u s t i n g !  

However,  simply b e cause this cre d entialism was a real and self-evide nt fact in 

their lives ,  they were c ompletely at a loss to unde r-:.tand or atte mpt to e x plain 

why a 20 y e ar-old stud e nt on one o f  the courses,  who had University E ntrance in 

phy :.ics, maths, English , economics and biol og y ,  and who had alr·e a.dy b e en 

e mploy e d ,  h a d  to accept a job as a process worke r punching out e ar tag s  for cows. 

It did not m aKe sense to t h e m  within their own e >: perience of b eing rejected for 

e mploy m e nt b ecause of t h e ir y outh , ine:< pe rience and non-qualification - also, it 

wa.:. not fair: 



S h e  h ad t o  t a k e  a .j ob l i k e  t h a t ?  W i t h h e r  q u a l i f i c a t i on s? 

Th a t ' s  n o t  r i gh t ! Sh e d e se r v e d  a be t t e r  J ob t h an t h a t . 

Bar r Y , 20 
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Having accepted the i d e a  t h at they d i d  n o t  h a v e  Jobs b e cause there was som ething 

wrong with the m  in terms of what e mploy e rs wanted,  they were unable to cope 

with the obvious contradictions o f  this position; that is,  that i f  they all had 

University E ntrance and m aturity and work e>: perience there would still b e  

insufficient Jobs available (Galla.che r  and Eowie , 1 9 8 3 ) .  

A t  a c ertain level t h e  stude nts were aware that there !:.im ply were not e nough 

.job s  to g o  around ; that,  if there were e nough .jobs,  the y  would all b e  e mployed no 

m atter what their qualifications, age c.r e :< perienc e .  The stude nts did n ot 

normally articulate structural e :< planations for their une m ploy me nt, but there was 

a nu m b e r  c•f incipient e >: planations e mb e d d e d  i n  their d iscc•urse .  And t h e  

structural e :< planation w a s  invariably within a com mon sense , 'real' fram e worK; 

within th e e :< pe riences of their own livt�5. :  

I ' v e  r u n g  u p  t h e  FDC , bu t t h e y ' v e  t a c k e d  m e  o n  t h e  wa i t i n g 

l i s t  as  u s u a l . Bu t I g o t  v e r y  VJ i l d ,  ' c os w h e n  you  t.>J a l k i n  

t h e  FDC you l ook a n d  s e e  h ow m a n y  m a r r i e d wome n t h e r e a r e  i n  

t h e r e , . t h a t  ar e o l d ,  t h a t  we  c ou l d  h a v e  a j ob f r om .  ( . • •  ) 

I j u s t  f e e l  t h a t  l c ou l d  h a v e  t h a t  j ob ,  you  k n ow ,  or  

:.ome body e 1 se  . 

Pau l a ,  1 6  

Their structural e>: planations of une m ploy ment include d  'too m any old p eople and 

married w o m e n  in jc•b!:. that we could have '; c c•mputerisation of jobs;  'foreigners 

taKing our jobs' ;  and 'the g overn m e nt - M ul d oon': 

I t ' s  t h e  gov e r nme n t !  B e c a u s e  h e , h e ' s  n o t  t h i n k i n g abou t u s  

y ou n g  p e op l e ,  h e ' s  t h i n k i n g abou t h i m se l f .  [ W K : Mu l doon ? J  



Y e ah , y e a h . He ' s  g o t  e n o u g h  m on e y  t o  s t ar t bu i l d i n g m o r e  

f a c t or i e s a n d  s t u f f  1 i l< e  t h a t  a n d  r e a  1 1  y g e t  t h e  I,<J o r l<  a b o u t 

a n d  s t op br i n g i n g p e op l e  f r om ov e r se a s , t h a t  h a v e  g o t  t h e  

e x p e r i e n c e  t o  d o  a 1 1  t h e s e  j obs . I m e a n , h ow d o  you ge t 

e x p e r i e n c e ?  I m e a n , a l l t h e se you n g  K i ds a r e  c ap a b l e o f  

d o i n g t h e se j ob s . ( . . .  ) Th e se e m p  1 oye r s  a r e  n o t  w i 1 1  i n g  t o  

t aK e  p e op l e  I,<Jh o  h a v e n ' t  h ad t h e  q u a l i f i c a t i on s  o r  t h e  

e x p e r i e n c e . S o  I t h i n K i t  i s  t h e  o l d e r  f o l K ,  t h e  o l de r  

g e n e r a t i on ,  w h o  don ' t  u n de r s t a n d  u s  y ou n g  on e s .  Some  o f  u s  

you n g  k i ds a r e  b l oody good w or K e r s  a n d  h a v e  g o t  t h e  sk i l l s , 

b u t  t h e y  j u s t  h a v e n ' t go t t h e  q u a l i f i c a t i on s ,  t h a t ' s  a l l .  

Car  1 a ,  20  

O h , i t ' s  ' c os emp l oye r s  don ' t  g i v e k i ds 1 i K e me t h e  c h a n c e . 

I don ' t k n ow r e a l l y .  A n d  t h e y ' r e  g e t t i n g so  m a n y c omp u t e r s  

a n d e v e r y t h i n g o u t  n ow . • .  t h e y  don ' t  r e a l l y  n e e d  u s  ' c os w e  

h a v e n ' t  g o t  a n y  q u a l i f i c a t i on s . I t ' s  p ar t l y  o u r  own f au l t 

·' c os we  don ' t s t a y  a t  sc h c• o l . 

'-Toan n e , 1 6  

142 

Their d a y-to-day e>: periences of the labour m arket m e s h e d  closely with t h e  state 

and tutor di:.courses about the reasor1s for une m ploy ment:  the indivi dual 

inad e quacy re asons - lack of skills , e :< perience and maturity ; and the structural 

e >: planations - rece:.:.ic•nt  too many m arrie d  wom e n  in t h e  wc•rKfor·ce ,  new 

tech nology and too m any i m migrants. And their re sponses t o  this d iscours e ,  in 

t e r m :. o f  their foreseeable future :., were invariably ble ak: 

I don ' t  K n ow .  I don ' t  t h i n k I h av e  a f u t u r e . I don ' t  h av e  

o n e  a s  i n  r e a l i t y ,  a s  some t h i n g I c a n  ac t u a l l y  f oc u s  on . 

Ph i 1 ,  1 7  



I n e v e r  s e e  my  f u t u r e . I d on ' t  t h i n k abou t i t .  I t ak e  o n e  

day a t  a t i me . 

Har r· y ,  2 1  

D i m ,  v e r y  d i m .  I don ' t  t h i n k I ' m go i n g t o  g e t a J ob a s  s o o n  

a s  I ge t of f t h i s  c ou r se . 

Br e n da , 1 7  
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N one o f  t h e  respondents wish e d  to think ab out the ir probable futures aft e r  the 

cour·:.e . Whe n  pres s e d  to,  they c ould only see une m ploy m ent,  d epre s si c•n and 

som e t i m e s  d e ath in the i m m e d iate future . Alth ough their answers to que stions 

ab out the future were r e marKably similar, the y  Wl?r·e individuali s e d  re spc•nsl?s 

that held out no promisl? o f  collective struggle to change their situation.  The ir 

reactions to being con:.igned tD the pl?riphery of  the labour mad<et,  probably for 

the re s t  of their live s ,  were those of apathy and d e spair,  resignation rather  than 

ang e r :  

Some t i m e s  I u s e d  t o  f e e l  r e a l l y  de p r e sse d .  u s e d  t o  t h i n k 

' God , w h e n  am I e v e r  go i n g t o  ge t a J ob ' , bu t J u s t  l a t e l y  i t  

h asn ' t  se em e d  t o  w o r r y  me  t h a t  mu c h . I ' m g o i n g t o  wa i t  u n t i l  

I c an f i n d a J ob t h a t  I 1 i k e .  me an t h e r e ' s  so m a n y  p e op l e 

u n emp l o y e d  n ow - I m e a n  i t ' s  n o t  j u s t  me . 

N a n c ;.r ,  1 7  

I sor t o ·f w e n t t h r ou gh 1 i k e  de p r e ss e d  a n d  s i c k a n d  t i r· e d  -

1 i k e I ' d h ad f r i e n ds w h o ' d j u s t  l e f t  s c h o o l  a t  t h e  e n d  o f  

t h e  ;.r e a r  a n d  t h e y  w e r e  ge t t i n g j obs  s o  e a s i l y  b e c a u se t h e y  

h ad U . E . , b e c au se I u s e d  t o  g e t ask e d  ' W h y  d i d  you l e a v e  

s c h o o l  wh e n  you we r e  s o  c l ose  t o  ge t t i n g U . E . ? ' a n d  i t ' s  

h a r d  t o  e x p l a i n ,  an d I J u s t  f e l t ' Oh ,  t h a t ' s  i t ' .  

Je a n , 1 8  
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Their· anqer,  when it  occurred ,  was d irected at concre te , individ ually-e>: perienced 

source s o f  frustration (cf Je nKins, 1 9 8 3 :  1 3 2 )  - for e:< am p l e ,  the Depar tm e nt of 

L a b our or e mployers: 

I / v e  c u t  ou t d r i n k i n g ,  smo k i n g ,  g i v e n  i t  a l l u p  . . .  Bu t t h e  

t h i n g i s  I c an / t  g e t a j ob .  1 / m a good w o r k e r . I m e a n , I g o  

t o  t h e  L a b o u r  D e p a r tme n t  an d t h r e e  we e k s  h a v e  g o n e  an d s t i l l  

n o  j ob .  I had a b l oody good c h a n c e  a n d  t h e y  w ou l dn / t  e v e n  

g i v e m e  t h e  c ar d .  A l l I h a v e  t o  h av e  i s  t h e  c ar d .  

H ar r y , 2 1  

A c o u p l e  of  days 1 at  e r  h e  c om e s  u p  an d says / Oh ,  J u n e , 

t oday / s  y o u r  l as t  d a y /  . A n d  I sor t of  l ook e d  a t  h i m ,  )'' O U  

k n mll ,  a n d  h e  s a i d  / Oh ,  YOU c an c ome  a n d  p i c k y o u r p ay u p  

t omor  r ov.r' • H e  sa i d  h e  d i dn / t  n e e d  me  a n yrno r e  a n d  t h e n  a 

w e e k  1 a t e r  h e  h i r e d  h i s  n i e c e . He  sa i d  h e  d i dn / t  n e e d  a n y  

m o r e  emp l oye e s - 1 t h ou gh t  t h a t  w a s  d i sgu s t i n g !  

J u n e , 1 6  

They kne w  that there were some Job s  out t here <som e  of their frie nd s a n d  the 

children of their parents' friends were g etting Job s  so there m ust pe wc•rK 

availab le) , but,  for som e reason, e ither through their own failings or through 

incompetence on the part of the job - m atching agencies, they were not g etting 

those job s.  The m ajority of the stud e nts were seeking p e r manent, secur e  

e mplc•y m e nt not a s  a n  alternative t o  marginal e m pl oy m e n t ,  b ut a s  a n  alternative 

to unemploy ment:  they had been une mplo y e d  for lengthy period s,  s o m e  up to two 

ye ars. They passively participated in the m arginal labour for-ce in tha t ,  

occasionally , they would g e t  a job t h a t  appeare d to offer perm anence a n d  security 

(suc h  as an apprentic e :.hip) only to d iscover the ephe mer-al nature of t h e i r  

e m ploy m e nt :  t h e y  would b e  m a d e  red undant ;  the b oss would fire the m  a n d  hire 

hi:. nie c e ;  they would b e  put on short h c•urs; the condition:. of e m ploy m e nt would 

change and become unacceptable ; the firm e m ploy ing the m would fol d ;  a n d  s o  on -
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all of which w a s  'unfair' , b ut ulti mate-ly e>: plained in term s  of their own 

d e ficie ncies .  (Their responses were r e markably sim ilar to th ose of the y oung 

wom e n  in Presd e e 's Australian stud y ( 1 9::: 1 ) , but the y  were response s that were 

made b y  b oth se>: e s  equally .) 

The s m all m inority of the students d escr·ib e d  in the previous sectic•ns of this 

chapter also kne w  that there were .job s  out there . The d i fference for t h e m  was 

that, i f  they wanted to, they could i n  fact g e t  those jobs:  they used e ithe r  a 

network of contacts and relative s who could g ive th e m  work, or a direct a pproach 

to the b oss on the site where their wnfid ence and p er:.onality were sufficient 

g enerally to g e t  the m  a job . In d oing th i s ,  they had alre a d y  b e co m e  part o f  the 

marginal labour fc•rce ,  i . e .  people who will m ove in and out of paid e mploy m e nt 

ove r a num b e r  of y e ars. They kne w  that there was some p e r m an e nt work available 

th at they might want t c• engage in (:.uch as automotivE' E>ngineering ) ,  but that this 

work was not available to the m ;  not b ecause of any individual d e ficien c y  on their 

part, but b e c ause of the arbitrary d e m a n d s  of e mployers. I n  othe r  wor d s ,  they 

actively participa.ted in the m arginal labour force , not b e cause they c ould not 

envisage any alternativE> , b ut b ecause the pric e  of trying to achie v e  thE' 

alternative was too h i g h .  As well ,  there was an obvious cultural choice i nvolved .  

Those students wh c• saw labour· as labour· and who perceived a Job as a place  

v1h ere y ou get  as m uch a s  you can off  t h e  b ass ( in  the way of time off,  p erks , 

slacki n g ,  laughs) b e for·e h e  gets it off you,  were able to actively choose m arginal 

e mploy m ent. �f a  job was seen simply a s  a m e ans o f  g etting m ore money than y ou 

could m a ke on the d ol e  (or,  com m only , a m ong these particular students , i n  addition 

to what y ou could m ake on the d ol e ) ,  there was no shame or loss of status 

involved in losing that ,iob and b ecoming une m ployed again. (See Henry , 1 9:32 ,  for 

an analysis o f  the working une mploy e d ,  b ut also P e m b e rton, 1 9 8 0 ,  for a n  analysis 

of 'd c•le b l ud ging ' as g c•vernment scapE>goating .) The m ovE.> m e nt b etwee n  

e mploy m ent and une m ploy m e nt b e ca m e  one of constrained choice . Those students 

who saw a jc•b as a s y m b ol c•f status, the b e gi nning of a lifE.>ti m e  of p e r m a nent 

e m ploy m e nt ,  a place  where y ou g ave a 'fair d a y 's work for a fair day's  p a y '  and 

wherE.> the b oss would protE.>ct y our rig hts, were unable t o  c hoose margina l  

e mploy m ent - rath e r ,  i t  happened t o  the m  as something b eyond their control. 
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Th�s� stude nts would assume that. even i f  they want e d  the type of e m ploy m e nt 

oth e r  students took� there was no point in applying for such work i f  they d i d  not 

�<now how to do it and did not have the rig h t  qualifications. There is a t e n sion 

be twee n  agency and structure t h at is m asKed by various i deologies wh ich are 

e >: pressed as com mon sense . Stud e nts who were unable to penetrate t h e  i d e ol og y  

o f  necessary certification, for e x a m pl e t  were unabl e  to act fully as a g e nts within 

the structures o f  the lab our marKet.  

R e sistance 

All of the students r�sist� d the d e finitions that w�re m a d e  of the m  in th� 

provision of the course s .  but this resistance wa.s m ut e d  and individualise d .  

Haw�ver,  it via:. sufficie-nt t c• e nsure- that no c c•urs� was i m pl e m e nt�d i n  a 

m e ch anical c orrespondence •..vith the de m and s o f  capital and the state . While  the 

stud�nt:. accepted th� g eneral pr·opo:.ition that they were unem ployed b ecause of 

their awn inadequacies, they re sisted applications of this proposition . The y  

r e sented being labelled 'une m plc•y e d '  b y  tutors and m a d e  YPTP teaching untenable 

if they f e lt d isparage d  b y  a tutor, e ither as individuals or as a group. Although 

stude nt:. did d e mand sKills training that would enable th e m  to g ain e mploy m e n t ,  

t h e y  also resisted a n y  trainin g ,  particularly social skills training , which attacked 

their- self- i m a g e s .  F or e :< a m pl e ,  one stu d e nt pr-esented a. :.ophisticated and very 

e ffective re sistance to the atte mpts of a tutor to i m pose work d iscipline ,  worK 

attitu d e s, wc•rk dress and a wor·k ethic on the class. While she was quite prepare d 

to l earn work sKills <that was why she was atte nd ing t h e  course ) ,  she was not 

prepared to b e  told that she was inadequate in a m ore g eneral , social sens e .  

(Werth m an, 1 9 7 7 ,  d e scribe s  similar re sponse s i n  d el inque nts i n  h igh schools.) 

This stude nt's m ethod c•f counteracting the i m plicit and e x plicit tutor criticism 

was t o  use t h e  traditional we apons of collective labour - sh e e mploye d  'go slow' 

tactic :.; she :.abc•taged l essons by 'misunde r-standing'  i nstr·uctions or asKin g  for 

the m  to be repeated e nd le ssly ; she subtly unde rmined the tutor's authority in 

the eyes of th e other stu demts by asKing que:.tions she Kne w  the tutor- could nc•t 
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ansv1er .  M ost i m portantl y , she worked to the clocK. At 1 0 a m ,  for  e :< a m pl e ,  she 

would simply 'down tools' and wall-< out of the classroom onto an official breaK. 

I m me di ately the othe-r stud e nts would follow suit,  l e-aving the tutor in 

m id-se ntence , frustrated by h e r  inability to stop t h e m  and unable to s e e  that h er 

c•wn l essons about the- discipline of the workplace we-re b eing u:.ed against h e r .  

This stude nt !-<ne w  precisely wh at tactics s h e  w a s  using in the classroom - tactics 

that can be c o m pared with worl-<er resistance at the site- of production <Taylor and 

Walton , 1 97 1 ;  Bey non, 1 9 7 3 )  - and was able to articulate the reasons for t h e ir 

u:. e .  She was also sele ctiv e :  she used these tactics only with those tutors who 

worl-<e d without question within t h e  basic  pre m ise s of the courses ,  i .e .  those who 

acce pt e d  that the students were une- m ploy e d  b �?Cause they wer·e socially and 

e ducationally d e ficient. 

The majority of the students,  h owever,  reacted :.pontaneously to specific 

incidents with 'Knee-jerK' re sponse s which l i m it e d  and individ ualised t heir 

resistanc e .  T h e s e  resistance s  were both active and passive <Connell  e t .al . ,  1 98 2 :  

8 7 ;  s e e  also R osser and H arre, 1 9 7 6 :  1 77 ,  for a n  account o f  forms o f  re sistance 

by sec ondary school pupils si milar those c•f the stude nts on these course-s> . Some­

students passively withdrew from the class - that is,  they re m ained in the class 

ph y :.ically , b ut they curl e d  up on the- floor· and went to :.l e e p, for ex a m p l e ,  or wore 

m irrored sunglasse s,  or they simply 'shut off' .  One stud e nt in a typing class, for 

e>: a mple-,  typed over and over again, 'Today is a h orrible  d ay and I h ate it and I 

want to g o  h o me ', while ostensibly c ontinuing to b e  involve d  in the class activity . 

<Th i s  pas:.ive withdrawal can b e  c o m pared with the 'tuning out' of the w o m e n  

workers in Pollert's study ,  1 98 1 :  1 3 1  f f ,  w h e r e  the w o m e n ,  w h i l e  weighin g  tobacco 

with robotic d e x terity , were able t c• daydream or secretly read magazine-s> . Other· 

stu d e nts b e c a m e  very d isruptive;  they would turn the radio on at full v olum e ,  f or 

e x a m ple , or,  a s  an e >: tr e m e  indication of their alienation and frustration,  s mash 

the classroom furniture and physically threaten the tutor. Yet  othe r  students 

que stion e d ,  and Kept on questioning , why the y  h a d  to l earn those things ,  why and 

how w e re those subje cts relevani: to g e tting a job , and they did not accept 

answers that i m plied that they were d e ficient in :.c•me way in their social and life 

sKills. Wh ile one of t h e  pre m ises of such training prog ra m m e s  is the normative 



control of une m ploy e d  y oung pec•pl e ,  this is not necessarily the  outc o m e  - the 

students constantly challen g e d  the tutors' rig ht to th e ir authority in the  

cl assr·oc• m .  One stude nt ,  for  e>: am ple , stat e d  bitterly 'You're just a bunch o f  

h ousewiv e s  brough t  in to b a b y sit us, kee p  us quiet a n d  off the  street ' .  

1 4 9  

The social relations of Y P T P  w e r e  not accepted passively a t  t h e  level o f  d aily 

practice and yet the  realities of the stude nts'  lives were such that t h e y  h ad l ittle 

space to carry through their individual challenges to create c ollective ch.:c.ng e :  

Q u i t e f r an k l y , I ' d  r a t h e r  be  emp l oye d t h a n  be  c l ass i f i e d as 

a n  o u t c a s t  o r  a n  u n t o u c h ab l e .  I don ' t  c ar e  i f  I ' m 

' r e p r od u c i n g t h e  c l ass  s t r u c t u r e '  b y  w an t i n g t o  do  a n y  j ob 

a t  a l l a t  a n y  r a t e  of p ay . I ' d  r a t h e r  be a membe r of t h e  

l owe s t  l ow e r  c l a s s  t h an u n em p l oy e d . 

B i l l ,  1 9  

M un g h a m  ( 1 9 :3 2 :  38)  points out that 'in so far as y outh raises its voice a t  all,  the 

cr·y is for job s:., for incorporation; their conc e rn i s  not to subvert a social ord er,  

b ut to joi n  it' ,  and this was cle arly d e m onstrate d in the d iscourse of t h e  y oung 

pec•ple in thes:.e c ourses.  I i:  was in ord e r  to join the social c•rder  in a recognised 

way , i .e .  to b e co m e  active m e m b ers of the labour force , th at the stude nts h ad 

e nrolle d  for specific skills tr.:c.ining. 

Conclusion 

The disc ourse of the stu d ents d e monstrate s ,  to some d eg re e ,  h ow ide ology is 

m e d iated through com m on s ense in ways which support the structure s of a 

c.:c.pitalist m o d e  of pro duction. These stu d e nts lived lives that were b a s e d  in a 

com m on s e ns e  perce ption o f  re ality , of the real  world . This p erception 'fitt e d '  

with t h e  d iscursive practic e s  c•f t h e  state in the  provision of t h e  Young P ersor1s 
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Training Progra m m e  (even though the students wer·e aware , at a confu s e d  level,  of 

the contrad ictions inhere nt in the provision of the  progra m m e ) .  Johnson ( 1 97 9 :  

7 4 >  advances a clas;.sical Gra m scian view o f  i d e ological h e g e mony , that i t  i s  

a h a r d  a n d  c o n s t an t l y-r e s i s t e d  l ab o u r , a p o l i t i c a l  an d 

i de o l o g i c a l  w o r k  f o r  c a p i t a l  a n d  f or t h e  dom i n an t  c l a s se s ,  

on  v e r y  o bs t i n a t e  m a t e r i a l s  i n de e d . 

And Codd < 1 9 :3 2 :  1 1 l points out that 

H e gemon i c  s t r u c t u r e s  c on s t r a i n  a c t i on b u t t h e y  a l so a l l ow 

t r an s f orma t i on s  t o  o c c u r  b e c a u s e  t h e  1 i m i  t s  o f  s t r u c t u r e  a r e 

a l w a y s  c a p ab l e o f  p e n e t r a t i on b y  t h e  s p on t an e o u s  ac t i on s  o f  

i n d i v i du a l  a g e n t s . T h u s ,  t h e  c o n t r ad i c t i on s  b e twe e n  a ge n c y  

a n d  s t r u c t u r e  b e c om e  a p owe r f u l sou r c e  o f  c ou n t e r - h e ge m o n i c  

s t r u gg l e .  

Howe v e r ,  while individual stu d e nts were , i nd e e d ,  capable of penetratin g  t h e  

d iscursive stru ctures o f  t h e  progra m m e ,  i t  would b e  ove rly-opti mistic to s e e  this 

individual resistance as 'a powerful source of counter- h eg e monic stru g g l e ' .  T h e  

reality of t h e  students' live d e :< perience a s  YPTP stude nts w a s  that o f  boredom 

and powerl e ssness which was e >: pressed ,  i n  the  m ain, i n  petty individ ual 

resistance s .  The stude nts who p enetrated the discourse t o  some d e g r e e  were the 

same students who 'celebrated '  their marginality i n  the w or�<fc•rce ; those 

stude nts whose participation in non-unionise d ,  insecure for m s  of  e mploy m e nt 

prevente d the m fr·c•m involv e m ent in a collective c ounter- h e g e monic stru g g l e  

which m i g h t  'allow transform ations to occur' a n d  e nable a transition f r o m  an 

individ ualise d ,  i d e ologised c o m m on sense to Gra m sci's c c•llectively and 

h istorically b as e d  g ood sense . 

Chapters T e n  and B: leven c ontinue the analysis of stude nt respons;.es. t o  t h e  YPTP 

course s, with spec ific reference to the work sKills and the social and life sKills 

components of the courses.  
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One of the basic contradictions of the provision of the Young Persons T raining 

Program m e t  which affected the way i n  which that program m e  was i m ple m e nted in 

the institute , was that 'training' i m plies the acquisition of certificated skills 

that will be followed by the g aining of a job where those sl<ills can be put into 

practice (i . e .  one is trained for something ) ,  The courses provid e d  neith e r  

certification nor a g uarant e e  of e mploy ment in a contracting labour m arl<et.  Whi le 

the stu d e nts were told that b eing c•n the cour:.e d i d  not g uarantee a job , thi:. 

point could not b e  laboured b y  tutors and the Department o f  Labour o r  the 

stude nts would have reje c t e d  the c ourses.  F or- the m ,  the pre mises of t h e  training 

prog ra m m e  (which wer e  inherent in th e words 'sl<ills course s'  and 'training 

progra m m e ') were that they would have a real chance at a job by the e nd c•f a 

course . This c ontrad iction is e x plored in Ch apt e r  Ten with specific re f e re nce to 

the worK sJ.<ills component c•f the c c•urses. The nc•tion of 'sJ.<ills'  in  official 

d iscourse (as it reflected the d iscourse of c apital> and the way in which th is 

dis.course was in turn reflected in the responses of the worJ.< sJ.<ills tutor·s in the 

courses are e >: plore d .  The last section of the chapter e >: a m ines the stude n t  

responses t o  the worK skills c o m ponent of the cour·se s. 

WorK skills as d iscourse 

While e m pl oyers can be encourage-d or per·suaded by subsidies to taKe- c•n y oung 

peopl e ,  b y  d efinition capitalists cannot b e  force d  to e m ploy the y oung within a 

free e nterprise labour m arket,  govE-rned b y  cycles of d e m an d  and supply ,  within 

which individuals enter into fairly and free l y  neg otiate d wage c ontracts ( F inn,  

1 9 82:  4E: ) .  This c oncept c•f the labour marKe t  is. e>: pressed vE-ry clearl y  b y  the New 

Zealand E!: mployers F e d e ration < 1 9 8 1 :  2 1 t  2 7 )  in their discussion pape r o n  

'Secondary B: d ucation a n d  t h E<  Paih i c• Wc•rk' : 



F o r  t h e  y o u t h  of  t oday t h e  i mm e d i a t e  p r o b l em i s  on e of m o r e  

c om p e t i t i v e e n t r y  i n t o  emp l oyme n t , r a t h e r  t h an o f  

u n em p l oyme n t . < • • .  ) t h e  s t r e ss by  emp l oye r s  on  a c adem i c 

q u a l i f i c a t i on s  h a s  p r odu c e d  e n t r a n t s  t o  t h e  l ab o u r  f or c e  

p osse ss i n g f ew m a r k e t a b l e sk i l l s  a t  a t i me  w h e n , b e c au se o f  

i n c r e as e d  u n em p l oyme n t , t h e r e  i s  a s t r on g  b u ye r ' s  ma r K e t  f or 

l ab o u r . 

1 5 2  

As \o}e aver ( 1 98 2 :  1 3::: > fr·c•m t h e  B: mployers F e deration indicates� e m ployers do not 

feel that the e mploy m ent of more people i s  th e ir responsibility - 'th ey are in 

business:. to survive and ma�<e a profit'.  In gener·al, e m ployers' r·e asons for not 

recruiting school-leavers and their accounts of the nee d s  of industry h ave to be 

take n  as given.  ThE<se givens set the para meters within which the state can 

deve lop its options for d e aling with y outh une m ploy ment,  param eters that are 

probl e m a tic  for the state < F r·it h ,  1 980) . Cohe n  and Ni>: c•n < 1 9�: 1 :  343) t referring to 

Britain and the U .S.A.t  claim that m any e mployers prefer to h ave schools 

concentr·ate on tr·aining in b asic s�<ills, such a s  reading and writing , rathe r  than 

job-related skills and Laverco m b e  and F l e m ing ( 1 9 :H :  42) , along with I<ing 

( 1 980-:3 1 :  5 0 } , indicate that e mplc•y ers have little confide nce that school 

crede ntials represent what they are looKing for <among 'low-ability / pupils at 

le as:.t) . Barry (undated :  8)  and Reid  ( 1 9 �: 3 )  discovered that the main d e mands that 

New Zealand e m ploy ers make of potential e mploy e e s  are d ependabilit y , 

willingnes:.s:. to 'fit i n ' ,  predictability and willingnes:.s to stay on the job ;  that 

these social skills were the ' m arketable skills1  that e mployers refer to ;  that 

e m ployers:. prefer to teach the required job s:.l<ills the mselves.  <Barry 's d e s:.ire to 

replicate some A m erican transition program m e s  in New Ze aland secon dary schools 

with the aim of d e ve.>loping 'm arketable e m ployees and productive citize ns' 

reflects these concerns and echoes official d iscourse reg arding skills training in 

the YPTP courses.) The N e w  Zealand M anufacturers F e deration ( 1 9 ::: 5 :  Appendi>: 

I I D  maKe s e mploye r  d e m an d s  for the inculcation of a work ethic and v1orK 

attitude s  in s:.c:h ool leavers (rather than work skills) e x plicit:  

T h e r e  i s  a n e e d  f o r  t e a c h e r s  t o  be c on v e r sa n t w i t h 

e c o n om i c s ,  i n c l u d i n g p r of i t - aw a r e n e ss a n d  t h e  r e a l i t i e s of  

t h e  m a r k e t  p l ac e . T h e y  s h ou l d b e  c ommu n i c a t i n g t h i s  t o  

t h e i r  s t u d e n t s , i n  o r de r  t o  i n s t i l  a w o r k  d i c t um . 
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Three factors in official discourse about sKills training for y oung une m pl oy ed 

appear to substantiate c onclusions that these YPTP skills training courses were , 

in fact,  attitude training courses:  1 >  th e worK sKills that were to be d e v e loped 

thrc•ugh the cour:.es were never specified - it  was left to individual institutes,  in 

consultation with th e local Department of Labour, to worK out the details of this 

training ; 2 )  while some i nstitutes i m p l e me nted the cour·:.e :. within their· trade s  

training d e partments,  e .g .  Se cretarial o r  B: ng ineering or Build ing , this was a local 

decision and m ost institutes,  including the one in this study , d eveloped the 

transition training progra m m e s  independently of the sKil l e d  trades areas and 

within a Com munity or General e ducation prc•gram me of some sort; 3)  a part from 

stating what was not to b e  taught on such courses ( e .g . apprenticeable sKills) , the 

focus of such skills training in official d i scourse was on i mpr·oving motivation, 

enh ancing e mployability and co mpetitiveness,  upgrading 'sKills1  such a s  

punctuality and d e p e ndability , and enabling stud ents t o  b e  adaptable , fle>: ib l e  and 

transferable in their responses t o  the lab our m arKet (see Appe ndi>: Two).  Green 

< 1  9 8 3 :  6 5 -6 6 ) , discu:.:.ing the concern with the notion c•f 'tr-ansfer·abl e 1  s kills 

(which was first developed in e :< perim e nts with rats) in training prog ram mes for 

une m ploy e d  y oung people ,  asserts that 'sKills/  d o  not here Pefer- to 

s p e c i f i c  c omp e t e n c e s  a c q u i r e d  t h r ou gh l e n g t h y  p e P i ods o f  

t r a i n i n g ,  c e r t i f i e d b y  n a t i o n a l l y  r· e c ogn i z e d  q u a l i f i c a t i on ,  

a n d  a l l ow i n g gr e a t e r  c o n t r o l  ov e r  t h e  w o r k p r o c e ss t h a n  

u n sk i l l e d l ab o u r . On  t h e  c on t r a r y , i t  r e p r e se n t s  a p r o c e ss 

o f  d e sk i l l i ng .  W h a t  i s  t r u l y  t r an sf e r ab l e i n  t h i s  c on t e x t  

a r e  n o t  sk i l l s  b u t good a t t i t u de s .  

Gleeson ( 1 98 6 :  5 5 )  supports this notion and clai m s  that there i s  no clear evid ence 

as. to \1Jh at transferable :.Kills are , how they are transmitted and h ow t h e y  are 

transferre d (see also Pankhurst, 1 9:32 :  1 8) .  There was no refepence to any 

manpc•we r forecasting or tPaining needs analyses in i:h e  official discourse on 

YPTP i:hat would justify the provision o f  specific skills training program m e s .  

While local D epari:m e nts o f  labour wer·e e :< peci:ed t o  m ai:ch tr-aining progra m me s  

with e :< pe ct e d  shortfalls of sKills required b y  the local labour m arKe t ,  they were 

required to d o  this within the unskilled seci:ors c•f the labour market - e . g .  far-m 

labour, ge neral labour, waitressing , machining , process work, h orticultural labour, 

retailing , etc.  



1 54 

There were (and still are) severe s�<il l  shorta g e s  in some industri e s  in N e w  

Zealand ( N e w  Zealand Planning Council ,  1 9 8 0 :  5 ) .  However,  the  failure o f  the 

g c•vernm e nt's SEATS <Special E ngineering Apprentice=.hip Training Sche m e >  during 

1 9 8 2  underlines the structural d ifficultie s  for the state in offering spe cific skills 

training , even certificated tr-aining that i s  r-ecognised a s  such for- specific 

large-scale proje cts - the progra m me was postpon e d  in Sept e m b e r  1 98 2  as a. 

result of the poor r·e spon=.e of e m plc•y ers in offering appr-enticeships t c• t h e­

traine e s :  

T h e  p os t p on em e n t  i n d i c a t e s  t h a t  emp l oyme n t  p o l i c i e s f or 

s K i l l e d l a b o u r  a r e  d i f f i c u l t t o  c r e a t e  a n d  su s t a i n  w h e n  b i g  

p r o j e c t s  a r e  i n s t i t u t e d  i n  a !:.ma l l  e c on om y  on  a ' su dd e n  

g r ow t h '  bas i s .  A t  t h e  mom e n t ,  e n g i n e e r i n g emp l oy e r s  i n  

g e n e r a l  do  n o t  h av e  t h e  deman d f or- t h e i r  p r o du c t s  w h i c h 

w ou l d  s u b s t an t i a t e  absor b i n g  e x t r a  ap p r e n t i c e s ;  soon  t h e y  

m a y  h a v e  mor e o r d e r s  t h a n  t h e y  h a v e  sK i l l e d w or K e r s  

av a i l ab l e t o  w o r K  o n  t h em . 

C G i d l ow ,  1 982 : 1 27 )  

A s  t h e  Centre far Conte m porary Cultural Studies ( 1 9 8 1 :  1 52 )  paints aut, such 

shortag e =· are , in an i mportant sense , se lf- i m pose d ,  they are par·t of capital 's  awn 

response s to te m porary crisis (see also M ar e ,  1 9 8 2 ) :  'In t i m e s  of recession 

e mplc•y e rs atte m pt to minimize casts b y  c utting b ack on their tr-aining of 

appre ntices and by laying off sections of t h e ir warkfarce'.  The t ension b e tw e e n  

specific,  cer·tifica.ted skills tr·aining f a r  g e nuine , high-level skills shc•rtage s  and 

the unskilled (or at mast se m i-skilled )  nature o f  the jab m arket that YPTP 

tr·aine e =· were aimed at wa!:. e v i d e nt in the  =·ilences in official discourse a: .  to the  

spe cific skills to b e  offered a n  the courses and in the separation o f  the  cours e s  

i n  m o s t  institutes f r o m  tr·ad e =· training facilitie s. 

Glee san < 1 9 8 3 :  2 )  claims that there is d e v eloping in E ngland a dual syste m of 

training far young pe-opl e- ,  

o n e  t h a t  g e n e r a t e s  a f orm of  e d u c a t i on a l  a p a r t h e i d  be twe e n  

t h ose w h o  r e c e i v e ' r e a l  t r a i n i n g f o r  r e a l  j ob s '  an d t h os e  

w h o  r e c e i v e ' so c i a l a n d l i f e  sk i l l s ' f or t h e  d o l e .  
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H e  suggests < 1 98 4 :  98)  th at t h e  e me rg e nce of y outh training has little to d o  with 

te chnical changes in production or· with providing the neces.:.ary skills  for 

i m proved e fficiency - rather ,  it is concerned with 'regulating y outh l ab our 

m arkets and with e stablishing training as a substitute for e m ploy m e nt' .  I n  N e w  

Zealand this 'educational aparthe i d '  is particularly obvious in technical  institutes 

where training progr·am m e :. for young une m ployed pe ople have b e e n  i m pl e m e nted -

real courses with real ce rtification for real job s are offered to appre ntices,  

se cr·etar·ial and nur·sing students; e rsatz skills training courses,  with no 

certification b e y ond a c e rtificate of atten dance , and v1ith little pro mise of future 

e m ploy m e nt, are offered to une m ployed y outh . T h e  argum e nt raised a gainst such 

program m e s  is th at the connotation o f  work sKills training i s  'one le ss concerned 

with training for· particular technical s�<ills and one m ore concerned with 

" e d ucating" y oung people for the social ord e r '  (Gleeson,  1 9 :3 3 :  2;  also Poulantzas, 

1 9 7 8 :  2 6 6 ) . M oore ( 1 9 8 3 :  2 6 )  puts the prob l e m of providing y oung une mploy e d  

pe ople with 'sKills tra ining ' succinctly : y oung people 'are not least preferred C in 

the labour· m arke t J  b e c ause of anything they lack but b ecause c•f what they are' .  

The only way in which they could become m ore attractive to e mploy er s  i s  if they 

could b e  e m ploy e d  on y outh rates ,  i .e .  b e c c• m e  cheape r  to e mploy <Anderson, 1 98 1 :  

1 2 ;  WaKe lin,  1 9 8 5 ) .  However,  there has always b e e n  strong opposition b y  

c•rganised labour i n  N �: w  Z�:aland t c• d i ffePential r-ates o f  pay according t o  a g e  and,  

in 1 9 :3 2 ,  the re were few awaPds that  c ontained y outh Pate s .  T h e  issues ,  th e n, in 

the provision of work skills i n  training progr a m m e s  for une m ployed y outh , are not 

sim ply about the transition from school to worK, b ut also about 'the n ature and 

quality of wor·K, about d eskilling , low pay and the recomp osition of labou r '  

( M arKall and Greg ory , 1 9 :3 2 :  6 3 ;  CaPter ,  1 97 6 :  6 0 f f ;  Castles and Wustenberg,  

1 9 7 9 :  2 0 1 ;  Pincus, 1 98 0 ;  Rees and Greg ory , 1 9::: 1 :  1 9-2 0 ;  L e e  and Wren c h ,  1 98 1 :  

1 ff) . 

The worK :.kills tutors in the YPTP courses i n  this study want�:d to provid e  y oung 

pe ople with ge nuine skills that would e nable the m  to gain e m ploy m e nt - the 

str·uctural constraints and inherent cc•ntr·adictic•ns of the courses, h ow e v e r ,  

e nsured t h at t h e y  d i d  in f a c t  prepare the y oung people 'for t h e  social ord e r '  <the 

constraints. confronting th e :.e tutors and the way s in which they d e alt with t h e m  

can b e  compared with those of t h e  care e r's g uid ance personnel in Kirton's,  1 9:3 3,  

study ) .  The work sKill:. component of t h e  cour·se s provided the clea r e st e x am p l e s  

o f  the d ifficulties face d  b y  tutor's who worke d  to d o  a job within social relations 

that mystifi e d  their ability to d o  it .  
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Tutor practice 

The four worK skills tutc•rs liKed the good wage s  and the part-ti m e  nature of their 

worK i n  the technical institute.  One of these tutors, for e :< ample , was a c h e f  -

th e YPTP c:c.urse h ours fitted in with h e r  regular working h ours and she was able 

to earn dose to $ 400 for a 1 9-hour weeK at the institute . While , at this p oint, 

nc•ne of these tutors wanted full-ti m e  e mploym ent at the institute , they d i d  

regard t h i s  initial e m ploy m ent in t h e  course s a s  t h e  b e ginning of a potential 

full-time caree r  aE. a tt?chnical institute tutor. 

These tutors were a s  well-qualifie d to teach work skills in th e ir specific areas as 

th e t e chnical i nstitute trade s  tutor·s and th e y  wanted their- own trad e  

qualifications and skills t o  b e  recognised b y  their 'colleagues'  and the institute.  

(Th e- term c olleagues is questioned b ecause , at this stage,  part-tim e  tutors were 

not recognised by the i nstitut e ,  the Association of Teachers in Technical 

Institutes ,  nor the full-ti m e  tutor·ing staff , as 're a l '  tutors with real rig h t s  such 

a s  paid sid< leave , tutor training , m e mb ership o f  the social club , job se curity or 

full union m e m b ership.)  The work sKills tutors, h owever,  realised that t h e  

m arginal e:dstence of Y PTP within .th e  institute a n d  t h e  low status o f  the 

stude nt s  on the courses r·e fled e d  bacK c•nto their own status. Their 'colle agues' 

associate d them with the teaching of courses with a. low status that arose from 

(a) YPTP 's co mparatively late introduction into the technical institute system (but 

this m ust b e  compared v1ith the generally h i g h  status of, for e >: ample , c o mputer 

s�<ills courses which are also a r·ec e nt innovai:ion in technical insi:itut e s) ; (b) the 

une m ploy ed status o f  t h e  stu d e nts in th e course s ;  and (c) the low status of 

wom e n  staff v1ithin the institut e :  these murs e s  were taug ht pre do m i nantly by 

women and were i m pl e m e nted on a site that was staffed predom inantly b y  male 

trad e s  tutors and male a d ministrators. This l c1w status was transferred to the 

work sKills tutors whether m ale or fe male . I n  othe r  word s ,  i f  t h e  worK sKills 

tutc•rs (and , partic ularly , male YPTP tutc,rs) had b e e n  e m ploye d  to pass on i:heir· 

knowl e d g e  and skills in the m ore usual technical institute courses,  they w ould 

have had considerably higher status as tutc•rs. 

In orde r  to prove that they were real tutors with real skills, the worK sKills 

tutDrs felt it ne.>cessary tD try to upgra d e  the status of YPTP· cour·s e :  . •  T h e y  cDuld 

do this in two way s:  e ither they could upgrade the sele ction of students onto the 

cour·se s ,  i . e .  they could obtain ' ideal'  stude ni:s who were acad e m ically 

we ll-qualifi e d ,  we ll-presente d ,  well-spoken,  amenable to work/sch ool disc ipline , 
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with a large proportion o f  male students on e ach course (and pr·e ferably not 

une m ploy e d ! ) ,  or they could upgrade the status of the course s by teach ing sl-<ills 

that led to a natic•nally-recognised tra d e s  c e rtificate <the r·eb y  attracting 'id e a l '  

students a n d  m al e  tutors o n t o  the course s) . However,  it w a s  specifi e d  in si:ate 

policy tha1: the courses mu:.t b e  i m ple m e nted at a sub-apprenticeship ( i .e . 

uncertificate d )  level  and that they m ust b e  offered to reg istere d une m pl oy e d  

y oung people . I n  addition, the max i m u m  cour·se l e ng i: h  (which w a s  rarely 

i m p le me nted) was twenty w e e Ks .  The institute and the local  E mploy m e nt 

Advisory Com mitt e e  were insistent that trade union d e mands for courses that d i d  

not lead t o  a recognised certification b e  a d here d t o  a n d  the Depart m e n t  o f  

labour, a i:  i:h at sta g e , w a s  e qually insisteni: that the ceourses m usi: b e  offered t o  

those y oung pe ople already registered f o r  worK, i . e . they w e r e  not t o  b e  

ad ve rtis.ed g e n e rally i n  a way that vmuld attract y oung people onto t h e  

une m ploy m e nt register. Twenty weeKs ,  l e t  alone t h e  t e n  weeKs sKills training 

offered in i:his insi:itute , was scarce l y  long e nc•ugh to m ount a 

nationally-re cognised certificated course t h at would m e e t  the various Industry 

Training Boards' r·equire m ent: . •  In addition, the  stude nts enrolled  in t h e  courses 

to g ain sKills that would g e t  t h e m  a job . The job s that were on offer e ither  d id 

nc•t require 's�<ills' in this. sense (e .g . i:hey were waitr·essing , shop assistant or 

warehousing worK> or they required sKills far above those that c ould b e  offe red on 

the se courses (e.g.  they were jobs for· a secretary , m ech anic or chef) .  E ve n  where 

it  would h ave been possible to offer certificated sKills training for a job that 

might be available , e .g .  to provid e  the stud e nts with the s�<ills tr·aining n e c e ssary 

to obtain a He avy Traffic Licence which would e nable t h e m  to apply for any jobs 

that required this c er-tification (such as truck d riving and d elivery w ork) , the  

course s in this institute had insufficient resourc e s  to provide this training - for 

e>: ample, there was no access tc•  a trucK for the stud e nts to train c •n a n d  no 

finance available to purchase or h ir e  a training vehicle . 

The work s�<ills tutors, therefore , confront e d  a comple>: set of constraints and 

i m ple m e nted the ir worK within a range of psyc h ologica l ,  institution a l  and 

structural restrictions that did nc•t m erely limit b u t  paralysed any att e m pts to 

resolve the contrad ictions inherent in offering sKills courses at an u ns Killed level  

of  the labour market i n  a peric•d of c ontracting e m ploy me- nt opportuniti e s .  T h e s e  

tutors w e r e  c onstantly frustrate d  in their atte mpts t o  upgrade e ithe r  the 

:.tude nts or the courses and found teach ing i n  the c ourses difficult. T h e ir 

response to this frustration was to offer t h e ir work sKills in t h e  course s as best 
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th e y  could , given t h e  less-than-id e al conditions, a n d  to focue. on t h e  students' 

lacK of social and life skills as the real g oal  for r e m ed i ation in the course : 

W e  a r e  t r y i n g t o  maK e t h e  K i ds emp l oyab l e ;  t o  m a K e  t h em 

w o r t hwh i l e c i t i z e n s . W e  h a v e  g o t  t o  t r y  t o  t u r n  ou t 

s om e body w h o  �oJ i l l  c h an ge t h e i r- wh o l e ou t l o o K . We  a r e  t r y i n g  

t o  m a K e t h em wor t hwh i l e emp l oye e s . 

< Wo r- K  s K i l l s  t u t or- 1 )  

T h e  r i gh t  c ou r se w ou l d  b e  e q u i p p i n g p e op l e me n t a l l y  t o  w o r k , 

n o t  t o  bu c K  t h e  sy s t em . ( , . , ) You K n ow ,  w h e t h e r  t h e  

e du c a t i on i s t s  l i K e  i t  o r  n o t , i t / s a b i g ,  c o l d ,  c r u e l I,'Jo r l d  

o u t s i de .  

( Wo r K  sk i l l s  t u t o r  2 )  

/ R i gh t . Fr om h e r e  o n  you ' r e g o i n g t o  w or k . N o  m or e  

swe a r- i n g ,  n o  m o r e  smo k i n g ,  be  p o l i t e w h e n  you wa l k  i n  t h e  

d o or ' . Th a t  t r a i n i n g has g o t t o  s t ar t r i gh t  f r om t h e  

b e g i n n i n g .  ' W e  won ' t  a c c e p t  b e i n g l a t e '  r i gh t  f r om t h e  

s t a r t  be c au se w h e n  t h e y  s t ar t  wor k , t h e y / r e  n o t  go i n g t o  b e  

a l l ow e d  t o  t u r n  u p  f i v e m i n u t e s  l a t e . 

< Wo r k  sk i l l s t u t o r  3 )  

I t h i n k b as i c a l l y  wh a t  emp l oy e r s  a r e  p r obab l y l oo k i n g f or i s  

a p l e asan t p e r so n a l i t y ,  t h e  a b i l i t y t o  ge t pn w i t h o t h e r  

p e op l e � I n  o t h e r  w o r d s , n o t  a s t i r r e r . A n d  a you n g  p e r so n  

w h o w i l l  ac c e p t  o r de r s  be i n g g i v e n  a n d  wh o w i l l  b e  l oy a l  t o  

t h e  f i rm .  

( Wo r k  sk i l l s  t u t or 4 )  

Work sKills tutors rarely talKed ab out course conte nt i n  terms o f  spec ific  work 

skills.  B: ve n  whe n  que stioned directly about c urriculum and pedagog y ,  t h e y  would 

quid<ly slip into talKing about student attitud e s ,  worK habits, d iscipline and 

e mplc:•y ability.  The y  consid e r- e d  that the YPTP stude nte. wer-e une mployable at 

present b e cause they lacKe d the e l e ments of a traditional 'worK ethic ' .  The 

students, however-1 wer·e not necessarily perceived as lazy or· workshy - rathe r  
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they were se e n  as d e ficient in the  personal or social attribute s that would g et 

the m  into worH. Yet the :.e sa m e  tutors e >: pressed cautic•us, polite reservations 

ab out the social and life skills course components, the course components that, in 

theory , would give the stud ents the very qualiti e s. that the work sKills tutors felt 

they n e e d e d  to b e co m e  e mploy a b l e :  

[The  s t u de n t s )  e x p r e ss a l o t of  d ou b t s .  T h e y  c ome  to  me  a n d  

say , ' W h y  d o  we  do  t h i s  w i t h so-and-so? I t ' s  a l oad  of 

c r ap . Wh o wan t s  to d o  t h a t ? ' . And I say , ' W e l l ,  l ook , you 

k n ow ,  I ' m j u s t  l oo k i n g at t h e  sk i l l s  s i de of  i t  an d I d on ' t 

r e a l l y  K n ow w h y  you  do  t h e se t h i n g :. i n  t h e  a f t e r n oo n  r t h e  

so c i a l a n d  l i f e  sk i l l s ] ,  bu t h o p e f u l l y you ' l l  f i n d o u t  

e v e n t u a l l y ,  you  k n ow .  

w h a t ' s  h a p p e n i n g ' . 

r e a l l y  c an ' t  c omme n t ;  I don ' t  K n ow 

< Wo r k  sk i l l s  t u t or )  

The tutors claim e d ,  with a ritualistic nod in t h e  d irection of the com m on sense 

discourse that structur·ed the cour:.e:. ,  that the social and life skills c omponents 

were the most i mportant parts o f  the courses for the stu d ents: 

T e r r i b l y  i mp or t an t , W a n da . Oh , t h e y ' v e  g o t  t o  h a v e  [ t h e  

soc i a l an d l i f e  sk i l l s ] .  T h e y  c ou l d  d o  w i t h ou t  m i n e ,  t h e y  

c ou l d  do  w i t h ou t  t h e  [ wor k )  sk i l l s . T o  m a k e  t h em i n t o  

b e t t e r  p e op l e t h an t h e y  a r e  a s  i n d i v i du a l s , t h e y  c ou l d  d o  

w i t h o u t  t h e  [ w or k ]  sk i l l s se c t i on ,  bu t t h e y  c e r t a i n l y  

c ou l dn ' t  d o  w i t h ou t a l l t h e  r e s t  o f  i t .  

< Wo r k  sk i l l s  t u t or )  

At the same time , h owever,  they made it clear that they considered t h e  social and 

life skills course components a waste of ti m e ,  ti m e  that could b etter b e  spent on 

'real'  training for the stud e nts: 

I c an ' t  se e t h e  v a l u e  of  t h em g o i n g t o  a m u s e um or an a r t 

g a l l e r y .  c an s e e  t h e  v a l u e  of  t h em g o i n g as  a n  i n d i v i d u a l  

- I c an ' t  s e e  t h e  v a l u e  a s  a c ou r se o f  p e op l e  wh o a r e  g o i n g 

t o  wor k i n  t h e  f ood  i n d u s t r y  g o i n g t o  a m u s e um or  g o i n g  t o  a 

m op gu e . R i gh t , t h e y ' P e  g o o d  ge n e r a l  i n t e r e s t  s t u f f , I ' m n o t  

k n o c k i n g i t , b u t I don ' t  t h i n k i t  s h o u l d  b e  d o n e  o n  a 



f oo d h an d l  i n g c ou r se . I c an 1 t  se e t h e  v a l u e  of  t h em g o i n g t o  

S k a t ew o r l d - i t  doe sn ' t d o  a t h i ng f or me , you  k n ow .  O r  

g o i n g t o ,  I t h i n k l as t  year  t h e y  we n t  and  had  a l ook at  t h e  

g a r de n s  i n  W a n g an u i 1 a b ar b e q u e  o r  some t h i n g - t h i s  do e sn ' t 

h a p p e n  i n  p r i v a t e  i n du s t r y , i t  d o e sn 1 t  h ap p e n  i n  t h e  

c omme r c i a l wor l d .  ( • . .  ) I t h i n k some o f  t h e  [ soc i a l an d 

1 i f e sK i l l s t u t or s )  a r e  t oo t h e or y - o r i e n t a t e d  w h e r e  t h e y  

a c t u a l l y  c an ' t  s e e  w h a t ' s  go i n g o n  i n  t h e  w or l d an d won ' t 

a c c e p t w h a t ' s  g o i n g on . 

< Wo r k  sK i l l s t u t or )  
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While it m ay appear that the tutors simply contradicted th e m se lves in b oth seeing 

the social and life skills as i mpor·tant and i n  say ing that they were a w a ste of 

stu d e nt t i m e ,  in fact the tutors were talKing about two d i fferent forms o f  social 

and life s�<ills. The first was, i n  e ffect, :.ocialisatic•n  into a work ethic for the 

stu d e nts, i . e .  it  was seen to b e  very i mportant to h ave a course compone nt that 

w c•uld teach the stude nts h ow to c c•nfor·m to e mplc•y e r  ex pectations i n  their  d ress, 

spe e ch ,  b e h aviour and g e neral d e meanour (a.nd , e qually i mportant, that the 

stu dents have g ained these skill:. b ef ore wming onto a work skills cours e ) .  The 

second was the actual practice o f  social and life sKills that the worK skills tutors 

were confronted with in this institute which , while the students resist e d  it <see 

Chapter E leven) , atte m pted to provid e social e ducation rath er than socialisation 

into a normative work ethic.  

Social and life skills training in these courses v1a s  i mple me nted and e x pande d  

b oth a s  a response to YPTP tutor pre ssure and a s  a response to state d e finitions 

of y outh as lacking those skills which would make t h e m  e m ploy able . Work skills 

and social and life sKills tutors saw the stude nts as deficient in these skills , b ut 

fr·om d iffe ring perspectives. Gle eson and M ardl e 's < 1 980)  and Howard 

Williamson's ( 1 9 :::2 )  studies b oth d e scribe the differing perspe ctives of liberal 

studies/ social and life skills tutors and traditional trades/worK skills tutors . 

The for m e r  tend to h ave a lib e ral, 'profe ssional' ,  h u m anistic approach to students 

ba:.ed on a M a slowian analysis c•f student need s. The latter tend to have a 

prag m atic,  authoritarian, c onservative approach to stude nts based on tutor 

understanding of e mpl c•y er n e e d s  and the proce sses of the workplac e .  This 

analysis was borne out in these course s .  The work sKills tutors saw the social 
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and life sl-<ills tutors as re moved from the r·e al world of industry and re m oved 

from a n  und erstanding of the students' real needs i n  that world : 

[ T h e  s o c i a l a n d  l i f e  s K i l l s t u t o r s )  a r e  h i gh l y- q u a l i f i e d 

a c adem i c  p sy c h o-an a l y t i c  gr o u p s  t h a t  d o  a l l t h e s e  t h i n gs .  

( . • .  ) I ' m a p r ac t i c a l , l og i c a l , dow n - t o- e ar t h  sor- t of 

p e r so n . I don ' t  l i v e  i n  t h e  c l o u d s ; my  f e e t are f i rm l y 

p l ac e d  o n  t h e  g r ou n d . d on ' t  t h i n K [ t h e  s t u de n t s ) n e e d  

sof t -s o a p i n g .  ( • • .  ) I K n ow o n e  t aK e s  t h em f or W o r d Powe r ­

t h e y  don ' t  c a l l i t  E n g l i sh b e c a u !:.e t h a t ' s  a sc h o o l  s u b j e c t 

a n d  t h e y ' r e  n o t  a l l m<Je d t o  b e  i n  sc h oo l . I ' m n o t  a l l ow e d  t o  

e a  1 1  i t  a c 1 a!:.!:.r o om be c au se i t  r em i n ds t h em of sc h o o l . 

S t u p i d  t h i n gs 1 i K e t h a t . t1a t h s - bu t t h e y  don ' t  c a l l i t  

M a t h s  b e c au se t h a t  r em i n ds t h em of sc h oo l  - i t ' s  some t h i n g 

e l se .  You  K n ow , you  m i gh t  b e a t  r o u n d  t h e  b u sh , bu t t h e s e  

a r e  s u b j e c t s  a n d  wor d s  t h a t  t h e y ' r e  g o i n g t o  c ome  u p  a ga i n s t  

r i gh t  t h r ou gh ou t 1 i f e .  

< W o r K  s K i l l s t u t or )  

They felt that the social and life sKills course components sh ould discipline 

stude nts to e m plc•yer n e e d s  in practical,  jc•b-oriented ways and did nc•t f e el that 

these were provid e d  in the cours e s .  In fact, they b l a m e d  the social and life sKills 

tutc•rs for cr·eating indiscipline , rebelliousnes:., abse nteeism ,  unpunctuality and a 

d i m inishing worK ethic i n  the stude nts:  

I k n ow i n i t i a l l y  i n  t h e  m o r n i n g t h e y  h a v e  a s e ss i on w i t h 

[ t h e  soc i a l a n d  l i f e  s K i l l s t u t or ] , Comm u n i c a t i on s  

v i r t u a l l y ,  an d t h e y  t a l k a b o u t w h a t  t h e y ' v e  d o n e  t h e  n i gh t  

b e f o r e  a n d  sh e g i v e s  t h em wor d gam e s  a n d  t h i n gs 1 i K e t h i s .  

I n  my  � umb l e op i n i on ,  sh e o f t e n  se t s  t h e  w r o n g  t on e  f o r  t h e  

day b y  t h a t  h a l f h ou r . I h a v e  c ome  i n  a t  n i n e o ' c l o c k an d 

t h e y ' r e  s u p p os e d  t o  b e  t h e r e  f or h a l f  an  h o u r  be f or e h a n d  a n d  

I ' v e  be e n  t h e r e  a t  q u ar t e r  t o  n i n e a n d  s e e n  on l y  h a l f a 

d oz e n . T h e y  c ome i n  a t  a n y  t i m e . Th e d i sc i p l i n e i s  n o t  

t h e r e  v e r y  f i r s t  t h i n g i n  t h e  m o r n i n g a n d  w h e n  I a r r i v e d  t h e  

o t h e r  m o r n i n g t o  t e l l t h em t h a t  I w a n t e d  t h em t o  c ome  o v e r  

t o  t h e  t e l e p h o n e  r oom , t h e y  w a l K e d  o u t o f  h e r  c l as s  t o  m e e t 



me . Two of  t h em c am e  ou t of  t h e  c l assr o om ���h i l e sh e w a s  

t a l k i ng b e c au se t h e y  saw me  c om i n g !  Now t h e y  s h ou l dn � t  wan t 

t o  d o  t h a t .  I f  sh e h a s  g o t  t h e  r e sp e c t o r  wh a t e v e r  i t  i s  

s h e  sh ou l d  h a v e  as  t h e i r  m a i n  t u t o r , t h e y  sh ou l dn � t w a n t t o  

�oJ a l k ou t o f  h e r  c l assr c• om a t  a n y  s t ag e  o f  t h a t  f i r s t  h a l f 

h ou r . S h e  c om e s  i n  i n  t h e  m o r n i n g a n d  t e l l s  t h em t h a t  sh e 

f e e l s  g r o t t y . By  t h e  t i me  I ge t t h em a t  n i n e , t h e y � r e  ill 

·f e e l i n g  g r o t t y ! 

WK : S o  y o u  f e e  1 i t  d o e s n  � t ac t u a  1 1  y m o t i v a t e  t h em a n d s e t 

t h em u p  f o r  t h e  w or K ?  

No wai ! Bu t t h e n , y o u  s e e , sh e � s  a f em i n i s t ,  o n e o f  t h e s e  

l i b be r p e op l e ,  wh o i s  a l l m<J e d  t o  h av e  �moods � , a l l ot;Je d  t o  d o  

a l l t h e :. e  t h i n gs ,  w h i c h j u :. t  c r oss my  gr a i n ,  t h a t � s  a l l .  

< W or k sk i l l s t u t o r )  

1 6 2  

T h e  work skills tutors atte m pted to g e t  across t o  the stude nts a particular view 

of e mployers and the reasom:. for· their d e m an d s  for· qualifications a n d  g ood 

attitudes.  For e >: am p l e ,  

When  i t  c om e s to  t yp i n g ,  f o r  i n s t a n c e , [ t h e  :. t u de n t s J  t a K e  

t h e  a t t i t u de � oh ,  s t u c k  aga i n ,  I ' l l sc r u b  i t  ou t an d s t a r t  

a ga i n � a n d  i t ' s  c om p a n y  p a p e r  t h a t  t h e y ' r e  u s i n g ,  emp l oy e r � s  

t i me  t h a t  t h e y ' r e u s i n g , wh i c h t o  t h e  c om p a n y  i s  m o n e y  a n d , 

i f  t h e y  g o  i n  w i t h t h a t  sor t of  a t t i t u de , t h e y ' r e  go i n g t o  

q u i c k l y  l os e  t h e i r  j ob o r  t h e y � r e  go i n g t o  u p se t  t h e  b o ss , 

m a k e  w o r k i n g r e l a t i on s  b a d . 

< Wo r k  s K i l l s  t u t or )  

The i mplication was that,  until the students c a m e  up to e mploye r  e x pe ctationst 

the y  would nc•t get work. However, while this is obvious at a c o m m o n  sense level,  

it was not necessarily b orne out in practic e .  The results of the inci d e nt 

de scrib e d  in the e >: tensive e>: tract from field n ot e s  i n  the Append i>: t o  this 

chapter (below) d e m onstrate s that,  typically , these tutors h a d  hig h e r  

e>: pectations o f  t h e  students t h a n  d i d  e m ploy e rs:  this e m ploy e r  n o t  only took o n  

Hermione (who was the work sKill s  tutor's ch oice a s  a n  e mploy e e > t  h e  also gave 
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Andrew <who h a d  b e e n  reje cted as a. potential e m ployee b y  the tutor)  a n  

apprenticesh i p  in h i s  r e staurant . A t  the ver·y l e a s t ,  the work skills tutor-s 

perce ived the stude nts in a. different light from e m ployers (see J a. m i e s on and 

U ghtfoot, 1 9E:2 :  1 4 9 ,  for- :.i mila.r- d isjunction:. in  e m ployer-/teacher- perce ptions o f  

se condary pupils on work e >: pe rience}.  

Ther·e are sever-al reasons for- this disjunction between tutor e :< pe ctations and 

actual e mploying p ractices .  The work skills tutors saw th e stu d e nts d aily  for 

lengthy periods ,  and were , ther-efore , very familiar with their possible 

shortco mings as e m ploy ees.  The y  had to d e al with the students e n  m asse and 

face -to-face withi n  a 'school' rathe r  than 'work' setting.  [ m ploy e rs ,  h owever,  

would m e e t  the stu d e nts a s  individuals who worked at a real job whe re t h e y  were 

re moved from continual m utual contact. The tutor-s also saw some stu d ents 

'through a. glass d arkly ' ,  i .e .  they dislike d  ind ividuals personally , e ithe r  b ec ause 

of their attributes or b e ca use of their  b ehaviour in class, and were t h e re fore 

b iased r-egarding th e se students' chances in the lab our m arket (often t h e se were 

th e stu d e nts who queried the tutor·'s g r-asp of h e r  subject area or· sl<i l ls  and who 

refused to stop asking questions in class> . I n  orde r  to justify te n-we e k  sKill s  

tr·aining f o r  unskilled (or, a t  most, se mi-skilled}  wor·k, t h e y  h e l d  up high  standards 

for students. The tutors needed to convince the mselves and the stud e nts that 

th ese standards wer-e necessary and , tc• d o  thi:., they referr·ed the stu d e nts to 

e m ployer e x p e ctations and standards. They appl i e d  quite deliberate 

role- m od e lling theory and techniques in that they b elieved that, if t h e  students 

were treated as workers and if they were e >: pe cted to h ave high stand ards in their 

approach t o  worK, then they wc•uld respond with h i g h  standar·ds  and be wor·Kers in 

the sense of h aving d iscipline d ,  worK-oriente d attitude s .  Th e se techniques fail e d  

consistently with the stude nts and t h i s  failure l e d  to furthe r  frustration f o r  the 

work sl{ills tutors a s  the courses proce e d e d .  

In a d d ition, work sKills tutors worrie d  t h a t  the stu d e nts would reflect b ad l y  o n  

their course and their- teaching . These stud e nts were g oing out from t h e  c ourses 

a:. potential wor-�<ers in a particular industry ( e . g .  foodhandling or office worl<> 

and , i f  they failed to i m pre ss in a job , it was f e ared that e m ployers m i g h t  blame 

individual tutors for student inade quacie s .  This f e ar was also appl i e d  t o  the 

students' worK ex perien c e .  Because e m ployer-s wer-e innund ate d with re quests for 

w orK e>: pe rienc e  fr-om secondary :.chools and full-time courses ( e . g .  secretarial 

courses} at the technical institute , place ments were d ifficult to organise - tutors 
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were concern e d  that students m al<e a g ood i mpression on e mployers i n  o r d e r  t o  

ensure further place m ent:. i n  the e mploying or·gani::.ation. A g o o d  i mpression 

mig ht also lead to an offer of worf..< in the firm which would validate b oth the 

provision of such s�<ills cour·se s and the way that the wor�< sKills were b eing 

taught.  I n  one caset a tutor worrie d about stud ents reflecting b ad ly onto the 

'real'  students in the technical institute :  

I a m  c o n c e r n e d  a b o u t t h e  r e p u t a t i on of  t h e  i n s t i t u t e  be c a u s e  

i t  i s  w e l l -k n own  ar ou n d  t ow n  t h a t  t h e  s t a n da r d  i s  v e r y  g o o d . 

( . . .  ) I f  i t ' s  n o t  q u i t e c l e ar l y  m a d e  K n ow n  t h a t  t h e s e  ar e 

n o t  o u r  f u l l - t i me s t u de n t s ,  a n d  i f  t h e se g i r l s  a r e  a l l ow e d 

t o  go  o u t w i t h a c e r t i f i c a t e  t o  say t h a t  t h e y ' v e  b e e n  h e r e  

on a t y p i s t/r e c e p t i on i s t c ou r se , t h e n  v e r y  q u i c K l y  t h e  t ow n  

i s  g o i n g t o  ge t c o n f u s e d . 

( Wo r K  sK i l l s  t u t or ) 

The worK sKills tutors had a d e finite i d e a  o f  what 'sl<ills training'  m e ant and t 

essentially t this was in terms of a certification as represented b y  the other 

course s in the technical institute and b y  the 'real' stude nts in the institute . This 

cre ate d  a contradiction for tutors in their classroom practice that they resolved 

in one o f  two way s .  E: ither they perceived the stude nt s  on YPTP as 'defe ctive ' or 

'low level'  <whe n  compared with other technical institute studeni:s) and therefore 

unab le t o  receive the sHills training at i:his 'rea l '  level  that the tutors were 

atte m pting to offer - this resulted in a lack of respect for and d e ni gration of t h e  

students tha� i s  discussed in t h e  section on stu d e nts b elow: 

S om e  don ' t  h a v e  a v e r y  h i gh c e i l i n g ,  ac adem i c  c e i l i n g ;  

o t h e r s  don ' t  h av e  a. v e r y  h i gh a i m  or  goa l - t h e y  don ' t c a r e . 

< Wo r K  s K i l l s t u t or ) 

Or they made a n  atte mpt to upgrad e  the courses (for e>: am ple t to prepare the 

student:. for a natic•nal certificate of warehc•u::.ing or the nationally graded typing 

e>: aminations) which t i n  turn created its own c ontradiction - these courses were 

nc•t supposed to provid e  stude nts with any nationally-recognised certifi cation i n  

t h e  labour m arKet.  This led  t o  frustration for t h e  worK sKill s  tutors t h a t  was 

never resolved :  



I w ou l d  1 i k e p e r so n a l l y  t o  s e e  some t h i n g mor e w o r t hwh i l e  a t  

t h e  e n d  o f  t h e  c o u r s e s  an d w h e t h e r  t h e y  c ou l d  s i t t ow a r d s  

t h e  n a t i on a l  c e r t i f i c a t e  o f  w ar e h ou s i n g - t h a t  m i gh t  b e  a 

good i de a . Th a t ' s  a r e a l  m o t i v a t i on .  < . . . ) T h e y  don ' t ge t 

a n y  q u a l i f i c a t i on s  f r om [ t h e  c ou r se ] . T h e y  ge t a p i e c e  of  

p a p e r  say i n g t h a t  t h e y ' v e  su c c e ss f u l l y a t t e n d e d  a c o u r se ; 

t h e r e ' s  n o  gra d i n g ;  t h e  p i e c e  o f  p a p e r  w ou l d  be  u n h e ar d  of , 

n obody ' s  e v e r  h e ar d  o f  i t  b e f or e ; i t  d o e s n ' t  h a v e  m u c h  

v a l u e . Some t h i n g t o  t ak e  away , I su p p ose , o r  t o  sh ow 

emp l o ye r s . 

( Wo r k  sk i l l s t u t or )  
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T h e  worK skills tutors had 'pulled t h e m se lves up b y  their own b ootstraps' and 

'made it' in  the 60's and 7 0 's ,  when a b ouyant e conomy und erpinned full 

e m pl oy m e nt ,  and they e :·: pected the stu d e nts to be able to do the sam e . On top of 

th e frustrations of  teaching wor·K sKills with in a c o m plex of :.tr·uctural 

constraints, there fore , they h a d  the a d ditional frustrations of teaching these 

stu dents, stude nts whose anal y :.e:. of their· situation l e d  the m tc• reje c t  d iscipline 

that was i mposed upon the m  and whose d e pr e ssed phy sical and me ntal states 

m ad e  self-motivation d ifficult. 

Wright a sserts that all form s  c•f state tran:.fer·s 'brea�< the linkage between 

sub sistence and the marKe t ,  i . e . they und e r m in e  the c o m m o d ity status of labour 

pc•wer '  < 1 9 7 9 :  2 3 5 ) ;  and that this d e c o m modification of labour power w eaKens the 

e ffe ctive ness o f  th e use of a reserve army of labour to discipline the worKing 

class in a capitalist mode of production.  One form of state transfer is the 

provision of training allowances and une m p loy ment bene fits for une m p loyed 

peopl e .  The wor·K sKills tutor·s were aware that,  at a purely financial level ,  

une m ploy m e nt held  no real fears for  the students and saw this  as the b asis o f  the  

stu d e nts' indiscipline . Three of these tutor·s claim e d  that  it sh ould b e  m a d e  very 

d ifficult t o  g e t  the d ole , that y oung people should h ave to work for the 

unemplc•y m e nt b enefit and that , if they were ab =:.ent from c•r not wod<in g  i n  class, 

their training a llowance should be reduced accordingly . These tutors were not 

intere sted i n  the students' lives outsi d e  of the ti m e  they spent in class and 

there fore had little understanding of why the stude nts b e h aved as they did , why 

they were absent from or d isruptive in class, and why they were not 

well- m otivated or com m itted (in practice) i:o b eing 'proper' stude nts. They felt 



that t h e  students were being given opportunitie s and 'second-chances '  at 

e d ucati c•n that they should b e  grateful f c•r and w•orK hard at, rather than seeing 

them as y oung people who wante d jobs not e ducation or training and wh o m a de 

rational d ecisions abc•ut the realities of those e ducational oppor·tunities:  

I t h i n K ,  b y  c om p ar i son  l,tJ i th  o t h e r  s t u de n t s  or  v-1 i th  o t h e r  

u n emp l oy e d  p e op l e ,  t h e y  s h ou l d  a p p r e c i a t e  t h e  op p or t u n i t y 

t h e  Labou r De p a r tme n t  an d t h e i n s t i t u t e  a r e  g i v i n g t h em .  

A n d  d on / t  '"'an t t h em t o  f e e l  b r· ow b e a t e n  or  an y t h i n g 1 i K e 

t h a t , b u t i t  s h o u l d  b e  p o i n t e d  ou t t o  t h em i n  t h e  e ar l y  

s t a g e s  t h a t  t h e y  sh ou l d  a p p r e c i a t e  t h a t  t h e y  a r e  be i n g g i v e n  

a n  op p or t u n i t y ;  t h a t  t h e y  sh ou l d  g r a s p  t h i s  op p or t u n i t y .  

( Wo r K  s K i l l s  t u t or ) 

166 

This lad< of unde rstanding cre ated 'gaps'  in teachin g  practice that the tutors 

found hard to bridg e .  War·�< sKills tutor:. c a m e  onto the c c•urses wanti n g  to teach 

the stude nts worK sKills rath e r  than worK attitude s .  The constraints of their 

worKing conditions and of the circ u m stance s  of t h e  stud e nts' live s meant that 

they were unable to d o  the job they wanted to d o  in the way they would h ave 

lH<ed .  The fr·u:.trations that resulted for these t utors led to their blaming the 

stu d e nts for h aving inadequate worK attitudes that prevented the prope r teaching 

of w orK sKills, attitude s  that were , in their eyes,  e>: acer·bated b y  the social and 

life sKills tutors. As Cohen ( 1 9 8 4 :  1 0 9 )  m aKe s clear 'it is b oth fallacious and 

:.e lf- defeating to try to r·ead off c onscious intentions from structural e ffe cts' ­

m uch of the worK sKills tutors' response to YPTP was structured b y  force s  b eyond 

their· control and even their conscious awareness <Dale ,  1 97 7 :  48-4 9 ) .  Their  

teach ing practice and attitudes towards the stud e nts were not a result of 

conscious intent - rather they were a response to the r·ealities of their worKing 

conditions that was m e diated by com mon sense d iscourse about une mploy e d  y outh . 

Stu dent practice  

Gasl<e ll and Lazerson < 1 980-8 1 :  9 1 )  discovered in t h eir study of the transition of 

working class y oung people from school to worK that the e :< perience of w orK, no 

m atter h ow routin e ,  b or·ing or :.upervised , wa:. quite different from the e >: perience 

of school for the se y oung peopl e :  'Accom plishing an e >: ternally d efine d i f  routine 

task and g e tting rewarde- d  for· it is a public d efinition o f  competenc e- .  I t  provides 
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a public ide ntity that compares favorably t o  t h e  i d e ntity of t h e  non-worl\e rt 

whether student, h ousewife , or welfare recipient ' .  Wc•rl< is  perceiv e d  t o  be the 

source of an indepe nd e nt ,  adult i d e ntity and it  i s  this that the structu r e s of 

schooling (whether secon dary schooling,  tertiary e ducation or transition training 

program m e s) cannot reproduce . M ale and fe m ale students on the YPTP c ourses 

valued worK skills training equally - getting a job <and worK skills training was 

seen as a preliminary to this) was the central focus of both s e x e s '  l ives.  An 

alternative d o m e stic role, for e>: a mple ,  was e ither a n  unconsidePe d  o r  a n  

unappealing choice for most o f  t h e  fe m al e  stude nts. 

While the gPeat majority of stud e nts o f  both :.e>: e s  wanted a 'nor· m a l '  future <in 

t e P m s  of m arriag e and a famil y ) ,  they saw the g aining of e m ploy m e n t  a s  an 

essential prerequisite fop this future . In othe r  wc•rds1 b oth male and f e m al e  

stu d e nts gained their social i d entity f r o m  paid war!<. (Se>: -role stereoty ping 

typical of that present in the structure s of the labour m ar·Ket ,  Dee m < 1 9 8 0 ) ,  was 

evi d e nt in the sele ction of student s  onto course s - for e :< ample,  thirte e n  of the 

four·teen War e h c•u:.ing Skills stu de nt s  were m al e ,  and all of the stude nts on the 

Receptionist and Typing SKills and R e tail  SKills courses were fe male - b ut there 

was little d i ffer·ence b etween male and f e m ale stude nts in their r·e sponses to 

their position in the labour m arke t.) These YPTP students Kne w  that t h e  training 

prog ra m m e  was not 're al work' no m atter h ow insistent the work sKi l l s  t utors and 

the Department of Labour officers were that it b e  treated as a real job .  The 

divisic•n of the day itself in the:.e courses into ' morning = wor·K sKill s '  and 

'afternoon = social and life sKills'  - a d ivision that the stude nts recognised 

e>: plicitly as a separation of i.he r·eal  world of worK fr·om the i mpractical  world o f  

the ory - reinforced a m e ssag e that t h e r e  is a r i g i d  b oundary betwe e n  w o r k  and 

nc•n-work, betwee n  the e m ployed and the dole-bludger.  WorK skills t utors 

supported these b e lie fs with their i m plicit and e >: plicit attitud e s  that h aving a 

ste a d y  job was the only conceivable  way of living <Hilgendorf and Welch man,  1 9 E: 2 :  

2 8 ) .  This student knowledge (combined wi-th denigration by work skills tutors) 

tr·i g g e re d  m any c•f -their absences, their· unpunduality and their r·efusal t o  pr·oduce 

work a t-titu d e s  and d iscipline in t h e  classroom (or even,  for e>: am pl e ,  a t  t h e  v1ork 

e>: perience res-tauran-t when -they wer·e wi-th the tutor - when they were d oing paid 
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w ork i n  t h e  restaurant a t  night,  they produced very appropriate attitu d e s  and 

were g oo d  wc•rKers) . Cc•ntr·ary to Hearn1S thesi s  that d i sillusionment with worK 

m ay apply m ost frequently and m ost d irectly to the unsKilled and the unqualified 

< 1 9 8  1 :  1 4) ,  the:.e students were not d i sillusioned with worK. Cameron and 

Livingstone < 1 9 7 9 ) ,  in their long itudinal study o f  e arly school leavers in  N e w  

Zealand , support the notion t h a t  the:.e y oung people lc•c•Ked forward to w a g e d  

e m ploy m e nt a n d  were willing w orKe rs. 

H orne ( 1 9 :3 6 :  i E: - 1  S' ) refers to the d e m ands of y oung people in the 1dole schools; in 

Britain i n  the 1 93 0 's that they b e  treated with respect and their resistance to 

re turning to thE? authoritarian structur·es of :.ch ool - their· resistance tooK t h e  

f o r m  of a m arKe d  absente eism ( s e e  also Rees and R e e s ,  1 9 :::2 :  1 9) .  M an y  of these 

students on YPTP were adult i n  e very sense c•f t h e  wor-d and r-esented f eeling a s  

if t h e y  were back a t  school, b eing treated liKe 'Kids'  b y  the work skills t utors -

i . e . they felt that th�:y were not trusted ,  that they were patronised and that they 

had to 1shut up and put up' .  Cohe n  < 1 98 0 :  8 6 )  points out that d e linquency can b e  

se e n  a s  a response tc• a situation o f  c c•ntr·adictic•n where t h e  d e linqu e nt feels 

trappe d ,  and Padfield and Williams ( i  973:  4 2 )  m a ke i t  clear that tutor e mpathy and 

re spect for tr-ainee s  is vital in pr·ogra m me s  such a s  these - where this is not 

pre sent,  the trainee s  withd raw or reb e l .  In the Tutor Practice section o f  this 

chapter, it was indicated that the work skills tutors blamed the stude n t s  for the 

structural d ifficulties inherent i n  teaching in these courses .  The stu d e nt s  

re spon d e d  to t h e  d enigrating r·e m arKs a n d  t h e  authoritarian discipline o f  t h e  wor-k 

sKills tutors <which arose from the contradi ctions of their teach ing situation) 

with b oth absenteei:.m and delinquency <in the sense that they often ref u :.ed t o  

produce worK attitu d e s  a n d  work d iscipline in class a n d  in that t h e y  we re 

disruptive and c o m m itted petty acts of vandalis m  such as writing on t h e  b ottom :. 

of their chairs) . They also responded with ange r  and conte mpt for th e t utors: 

[ Th e  wor k sk i l l s  t u t or ]  s e n d s  t h e  s t u de n t s  i n t o  t own  t o  

ga t h e r  m a t e r i a l f o r  a n  i t i n e r a r y  t h e y  a r e w o r k i n g o n , b u t ,  

b e f o r- e  t h e y  l e a v e , sh e t e l l s  t h em t h a t  t h e y  a r e  n o t  t o  

/ f l u f f  a r ou n d  t own o r  p u l l t h e  w o o l  ov e r  h e r  e y e s  ... ; t h a t  

t h e y  h a v e  t o  d o  t h e  w or- k . T h e  s t u de n t s  o bj e c t  a n gr i l y t o  

h e r  say i n g t h i s ,  b u t s h e  f e e l s  q u i t e s t r on g l y abou t i t .  

Af t e r  t h e y  l e av e ,  s h e  t e l l s  m e  t h a t  sh e / do e s  a l l t h i s  w o r k  

f o r  t h em a n d  t h e y  don / t ap p r e c i a t e  i t  an d ,  i f  t h e y  don / t 



w a n t t o  b e  emp l oy e d , t h a t  i s  t h e i r  d e c i s i on b u t r e a l l y  n o t  

h e r  c on c e r n . Obv i ou s l y ,  t h e y  j u s t  c ome  t o  t h e  c l a ss e s  t o  

ge t t h e e x t r a  mon e y ' . S h e  says t h a t  s h e  d o e s  a l o t o f  w o r k  

o u t s i d e  of  p a i d  h ou r s  a n d  f e e l s t h a t  t h i s  e f f or t i s  w as t e d  

o n  t h e s e  s t u de n t s .  A l l o f  t h i s  i s  sa i d  i n  f r on t o f  two of  

t h e  s t u de n t s  < Pe n n y  a n d  J u d y )  w h o  are  w o r k i n g h ar d  on  t h e  

p r c•j e c t  a n d  a r e  o b v i ou s l y u p s e t by h e r  c omme n t s .  

< F i e l d  n o t e s ) 

[ T h e  s o c i a l a n d  l i f e  sk i l l s  t u t or ]  i s  a l l r i gh t !  S h e ' s  

g o o d . I m e a n  sh e ' s  n o t  1 i K e a t e a c h e r , sh e c a n  r e l ax a n d  

s i t a n d  t a l k t o  u s ,  f r i e n d l y a n d  t h a t , bu t [ t h e  w o r K  s k i l l s 

t u t or )  c an ' t . You  K n ow ,  i t ' s  l i k e  t h e y  d on ' t  r e a l l y  w a n t t o  

b e  t h e r e , t h e y ' r e  on l y  t h e r e  t o  ge t p a i d . 

C l a i r e ,  1 6  

S e e , t h e y ' r e  t oo mu c h  1 i k e t e a c h e r s .  L�e ' v e l e f t  sc h o o l , 

we ' d  1 i k e t o  ge t awa y  f r om i t  - t h e y ' r e  a l o t 1 i k e a 

t e a c h e r . 

J an e ,  1 7  
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These students were quite capable o f  tugging their fore locks while raising two 

fi nge r s  b ehind their b acks ( Ne wby ,  1 97 7 ) ,  i . e .  producing defere ntial b e haviour as 

part o f  a more co mplicated g a m e  of m anipulation. (An e x a mple of this is t h e  

student who w a s  'e>: pelle d '  fc•r calling the work sKill!::. tutor ' a  fucKing bitch ' - ::.h e  

wanted to re m.ain on t h e  c ourse a n d  subsequently produced a n  appropriately 

d e fe r e ntial d e m e anour,  apologising profusely for using those particular words but 

not for the fact that she had used th e m .) I n  g e neral,  h owever, stude nt s  were very 

straightfc•rward in their respons e s  within the cour·:.es and they g enuinely 

re spected and d eferred to the superior knowledge of work processes and the work 

place that they assum ed waE. possessed by the wor·k sKills tutors - they were very 

se nsitive to the fact, there fore , that,  for much of the time that they spent with 

th e work skills tutors, this re spect was not reciprocated . 

The stu dents, in the main, were prepared to worK hard in the work sJ.<ills course 

components. They like d  d oing anything tha:t they perceived as 're al ' worl-<1 e . g .  

copy ty ping , pre paring a lunch f o r  tutors a n d  students, spe e d ty ping , office 
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routine:. sKills (e . g .  filin g t  b an�<ing,  m e m c•s, etc. > ,  visits to restaurant Kitche ns c•r 

wareh ouses - work t h at was seen to b e  d irectly relat e d  to a 'real' job . Wh ile the  

students/ lad< of  literacy sKills someti m e s  frustrated their note-taking , they 

approve d  of  taking d own lengthy notes o r  lists from t h e  blackb oard . (Gle e son 

< 1 9:?. 4 :  1 03)  c:lai m s  that the assumptions that the majc•rity of schooleavers l eave 

school w ithout even the m ost rudi m entary skill s  are incorr e ct - howe vert m any of 

th ese stu d e nts did lack 'basic'  skills: they range d  from those who could not re ad 

or write or number a t  all  t o  those who h a d  only very rudime ntary skills of 

ad dition,  subtr-actic•n, division and m ultiplication, wh c• spelt phonetically and who 

could not read with confidence. )  Th ey saw note -taking as 1real'  work, work that 

the y  'shc•ul d '  b e  d oing in the  cour·se , war·�< that was see n  to b e  directly r e lated t o  

a 1re al'  job , work th at would g e t  the m  a job (in this th e y  were similar t o  th e '4M ' 

girls in Alison Jones' 1 9E:7 study of Pacific Island gir·ls '  knowl e d g e  of school) .  

The students would c o m plain and g roan about note-taking , b ut at the same time 

th e y  m a d e  it clear that this was the sc•rt of activity that proper- stu d e nts and 

prope r  tutors would engage in.  N ote-taking provide d  some of the f e w  occasions 

w h e n  t h e  students vJere quie tly engr·osse d  in their wc•rK with very little 

d isruption in the class - in fact, th e se were the tim e s  w h e n  they most often 

re fuse d t o  become involved in any disr·uptive activity that might b e  initiate d .  

During these periods ,  the stud ents acce pted the authoritarian social r elations 

th at the worK sKills tutc•rs att e m pted to i mpose with in t h e  classr-oom b e cause 

they perceiv e d  the tutors as h aving som e th ing that they wanted - spec ific 

knowl e d g e  that would enable the m  to get a job .  While the stude nts had rejected 

the authoritarian rel ations and attitude training of the  se condary school, t h e y  

were prepared t o  acce pt these,  to a d e g r e e ,  within any situation that t h e y  

perce ive d a s  'real work' (Dent, 1 9 7 :3 ) .  A s  a result, t h e  w o r k  skills tutors tended 

to give them m ore and m or-e note-taking to d o  a s  the course wor-e on . The 

students would th e n  c o m plain ab out the lack of practical worK on the c ourse : 

I t h i n K we s h ou l d do  mor e t h i n gs ac t u a l l y  a b ou t 

Re c e p t i on i s t s . L i K e ,  we ' r e su p p os e d  t o  b e  do i n g t e l e p h o n e s  

a n d  w e  s t i l l  h av e n ' t  g o t  on  t o  t h em . A l l w e ' v e b e e n  do i n g 

i s  t a l K i n g abou t t h em a n d  t h e y ·' r e  t h e r e . 

,J an e ,  1 8  

M a y b e  a b i t m o r e  p r a c t i c a l . I c an c ooK  two t h r e e -c ou r s e  

m e a l s f or f i f t y - tw o  p e op l e ,  b u t t h a t ' s  a bo u t i t .  A n d  I 



d on ' t  f i n d t h a t  v e r y  h e l p f u l be c au se I n e v e r  h a v e  f i f t y- tw o  

p e o p l e t o  c ook f or . 

Rae�v yn ,  1 7  

M o r e  p r ac t i c a l  w o r k . Mor e , I du n n o ,  go i n g an d me e t i n g 

p e op l e f r om d i f f e r e n t  war e h ou se s ,  n o t  b i g w ar e h o u se s ,  b u t 

sma l l c omp an i e s - j u s t  mor e p r ac t i c a l , I su p p ose . 

t-le 1 an i e , 2 0  
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( M elanie was, in factt  quite frustrate d a t  a d ifferent level from the oth e r  

student:. with regar·d to the practical aspects o f  the course , particularly t h e  work 

e >: perience:  

W h e r e  I ' m wor k i n g at t h e  mome n t , you  k n ow ,  I don ' t  do a n y  

1 i f t i n g o r  an y t h i n g 1 i k e t h a t . Th e y  don ' t  w a n t m e  t o  

b e c a u se I ' m a f em a l e .  Th a t ' s  wh a t  I t h i n k war e h ou s i n g i s  

i n v o l v e d - 1 i f t i n g a n d  t h i n gs 1 i k e t h a t . 

Sh e found that it was i m possible f c•r h e r  to g e t  a warehousing job because 

m anagers were unwilling to risk h iring a. fe m ale for a traditionally m a le 

occupation - they said that she would upset the men si m ply by being a f e m al e  

'doing a m an 's job ' ,  that t h e  m e n  would b e  unable to swe ar i f  s h e  were a 

worKm at e t  that she would cause d ifficultie s  with the union, and that s h e  would 

not be able to d o  th e h e avy work th at was required (see Wilsont 1 98 1 :  1 1 t for an 

outline  o f  similar· negative e mplc•y er per-c e ptions of wo m e n  in traditional male 

occupations) . Wha t  was inte resting was thatt at a real rather than a n  i d e ological 

leve l,  the managers c•f the war·eh ouses wherl? sh l? did h e r· work e :< per·ien c e  all 

recognised that she was the best  stude nt worker th at they had ever had and told 

th e work s�<ills tutor that they wished that they felt able to e m ploy h e r .  She was 

l arg e r  and looke d stronger  than m any of the other students and was the only 

fe m al e  on an othl?rwise all-m ale coursl? b e cause shl? really wanted a job i n  

warehousing - she gave u p  those a m b itions after t h e  course be cause s h e  saw that 

they Wl?re unlikely to b e  realisl?d given t h l?  realities of the warehousing labour· 

m ar ke t.> 

Stude nts complained that the work s�<ills parts. of the courses were too the ory 

oriented and did not h ave enough work e >: pe rience or work practice built into the m ;  

that t h e r e  w a s  too m uch talk a n d  not enough cooking or warehousing or· office 
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worK. The ideal  structuring of the course i n  their ter m s  would b e  one w h e re worK 

sf<ills theory (i . e .  e>: te nsive note-taking)  took up the whole of the m orning per-iod 

and work skills practice (in a real kitchen or office or warehouse or s h op} tooK up 

the whole c•f the after·noon period : 

We s h o u  1 d h a v e  som e t h i n g se t p r ac t i e a  1 t o  do i n  t h e  

af t e r n o o n . Hav e  y o u r  f ood  t h e or- y  i n  t h e  m o r n i n g a n d  y o u r 

p r ac t i e a  1 i n  t h e  a ·f t e r n oo n . 

Pau l a ,  1 6  

<This i d e a l  structuring parallel e d  the work skills tutors/ visions of a n  i de al 

cour-se structure. )  Jl.part fr·c•m t h e  F oodhandling :.tudents,  who had a v e ry limite d  

access t o  a re staurant Kit ch e n  for some practical worK, stude nts d i d  n o t  d o  their 

wc•rK sKills tr·aining in e i th e r  a real or an ar-tificial wc•rk situation.  T h e r· e  w e re 

obvious practical d ifficultie s  in providing such a situation, in providing a 

1training 1 warehous e , for e n: am pl e ,  or a 'training'  shop. (This v1ould not h ave b e e n  

impossibl e :  Frith ( 1 9 ::: 0 :  3 1 >  refers to a factory process workshop on a training 

progr-a m m e  for young une m ploy e d  people in C c•ventr·y , whe re stude nts worked all 

d ay on a production line m aking electrical g oods that were , on comple tion , 

dism antle d  into their s eparate components and sent b ac k  to t h e  b e ginning of the 

line and Logan, 1 9E:3 ,  d e scrib e s  similar practices in a Youth Opportunitie s 

Pr-og ra m m e  tr·aining worksho p .  However,  the:.e Y PTP c our·ses had li m i t e d  funding 

wh ich was pre mise d on the fact th at they were not suppose d to need t h e  m ore 

e>: pen:.ive resourc e s  that would b e  required in the tr·aining of a chef o r· a 

se cretary or a retail manager.) I n  orde r  to provide stude nts with som e  e :< perience 

of the r·e alitie s  of the workplace ,  visits to wor�< :.ii:es wer-e carrie d out a t  least 

once a w e e k  arid the stu d e nts went out of t h e  course onto work e>: pe r i e n c e  on an 

e m ploy e rs pre mise:. fc•r one to two d a y s  per- weeK for the last half of t h e  c ourse . 

Bennett < 1 9 E: 3 :  1 45 )  has a wonde rful d e scription of a sch ool class visit t o  a worK 

site (see Appendi>: Ten in thi:. thesis) . This d escriptic•n typifies,  in e very d etail , 

all of the 'visits to work plac e s 1  where I accompani e d  these stud e n t s :  t h e  visits 

were m ore or· less instructive ,  the g ui d e s  m or-e or less h elpful , the Y P T P  stude nts 

more or less co-operative than those d e scrib e d  i n  Appendi:< Ten, d e p e n ding on the 

ti m e  of day,  the nature of the wod< place and the attitud e s  of the worK site staff 

to the stude nts. < F or e :< am p l e ,  it was inevitable that,  if the visit took place after 

lunc h ,  two or three of the stude nts would arrive d runK - the visit the n  b ec a m e  
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e ithe r  funny o r  outrageous d e pe n d ing o n  one 's point o f  view .) Th e work 

e>: perie-nce on e m ploye r·:.' pre mise- s was var·iable and based on e >: pediEmc y .  Both 

worK sKills and social and life skills tutors att e m pt e d  to m atch stu d e nt s  wii:h 

suitable worK pla c e m e nts, i .e . they atte m ptE'd to g e t  t h e  stude nts. worK e x pe r·ience 

in a spe cific area (for e x a mple t one student wante d to do his work e :< pe ri ence in 

the morgue and this was arrange d  for· him) or in an area that they h o p e d  would b e  

intere sting for the student.  Good matching was important:  if the s tu d e nt s  

disliked t h e i r  worK e >: pe rience they w e r e  liabl e  to sim ply w a l H  out o r  t o  create 

such a bad i mpression with the e mploy e r  t h at no further worK place m e nts would 

b e  possible  in that fir· m ;  if e mployers disliKed the stude nts they were s e n t ,  this 

reflected badly on the c ourse itself and i t  jeopardise d future worK pla c e m ents and 

the job opportunities of othe r  students. F inding g oo d  wor·K plac e m e nt s  <and 

following up on t h e s e t  resolving any proble m s  that arose , etc. )  tool< considerable 

s�<ill and e ne rg y  on the part of all  the  tutors. However,  it was difficult i n  the  

m ain to find any worK place m e nts at all  and , ofte n,  it was a m atter of s e n d i ng 

stude nts out to whatever job was available (i . e .  to whic h e ve r  e m ploy e r  h a d  b e e n  

persuade d  that h aving a stud e nt on worK e x perience would b e  in their interes tl t 

cr·o:.sing fingers and h oping for· the b e :.t. T h e  VlC•rK e >: pe rience in the c c•urs e s  

ofte n h a d  a d elayed starting d ate b ecause o f  the  d ifficulty o f  finding suitab le 

plac e me nts. 

Stud ent re sponses to their w c•r·k e >: pe rience split roughly into thre-e e-ven g roups: 

( 1 )  Those who thorou g h ly e njoy e d  the e :< pe rience and felt that it h a d  assisted 

them to make- positive d e c:i s:i c•ns about their future wod<ing lives <Ward , 

1 9 8 1 ;  Smith and Sugarman,  1 9 8 1 ) ,  includ ing d ecisions not to ta�<e up a 

particular line of work -

I 1 i k e t h e  wc• r k  e x p e r i e n c e  b e s t . I ' v e be e n  t o  t h e  

r e s t a u r an t a n d  t h e  h os p i t a l  - I w a s  wor k e d  o f f  me  f e e t ! 

( .  . .  ) t'la i n l y  k i t c h e n  h a n d  n ovJ .  S i n c e  I ' v e  be e n  on  t h i s  

c ou r se I ' v e  c h an g e d  my  m i n d abou t g o i n g o n  t h e l an d  -

d e c i de d  t o  g o  i n t o  t h e  c ook i n g ar e a . I t ' s  m a i n l y  t h i s  

c ou r se t h a t ' s  s t ar t e d  me  off on  t h e  food p a r t . 

D e n n y , 1 5  

(2 )  Those who felt it was oKa y ,  b ut could h ave b e e n  b etter - either t h e y  f e lt 

that they had b e e n  s e nt to the wrong place or that the wc•rK e- >: pe ri e nc e  was 
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not very well-organised o r  interesting . vJh ile i t  is a nor·mal e>: pe rience for 

apprentices to b e  on the end of a broom or the h andle of a teapot for some 

ti m e  b efore b e ing allowed t c• d o  real work, a pprentices have some future in 

the fir m ,  i . e .  the y  h ave an identity as a worl<er < Watt s ,  1 9 :33c:  3); t h e s e  

stu dents did not h a v e  such an i d e ntity -

Uhm i t h e  p l ac e  I ' d b e e n  d o e s n ' t  r e a l l y  h e l p .  I w a l k e d  ou t 

b e c au se I ' u e  b e e n  t h e r e , I ' d  h a d  f i v e days so  f a r . I we n t  

t o  [ t h e  f i rm ]  tw i c e ,  a n d  i t  was j u s t  h o p e l e ss . T h e y  we r e n ' t  

- t h e y  sa i d  t h e y  w e r e  r e a l l y  K e e n  t o  t ak e  p e op l e  f r om t h e  

c o u r s e , b u t t h e y  d i dn ' t  b o t h e r  or gan i s i n g an y t h i n g .  T h e y  

o r g a n i se d  t h e  p a l l e t  s t a c k i n g a n d  t h a t  w a s  m e a n t t o  l a s t  m e  

a l l day . I h a d  i t  f i n i sh e d  b y  smo K o .  So I j u s t  s t o od 

a r ou n d  f o r  t h e  r e s t  o f  t h e  day . I t  j u s t  b or e d  t h e  h e l l o u t 

o f  m e . T h e y  c ou l dn ' t  t h i n K of an y t h i n g e l se f o r  m e  t o  d o  

a n d  t h e y  g o t  m e  t o  Sl,\fe e p  a 1 1  t h e  f 1 o o r s  a n d  c 1 e a n  o u t t h e  

smo k e  r oom , wh i c h b as i c a l l y  d i dn ' t  ap p e a l  t o  m e  be c au s e  I 'm 

n o t  a c l e an i n g l a dy . 

J a c K , 20 

(3)  Those who felt e >: ploited ,  who fe lt that they were g iv e n  'sh it worl-<', 'trash 

jobs '  to d o  <Roberts et.al . ,  1 9E:2 ) ,  that they were used a s  cheap labour, 

d e g r a d e d  and de nig rated within the worl< e>: perience -

Wh e n  w e  g o  f o r  w o r K  e x p e r i e n c e , I f e e l we ' r e  b e i n g u se d .  

L i k e w e  g e t t o  d o  a l l t h e  b u m  j obs , p e e l  a l l t h e  sp u d s  an d 

d o  a l l t h e  s t u f f  t h e y  d on ' t  I.<Jan t t o  d o  wh i l e t h e y  go  o f f  a n d  

dr i n k o r  some t h i n g .  T h e y  say t h e y ' r e  go i n g o f f  t o  a 

w a r e h ou se , bu t t h e y  go  ou t t o  d r i n K .  

Pe t e r , 20  

Jamieson a n d  Lightfoot ( 1 9 8 1 )  claim that worl< e >: pe rience place m e nts are often 

dom inat e d  by administr-ative r-athe r  than c urricular- consi d er-ations (for e >: a m pl e , 

finding e nough place m e nts> and this was the dominant constraint on the provisi on 

of worl< e>: perienc e  in t h e se c ourses .  However,  even if t h e  tutc•rs had b e e n  able  to 
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b e  more sele ctive as to worK place m e nts, it is unlike l y  that the students' 

E?>: peri e nc e  of these would h ave been differ·ent. (Willia mson, 1 9E:3 :  :37 ,  

d e m onstrates that,  even w h e re worK e :·: pe rience place ment s  are m a d e  care fully 

and are vie wed as appr·opriate b y  trainees,  their reactions to the e :< pe r·ience are 

vari e d .) Th e nature of their worK e :< periences in the unski l l e d  sector o f  t h e  

labour market in ii:self conditic•ned the YPTP stu d e ni: respons e s .  

Th e student s  e choed the worK skills tutors' a m b ivalence a b o u t  social a n d  life 

sKills i:raining , b ut less polite l y :  

I t h i n k i n  t h e  af t e r n oo n s  w h e n  we ' r e n o t  d o i n g t h e  a c t u a l  

c ou r se s t u f f , l i k e  w h e n  w e  h a v e  [ t h e  s o c i a l an d l i f e sK i l l s  

t u t or s ] - I don ' t  t h i n k t h a t  w a :. a n y  u se a t  a l l .  < • • •  ) 

t h ou g h t some t i me s  i t  1,<1as h um i l i a t i n g t o  be  g i v e n  j u s t  b as i c  

ma t h s  w h e n  I ' v e  g o t  U E  ma t h s . 

H a r· y , 1 9  

Th e y  were quite straightfor\o'/ard in their verbal reje ction of the social and life 

s�<il ls  course component:. (see Chapi:er B: leven) and r·egard e d  social and life sKills 

training a s  a waste of their time in that, in the m ain, they c a m e  onto the c ourses 

i:o l earn w or�< sKills that would give t h e m  a job . Corrigan <1 9 7 9 :  50) in his si:udy of 

the e d uc ation of some working class y outh , provi d e s  support for the notion that 

i:his instrume ni:al  attitude towar d s  e ducation is com mon. H e  claims that 

t h e r e  i s  n o  e v i de n c e  a t  a l l of  t h e se boys se e i n g e d u c a t i on 

as  u se f u l f or i t s own sak e ; a s  s e e i n g l e a r n i n g a n d  

k n ow l e dg e  as i mp o r t an t . ( .  . .  ) I n s t e a d , t h ose t h a t  f o u n d  

t h e e x p e r i e n c e  r ew a r d i n g ,  f o u n d  i t  r ew ar d i n g  i n  a sp e c i f i c  

w a y ; t h e y  saw t h a t  t h r ou g h  e d u c a t i on t h e y  c ou l d  g e t  b e t t e r  

j ob s . 

Y.lhile  th e worK =:.Hills i:utors per·ceived a n e e d  for social and life sKills training in 

terms of e m pl oy e r  e x p ectations , the students h a d  their own views of e mployers.  

No mati:er h ow g ood the stud e nts' interview sl-<ills were , they felt that they were 

ofte n treate d  cavalierly in interviews with e mploy ers (if they h ad manage d  to 

m ake it t c• an interview through the up-i:o-300 job applicants) . As they l e arned 

m ore about g ood interview technique s ,  they b e c a m e  m ore crii:ical and r e s entful of 

e mployers whom the y  felt were inept at interviewing - i:heir  e>: perience s, wheth e r  
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i n  or out o f  workt were that e m ploy e rs were offhand t arbitrary in th e ir d e m andst  

had poor inter·view sJ.<illst were rude and bas.ically d i d  not care abc•ut the m  as 

people:  

R u t h  ( 1 9 ) i s  u p se t b e c a u s e , as  has h ap p e n e d  w i t h se v e r a l  

s t u de n t s  o n  t h i s  c ou r se , a n  emp l oye r h as se n t  b a c k h e r  

t e s t i mo n i a l s , c e r t i f i c a t e s  a n d  l e t t e r  o f  a p p l i c a t i on f or a 

j ob w i t h o u t t e l l i n g  h e r  wh e t h e r  s h e  h as t h e  j ob o r  n o t .  

" I t ' s t h e  same o l d s t or y ,  you  K n ow - ' I ' l l t a K e  you r n am e , 

addr e s s  a n d  p h o n e  n umbe r an d w e ' l l  g e t b a c K t o  you ' - bu t 

t h e y  n e v e r  d o . 11 

< F i e l d  n o t e s )  

Their e >: periences i n  the real  world were that e m ployers d i d  not want th e m  and 

were not pre pared to g iv e  the m  a chance to prove their loy alty t worK s.J.<ills,  

punctuality , d re ss sense 1 etc ;  that they were not even in the c o m pe tition to b e g in 

with . To g e t  i nto the cornpetitiont they felt that they n e e d e d  wor·�< s kills not life 

skills and the y  were critical of the work skills c omponent of the course s for not 

provid in g  more e :de nsive practical training.  

The fie l d  note s i n  the Appendi>: t o  this chapte r (be low> und e rline many o f  the 

pc<ints m a d e  above in regard to the vJork skills. tutors. They also indicate what 

Stafford < 1 9:3 1 :  7 2 > t  in h e r  observations of stude nts on a Youth Opportunities 

Prog r a m m e  i n  Br·itain ,  d e s.cr·i b e s  as rid iculous levels of compe tition and longing 

that were promoted for intrinsically alienating and unskilled work. While one of 

the positiv e  outcom e s  of enr-olling in the :.e YPTP cour-se:. for the stu d e nts was 

the fact of b elonging to a group o f  people in similar circ u m stances to the ir own 

<which provi d e d  the m with feelings of solidarity and support similar to those 

g enerated b y  White's R oSLA stud e ntst  1 98 0 l t  this solidarity was raised upon a 

structural b ase c•f competition with e ac h  othe r· for available work which unde rlay 

the pre mise o f  each course . Gen erally t they were able to minimise this 

compe tition - the y  tend e d  not to apply for job s  that they knew anothe r  ind ividual 

on th e course was applying fort they supported e ach othe r  in a vari e ty of ways in 

their- atte mpts to find and g ai n  e mploy m e nt and to cope with the Department of 

Labourt and (while they might privately agree with the tutors) the y  publicly 

re jected ove rt atte rnpi:s b y  the worK sKills tutc•rs to stratify the g r·c•ups i n  t e r m s  

of e mployability . Howev e r t  when th ey were confront e d  wii:h a situation such a s  
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that d e scribed in t h e  Appendi:< t o  thi!:. chapter,  that pitted the m  against e a c h  

oth e r  d irectly for a job , they b e ca m e  very individualised in their responses - th ey 

be ca m e  an:< ious, d e presse d ,  angry,  insecure , unconfident and very nervous and 

b e g an t o  'measur e '  the mselves against e ach oth e r  in terms of the labour m arKe t .  

Structure and a g e ncy 

Those who teach vocational skill=· in pr·og rarn me s  for une m plc•y e d  y outh face three 

m ajor structural constraints: (i)  a contracting and s e g m ente d labour m arket ,  (ii) 

de s�<illing and (iii) cred e ntialling . The first i m pinge s  on =-uch prog ra m m e s  in that 

there is a contradiction in offering spec ific sKills training for unsKille d  or 

se mi-=-�<ill e d  work when insufficient job s are available at the c c•nclusion of that 

training <Loney ,  1 97 9 ;  Gold stei n ,  1 9 84;  Buswel l ,  1 9 :::6 ) .  The second presents the 

probl e m of what skills =·hould be offer·ed in the progra m m e s  whe n  the job s  that 

are available are b e ing restructure d and d eskilled - wor�< is b oth atom i s e d  a nd 

h c• m c•ge ni=-e d  to :.uch an e >: tent that little i:raining is n e e d e d  for e mploy m ent in 

the sector of t h e  labour m arKet at which the se course s are aimed <Brave rrnan,  

1 9 7 4 ;  Gorz , 1 97 €: b ;  F e de ration of Labour·, 1 97 9 ;  Bar·Ker· and Downing , 1 9 ::: 1 ;  

Cod<burn,  1 9 :::3 ) .  The third confronts those who worK in the program m e s  with the 

fact that, i n  a contracting labour· marKe t ,  e mploy e rs use 'r·eal ' cred e ntials (usually 

acad e mi c  credentials) to se l e ct and sort y oung pe ople into v/ork (Sinfi e l d ,  1 9 8 1 ) .  

Th e y  use such c r e d e ntials not only a s  a n  indicatic•n o f  c•the r  g e n e ral b e h avic•ural 

and attitudinal qualiti e s  in y oung people <Pearce , 1 9 8 0 ;  R eid , 1 9 8 0 ;  H ag uire and 

Ash ton, 1 9E: 1 :  34-35 ) ,  but al:.o as a device i:c• cut down on the sh e e r  n u m b e rs of jo b  

applicants <Berg 1 1 97 0 ) .  As F re e m an-M oir ( 1 9 8 0 :  2 9 )  h a s  pointed out, d r· awing on 

Larson' s  work, .tt-.e 'growing supply of e d ucated labour deter·mine:. t h e  upgrading 

of require m e nts in industry as much as the changing content of jobs ' .  Vocational 

sl<ills training cour·:.e!:. for une m ploy e d  y oung people cannot c o m pete wii:h this  

d e m and for cre d e ni:ialled labour (Grubb and Lazerson, 1 9 8 1 :  9 9 ) .  

Concc• m m itant with t h e  restruci:uring of the labour· marke t ,  therefore , i s  a n  

atte m pted restructuring o f  y outh itse lf and , pari:icularly , une mploy e d  y outh.  

Instead of b eing offer·ed credentialled :.l<i lls traini n g ,  young people are to b e c o m e  

'adaptable' ,  'fle>dble ' and 'red e ployable'  in th e ir a pproaches t o  i:h e  labour m arKe i: ,  

th eir· possession of sKills and i: h eir abilii:y t o  m aintain i:he mselves p h y sically and 

psy chologically through periods of une m ploy m e nt <Avis, 1 9 8 1 ;  Hay e s ,  1 9 83 ; 

Str-c•nach , 1 984) : 



T h e  i de o l o g i c a l  s i gn i f i c an c e  of sk i l l s t r a i n i n g i s  t h a t  i t  

p r oj e c t s t h e  l e a r n e r  as  a f l e x i b l e e n t i t y , c a p ab l e o f  b e i n g 

emp l oy e d  or  r e -emp l oy e d  i n  a v a r i e t y  of  d i f f e r e n t  j ob s  

w i t h i n  t h e  same o c c u p a t i on a l  t r a i n i n g f am i l y . 

( G l  e e  son , 1 986 : 5 5 )  
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Watts < 1 9 8 3 a :  7 4) refers to this process as 'training for stock': i f  training does 

nc•t create job E-t  presu m ably it atte mpi:s t c• cr·eate appropriately skille d  wor-l<er·=· 

who will b e  available if and when the economy picl<s up sufficiently t o  need the m  

(Finn and F rii:h , 1 9E: 1 ;  N as h ,  1 98 3 ;  Shul-<e r t  1 98 7 ) .  This form o f  tr-ainin g 1  h owever-,  

is  not in specific technical sKills,  but in normative attitud e s ,  m otivation and 

sc•cial competenc e  within a fram ewor·l< which sugg e si:s that rc•utine tas�<s are m ore 

d ifficult than they really are (Dickinson and E rben,  1 98 2 ) .  

If , h owever,  the b a sic  i ntentions of t h e  YPTP courses a n d  t h e  work sl<ills tutors 

were to instil an observable work: ethic in these studentst they faile d to a 

re marl<ab l e  degre e .  The students,  in g ener·al,  did subscrib e  to a traditional worK 

eth i c  (see Chapter N i n e > ,  b ut it was one t h at they saw as b eing realised in worK, 

nc•t in training . They simply did not see why they shc•uld produce worl< attitu d e s  

in a non-work e nvironment and e >: peded t h a t  t h e y  would b e  g iven an e x plicit 

cour·se of ins-truction in wor·l< skills not a gener·ali5.ed attitudinal tr·aining (in i:his  

they can b e  compared with y oung pe ople on the Youth Opportunities Progra m m e  in  

Britain, R affe , 1 9::: 1 :  2 1 6 ) .  The d ifficulties for· t h e  wc•rK sKills tutc•rs in providing 

a real sKills training m e ant that they focused on the production of worK a ttitude s  

i n  class. Tutor·=· b e c a m e  m ore and m ore frustr-ate d  dur·ing each  cour·se a s  the 

stude nts resisted this pr-essure to conform to what they saw as the social 

relation=- o f  a schooling that they had escape d .  

Just as i t  w a s  d ifficult t o  teach the social relations o f  t h e  worKplace i n  a conte:< t  

divc•rce d  from t h e  realii:ie s  o f  paid e m ploy m ent (Jamie5.on and Lightfoot1 1 9 :::2 :  

1 0 9 ) ,  i t  w a s  e qually d ifficult t o  replicate 'rea l  life ' in t h e  classroom i n  order to 

teach social and life sl<ills.  The tensions i:h a t  v1e re e :< perienced by b oi: h  tutors 

and students in the provision o f  the social and life skills components of the 

cour·se s ar-e e>: a mined in Chapter E leven. 
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APPE NDIX TO CHAPTE R TE N :  

I n  c•rder· t o  g ive a picture o f  the relationship b etween the wor·�< sKills t utor·:. and 

the students on t h e  coursest and the way they liv e d  some of the social relations 

of the cc•ntra.diction:. and c onstraints of the coursest the field notes following are 

quoted a.t length . <This specific incid e nt is com m e nted on and e x tende d  in the 

wc•rk skills tutor's interview set c•ut in Appe ndix F our o f  the thesis .) 

T h e  own e r  o f  a n  u pm ar l< e t BYO r e s t a u r a n t �<Jh i e h  h as j u s t  

o p e n e d  c om e :. i n  t o  t e l l t h e  Foodh a n d l  i n g s t u de n t s  abou t a 

k i t c h e n  h a n d  j ob h e  n e e ds f i l l e d .  I t  h as n o t  be e n  

a dv e r t i se d .  T h e  t u  t or h a s  ask e d  h i m t o  t r- y  o n e  o f  t h e  

s t u de n t s  o u t ,  t o  s t a r t w o r k  on  W e d n e sday . H e  t e  1 1  s t h e  

s t u de n t s  t h a t  h e  i s  t r y i n g t o  b u i l d u p  a t e am ,  t h a t  h e  ... s 

i n t e r e s t e d  i n  a n y o n e  w h o  riJo n  ... t w o r  I< h ar d  o r  o n  t h e i r  o�oJ n . 

n o t  

T h e y  m u s t  b e  p r e p a r e d  t o  w o r k  l on g  h o u r s  a t  a n y  t i m e . H e  

w i l l  p ay aw ar d r a t e s - n o  m or e , n o  l e s s - an d t h e y  m a y  n o t  

ge t t i me f or a m e a l . Howe v e r- , w h i l e h e  p a i n t s  t h i s  b l e a k 

p i c t u r e  of b oss/w or k e r  r e l a t i on s  a n d  wor k i n g c on d i t i on s ,  h e  

i s  a l so v e r y  s t r a i gh t f o rw a r d  a n d  t h e  s t u de n t s  r e sp on d  w e l l  

t o  t h i .s . He  says t o  t h em t h a t  i t  i s  t h e i r  r e sp on s i b i l i t y t o  

g o  t o  t h e  U n i on ,  ge t a c op y  of t h e  awar d a n d  m a k e  s u r e  t h e y  

a r e  g e t t i n g t h e i r  r i gh t s - t h a t  i f  h e  c an ge t away w i t h 

a n y t h i n g ,  h e  w i l l , bu t i f  t h e y  c an sh orJJ h i m i t ' s  i n  t h e  

awa r d  .t h e n  t h a t  ... s OK . Howe v e r , h e  i s  de f i n i t e l y  i n t e r e s t e d  

i n  a p a r t i c u l a r t y p e  o f  wor k e r - o n e  w h o  i s  t o t a l l y  

c omm i t t e d  t o  t h e  j ob t o  t h e  e x c l u s i on of  se l f  a n d  p r e p a r e d 

t o  w o r k  h ar d ,  l on g  h ou r s .  Bo t h  t h e  emp l oy e r  a n d  t h e  t u t or 

e m p h a s i se t h e  c om p e t i t i v e n e ss o f  t h e  w o r k wor l d  a n d  t h e 

r e a l i t y v e r s u s  t h e  i de a l s of l i f e  c•u t s i de t h e  c c•u r se . P e ggy 

[ a  s t u de n t  who has had a l o t o f  r e s t au r an t  wor k e x p e r i e n c e  

be f or e  t h e  c ou r se ] i s  v e r y  i n t e r e s t e d  a n d  k e e n . S h e a s k s a 

l o t o f  q u e s t i o n s  a n d  h e  se ems q u i t e  i n t e r e s t e d  i n  h e r . 

HovH?V e r , af t e r  h e  h a s  gon e , t h e  t u  t or ask s w h o  i s  r e a  1 1  y 

i n t e r e s t e d  i n  h av i n g t h i s  j ob - e i gh t  s t u de n t s  p u t  u p  t h e i r  

h an ds - s h e  w e e ds t h e se down  t o  s i x  b y  t a l k i n g a bou t t h e  



a n t i -s o c i a l h o u r s  a n d  h a r d  w o r k e n t a i l e d i n  f oodh an d l  i n g 

j ob s .  T h e  s t u de n t s  i n  some w a y s  se l f - se l e c t - t h e y  a r e  n o t  

s t u p i d  a n d  k n ow wh e n  t h e y  w ou l dn ' t  su i t  t h e  j ob a n d  t h e  j ob 

w ou l dn ' t  su i t  t h em . M a r y  [ a  s t u de n t ]  s e l e c t s t h e  o n e s  t h a t  

s h e  w ou l d  emp l oy i n  o r d e r  o f  p r e f e r e n c e  - s h e  d o e s  n o t 

i n c l u de P e ggy a n d  p u t s  He rm i on e  a t  t h e  t op of  t h e  1 i s t .  I 

ask h e r  w h y  s h e  h as c h os e n  t h e se s t u de n t s  < i . e .  He rm i o n e , 

P a t  1 W i 1 1  i am 1 t1e 1 i ssa  a n d  T on y )  a n d  sh e says ' Be c a u se t h e y  

w ou l d  w o r k  h ar d  an d d o  t h e  j ob we l l ' .  T h e  t u t or k e e p s 

e m p h as i s i n g t h a t  wh oe v e r  i s  c h os e n  h as a r e sp on s i b i l i t y t o  

k e e p  t h e  j ob a n d  d o  we l l  b e c au s e  o f  t h e  c ou r se an d t h e  o t h e r  

membe r s  i n  i t  w h o  c ou l d  h a v e  h ad t h a t  j ob .  T h e y  m u s t  

r e f l e c t  we l l  o n  t h e  c ou r s e . S h e  se l e c t s dow n  t o  P e g gy , 

T on y ,  A n d r ew 1 W i l l  i am an d H e rm i on e . Te l l s P e gg y  a n d  A n dr ew 

t h a t  s h e  doe s n o t  t h i n k t h e y  wou l d  b e  a n y  good a t  i t .  P e g gy 

i s  an gr y  be c a u se sh e r e a l l y  w a n t s  t h e  j ob - b o t h  s t u de n t s  

a s k  w h y  t h e y  w ou l d  n o t  be a n y  good . S h e  s a y s  t h a t  Pe g g y  

t a l k s  t oo mu c h  - P e ggy ac c e p t s  t h i s  an d g i v e s  u p . T h e  t u t or 

t h e n  c ar r i e s o n  t a l k i n g abou t t h e  j o b t o  T on y ,  I;J i l l  l am an d 

H e rm i on e . A n d r ew f i n a l l y  says , ' Wh a t  i s  w r on g w i t h m e ? ' . 

T h e  t u t or i s  embar r asse d ,  c a n n o t  r e a l l y  g i v e an  a n sw e r , an d 

s a y s  t h a t  A n d r ew c an a p p l y i f  h e  wan t s  t o . Ask s t h ose f o u r  

t o  s t ay b e h i n d - s e n d s  t h e  o t h e r s  o f f  t o  l u n c h  e a r l y .  Sh e 

t e l l s  m e  p r i v a t e l y t h a t  t h e r e  i s  o n l y  o n e  s t u de n t  w h o  i s  

s u i t a b l e f or t h e  j ob a n d  t h a t  i s  H e rm i on e . S h e  h as w or k e d  

vJ i t h  t h em a l l a t  t h e  [ wo r k  e x p e r i e n c e ]  r e s t au r an t a n d  t h i n k s  

t h a t  He rm i on e  i s  t h e  o n l y  su i t a b l e on e f or t h e  t y p e  o f  J;JOr l< . 

D u r i n g t h e  h a l f h o u r  t a l k sh e h as w i t h t h em , s h e  sa y-:. t h a t  

s h e  w i 1 1  p r ob ab l y b e  a b l e t o  f i n d j ob s  f or a 1 1  o f  t h em s o  

n o t t o  r e l y  t o o  mu c h  j u s t  o n  t h i s  j ob .  A s k s  t h em : W h y  d o  

y o u  w a n t t h e  j ob?  W h y  sh ou l d you  ge t t h e  j ob i n s t e ad o f  t h e  

o t h e r  t h r e e ?  W h y  s h o u l d  you n o t  g e t t h e  j ob ?  W h a t  k i n d o f  

q u e s t i on s  w i l l  y o u  a s k  t h e  i n t e r v i ewe r ?  H e rm i on e  a n d  

W i l l i am mak e t h e  b e s t  r e sp o n se s ,  p ar t i c u l ar l y  H e rm i on e . T h e  

t u t o r  c r i t i c i se s  t h em a l l se v e r e l y < e x c e p t H e rm i o n e )  so  t h a t  

t h e y  h a v e  n o  i l l u s i on s  abou t w h y  t h e y  w on ' t  ge t t h e  j ob .  A t  

180 



t h e  same t i me ,  s h e  g i v e s  t h em h i n t s f o r  h a n d l i n g t h em s e l v e s  

�<Je l l i n  t h e  i n t e r v i ew .  I t h i n k :.h e  i :. h op i n g t h e  o t h e r  

t h r e e  w i l l  w i t h dr aw b e f o r e  t h e  i n t e r v i ew s t age , b u t n o n e  o f  

t h em se em p r e p a r e d  t o  do  t h i s .  S h e  w i l l  a r r a n g e  t h e  

i n t e r v i ew t i m e s  a t  l u n c h t i me .  T h e  emp l oy e r  was n o t  

i n t e r e s t e d  i n  r e f e r e n c e s ;  h e  sa i d  h e  w ou l d  t a k e  t h e  t u t or ' s  

r e f e r e n c e  a n d  i t  i s  o b v i ou s  w h om sh e w i l l  r e c omme n d  ( ob v i o u s  

t o  me , bu t n o t  t o  t h e  f ou r  s t u de n t s ) . I t h i n k i t  w a s  c l e a r  

t o  Pe ggy , w h i c h i s  w h y  s h e  gav e u p  s o  q u i c k l y .  H e rm i o n e  i s  

v e r y  n e r v ou s  a n d  b e l i e v e s  sh e h a s  n o t  g o t  m u c h  c h a n c e  

aga i n s t  t h r e e  b o y s  - sh e b e l i e v e s  t h e  emp l oy e r  w ou l d  c h o o s e  

a b o y  o v e r  a g i r 1 • ( . • •  ) T h e  t u  t or· a r r i v e s  b a c k  f r om 

s e e i n g t h e  emp l oy e r  o f f  a n d  t h e  f o u r  s t u de n t s  l e av e f or 

t h e i r  i n t e r v i ew s . S h e  t e l l s  me t h a t  i t  h as be e n  a r r an g e d  

w i t h  t h e  emp l oye r t h a t  e ac h  o f  t h e  s t u de n t s  w i l l  h av e  a 

two-day t r i a l a n d  t h e n  h e  w i l l  c h oose  o n e  t o  w o r k  

p e rm a n e n t l y .  I p o i n t ou t t h a t  Pe ggy ap p e a r s  t o  b e  de p r e sse d 

abc•u t n o t  b e i n g a b l e t o  go  f o r  t h e  j ob a n d  t h a t , i f  sh e h ad 

be e n  a l l ow e d  t o  go f or an  i n t e r v i ew ,  sh e t o o  w ou l d h a v e  b e e n  

g i v e n  a two-day t r i a l p e r i od - t h e  t u t or says , 'Wh e n  s h e 

l e a r n s  t o  c o n f orm sh e w i l l  ge t t h e  j ob s ' . 

( F i e l d  n o t e s )  
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CHAPT E R  E LE VE N :  THE YOU N G  PERSONS TRAI NI NG PROGR A M M E  I N  

PRACTICE - SOCIAL A N D  LI F E  SKI LLS 

1 8 2  

This chapter focuses on the course component that compl e m e nted the t e aching of 

work sl·<ills,  that ist  the teach in g  of social and life skills (SLS) . In  1 9 :32 ,  SLS 

te aching i n  this institute wa:. often referred to a s  'pre- e m ploy ment training'  - I 

have used the term 'social and life skills' throughout to provide consistency . The 

ch apter b e gins with an outline of the theoretical critique of SLS provisions in 

training progra m me s  for une m ployed y oung pe ople and relates this critique to t h e  

official discourse o f  the YPTP c ourses .  Classr·oom practice is t h e n  b r o u g h t  t o  the 

fore in two separate sections: t h e  first d e scribe s  and analyses the t utors' 

involve m e nt in the teaching of SLS t and t h e  se cond the stud ents' r e c e ption of t h at 

teach ing . The effects of the se pra.ctices on the structure of the course s  are th e n  

discussed .  

Social and life skills a s  discourse 

Social and life skills training components in transition e ducation progra m m e s  are 

generally contrasted with specific vocational or work skills training c omponents. 

Social skills ar·e said to b e  tho:.e which are pri marily invc•lved in th e c onduct of 

interpersonal relations, while life skills are those which are m ore involved in t h e  

planning a n d  m anage m e nt of d aily a ctivities (Atkinson e t  al , 1 9E:2 :  1 1 9 ) .  However, 

in practice , it i s  d ifficult to d istinguish social skills and life skills training and 

th ey b oth tend to cover· an e :d e nsive range of interpersonal , com munication, 

ne tworking , coping a.nd Job-se e kin g / re tention skills training . 

Gr·een ( 1 9:::3 :  6 5 - 6 6 ) ,  in his d iscussion c•f the M anpower Service s  Com mission's 

Youth Training Service s  program m e s  in Britai n t  outlines succinctly the b asis of 

th e critique of SLS training . He clai m :. that what are requir·e d as o ut c o m e s  of t h e  



program m e s  are 'good attitude s' in the students: 

' Ac c e p t a n c e  of au t h or i t y /  a n d  ' b a l l r oom dan c i n g /  ar e 

i n c l u de d  i n  t h e  s u g ge s t e d  c u r r i c u l um ,  a l o n g  w i t h an  

i n j u n c t i on to  i n s t r u c t o r s  to  ·' i n s t i l  i n  t h e  t l' a i n e e  t h e  

i n t P i n s i c  r ew a P ds t h a t  a j ob c an of f e r ' .  S t u de n t s  w h o  f a i l  

t o  p e !' c e  i v e  t h e  i n  t r  i n s i c !' e�IJ a !' d s  of  p a c K i n g ,  sh e 1 f - f  i 1 1  i n g  

o r  c l e a n i n g e v i de n t l y  l ac k  1 i f e sk i l l s .  

1 83 

The arg um e nt und e Plying this assedion turns on the notion that the c entral 

function of SLS training is a noPmative c ontPol of the inc!'easing num b e rs of y oung 

people who are not sub je ct to the social contPols o f  the wo!'Kplace . T h i s  arg u m e nt 

is one th at is commonly assu m e d  in critical analyses of t h e  Pole c•f SLS training i n  

transition e ducation ( F inn and F rith , 1 9:3 1 :  6 :3 ;  Atl-<inson e t  a l ,  1 9 :3 2 :  1 2 0 ) .  I t  is 

clai m e d  that,  by pPomoting the acquisition by students of personal attri b ute s 

such a s  d iscipline ,  Peliability and a daptability , tutor's in SLS progra m m e s  are 

reinforcing the  ideology that y oung people h ave individual d eficits in t h e  labour 

m aPI-<e t and e nsuring that youth acc e pt uncritically the d efinitions of h o w  th e y  

sh ould live a n d  what the y  should value that are produ c e d  in a h e g e monic f ashion 

by other's (Gl ee son,  1 9:3 6 :  5 6 ) .  Young pe ople i n  such progPa m m e s  are not taug h t  

s�<ills t h a t  will e n a b l e  th e m  to und e rstand t h e  structur e s  a n d  m atel'ial r ealitie s  o f  

socie ty and t h e i r'  lives,  a n d  t h u s  e nable th e m  to m ake choices ab out a n d  t ake some 

contPol over  those lives .  Rather',  accoPding to this  arg u ment,  they are t a ug h t  

sl<ills th at adapt and adjust the m  t o  a pa!'ticular view o f  society and t h e  labour 

marke t ,  that enable th e m  to 'cop e '  with the d ay-to-d a y  r ealitie s  of t h e ir liv e s  

within a sy ste m 

wh i c h w i l l  n e v e r'  p r od u c e  ' e du c a t e d '  wor k e r' s  ( an d  c e r t a i n l y  

n o t  f u l l  emp l oyme n t )  bu t r a t h e r  / sp ar e  p ar t s /  f op i n d u s t r y  

a n d  t h e r e p r odu c t i on o f  a l ab o u r'  f o r c e  a c c u s t om e d  t o  

de sK i l l e d ,  i n t e rm i t t e n t  emp l oym e n t  i n  a l abou r' m ar k e t t,o.J h os e  

op p !' e ss i v e P e q u i r eme n t s  go  f orma l l y  u n q u e s t i on e d . 

< M a r k a l l a n d  G !' e go r y , 1 982 : 63 ) 
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Such program m e s  prevent , i n  othe r  words ,  the formation of a coh e rent political 

consciousne ss in y oung worKers < M oore , 1 9:3 3 :  30 l  that might lead to a collective 

challenging of the structur e s  of the labour marKet and the institutions that 

reproduce these structure s .  M oore contrasts the critical possibilitie s o f  'social 

e d ucation' with the nor m ative functions of 'social and life sKilling ' progr am me s  

and cla i m s  that SLS training i s  not an e d u cational form at a l l  b ec ause i ts a i m  is 

precisely to b locK the d e ve l opment of e l a b orated Knowl e d g e  <ibi d .) . While  this 

assertion is quite correct  at the level of policy , h e  fails to relate th e s e  claims to 

actual c lassroom practice and does not acknowle d g e  the potential for really 

use ful Knowledge that is i nh e rent in m an y  social and life sKills c ourse c o m ponents 

such as b a sic literacy for students unable to read and write e ffectively .  The 

intention o f  the prog r a m m e s  cannot b e  s i m ply taKen as fact and it  is t h e  practice 

of the prog ram m e s  that determine :. whether,  in fact, the ori ginal inte ntion is 

carri e d  out . Official d iscourse about SLS training does rese mble a 'paintin g  by 

num b e rs' a pproach to life,  but the prc•gra m me s  are i mple m ented and received b y 

a g e nts who resist such pre-packaging of t h e ir lives.  

The gloss of liberal humanism,  for e >: a m pl e , referred to in Chapter Seven ,  h a d  

i mplications for the SLS curriculum content and practice in the YPTP courses.  

Stat e m e nts that reveal quite clearly the real  function of  normative social control 

through social and life skills training were present in official g uide line s f or 

transition e ducation tutors: 

W h e n  you f i r s t  me e t  y o u r  c l a ss : 

D i sc u ss w i t h t h em t h e  i mp o r t a n c e  of p u n c t u a l i t y a n d  

a t t e n dan c e  a s  e sse n t i a l i n  a n y  j ob .  ( . . .  ) 

Sp e l l  ou t c l e ar l y  wh a t  t h e  c on se q u e n c e s  o f  abse n t e e i sm 

w ou l d be i n  t h e  w o r k p l ac e  u i z  l oss of p ay i n  f i r s t  

i n s t a n c e  a n d  l oss o f  j ob as  a f i n a l  c on se q u e n c e . ( , , , ) 

ONGO I N G  V I G I LANCE ! 

Ne v e r  l e t an  a b s e n c e  p a s s  w i t h ou t  c omme n t . D o  n o t  a c c u se 



b u t  ask f or an  i mm e d i a t e  e x p l an a t i on .  Ar r an ge 

some m on i t or i n g p r o c e ss wh i c h d o e s  n o t  r e semb l e t h e  

sc h oo l  r e g i s t e r  r ou t i n e t oo c l os e l y .  P e r h a p s c a r ds t o  b e  

p u n c h e d  a t  e a c h  se ss i on ,  w i t h  a we e k l y  summ a r y  m i gh t  be 

s u i t a b l e .  ' Cr e d i t s '  c ou l d  b e  g i v e n  w e e k l y f or good 

a t t e n da n c e  an d i t  c ou l d  b e  emp h a s i s e d  t h a t  t h i s  

p ar t i c u l ar ' c r e d i t r e c or d '  w ou l d  be  v e r y  i mp or t an t i n  

asse ss i n g a t r a i n e e ' s  su i t a b i l i t y f or w or K . 

( De p a r t me n t  o f  E du c a t i on ,  u n da t e d )  
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A t  the same tim e ,  however, there was sufficient e mph asis on the 'special n e e d s' 

of these stude nts that a contradictory or ambivalent set of official d e m a n d s  was 

produce d .  This d ichotomy of intention and d iscourse was able to be e :< pl oited by 

social and life skills tutors in ways that provided really useful Knowled g e  for 

students.  

In the Tutor Starter Kit ,  quoted from abov e ,  there was a. m ajor e mph asis on the 

low self-este e m  of the stude nts i n  transition education and the i mportance of 

changing this b e fore students could b egin to taKe advantag e  of specific sKills 

training that would 'fit' the m  for the workpla c e .  It was e mphasised that 'the 

stu d e nts m ust have achieved a level of self e ste e m  where they are str·ong e nough 

to risK change s '  and that 'stu d e nts m ust b e lieve they can chang e ' .  The notion of 

individual a utonom y  'to become '  in the l e arning process,  which is i m plicit in 

d e m and s for positive change s  i n  students self-e ste e m ,  contradicts the pre m ises 

of nor mative c
.
ontrol of stude nts that unde rpinn e d  the program m e s .  I f  tutors took 

these h u manistic d e m ands at fate valu e , the n  they were able to provi d e  

curriculum content and practice that offered stude nts the m eans for g aining their 

own Knowl e d g e s  and sKills with all the potential for anti-nor mative control th at 

this implies .  While it is quite possible for such progra m m e s  to e mb o d y  

profe s sional c ounselling tech nique s <with their o w n  hidden curriculu m of 

normative and social c ontrol - Gle eson, 1 9:?. 6 :  59} , it is also possible for t h e m  to 

provide students with g e nuine tools for analy sing why they are in 'transition 

ed ucation' (instead of i n  certificated apprenticeships, for e >: am ple ) ,  why they are 

une mploy e d ,  th e ir structural position i n  the labour m arKe t ,  their cultural 
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response s to their une m ploy m e nt ,  and the individual and collective possibilities 

for change in th e ir situation. It is possible to provide an authentic e d u cational 

launch ing pad for these student:., an e ducation that provides Gre e n's p olitical 

ed ucation, and conceptual and e :< pressive skills that allow the confid e n t  

d e ve lopm e nt and articulation o f  conce pts and ideas about society < 1 9E: 3 :  7 0 ) .  

The SLS components of the course s e:< am ined i n  this study were pre m ised on the 

notion that thert: was a need to re m e d y  attitudinal and psychological d e ficits in 

individual students, d e ficits th at interfered with their 'job-readine s s '  and their 

ab iliti e s  to seek out and retain e m ploy ment.  Hov1ever, the y oung people i n  the:.e 

YPTP courses were not, in practice , sim ply provided with 'skills' that, with a 

greater or lesser d e g re e  of success,  fitted the m  into the e >: i sting social 

structure s and value s ;  they were also provided with knowledge in the SLS 

progra m m e  that c ould provide a basis for analysing and challenging a s y s t e m  that 

used t h e m  as a re serve army of labour. The c ourse com ponents include d ,  for 

e>: am p l e ,  basic literacy and numeracy , assertiveness,  c o m m unity awar·eness,  

d eveloping a positive self-image , knowled g e  of outdoor and indoor recreational 

facilities,  health and safety education, job application and interview skill s ,  and 

d iscussion about une mploy m ent - its causes and e ffects (see Append i>: I' iv e :  

Course Content and Course R e ports) . I t  i s  possible  to take each of t h e se course 

components and point out e>: actly how it could b e  used to reinforce a c o m m itment 

to normative social values in une m ployed y oung people and , e qually , h ow this was 

d one in practice in the courses.  F or e x a m pl e ,  an SLS c o m ponent calle d 'awareness 

of the role of trad e unions' could focus e :< clusively on the m ediating / conciliatory 

nature of trade unions in cont e mporary society , on the way in which trade unions 

work with e m ployers in arbitration to get b e tter wages and working c o nd itions for 

e m pl oy e e s .  Such a course component could , by ignoring completely the 

revolutionary /conflictual b a sis of the tra d e  union m ov e m e nt in a capitalist 

e cono m y ,  in effect work to reproduce potentially passive workers. 

However, all of the above SLS training com ponents, and others like the m ,  were 

capable of being used b y  tui:ors and students to produce knowle dge that could 

enab le students to undersi:and and chall e n g e  their une m ploy me nt rathe r· than just 

cope with it (a 'dual use '  of skills in H opkins' ter m s - 1 9 :33 ) .  The i m pl e m e ntation 
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o f  this S L S  training w a s  m uch m ore com ple>: t h a n  a strai g htforward provision of 

social control or an induction into a norm ative value syste m for une m ploye d  y oung 

pe ople . In the following s ections of this chapter,  the contradictions t h at are 

inherent in SLS training can b e  see n  to engender 'space s '  that were u s e d by 

tutc•rs and students in ways that oppose d or resisted t h e  socialising i ntentions 

of th e progra m m e s .  

Tutor practi c e  

T h e r e  were four tutors, e mploye d  f o r  the d uration o f  a l l  si:< course s, w h o  taught 

the SLS components. One tutor was e m ploy e d  to teach Basic H aths for one hour 

pe r d a y  d uring e ach course - she was a trained teacher of m aths who h a d  left  

se condary school teach ing b e c ause she preferred to t each older stude n t s .  On 

oc casi c•n, she would take t h e  class for one of the l#ord Powe r components (see 

be low> . A second SLS tutor was the Student Health N urse and Counsellor (who 

also worked at the F" a mily Planning Clinic) , who pr·ovid ed an aver·age o f  one 

se ssion per week for the stude nt s  on h ealth , nutrition, safety , contrac e ption or 

se >: ually transmitted d iseases.  She also g ave the students a h e aring t e st d uring 

e ach course . M any of the students visited her office reg ularly to discuss a 

variety o f  proble m s  ranging from physical abuse to prevention of preg na nc y ,  and 

to g e t  m ed ical  assistance , Anothe r  tutor was e mploye d  to teach Word Power ­

th is title covered b asic literacy , for·m-filling , job-seeking and retention,  

inte rvi e w  skiHs, role-play , class d iscussion, visits to place s of intere st i n  the 

co m munit y ,  providing vi·:;iting spe ake r =· for the stude nts, grooming and 

appe arance,  teleph one skills,  l e tter-writing and the cre ation of a curric u l u m  vitae 

for e a c h  student. This tutor h ad alre ady worke d  for a y ear on pre-e m ploy m e nt 

(i .e .  social and l ife skills) courses offe red b y  the tec h nical institute - s h e  h ad 

te aching e >: perienc e , but no teachin g  qualifications h aving left school h e rself  at 

fourt e e n .  The fourth tutor also worKe d in the area of Word Power,  tending more 

toward s the class d i scussions, role -play and intervi e w  skills componen t s  of the 

course r athe r  than the form-filling , g room ing and appearance compon e n t s .  Th is 

tutor was alE.o the Cour·se Co-ordinator, a poE.ition that was, in esse n c e ,  a n  
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unpaid Course Supervisc•r's position. It  entailed org ani=.ing a l l  of the paperwor·l< 

involve d with e ach course , liaising with the Depart ment of Labour, pre p aring a 

course c ontent for each course , co-ordinating the h ours that the tutors worked in 

the institute , and arranging for work e:< perience placements for the stude nt s  

( m u c h  o f  this work w a s  shared with tutor 3 above ) .  S h e  h ad a b ackground i n  

voluntary counselling a n d  h ad been organising t h e  pre-employ ment courses at the 

te chnical institute for several y ear=· · 

All  of these tutors, but par·ticularly the Course Co-ordinator, spent m any unpaid 

h ours with the students counselling the m ;  chatting with the m ;  arranging h ousing 

and money for the m  (for ex a m ple , negotiating with the Department o f  Social 

Welfare to ensure that student training allowances could b e  cashe d  at a banK 

be fore a long weeke nd) ;  providing m e dical and sc•cial welfare advice and 

assistance ; mediating b etwe e n  the students and th e hierarchy of  the te chnical 

institute,  the Depart m e nt of Labour, the Department of Social Welfare -

o u r  s t u de n t s  c ome t o  u s  w i t h a h e l l u v a  c yn i c a l  a t t i t u d e  

t owar ds t h e  De p a r tme n t  of  Soc i a l We l f a r e , a n d  t h e  De p ar t me n t  

o f  L a b o u r  are j u st r e f e r r e d  t o  a s  " t h e  f u c kw i t s down t h e  

r oa d "  -

th eir fa milies and , in some casest the polic e ;  and b eing available for t h e  

students literally twe nty-four h ours a d ay .  They often had stude nt s  ph one t h e m  

i n  the e arly h ours o f  the m orning with pr·ob l e m =· that n e e d e d  i m mediate attention 

and spent their weeKends e ither organising for the future needs of the stud e nts 

or acc o m modating their i m m e diate needs (in terms of counselling , advice ,  financial 

a ssistance , h ousing and g e neral refuge) . In addition, they provid ed t h e s e  same 

service s  for a number of e>: -students who returned to the in=.titute frequently for 

advice and assi stance and simply to tall<. (Grace , 1 97::: : 1 82 identifies the 

proc e !:.ses of i m m ersion in their- work and e :< haustion th at character-ised the lives 

of these tutors.) 

These tutors identified the mselves a s  middle-class (relative to the stud ents) and 

re cognised that they had a. d ifferent vie w of the world and of the stude nts from 

th e worK skills tutors. This differ-ent perspective arose in pad from t h e  fac t  
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th at they had simply spent much m ore ti m e  with these :.orts of :.tudents and had a 

gre ater Knowledge of the students' life circumstances and p artly b e c ause their 

own b acKgrounds enabled t h e m  to see the students as relatively d eprived , 

Because of their e>: perience i n  te aching YPTP, they perceived the stud e nts' b asic 

ne e d s  differently from the wor·k sKills tutors: 

T h e  a i m  of t h e  c o u r se i s  of f i c i a l l y t o  ge t t h e s e  k i ds i n t o  

w or k . We  k n ow t h a t  t h e r e  a r e  p r a c t i c a l l y  n o  j obs  av a i l ab l e 

f o r  t h em a n yway . S ome o f  t h em w i l l  g e t j obs ; some  of t h em 

a r e  so  me sse d u p  e m o t i on a l l y  t h a t  t h e y  h a v e n ' t  got a s h ow o f  

c op i n g w i t h a j ob ye t .  < . . .  ) E I  w a n t J  t o  g i v e t h em m o r e 

c on f i de n c e  i n  t h em se l v e s , t o  be  a b l e t o  c op e  w i t h l i v i n g 

u n emp l oy e d  as  t h e y  p r obab l y r,o.� i l l , p o ss i b l y  f or an o t h e r  t w o  

o r  t h r e e  ye ar s .  

( SL S  t u t or ) 

Numb e r  o n e : bu i l d i n g se l f -e s t e em a ga i n  b e c au se i t ' s  q u i t e 

o f t e n  l os t ; t h e y  d on ' t  h a v e  a v e r y  good se l f - i mage a t  a l l ,  

p r ac t i c a l l y  t o  an  i n d i v i du a l . Numbe r two : p r obab l y g i v i n g 

t h em t h e  i n t e r v i ew sk i l l s so  t h a t  t h e y  d on ' t  p u t  t h emse l v e s  

dm�n  a t  t h a t  v i t a l  t i me . Num b e r  t h r e e : br i n g i n g u p  t h e i r  

m a t h s  a n d  E n g l i sh t o  a r e as o n ab l e l e v e l , i f  t h e y ' v e  l os t  

t h a t  l e v e l  o r  i f  t h e y ' v e  n e v e r  h ad i t .  I t h i n k t h e y ' r e  t h e  

v i t a l  t h i n gs . 

< SL S  t u t o r ) 

They e m ph asised personal d evelopm e nt and the b uilding of self-e stee m  in the 

students as a b asis from which the students could g ain control over their own 

live s (in this they can be compared with the social re m ediation teachers i n  Dwyer 

et.al.'s, 1 98 1 ,  Australian study) .  N u m e racy and literacy skills were also 

considered i mportant b oth for g aining a ch ance at e m ploy ment and for coping with 

une m ploy m e nt effectively . 
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<The e>: c eption to the above was the Student Health N urse . While she i d e ntified 

herself  as middle -class, perceived the stud e nts as rel atively d eprived and d id 

teach in a way that accom modated their needs,  her  d i scourse about the students 

and une mploy ment was i d entical to t h at of the worK sKills tutors. There was a 

disjunction b etwe e n  h e r  d iscourse and h e r  practice .) 

The SLS classes were , in g e neral , h e l d  in the afte rnoons with basic maths (again 

in g e neral) b eing take n  from 1 -2 p m .  <Ti m e tabling was never rigid - it varied 

slightly from course to course and from weeK to wee k  to accom modate fle> db ly 

tutor, worK e>: pe rience and g uest speaKe r  n e e d s.)  The tensions discussed i n  

Chapter T e n  b etwe e n  the worK skills a n d  t h e  social and life sKills c o m p onents of 

th e courses, and the g eneral ph y sical and psy chological lacl< of well-being of the 

students, were e >: acerb ated by this timetabling . As any teacher would reco g nise , 

th e stude nts were relatively tir-ed and d ifficult to m otivate between 2 p m  and 4 o r  

4 .3 0 p m , t h e  social a n d  life skills teach ing perio d .  

Social and life sKills training was t h e  part o f  the course that received t h e  m o s.t 

atte ntion from the Departm e nt of Labour and this concerned the SLS tutors. Fie ld 

has indicated that such Departm e ntal attention is wide spread and not specific to 

the courses at this institute: 

O f  m o s t  c on c e r n t o  D e p a r tme n t  of  L a b o u r s t a f f  was wh e t h e r  

p r e -emp l oyme n t  c o u r s e s  h ad a p p r op r i a t e  s u bj e c t  ma t t e r . Som e  

i n d i c a t e d  t h a t  t u t or s  ' de l v e t oo d e e p l y ' i n t o  t r a i n e e s '  

l i v e s  i n  a n  a t t emp t t o  i n s t i l  a m i dd l e c l ass v a l u e sy s t em ; 

o t h e r s  f e l t  t r a i n e e s  c om p l e t e d  t h e  c ou r se s  w i t h a h e i gh t e n e d  

a n g e r  t ow a r d s  t h e  sy s t em , w h i c h was t h ou gh t  u n p r odu c t i v e .  

( Un da t e d - c . 1 98 1 : 3 )  

The tutors had d ifficulty convincing the officers o f  the Department o f  L a b our th at 

the stude nts ne e d e d  health and contraceptive e d ucation, a tolerance f o r  a b se nce s ,  

counselling and even basic literacy and num e racy . The Departm ent wante d th e 
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SLS component:. to compr-i:.e : groo ming , appearance , intervie w  skills, job-seeking 

and retention skills, practice in form-filling , and th ose subje cts which  r e l ated 

dire ctly to the students g aining 'e m pl c•y a.bility ' .  Othe r  SLS components were 

considered to b e  irrel evant to this tasK: 

1 / d 1 i K e t o  s e e  u s  a 1 i t t l e  b i t m o r e  i n \J o 1 v e d  i n  t h e  c on t e n t  

o f  t h e  c ou r se s . ( • . •  ) w e  w ou l d  b e  a b l e t o  e i t h e r  a gr e e or 

d i sagr e e  a s  to wh e t h e r  we  f e l t i t  w a s  a p p r op r i a t e . W e  f e e l  

J}.)e h a v e  a p r e t t y c 1 e a r  i de a  o f  •,<J h a  t emp 1 oye r s  l,o.Jan t an d J}.)e 

o bv i ou s l y wan t t o  t r y  a n d  m o v e  t h e  t r a i n e e s  t o  t h e  p o i n t 

wh e r e  t h e y ' r e  go i n g t o  me e t  a c c e p t a n c e  by  t h e  emp l oy e r . 

( . . •  ) I t ' s  soc i a l t r a i n i n g t h a t ' s  r e q u i r e d  b e c au se t h e y  

a r e n / t  a b l e t o  se l l  t h em s e l v e s  t o  a n  emp l oye r - t h a t ' s  w h a t  

i t  b o i l s  down t o .  

< De p ar tm e n t  of  Labou r o f f i c e r )  

[ T h e  D e p ar tme n t  of  L a bo u r ]  w a n t e d  u s  t o  t e a c h  t h em sK i l l s s o  

t h a t  t h e y  c ou l d  ge t a j ob ;  t h a t  we sh o u l d  br i n g t h e i r  

r e a d i n g a n d  wr i t i n g a n d  a r i t hme t i c  u p  t o  s t a n d a r d , te a c h  

t h em h ow t o  t a l K p r op e r l y  a t  an  i n t e r v i ew a n d  h ow t o  g e t o n  

�o.J i t h  t h e  b o s s  a.n d  a l l t h e  r e s t  o f  i t .  T h e y  u s e d  t o  K e ep 

c h e c K i n g on  wh a t  we  we r e  t e a c h i n g t h em i n  t h e  c l asses  a n d  

t h e y  obj e c t e d  v e r y  s t r on g l y t o  s ome  o f  t h e  t h i n gs w e  w e r e  

d o i n g ,  t h os e  t h i n gs t h a t  t h e y  d i dn ' t c o n s i d e r  w e r e  t e a c h i n g 

b as i c  sK i 1 1  s .  

< SL S  t u t or )  

The De partment of Labour would h av e  liked to h ave had com plete control over the 

curriculum , pedagogy and e valuation of the c ours e s .  mur·ing 1 98 2  th e re were 

on-g oing rumours th at the Depart m e nt was m aking formal moves in that d ire ction, 

but nothing came of these at that ti m e .  In 1 9E:7 ,  h owever,  the ACCEl: SS sche me for 

the training and education of young people 'in transition' will be actioned in such 
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a. way t h a t  the Depar-tm ent of Labour will taKe o v e r  control of the c o nten t ,  

teaching a n d  evaluation o f  progra m m e s  fro m t h e  Depart ment of E!: d u c ation and 

many of the prog ra m m e s  will be i m pl e mented in the private sector, i .e .  not in the 

technical institute syste m .) Because of cuts in g overnment spe nding , t h e  local 

Depart m ent of Labou r  was over·worKe d and understaff e d  d uring the period c•f this 

study .  This me ant that, while the SLS tutors we re wary of the Depart m e nt and 

felt harrassed by local Departm ental officers, they were able to action SLS 

training i n ,  more or less,  their own terms.  

What w e r·e these ter m :.? They were that t h e se stu d e nt:. had needs,  r e c c• g nised o r  

unre cog nise d ,  f o r  food , sheltert respect,  love , security , co mpanionshi p ,  

se If-confidence and c ounselling : 

T h e r e ' s  a t o t  a 1 u n r· e a  1 i t y  f r om t h e  p e op 1 e w i t h t h e  

d e c i s i on -mak i n g p mo.J e r  a b ou t VJh a t  t h e  n e e d s  o f  t h e  p e o p l e 

t h a t  t h e y ' r e  mak i n g t h e  d e c i s i on s  f o r· a r e . T h e y  don ' t  e v e n  

a s k  t h ose p e op l e !  T h e  k i ds m a y  h av e  a n  a l c oh o l i c  f a t h e P  

b e a t i n g t h em u p , w h o  h a s  h ad i n c e s t u ou s  r e l a t i on sh i p s w i t h  

t h em s i n c e  t h e y  we P e  f o u l"' . I ' d b l oody we l l  l e a v e  h ome , t oo ,  

i f  t h a t  was h a p p e n i n g t o  me , bu t t h e y  don ' t  wan t t o  f a c e u p  

t o  t h a t . Th e y  don ' t  wan t t o  t h i n k abou t t h a t . ( . . .  ) I f  

we ' P e go i n g t o  do a n y t h i n g ,  a n d  my  gu e ss i s  t h a t  we ' r e 

p r obab l y n o t , t h e n  I,<Je h a'-J e t o  de a l  ,,.J i t h t h e  k i d s '  P e a l  i t y ,  

w h H e  t h e y ' p e  ll ·  

( SL S  t u t o p )  

O n e  o f  t h e  t h i n g s w e  f o u n d  wh e n  w e  d i d  t h e  ' Cook i n g a t  Home ' 

c ou P s e  - we h ad a p h e n ome n a l  a t t e n dan c e  o n  t h a t  c ou r se 

b e c au se we  c oo k e d  a me a l  e v e r y  day  an d t h a t  was t h e m a i n  

m e a l  t h e y  g o t . T h e y  1 i v e d  on  t h e  c ou r s e  a n d  t h e y  a t e  h u ge 

q u an t i t i e s o f  f oo d ! 

( SL S  tu t c• r ) 
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They perceived that these ne e d :. were not m e t ,  for  m ost of  the students , i n  their 

lives outside of the institute - there were no special provisions for th e stud ents 

outside of the courses th e mse lve s - and the SLS tutor·s atte mpted to b r i d g e  this 

gap in the students' lives .  They provided classes that e nabled the stud e nts to 

focu:. on the central e l e m e nts of th eir own lives through discu:.sion, anecdot e ,  

e>: a.m ple and , particularly , self-revelation - through opening u p  their own l ives to 

th e students (Armstrong e t.al . ,  1 9 ::: 1 ) :  

You s e e , I I..<Je n t  s t r a i gh t  ou t i n t o  a j ob a n d  t h e r e  w a s  a l w a y s  

a j ob an d I u s u a l l y  t a l K abou t t h a t . I say , you  K n ow ,  t h a t  

m y  1 i f e i s  d i f f e r e n t b e c a u se t h e r e  a l ways w a s  w o r K  a n d  I 

h a v e n ' t  b e e n  i n  t h a t  s i t u a t i on of  be i n g w i t h ou t w o r K . O n c e  

t h e y  se e t h a t  you  ar e be i n g h o n e s t  a n d  u p f r on t w i t h t h em , i t  

l owe r s  a l o t of  b a r r i e r s .  T h e y  a c t u a l l y  a r e  h o n e s t  w i t h 

>' O U , t oo . 

< SL S  t u t or ) 

These tutors would have concurred with Wilcm: and Lavercomb e 's assertion ( 1 9::: 4: 

1 9 )  t h at 'a t eaching m ethod which d ra•.vs on pupil:.'  actual e :{ periences and 

e ncourag e s  d iscussion of the m  is m ore like ly to lead to a c onsideration of 

pos:.ibilities and alter·natives' a nd their a ctivities paralleled Harris ' 

revolutionary strategies for teachers ( i  9 8 2 :  1 5 1  ff).  Students were e nc ourag e d  to 

consid e r· their une m ploy m ent as a structural r·ather than a personal effect and 

then go on to te ase out the political i mplications of this understanding for their 

own lives :  

W e  t a l K  abou t p o l i t i c s. a n d  t h a t ·' s. n o t  u su a l  i n  soc i a l a n d  

l i f e  sK i l l s .  I n  a c y n i c a l  l,o.Jay 1 I g u e s s , �·Je t a l K abou t t h e  

d em oc r a t i c  p r oc e ss .  W e  t a l K abou t u n emp l oyme n t .  W e  t a l K 

a b ou t t h e  ' w o r K  e t h i c ' an d h ow i t  h as de v e l o p e d  a n d  w h a t  

e f f e c t i t  h as o n  u s  a n d  h ow i t  i s  p o ss i b l e  t o  ov e r c ome i t .  

( SL S  t u t or )  
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Howe v e r ,  the SLS tutors h ad d ifficultie s presenting t h i s  material i n  a way t h at 

was acceptable to the stude nts_: 

B as i c a l l y  I d i dn / t  [ t r ;t t o  p o l i t i c i :.e  t h e  l< i ds J , e x c e p t  f r om 

p r obab l y a m o r e  f em i n i s t p o i n t o f  v i ew w i t h t h e  g i r l s .  

M a i n l y  b e c a u s e  an o t h e r  t u t or w a s  do i n g t h a t  a n d  I f o u n d  t h a t  

t h e r e  was r e s i s t a n c e  t o  i t .  S o , �vh e n  i t  c ame  t o  !:!!L. t u r n  

w i t h t h e  K i ds ,  I h ad t o  b e  f a i r l y  c ar e f u l wh a t  I d i d ,  s o  I 

p l aye d i t  dm<Jn q u i t e de l i b e r a t e l y .  I t  t,<Jas  a ma t t e r  o f  I 

n e a r l y a l ways c ame af t e r  h e r  an d i t  j u s t  d i dn / t  ba l an c e  i f  

w e n t  i n  an d h ad t h ose sor t o f  d i s c u ss i on s ,  t oo .  < . . . ) I t / s  

1 i K e an ac t - you / v e g o t  t o  c ome  i n  w i t h  sm,e t h i n g d i f f e r e n t  

a f t e r  t h e  o t h e r  p e r son  o r  you l os e  t h em . 

( SL S  t u t or )  

Apart from the fact that the students d etested b e ing re mind e d  of t h e ir 

une m ploy m e nt,  they actively resisted having th eir  collective consciousn e ss raised 

<see Stud e nt Practice b elow) . However, tutors persisted with these sorts of 

discussions within th e SLS progra m m e  and , by t h e  end of ten weeks,  there Y.NlS:· a 

g e ne ral change in stud e nt attitude s  towards political education (i.e . e du c ation 

ab out power, social structure :. ,  sel< -r·ole and racial ster e oty ping , the g overnment,  

the labour m arKet,  une m pl oy ment,  and so on) . While stu d e nts still arg u e d  a gainst 

m any of the ideas that the tutors present e d ,  they d id c o m e  to e njoy the 

d iscussions and to fe e l  that,  perhaps, the se were the most valuab le parts o f  the 

cour·se . 

Stud ents were al:.o introduced to the notic•n that job-see King is a g a m e  that can 

b e  play e d  (or a syste m that can be worKed)  if y ou Know the rule s - i . e .  C oh e n 's 

'really cool Knowl e d g e ' .  This term c o m e s  fr-c•m his  d iscu:.sion of a 'hip version' of 

i m pre ssion m anage me nt in SLS training: 

/ T h e  f u l l f ormu l a  f o r  i t s / t h e r ap e u t i c / dou b l e b i n d sh ou l d  

b e  �vr i t t e n : / p r i v a t i se �<Jh a t  you p u b l i c l y  a r e - p u b l i c i se 

�oJ h a t you p r i v a t e l y  a r e  n o t / , a n d  e n j oy t h e  d u p l i c i t y f or 



s e n se o f  p ow e r  i t  g i v e s  you ov e r  t h e  m e an s  of  

s e l f -r e p r e se n t a t i on . '  

( 1 9 84 : 1 36 )  

1 9 5  

Tutors i n  social and life skills training progra m m e s  in N e w  Zealand d o  n o t  h ave a 

gene ral term for teaching 'really cool Knowle d g e ' .  Som e  call this 'acting ' ­

te aching young people to 'act out' the skills re quired to g e t  a job intervi e w  o r  to 

re tain e mploy ment,  while not internalising the values that lie behind those skills .  

A n  e >: a mple o f  this 'acting ' i s  the teaching o f  dress cod e s .  Social and life sKills 

progr·a m m e s  usually include c urriculum content that d e al s  with a.ppear·a.nce or 

grooming or d re ss .  I n  m ost instancest this is taught in a straightforward ,  

uncritical way tha.tt implicitly o r  e >: plicitly , tells students that there are 'normal' ,  

'acceptabl e '  ways to d r e ss in society and that,  until the y  l earn to dress in t h e se 

way s ,  th ey are not acce ptab l e  m e m b e rs of society - this una.cceptability i s  

e videnced b y  their une m ployability . The SLS tutors held  these views: 

I w ou l dn ' t  h i r e S a l l y  e i t h e r , u n l e ss she d o e s  som e t h i n g w i t h 

h e r  h a i r .  H e r  h a i r  i s  t h e  b i gge s t  d r awbac k w i t h h e r - i t ' s  

l an k  an d g r e a sy an d i t  mak e s  h e r  l o ok u n k emp t an d d i r t y .  

T h e  o n e  t h a t ' s  g o t  g l asse s h as g o t  t o  h av e  a h a i r c u t  t o  

ba l an c e  t h ose g l asse s ,  s h e  n e e ds t o  l ose some  we i gh t , s h e  

n e e ds t o  t ak e  t h e  h em of  h e r  sk i r t u p , a n d  sh e n e e d s  t o  w e a r  

s h o e s  I n s t e ad of  j an d a l s .  B e c au se sh e i s  be t t e r  sp o k e n  

bu t n on e  of  t h em a r e  r e a l l y  we l l - s p o k e n . T h e y ' r e  c omp e t i n g 

�<J i t h k I d s t h a t r e a 1 I y a r e • T h e c om p e t i t i  o n  ' s q u i t e 

p h e n ome n a l . 

But the y  h e l d  the m  in ter· m s  of the realitie s  of the job m arke t  and nc•t i n  t e r m s  of 

normative stude nt d e ficits: 

We t a l k abou t w h a t  soc i e t y  e x p e c t s  us to do  a n d  h ow t h e y  

e x p e c t u s  t o  do  i t  a n d  w h y  t h e y  w a n t u s  t o  do  i t  t h a t  way . 

A n d  t h e n  we t a l k abou t t h e  r e su l t s i f  you  do  i t  you r  way . 

I t ' s  w h e n  you  ge t t o  t h e  s t age o f  t a l k i n g abou t w h a t  s o c i e t y  

e x p e c  t s t h a t t h e p o I i t i c a l c om e s i n be  c a u s e  , I g u e ss , t h a t ' s 



w h a t p o l i t i c s a r e  a l l a bou t - w h a t  soc i e t y  w a n t s  you t o  do . 

I g u e ss i t ' s  t e l l i n g  b o t h  s i de s  of t h e  s t o r y  a n d  l e t t i n g  t h e  

k i d s m a k e  t h e i r  own c h o i c e s . Be c a u se t h e y  a r e  n o t  s t u p i d ; 

g i v e n  t h e  p r os a n d  c on s  t h e y  a r e  q u i t e  c ap a b l e of  mak i n g 

t h e i r  own i n f orme d d e c i s i on s . 

( SL S  t u t or ) 

We  t a l k abou t J ob i n t e r v i ews . W h a t  p e op l e  a r e  r e a l l y  

l oo k i n g f or . H o�� sc h o o l  q u a l i f i c a t i on s  a r e  u se d  as  a 

se l e c t i v e d e v i c e .  I l ook a t  t h e se an d t h i n k ' sh ou l d  I b e  

t e a c h i n g t h em t e l e p h o n e  sk i l l s i n s t e ad? ' , b u t m o s t  of  t h e  

you n g  p e op l e I k n m<J h a v e  a n y  amo u n t  o f  ab i 1 i t y  o n  t h e  

t e l e p h on e . I t ' s  n o t  t h e  t e l e p h on e  sk i l l s bu t t h e  

se l f - c o n f i de n c e  a n d  se l f -asse r t i on you n e e d  t o  t a l k t o  

p e op l e wh e t h e r  i t ' s  o n  t h e  t e l e p h o n e  o r  n o t . 

< SL S  t u t o r )  

196 

Stud e nts were taug h t  h ow to present th e m se lves c orre ctly at interviews and at 

worK. F or e :·: a m ple t the pitfall:. of v-;e aring je an:. and jandals or smokin g  at an 

inte rvi e w  were pointed out; the value of a g ood h aircutt c l e an fingernails and the 

u:.e of a d eodorant reveale d .  But 'cor-rect' dress and appearance codes were 

taught  as just that - as codes that could b e  adopt e d  or m anipulated at t h e  

individ ual student's inclination. The c o d e s  d i d  n o t  e mbody 'natural ' or inherent 

values in any way and could b e  accepted or rejected by the students at will ;  th ey 

were not e x pected to internalise the c od e :  .• 

Berg ( 1 96 :3 :  57-58)  make s  the point that children ne ed t e achers who b e lieve in 

th e m  'in t h e  :.en:.e , quite si mply , that they like th e m '  and R yrie < 1 98 1 :  7 3 )  that 

personal relationships of trust b e twe e n  students and tutors are b asic to the 

develop m e nt of personal autonomy and a critical attitude i n  stude nts.  T h e  tutors 

adopte d this point of vie w as the only viabl e  one for t eaching social and life 

st<ills.  T h e y  all com mented on the fact that  they liKed and respected t h e  students 

and that th is was the only way i n  which social and life skills could b e  taugh t  
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effectively ; that it was wh e n  t h e  wc•rk skills tutors d isliked and did not respect 

the students t h at they had d ifficulties with t h e m :  

I a c t u a  1 1  y g o t  on  w i t h t h e  k i ds a t  a p e r son a l  l e v e l  r e a l l y  

v e r y  t..<Je 1 1  a n d  go t tJ e r y  a t t a c h e d  t o  t h em ;  b u  i 1 t u p  a g o o d  

p e r so n a l  r e l a t i on sh i p ;  c au gh t a s  m u c h  f l ac k  a s  I c ou l d  

be  h<Je e n  t h em a n d  t h e  P o l y t e c h ; p r o t e c t e d  t h em as  mu c h  a s  I 

c ou l d ;  p e r son a l l y  w e n t ou t o n  a 1 i mb f o r  t h em q u i t e o f t e n . 

H ow mu c h  we  t au gh t t h em , I ' m dam n e d  i f  I k n ow .  

( SL S  tu t o r ) 

Because they liKed the students, the SLS tutors were able to de velop pe rsonal 

re lation:.hips with t h e m  that overr·od e the stude nt:.' a mbivalent attitude s  towards 

social and life sKills course components. These relationships then provided the 

basi s  for teaching that the students recc•gnise d ,  ultim ately , as valua b l e .  

Student practice 

Gle e son and M ardle clai m ,  when discussing the SLS training of apprenti c e s t  that 

students find any form of instruction, which is not i m m e d iately relevant to their 

work, not only a waste of time ,  b ut an unnecessary intrusion into what t h e y  need 

to !-<now < 1  9 E: O :  1 1 6 ;  see also Sprad berry , 1 97 6 ) .  The YPTP students Knew wh at 

th ey wanted from training program m e s  and that was they wanted what t h e  

progra m m e s  appeared t o  offer: t h e  chance of a. regular, se cure job a n d  t h e  s kills 

to g ain and retain such e mploy m e nt .  They were cr·itical o f  a ny c ourse ceontent t h at 

did not appear to be aim e d  at these e nd s: 

I t h i n k t h a t  t h e  se c on d  h a l f of  t h e  day af t e r  l u n c h  i s  

p r e t t y  w as t e  of  t i me  ' c os we  n e v e r  r e a l l y  d o  mu c h . I t  s h o u l d 

b e  t h e y  s h ou l d w o r k  i t  so  we ' v e g o t  some t h i n g t o  d o  w h i c h 

w i  1 1  h e l p  u s  ge t a j ob .  O h , t h e  ma t h s  w i  1 1  h e l p  u s  an d 

t h a t ' s  a good t h i n g .  B u t some days we  d on ' t  d o  a n y t h i n g -



w e  s i t h e r e  f r om af t e r  l u n c h  u n t i l  we go  h om e  a n d  t a l k wh e n  

we  c ou l d  b e  mak i n g u se of  i t ,  d o i n g m o r e  abou t f o o d h a n d l l n g .  

R e b e c c a , 1 6  

[ Th e  c ou r s e i s J i n t e r e s t i n g ,  you ' r e  d o i n g t y p i n g a n d  you ' r e 

d o i n g  r e c e p t i on i s t sk i l l s  wh i c h i s  wh a t  I ' v e  c ome  h e r e  f or ­

I h a v e n ' t  c ome  t o  d i sc u ss t h e  f ac t  t h a t  I ' m u n emp l oye d .  

( . . .  ) I ' d i mp r ov e  i t  i n  t h e  l,oJay  t h a t  you  r e a l l y  d i dn ' t  h av e  

t o  t a l k abou t w h e t h e r  you ' r e  u n em p l oye d o r  n o t . I ' d c u t  

t ha t  ou t - t h e r e ' d  be  n o  s i l l y gam e s  o r  a n y t h i n g l i k e  t h a t . 

Sa 1 1  y ,  1 7  

I t h i n k i n  some  c as e s  t h e  c ou r se i s  p r e t t y  good - I ' v e  

l e a r n e d  some t h i n g abou t w ar e h ou s i n g .  Bu t I t h i n k i n  some 

o t h e r  c as e s , i t ' s  be e n  c omp  1 e t e  l >' i r r e  1 e v an t .  For i n s t an c e , 

o n e  day  we  we n t  ou t i n  t own  a n d  we  h ad t o  ask p e op l e  f o r  

t h e i r  s i gn a t u r e s . 

WK : Wh y was t h a t ?  

I d u n n o , bu t [ t h e  S L S  t u t or ] t o l d u s  i t  w a s  t o  e n c ou r ag e  u s  

t o  g o  o u t a n d  n o t  b e  a f r a i d  a n d  d o  some t h i n g .  Bu i l d  u p  y o u r  

c on f i de n c e  sor t o f . A n d  w h e n  w e ' r e w i t h [ t h e  S L S  t u t or ]  

we ' r e a l ways t a l k i n g .  t h i n k some of  t h e  t h i n gs we t a l k 

a bo u t a r e  c omp l e t e l y  i r r e l e v a n t . 

P e t e r· ,  1 9  

1 9 8  

Howev e r t  a s  b oth Earry (undated - c . i 9 B4) and R e i d  ( 1 9 :34)  h ave pointe d  out in the 

New Zealand conte :d,  e m ployers are not l c·o�<ing for spe cific job sKills i n  potential 

e mploy e e s t  b ut rathe r  they are seeKing someone who will ' fit in':  



Emp l oye r s  sa i d  se l e c t i on de p e n d e d  o n  a ' p ac k a g e  d e a l ' of  

p 1 e as i n g p e r so n a  1 i t y , good ap p e a r an c e , e v i de n c e  o f  ge n e r a 1 

c omp e t e n c e  an d t r a  i n a b  i 1 i t :t a n d  t h e  a b  i 1 i t y  of  t h e  you n g  

p e r so n  t o  ' se l l t h emse l v e s '  a t  an  i n t e r v i evJ . 

( Re i d , i b i d • ) 
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The parad m: of these training courses for the stude nts,  the n ,  was t h at the real 

s�<ills th e y  n e e d e d  for e m ploy me nt were th c•s.e that they d evalued and , i n  many 

cases, rejected - th e  social and life skills - rather than the spe cific worK skills 

which e m ployers prefer to teach on the job . This contradiction provide d  a 'spac e '  

into which stu d e nts inserted their own analyse s o f  the functions o f  the Y PTP 

co ur·:.e s. , for- e:< a m pl e  'the y 're jus.t a plc•t to Ke e p  us quiet and off the str e ets'  t 

'they provide job s  for une mploy e d  tutors' ,  'they 're good 'cos they g ive u s  a ch ance 

to talK about why we 're une m pl oy e d  - the real reasons, nc•t ju:.t what th e 

g overnment tells us' .  L ike tutors , the stude nts were not structural dopes and 

they had their own pur·pc•:.e :. for attendanc e  at a training prc•gr-a m m e  and their· own 

d e sire d outc o m e s  (which could be at variance with the intend e d  outco mes of the 

course :.) . 

In com m on with the une mployed youth in Roberts e t .al ':. stud y  ( 1 98 2 : 5 ) ,  stud e nts, 

in the m ain,  refused to be politicised in the  SLS classes:  they e ither ignore d ,  or 

argued furiously ag ainst , state m e nts that v1e re overtly pc•litical . Ir·c•nically , in 

view o f  the  De partm e nt of Labour's concerns in this area (se e Field 's study t  

ibid. ) ,  the students tend e d  t o  b e  consciously apc•litical - not only wer·e t h e y  

relatively ignorant of the  politics of une m ploy m e nt (and politics i n  g eneral ) ,  they 

prefer-r·e d  t o  be this way : 

D i sc u ss i on w i t h c l a s s  on  Task F or- c e  on  You t h  T r a i n i ng 

d o c ume n t . Th e s t u de n t s  say  t h a t  p e op l e  w h o  ge t p a i d t h e  

Un emp l oyme n t  Be n e f i t  a r- e  b l u d g e r· :. a n d  t h e  t u t or- i s  u n ab l e t o  

c on v i n c e  t h em o t h e rw i se w i t h  a n y  o f  h e r  a r g u me n t s . T h e y 

d on ' t  1 i k e t h e  su g g e s. t i on t h a t  p e op l e w h o  g e t t h e  d o l e ,  

w h e t h e r  t h e y  ar e p r e p ar e d  t o  a c c e p t  a j ob or  n o t , ar e 



a c t u a l l y  r e du c i n g t h e  c omp e t i t i on f or emp l oyme n t  f or o t h e r s . 

T h e y  c l a i m t h a t  t h i s  i s  j u s t  b l u d g i n g . 

< F i e l d  n o t e s )  

' I ' m se e n  a s  p r e t t y r a d i c a l  a n d  I don ' t  t h i n k I ' m r ad i c a l a t  

a l l - I  j u s t  wan t t o  c h an g e  t h e  w or l d ' [ SL S  t u t or ] . 

S t u de n t s  don ' t  r e sp on d  t o  t h i s  sor t of  s t a t eme n t  f r om he r -

i t  se ems 1 i k e a n o n - e v e n t , a l m o s t  as  i f  i t  embar r asse s t h em . 

( F i e l d  n o t e s )  
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Girc.w: ( 1 98 4 :  3 1 9)  clai m s  that stud e nts' c•wn liv e s ,  e :{ periences and n e e d s  m ust b e  

made prob l e m atic i n  order 'to provide the b asis for e :{ ploring t h e  interface 

between their c.wn lives and the c c•nstraints and pc•ssibilities of the wid e r  

society ' .  The SLS tutors i n  these cours e s  tried t o  d o  this b ut,  b e cat.Jse their  lives 

were already very 'probl e m atic' ,  students resiste d  such form s  of 

consciousne ss-raising . They had a g ood rea son for such reje ction : if they d id 

'e>: plore the interface b etwe en their own lives and the c c•n5.traints and 

possib ilitie s of the wider socie ty '  (ibid . ) ,  what was there that would ch ange in the 

outside world? All that would h appen would b e  that th e y  would feel even m or·e 

inse cure and frightened in an insecure and frigh tening worl d .  A typical response 

to a ny atte m pt to engage the stude nts in consciou5.ne5.s.-raising was e x pre s s e d  in 

a response to a role -reversal story where a young m an is raised in a m anner 

nc•rm ally reserved for· f e males in this 5.ociety (see App e nd i:{ E ight) , The tutor 

was atte m pting to get th e students to thinK about se>: -role stereotyping in 

society and the labour m arke t and 5.h e  a sked the students to write d own their 

ideas about the story . One stude nt,  having initially writte n ' I  th inK it i s  a bout' 

and cross e d  that out , wrote her response on the bad< of th e handout: 

I t h i n k t h i s  s t o r y  i s  r i d i c u l ou s  and i t  doe sn ' t  mak e s e n s e  

a n d  h as n o  m e a n i n g a n d  y o u  c a n  g e t f r u i t e d .  

Only a very s mall group of students, the tv;o or three students in e ach course 
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discussed in Chapter Nine that could pene tr·ate to some d egree the discourse of 

the courses ,  was willing to engage in discussion about, for e >: ample,  'the 

oppressive structures of the lab our m arke t '  or 'what the tra d e  union m ov em e nt 

d oe s  for you'.  At this stage in their l ives,  h owever,  these stud e nts were isolated 

and p e ripheral to the lab our m arket (and alm m:.t to life itself - several of these 

students had atte m pted suici d e ) .  They were unliKely to engage in any form of 

dire ct political activity . 

YPTP students did not liKe to b e  calle d 'kid s ' .  All of the tutors, work sKills and 

SLS, justified this practice by saying that (a) relatively the students w e re Kids 

and (b) 'th ey 're just like my own kids' .  Th e parado:< was. that th e s.e students wer-e 

adults . E ve n  if they were University , Teachers College or 'normal'  T e c h nical 

I nstitute stud e nts they would have had more adult status than they had on YPTP 

course s.  To call a 23-year-old fathe r  of a chil d ,  who has b e e n  e mploye d  since he 

was 1 5  and has recently b e e n  made r!?dundant, a 'kid'  reinfor-ces the id!?ology of 

personal non-productivity , d e pe nd e nc e , d e ficiency (in relation to 're a l '  adults), 

and non-contribution to a society that supports. him financially . I t  also 

reinforces the m aterial practice that othe r  pe ople (adults> will be able to tell him 

what to d o ,  w h at to wear,  what to say ; that othe r  people will d ecide h i s  b e st 

intere sts for him . Just as individual ad ministrators d id not 'cause' or b ring into 

effe ct t h e  phy sical constraints c•f th!? classrooms used for· these YPTP courses, so 

individ ual tutors were not responsib le for the social relations and m at erial 

practiceE. that under-pinned calling a stud e nt a '�<i d ' .  E ve n  wh e n  one was aware of 

the insult taken by the stude nts when this term was used ,  it was difficult to 

refrain from using it .  And completely impc•s.s.ib le when discussing the course s o r  

stude nts with t h e  tutors . T h i s  v e r b a l  straightjacke t  was a d i r e c t  response to t h e  

sc•cial relations o f  these courses w h e r e  the tutors h ad a dult responsibilitie s (and 

were paid an a dult wage for t h e se)  and it was assumed that the traine e s  did not; 

that they had to be 'looked after '  as i f  they were ind e e d  childr-e n .  <Bal l  and Ball ,  

1 97 9 :  1 02ff, sug ge st that a si milar pattern of  paternalism and d e pende nce can b e  

se e n  i n  the practice of British y outh training program mes.)  Students. a l s o  did  not 

like to be calle d 'une m ploy e d ' .  Watts ( 1 9 8 3 a :  63 and 1 0 7 )  discusses the l oss of 

id e ntity and status for the une m ploye d  and d escribes the way in which te acher-s' 

'well- m eant efforts to introduce pupils to less- d e sirabl e  options and 

possibilitie s  could b e  personalized b y  pupils and felt t o  b e  a jud g e ment upon 
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the m '. This was a highly-cha r g e d  and sensitive i:.sue and yet some tutors were 

complete ly unaware of the alienation they caused when the y  pointed out to the 

student:. ,  i nt e ntionally or not, that they wer·e une mploye d .  The stude n t s  h e ld 

very high e>: pe ctations of the c ourse s (one of which was that they woul d be 

e mploy e d  b y  the end of the course) and saw their- status as being raised above the 

ignominy of une m ploy m e nt simply b y  being on a course : 

S i n c e  I ' v e  h a d  t h e  l ab e l of  ' s t u de n t '  r a t h e r- t h an  

' u n em p l o y e d  p e r son ' , I ' v e f e l t  a l o t be t t e r  a n d  a l o t o f  

p e o p l e ' s  a t t i t u de s  t owar d s  me  h a v e  c h an g e d  as we l l  a n d  

t h a t ' s  a gr e a t  s t ar t t o  b e c om i n g som e o n e .  Y o u  s e e  p e op l e  

y ou h av e n ' t  s e e n  f or a wh i l e  a n d  t h e y  say , 'Wh a t  a r e  you  

do i n g n ow ? '  and i t ' s  a l o t e as i e r t o  say , ' Oh ,  I ' m at  t h e  

T e c h ; I ' m a s t u de n t '  r- a t h e r  t h a n  h e s i t a t e  a n d  say , ' Oh ,  I ' m 

a b um ' . 

t'1 ar y , 1 9  

A probl e m  for t h e  students in the SLS classes, t h e n ,  was th at they w e re 

constantly re minded that the y  were une m ploye d  and d e pend ent on oth e r s  by the 

conte nt of the discussions: what i s  une mploy m e nt? what is worK? how do y ou 

cope with une m ploy m e nt? what c o m munity resource:. are availa b le for une m ploy e d  

pe ople ? h o w  d o  y ou b ud g e t  o n  a. limited incom e  (i .e . t h e  dole)? h o w  c a n  y ou b e  

a=:.sertive and self-confident while une mploy e d ?  w h a t  are the recreational and 

le isure activiti e s  that are available in y our com munity? how do you d r e ss 

yourself for interviews while on t h e  d ole? what voluntary wor·K is available in 

y our c o m m unity? what sorts of paid worK can une m ploy e d  people create for 

th e mselves? and so on. The SLS cour:.e components wer·e where the students had 

to confront the fact of their  une mploy m ent and were e ncoura g e d  to conside r  how 

th e y  were going to live as unem ployed people . While the worK sKills tutors might 

private ly consider th at few of these students were e m ploy a b l e ,  in class th e y  

treated the m  a s  potential worKe rs - they worKed fr·om a the oretical position that,  

if the stude nts were re g arde d  as worKe rs while on a cours e ,  th e n  they were more 

lH<ely to b e w m e  workers once they left the she lter of the c ourse . The SLS tutors, 

h owever,  Kne w  that the chances of the stud e nts g e tting and Kee ping job s after a 
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course were slight and that t h e  majority of the stu d ent:. would re turn t o  a. very 

vulnerable and fragile state of b eing une m ploy e d  ( F le ming and Laverco m b e t  1982) 

- th e y  saw t h e  :.tu d e nt:. as n e e d ing knowl e d g e  and skills that would e nable the m  

to cope with that une mploy m e nt in a s  positive a way a s  possible . 

The stude nts resisted ,  at a d e e p  and not nece ssarily verbalised l e v & l t  aspects of 

the course that include d  d iscussions about une m ploy m e nt,  visits to c o m m unity 

facilitie s a.nd g u e st speake r s  who talKed about those faciliti e s .  Wh i l e  t h e y  might 

at some points, a nd for some individuals,  b e co m e  seriously involve d  i n  such 

discussions or e njoy the visits,  they f e lt that the s e  were not 're al' s Kills,  i . e .  

'work' sKills:  

Th e r e / s  n o t  e n ou gh p r a c t i c a l  c ook i n g i n  t h e  c ou r s e  a n d  

t h e r e / s  n o t  e n ou gh o n  c ook i n g .  L i k e �ve on l y  sp e n d  h a l f a 

day o n  t h a t  t op i c  a n d  t h e  r e s t  of  t h e  day we  sp e n d  on t h i n g s  

t h a t  a r e  r e a l l y  t o t a l l y  i r r e l e v an t .  ( , , , ) Th e r e / s  t o o  m u c h  

t i m e  sp e n t mu c k i n g a r ou n d  a n d  we  y a k  a l o t - wh i c h i s  g o o d  

a n d  I e n j oy i t - bu t i n  t e rms of  wh a t  w e / r e  s u p p ose d t o  b e  

l e a r n i n g i t / s a was t e  o f  t i me . 

He 1 i s s a , 1 7  

We mu c k  a r ou n d  a l o t .  We  do  a l o t of  i r r e l e v a n t t h i ngs . 

L i k e ,  som e t i m e s  we  j u s t  t a l k a l o t an d ,  you k n ow ,  we  t a l k 

abou t n o t h i n g some  o f  t h e  t i me . ( • . .  ) [ I  don / t  wan t i t J a s  

f orma l a s  sc h oo l , b u t :. t i l l ,  y o u  k n ow ,  m o r e  of  t h a t  s o r t of  

s t u f f . 

Emm a , 1 7  

They would complain to m e  and to the worK sKills tutors and , occasionally,  to the 

Depart m e nt of Labour (which created real difficult i e s  for the  SLS tutors)  about 

the 'afternoon' classe s b e ing irre levant to what they pe rce ive d a s  th e ir needs,  to 

th e i r  d e sired  c•utc o m e :. for th e c ourse <in thi s  the y  can b e  compared with th e 



Youth Opportunitie s Program m e  trainee s  in Hov1ard l..Jilliamson's :.tudy ,  1 9 8 2 :  

1 1 2 ) . They saw S L S  a s  a waste o f  their time:  

S t u d e n t :  

Tu t or : 

S t u de n t : 

T u t or : 

Ge n e r a l  K n ow l e dge . 

D o  we  h a v e  t o  do  i t ? < Y e s )  vJh y? l;.)h y d o  w e  h a v e  

t o  d o  t h a t ?  I t ' s  g o t  n o t h i n g t o  d o  w i t h ge t t i n g 

a j ob .  

O n e  of  t h e  t h i n g s  t h a t  m ak e s  p e op l e  a t t r a c t e d  t o  

you  i s  a w i de ,  a good , g e n e r a l  k n ow l e dge . 

< F i e l d  n o t e s )  
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The group of students th at e :< pressed mast strongly the f e eling that SLS classes 

were a waste of time were the War·eh ou:.ing SKills student: .•  This was the course 

wh e re grooming , appearance ,  i nterview skills, social g races and an ab i l ity to 

e>: press yourself well were l e a st i m portant in terms of future e m ploy m ent 

apportuni tie s. 

In discussions that related directly to their own e >: periences,  h oweve r ,  students 

tended to b e  d isar m e d  b y  the SLS tutors' reve l ations about their awn l ives and 

th e tutors ' ways of coping with the e>: ig e ncies of life , by the way in w h ic h  they 

were e :< pected to p articipate i n  t h e se d iscussions as adults, and b y  t h e  f e e ling 

th at their n e e d s  would b e  met as far as possible by the SLS tutc•rs - t h e y  trusted 

these tutors to d o  well  b y  the m .  T h e  students liked the m ore rela>: e d  a t m osph e re 

of social and life sKill:. - they did not feel  that they were b eing judg ed c onstantly 

on their spe e ch ,  appearanc e ,  b ody language and oth e r  cultural presentations ­

although they d i sliKe d what they perceived as a l a d< of planning and o r g anisation 

and c o m mitment to a d h e re to a pre -arrang e d  schedul e  of worK. Basic a l ly they 

re spon d e d  to the individual p ersonalitie s  and obvious com mitment of  t he s e  tutor·:. 

(i .e . not just any SLS tutor) to m e e ting i m m e diate student need s  in a 

nc•n-judg e m e ntal fashion. That thi:. trust wa:. specific to these tutors w a s  



de m c•nstrated b y  their outright rud e ness to a 'stran g e '  SLS tutor <the Head of 

Depart ment) who took the m  for a se ssion one afte rnoon: 

R e c e p t i on i s t a n d  Typ i n g s t u de n t s  su l l e n an d u n c ommu n i c a t i v e .  

He  a s k s  t h em abou t t h e  P o s t  O f f i c e t r i p - K a t i e  says i t  was 

b or i n g .  Ask s t h em i f  t h e  v i s i t  h e l p e d  t h em i n  any way t o  

u n d e r s t a n d  o f f i c e r ou t i n e s - s i l e n c e . C l ass i s  

u n c o-op e r a t i v e i n  t h e  e x t r em e , b o r e d  a n d  b l oody-m i n de d .  

T h e y  e i t h e r  a t t a c k  h i m v e r b a l l y  or  s i t i n  d e a d  s i l e n c e  o r  

y aw n  l ou d l y .  T h e y  h a v e  t o  wr i t e a l e t t e r  i n  r e p l y t o  o n e 

se n t  t o  t h e  t e c h n i c a l  i n s t i t u t e  - t h e y  s p e n d  twe n t y  m i n u t e s  

a r g u i n g wh e t h e r  t h i s  s h ou l d  be  a se c r e t a r y ' s j ob r a t h e r  t h an 

a r e c e p t i on i s t ' s .  

< F i e l d  n o t e s ) 
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The stude nts were rarely this rude to the usual SLS tutors , although t h e y  d id 

occasi onally lock the Basic M aths tutor out of the classroom !  I n  g e n e r·al ,  they 

e ithe r  participated actively in the afternoon work (while not nece ssarily ag reeing 

that this :.h c•uld b e  part of a worK =-Hills course) or pc•litely and passive ly 

switch ed off (e .g .  a group would play cards quietly while the rest participate d in 

th e course worK) . 

Th e rapport that the y  felt with the SLS tutors wa:. one that develop e d  through 

the cours e .  In this sense , the SLS t utors were correct when they clai m e d  that ten 

weeK courses were too shor·t for the m  to m aKe any difference to the stude nts -

they just s e e m e d  to b e  'getting throug h '  to the stud ents when the course ended.  

Whethe r  it  was in r·e sponse to the g r c•v;th in rapport with these tutors or whether 

it was a reaction to fear of the i m me diate (joble ss) future outside th e structures 

of the course , the students appeared to become m ore receptive to SLS teaching i n  

t h e  last few weeks of a course . T h e y  were e>: plicit at t h i s  point about how m u ch 

th ey had b e nefited from and e njoye d  this part of the course : 

Wh e n  I f i r s t  s t ar t e d  I f e l t l ow of  myse l f ,  was so  n e g a t i v e 

t o�ll ar ds e v e r y t h i n g ,  b u t [ t h e  SLS t u  t or ]  i s  a b r  i 1 1  i an t 



p e r so n . I r e a l l y  l i k e  h e r . S h e ·' s  m a d e  m e  op e n  my  b r a i n  u p  

an d l ook a t  a f ew t h i n g s  wh i c h I ' d  n e v e r  l oo K e d  a t  b e f or e  

a n d  m y se l f i n  a d i f f e r e n t p e r s p e c t i v e .  

D e l y s e , 2 1  

[ Th e  S L S  t u t o r s ' ] t e a c h i n g i s  r· e a l l y  b r i l l i an t .  You k n ow ,  

l ov e  t h e i r  way of  t e ac h i n g .  I t ' s  n o t  r e a l l y  t e a c h i n g .  

T h e y ' r e  j u s t  p u t t i n g i t  t o  you - you  t e a c h  you r se l f .  An d 

I ' v e  f ou n d  ou t a l o t a b o u t myse l f  s i n c e  I ' v e  be e n  o n  t h e  

c ou r s e  t h r ou gh t h em . ( . • •  ) I t ' s  v e r y  op e n . You c an s a y  

wh a t  you  w an t , you  c a n  t h i n k wh a t  you  w an t , you c an do  w h a t  

>' ou w an t .  ( . . .  ) Th e y  mak e you f e e  1 i mp or  t an t ,  y o u  k n ovJ ,  e v e n  

i f  i t ' s  j u s t  t o  you r se l f .  

R ob y n , 1 7  
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The 'use ful'  Knowl e d g e  of the SLS components <which was, in the e nd ,  r e cognised 

a=· such b y  most of the stud e nts) was a gain in self-awareness and 

self-confidence;  an incre ased ability in the students to thin!< well  of t h e mselves; 

an introduction to the �<nowle d g e  that e m pl c•y m e nt opportuniti e s  are p a rt o f  a 

larg e r ,  structured labour m arKe t ,  that d id not nece ssarily worl< in these students' 

favour, rathe r· than a r esult of their per·=.ona.l attributes and qualifications; and , 

m ost i mportantly , a Knowle d g e  that the y  were not a lone : that there w e re other 

une m ploy e d  young people in a position =·imilar to the irs, and that there were 

adults who lil<ed the m ,  did  not jud ge the m ,  understood the realities of t heir lives,  

and were willing to help t h e m  ne g otiate those live s.  

Structure and a g en cy 

The r·e are critical possibiliti e s  th at are inherent in the provision of social and 

life sKills in the Young Persons Training Program m e ,  possibilitie s  that were 

actioned b y  the tutors and , t c• a. lesse r ,  m or·e a mbivalent e >: i:ent,  the students.  
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Gree n, fc•r e x a m pl e , e m phasises a n  absolute priority for numer·acy and liter·acy for 

y oung people and recognises the funda me ntal libe rating value of these sKills 

(ib id . :  6 9 ) .  The social control of y c•ung une m ploye d  p eople was not a necessary 

function of the social and life skills course content: social control was i m plicit in 

th e pre mises and structures of the SLS training , but it wa:. not a necessary 

outcome i n  practic e .  

From within t h e  social a n d  life sKills component of t h e  course , for e :< a m p l e ,  

students w e r e  g i v e n  t h e  power and control o f  m aKing real  decisions about some 

a:.pe cts of their lives :  'if I want to play the e mploy m ent g a m e ,  I Know th e proper 

persona to assu m e ;  if  I d on't want to play the e m ploy ment g a m e ,  I can e njoy the 

power of chc•c•:.ing not to d o  :.c• an m y  own terms'.  However,  

T h e  c e n t r a l  p a r adox of  t h i s  wh o l e m a n o e u v r e  i s  t h a t  i t  

p r e se r v e s  t h e  i n t e gr i t y of  an  ap p os i t i on a l  i de n t i t y on l y  b y  

p r ac t i s i n g a c a l c u l a t e d  d u p l i c i t :t :  y o u  p r e t e n d  t o  b e  

p l ay i n g  a c c or d i n g t o  t h e  of f i c i a l r u l e s ,  wh i l s t se c r e t l y  

b e n d i n g t h em t o  t h e  a d v a n t a ge  o f  you r own , r a t h e r  d i f f e r e n t , 

game - t h a t  o f  ' l o s e r  w i n s ' . 

< Co h e n , 1 98 4 : 1 37- 1 38 )  

F ar Cahe n ,  this i s  a d ouble-e d g e d  weapon: 'In same cante: ds i t  m ay b e  a rational 

survival i:acti c ;  in others it may be profoundly self-de str·uctive ' .  Obviously , far 

y oung p eople to be provid e d  with a m e ans of retaining and valuing the ir awn 

cultural i d e ntity , in  a situation that requires the m  to eliminate all traces of that 

identity , is a really useful  knowle d g e .  'Acting aut' is ce rtainly a mare useful 

skill to have than b lind , unque stioning conformity . It is also a sl<ill that provide s  

a n  insi g h t  into social structure s �  structure s th at are i mpos e d  upon people and 

th is insight  is capable of e : de nsion into area s  othe r  than d re :.s and m anners. The 

te aching of 'really coal knowled g e ' , therefore , could provide a space with in which 

a really useful Knowl e d g e  could b e  learne d .  Will<insc•n  ( 1 98 1 :  3 5 ) ,  for e >: am p l e ,  

c l a i m s  t h a t  there is a n e e d  t o  b oast in the se stud e nts a sense of personal 

a:.se rtivene ss i n  a n  otherwise completely powerle ss situation - this i s  what 

'really coal knowle d g e '  does wh e n  i t  presents the stude nts with a rang e of 
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confid ence tricKs that they m ay or m ay not wish to use . But this i s  not 

sufficient.  The pre m ises of 'acting out ' ,  of creating a well-adjuste d public  i m ag e ,  

le a d  to 

a c on c e p t i on o f  t h e  s t u de n t  as m a K i n g i n d i v i du a l  d e c i s i on s  

a n d  t r an s i t i on s  i n  r e l a t i v e i so l a t i on f r om t h e  amb i e n c e  of 

t h e s.c h o o l  and soc i e t y  i n  �t�h i c h t h e  vwr K i s  se t .  I t  i s , i n  

s h or t , a p syc h o l ogy-bo u n d  r a t i on a l e f or a mar g i n a l  p os i t i o n . 

( Law , 1 98 1 : 6 1 ) 

While 'acting out' provided stude nts with the me ans of ind ividually c o mpeting in 

th e l a bour m arke t ,  it did not provi d e  the se y oung pe ople with the critic a l  

ed ucational tools t o  c u t  throug h ,  f o r  e :-: a.mple , the legal  fiction o f  equa lity in the 

labour marke t .  The unequal social relations of production th at underpin e mploy e r  

d e mands for appropriate social and personal skills re mained invisible and 

unanalys.ed and , therefore , not  sub je ct tc• collective challenge or change b y  the 

students. 

At one level,  then, M oore (ib i d .) i s  c orrect in his analysis of SLS trainin g :  it does 

'cool out' y oung pe ople and reproduces th e m  in ways that are  accepta b l e  a n d  

ad aptable  t o  a constricting labour market .  However,  i n  practice in t h e s.e courses ,  

this w a s  n o t  accomplishe d  in a d irect  corresponde nce of the tutor practice with 

labour m arket r e quir e ments . .  The t utors did try to pr·oduce M oore's 'cohe r e nt 

political c onsciousness in y oung workers' which could l e ad to a colle ctive 

ch allenging of the structures c•f the labour· marke t .  They cre a t e d  'spac e s' in the 

SLS course c o m ponents, against the d e sires of the local Depart m e nt of L abour 

officer·s, into which they insert e d  their· own vers.ions of stu d e nt n e e d s  and within 

which they atte m pted to m e e t  those needs.  They a lso tried to r enovate and m a ke 

cr·itical t h e  stu d e nts'  d aily realit i e s  (Gramsci, 1 97 1 :  3 3 1 >  in an att e m pt t c• provide 

the stude nts with e ducation rath er than socialisation. However,  the pre mises of 

th e prog r a m m e s  the mselves (which were internalised b y  the stu d e nt s  - s e e  

Chapter N ine)  created id e ological a n d  practical constraints o n  the outcom e s  of 

tutc•r practice:  the stude nts actively resisted SLS training that was perceived a s  

pe riphe r a l  to g e tting a job ; t h e  courses r a n  for only t e n  weeks which the tutors 
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stude nts actively resisted any form of direct politicisation . 
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Bisseret ( 1 97 9 :  64ff)  clai m s  t h at there cannot b e  a cohesion for the d ominated 

e >: ce pt on th e side of powe r ,  t h at the do minated h ave no oth e r  option 'but to 

ide ntify individually with the hidden referent of the social discours e '  t h at i s  part 

of the structure s that reject the ir cultural status as individ ual  m e m b e rs of a 

d c•m inated class. The central contr·adiction for th e :.e tutors in t h e  provision of 

social and life skills training was that,  while the stud e nts did not a c c e p t  

pe rsonal , face -to-face criticism o f  their cultural e :< pressions ( i .e . criticism o f  

t h e i r  d r e s s ,  their spee c h ,  th e ir b od y  languag e ,  th e ir self-i m a g e s ,  and s o  on) , th e y  

did a c cept that there were 'corr·ect' i m a g e s  that were necessary for g e tting a job ;  

they d i d  acce pt that there were 'right'  ( i .e . d o minant) ways of living a nd b eing and 

th eir a i m  was to participate in that d ominant culture by m e an s  of g e tt i ng a job 

(Sennett and Cob b ,  1 97 3 :  1 7 1 ;  Dwye r ,  1 9 :3 1 :  34) . As H arkall < 1 98 2 :  9 6 )  points out, 

'the une m plc•ye d  are not simply so many of Pavlc•v's dogs m etaphorically 

salivating'  i n  re sponse to the stim ulus of training progra m m e s .  Not only were 

th e students a heterogeneous g r·oup, they also reacted in c c• m ple>: a n d  

contrad ictory w a y s  to the training to which t h e y  were subjecte d .  Wh i l e  t h e  

students did n o t  passively a c c e pt others' definitions c•f t h e i r  :.ocial and life 

sKills and often a ctive ly re sisted a. ny training that was seen as i m plicit  or 

e>: plicit personal criticism , they tend e d  to value the worK sKills training and to 

d e value social and life skills training - at le ast until th e last few w e e ks of a. 

cour:.e . They wanted specific s�<ills that v1ould e nable th e m  to g e t  a :.pecific job ,  

not g eneralisable and transferable social skills (in the form of the skills th at 

arise from analy sing and discus:.ingl that were con:.id ere d  irrelevant to t h e  

urgent task of g a ining e mploy m ent. 



CHAPTER TWEL YE : CONCLUSI O N  

How d o  you  p or t r ay t h e  e x p e r i e n c e  of  da i l y same n e ss , 

k i 1 1  i n g  b o r e d om ,  i n  wr i t i n g? F ac e s  c a n  e x p r e ss t h e  r e su 1 t s  

d r awn  m u sc l e s ,  sk i n  t h a t  h as se e n  n o  s u n , t i r e d  e ye s . 

B u t  t h e r e  i s  n o t h i n g t o  r e p l ac e  t h e  s l ow j e r k s  of  t h e  

m i n u t e -h a n d a r ou n d  t h e  c l oc k , wa i t i n g f o r  t h e  b u z z e r  t o  g o  

h om e . I n  wr i t i n g ,  a l on g  b o r i n g day  c a n be  c om p r e ss e d i n t o  

f o u r  w o r d s . 

< Po l l e r t ,  1 98 1 : 2 0 4 )  
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T h e  study report e d  in this the sis set aut to b ath d e scribe and analyse a spe cific 

si te of strugg l e  as an instance of the relations b etween capital and l ab our. I t  

w a s  clai m e d  that t h e  site chosen ,  t h e  Young Persons Training Prog ra m m e  as it 

was i mple mented in one technical institut e ,  e >: e mplifies the way in which t h e  

structural relations b etwe e n  capital and labour a r e  live d a s  social relations and 

that the lived e >: pe rience of a sKills training pr-ogra m m e  that atte m pts to b ri d g e  

t h e  g a p  b e tw e e n  school a n d  worK far young people is quite d ifferent from the 

official discourse that sur-round s that e :< pe rience.  

The the si s  asserts that,  i n  its atte mpts to worK within arthada>: e conomic 

analyses of t h e  labour marKe t ,  the state focuses on y oung peopl e 's lacK of sKills,  

cred e ntials and posse ssion of a worK ethic as the e x planation for the i r  

une m ploy m e nt .  This focu:. produces an official disour·se which reconstructs y oung 

pe ople as dependent,  i n  transition and lacking traits that would g ive th e m  an 

adult status. Cc•m m c•n sense th e n  dictates that t h e  provision b y  the state c•f work 

skills training and social and life skill program m e s  will c o m pe nsate y oung pe ople 

for their individual d e ficits i n  the m arKetplace and g ive the m a b e tt e r  c hance of 

e m ploy m e nt (and a n  adult iden tity> .  This com mon sense d iscourse i s  a c c e pte d at a 
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pc•pular, taf.<�: n-for-grante d level b y  b oth young people and their parents b ut ,  

b e cause i t  i s  b ased in an incorre ct analysis o f  the e conomy and the labour m ar!<et ,  

i t  is liable to be penetrated a t  t h e  level o f  practi c e .  

This study d e m onstrates clearly that official d iscourse (and the structures that 

th at discourse r·e presents) was a :.ite of strugg l e  at the level of practice :  neithe r  

the young pe ople who were stud e nts on the YPTP course s nor their tutors were 

ab le to live the reality of that official discourse . t...Jork skills training wast  e v e n  

in the work skills tutors' e stimation, a sha m  be cause it represented neither the 

acquisition of real, sale able skills nc•r the acqui:.ition of cred ential:. that were 

valuable in th e marke tplace . Soci a l  and life sKills training , if it  were c arri e d  out 

in accordance with official p cdicy , was dishonest b ecause it i m plied that these 

y oung people were incapable of work until they were 'polished up'.  Whi l e  the 

student:. accepted at a g e ne ral level m any of the com mon sense notions put 

forward in official d iscourse as to wh y they were une m ploye d  and une mploya b l e t  

th ey did n o t  accept t h e  individual application o f  the :.e notions a n d  t h e y  e nsured 

th at any d irect corresponde nce b et we e n  official d iscourse on YPTP and live d 

practice was unworkable.  O n  the oth e r  hand , the str·uctural and discur·:.ive 

constraints on th e prog r a m m e  were such th at neithe r  tutors nor stu d e nt s  were 

ab le to react at a m ore c c.-ordinated level of challenge than that of i nd ividual 

sabotage or with drawal within the classroo m .  

The students' a nd tutor:.' lived e:< perience c•f the course s m ust b e  s e e n  i n  

parallel :  b oth suffered from alie nation, lack of status a n d  re source s ,  insecuri ty 

and their d e sire for 'rea l '  jc•b:.; both were c onstrained in the ir re spon:.es to the 

structures of the youth lab our m arket b y  the structure s of the YPTP courses.  

Both :.trug gled to m ake their live:. b earab l e t  able tc• b e  c arried out with dignity 

and sel f-respect within those structure s. This study g ives no g rounds for 

hctld ing to the romanticism of a notion of 'strugg l e ' leading to 'e m ancipation' -

the tutors and stud e nt s  were caught in a particular structural location that was 

nc•t of their m aking and their responses wer·e to negotiate the structures as b est 

they coul d t  to create their own social  processes of teaching and learning as far a s  

th ey were a b l e  within thc•se structures .  \<Jhile they made the b est c•f their 

situation and did m a ke creative re sponses within these structures,  their strug g le 

took the form of 'How d o  I get  through this d ay ,  this weeK!' ' .  

E ve n  i f  a l l  of the tutors h a d  espouse d a radical v i e w  o f  t h e  labour m arket a n d  t h e  

stud ents' place in that m arKet1  t h e  structur·ed e >: pe ctations o f  t h e  stud e nts were 
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such that only a spe cific and narrow range of tutor work was possible ; student 

e>: pe ctations and what they would tolerate in the cla:.sroom were a d o m i nant 

constraint on tutor practice which , as a consequence , was l i m ited and 

compr·c•m i:.ed < M c N e i l ,  1 9 ::: 1 ) .  This was true fc•r all tutc•rs whether 'radical ' or 

'conservative'.  The work skills tutors, for e x a m p l e ,  had no choice but to allow the 

students to h ave a s moKe break ever·y h our even though they b e l i e v e d  :.tr·c•ngly 

that this did not contribute to the development of an appropriate work d iscipline 

in the :.tudent:. - if they d e ni e d  stude nts a s moKe b r·eal<, the class simply walKe d  

out, had a s moKe , th e n  returned .  O n  the othe r  hand,  the students reje ct e d  o r  

refused to c o m preh e nd t h e  'radical ' views c•f t h e  only tutor o n  t h e  course who 

openly e spoused notions of 'liberation' ,  'e mancipation' or 'revolution'. 

The students were si m ilarly constraine d .  Apart fr·om one e:dre m e l y  polite , 

middle class lad , who wore Doctor M artins and braces,  th e re were no 'in '  or 

fa shionable  p eople c•n the cour:.es.  These were lonely , 'c•rdinary' N e w  Zealand 

Kid s  who listen e d  to rom antic pop on the radio rathe r  than Oi and Anarchy on a 

g h et to-b la:.ter· .  They had neith e r  the individualistic b c•urgeoi s  style o f  punK nor 

the collective a g g ro of the blacK powe r and boot g angs.  They m ay h ave b e e n  'th e  

pe ople our parents warned u:. about',  b ut o nly b y  d e fault - they were job le ss,  

someti m e s  h o m el e ss and alienat e d , b ut not by choice . Inasmuch as th e y  were ab le 

to, g iv e n  their lacK of re:.ource :., most of the se y oung people c h ose to l ive very 

similar l ives to those of the ir pare nts. The y  made their lives b e arab l e  b y  g etting 

the m selves a new perm ,  collecting stamps,  helping with a cub pacK, play i ng rug b y ,  

watching television, drinKing o r  popping pills. While se>: was central i n  th e i r  

live s - their informal di:.cussions constantly refer·red t o  it  in o n e  way or anothe r  

- t h e  practic e  of it  was s o  caugh t  u p  with tension that it  was not necessarily an 

enjoyable e x perience which m a d e  their live:. any m ore b earab l e .  The y oung m e n  

worried a bout the ir macho i m a g e  (or, most ly , their lacK o f  one ) ;  t h e  y o ung women 

struggled  \vith the corollari e s  of se>: - physical a buse , pregnancy , pr-ostitution 

and put-downs. The se young peopl e ,  h owever,  acted on the world by e nrolling in a 

YPTP skills training cour-se and b y  maKing d e mands of those cour·ses. 

These stu d e nts were not disillusioned with worK. WorK was a central g oal i n  their 

live s that would pr·ovide th e m  with statu:., social i d e ntity , money and a n  

acceptable structure t o  t h e  d ay - i n  other words,  worK would affirm the m  as 

'norm a l '  h u m an beings in a way that une m ploy m e nt or· training pr·c•gram me s  or 

furthe r  e ducation could not ( Jahod a ,  1 97 9 ) .  The e n d point of e nrolling in any 
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tr-aining progr-a m me for these students was the acquisition of  a job . A s  Dwyer· 

( 1 9 8 1 :  38)  puts it,  'the e ffe cts of not finding a job , and of b e ing continually 

reje.>cted for· job s are , without a ny e >: a g geration,  devastating ' .  He sugg e sts that 

there are three responses made b y  working class y outh to the d e va station of 

une m ploy m e nt - (i) unco-ordinated disr·uption,  (ii) counte.>r-work life styl e s  and (iii)  

organised challenge .  The stud ents who participated in the se Y PTP c ourses eith er 

responde d  to their situation di:.r-uptively or the y  b e c a m e  passi vely acquiescent in 

their responses .  They d i d  m aKe partial penetrations of the reasons for their 

une m plc•y m e nt b ut their reactions r e m ained 'at a g ener-ally diffused l evel  in which 

opposition i s  e>: pre sse d i n  a relatively chaotic (and even eo-opted)  m anner'  (ibid .). 

Both stu d e nts and SLS tutor·=· used sabotag e to unde rmine a uthority and the 

officia l  d e finition of their teaching /le arning situation. The student s , 

individually and colle ctivel y ,  overtly and covertly ,  d i srupted classes a nd work 

visits where they saw th ese e mb od ying authoritarian social relations or i mposing 

upon their t i m e  in a way that would not result in a job . The SLS tutor's q uite 

d e l ib erately sabotaged and und e r m ined the official d efinition of th e i r  task - that 

th eir' role was t o  socialise the stud ents into a work ethic - by mis-f'e a d i n g  that 

tasl-<1 b y  re-defining it or by simply refusing to comply at the level o f  classroo m 

practice . However,  while it iE. true that rep!"oduction iE· a haf'd and 

constantly-f'e sisted labour on very obstinate m aterials ( Johnson, 1 97 9 :  7 4) ,  

student and tutor r e sistances w e r e  e :< pressed in the her·e-and-now, d a y-to-day 

realiti e s  of an individualised and constraine d  te aching !leaming process.  They 

v1ere  not e x preE.E.ed at a level of c ollective analyE.is and challenge that m i g h t  have 

brough t  about some structural change i n  e ither t h e  y outh labour m arket o r  the 

provision of th e c ourses.  (The latter d i d  begin to occur, b ut after th e pef'iod of 

this stud y :  thef'e was a brie f flowering in 1 985-86 of positive state re sponse s to 

colle ctive i:utof' (and other) cc•ncer-ns a bout the pre mises and provisions of such 

course s .  These responses are now contracting as g overn m e nt e :< pe nd iture on 

ed ucatic•n c o m e s  under the scrutiny of Tr·easury and a E. th& provision of training 

progr a m m e s  for young une mploye d  pe ople has b e e n  shifted completely fro m  the 

Depart ment of E!; d ucation to the De part m e nt of Labouf'.l 

Using a m e thod of theoretical realism which tre ats social relations and 

str-uctures as real e ntities,  it ha:. b e e n  possib l e  to e :< a mine the link:. betw&en a 

de scription of the lived practice of YPTP and a n  analy sis of the struc ture s of the 

la. b c•ur m arKet that unde rpin and constrain that practic & .  The study h a s  
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d e m onstrated some of the spec ific ways in which p eople reject and strug gle with 

particular social relation:. and structure:. and some of th e ways in which they take 

such rel ations and structur e s  for g ranted .  R e alism inform s  this th e si s ,  t h e  

re alism o f  living a n d  wc•rl<ing within str·uctures t h a t  constrain b oth t h eory a n d  

practice . Because the se structure s a r e  contradictory , d escription and analysis of 

live d e x p erience is not a straightforward proce :.:. - it is ch aracter·i:.e d by gaps 

and conundru m s ,  strengths and weaknesse s .  To carry out realist research i s  to 

wc•rl-< with the knowle d g e  that all  we c an h old onto in d e scription are , as Sharpe 

( 1 97 6 :  9 )  clai m s ,  stills from a film suspend e d  in time while real  life m o v e s  on 

re l e ntle s:.ly ,  ch anging and re-defining as it proc e e d s .  To r e gister a social and 

historical m o me nt as a whole , to b ring toge t h e r  the differ e nt levels o f  d iscourse 

and practice ,  and relate these coher-e ntly within a theory c•f the socia l  r e l ations 

that e >: ist in the real world ,  i s  a difficult t asf.<. One cannot sim p ly m e a sure the 

effect:. of particular sets c•f social relations nor can one offer a neatly-rounde d  

theorisation o f  t h e  research probl e m - re ality intrudes at every point a n d  

de m ands attention: as Owen M arsh all puts it ,  'every place i s  a stran g e r  to its 

b ook d e scription, and no lists of facts, however well compiled ,  appro a c h  a f e e ling 

of life the re '  ( 1 9 8 7 ) .  

I f  i t  is i m possible  t o  captur·e the mom e nt accurately i n  d escription a n d  t h e ory at 

the particular instant it is lived and , if it is e qually i m possible t o  h old that 

m c•m e nt with it:. specific str·uctures and :.ocial relations for· all time , i n  a m b e r  as 

it were , then what is the point of realist re search? The point i s  tha t ,  while the 

specific instance m ay have passed into history , the structur es and relations that 

unde rpinned and proce eded from that instance re m ain - the e ssential r e l ations 

betw e e n  e d ucation and the labour m arKet that structured the YPTP cour·se s in one 

te chnical institute continue . The d e m and for labour power is still e>: e rdse d 

prim arily through the capitalist labc•ur m arKet and a reserve army of l ab our , while 

the regulation and control ove r labour power are still achieved throug h  state 

inter·vention and particular-ly through state e d ucation (Bland et.al . ,  1 97 9 :  E:2 ) .  By 

de scribing and analysing an instance o f  the way in which these structures are 

live d ,  it i s  possible to illuminate our approach e s  t o  tr-an:.ition e ducation and 

training progra m me s ,  such as the current ACCE SS progra m me s ,  that are provided 

for une mploye d  youth today . By d e :.cr·ibing and analysing as vividly as possible 

the realiti e s  of lived practice , it  is possible to g ain a m ore factual understanding 

of specific structure s and social relations of t h e s e  prog r-a m m e s  and thus to b e  

able t o  form ulate policy and practice within a r ealist fra m ework. I n  o t h e r  wordst 
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the study has currency and i m plications f c•r furthe r  resear-ch i n  the area of 

training progra m me s  for une m ploy e d  y outh . F or e>: a mple t it indicates the value of 

ques.ti oning the cc•ncept of tr-an:.ition education and training.  of questioning the 

g ive n that young people dot in fact. need such training (at le ast on the te r m s  on 

which it is offered ) .  It encourages an e >: a mination of the linKs b e t w e e n  the 

d iscourse and practice of a training prog r am m e  and labour m arke t  structure s .  And 

it insists on the necessity for rese ar·ch to b e  carried out on-site.  on the 

necessity to live the prog r a m m e  i f  a real Knowl e d g e  of discours e t  structures and 

practice is t o  b e  g aine d .  

I n  Chapter F our i t  w a s  clai m e d  that credence would b e  given to the thesi s  i f  

d e m onstrable l inks are m a d e  b etwee n  the the ory o f  contradictory social r e l ations 

and lived practice ;  if the researche r  is able t c• d e monstrate that she did i n  fact 

e nter the lives of the participants to the e x t e nt that a real d escription of those 

live s i s  produce d ;  if the d escriptions and analyses are chec ke d  with those 

involved in the stud y ;  and if these descriptions and analyses are reinforce d by 

studies c o m pleted in si milar areas and by those v1orKing i n  the s a m e  field i n  othe r  

institute s. 

The links betwe e n  a particular theory c•f labour m ad<et structures (an d  the 

contradictory social relations that arise out of those structure s) and t h e  way s in 

which these structur·es are lived at a specific :.ite are cle arly m a d e  i n  the thesis. 

Obviously there is alway s the potential for disagree m ent as to whethe r  th ese 

linKs are accurate and whether- or not the stud y has r·e d uc e d  the plausibility of 

a lternative analyses of the d ata.  To address this possib ility t the writing-up of 

the study h a s  consistently b e e n  opened up to public critique andt  as far a s  

possib l e t  to the criticism o f  those w h o  participated in th e research . O v e r  a 

period of three y ears com pleted chapters of the thesis have b e e n  fed b ac K  t o  the 

two (now) perm anent tutors on the course s .  Th e tutors h ave repeate dly affir med 

that (i ) the d escription and analysis i :. real ;  <W it m akes sense to the m i n  terms 

of their e>: pe rience of YPTP;  (iii> it illuminates their practice in ways that the y  

cannot ; a n d  (iv) it h a s  e n a b l e d  the m to pres.s  f o r  chang e :. b oth i n  t h e i r  d aily 

practice and i n  government policy on transition e ducation. Publication o f  much of 

th e material i n  this study illustrating th e social relatic•ns of YPTP and their lin�<s 

with labour m a rKet practice has brought responses from transition tutors a nd 

ad ministr-ator·s in other areas i n  N e w  Zealand . While these responses h av e  often 

d isputed the analysist the y  h ave all agreed that the d e scription is de pressing ly 
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ac curate . M ost of the responses have b e e- n  that the- analy:.i:. is illuminating , that 

it e nables the m  to thinK through their practice and the official discourse on 

transition e-ducation m c•re clearly , but that the-y d o  not 1liKe- ' it  (i . e .  they do not 

provide plausible analytic a lternatives) - for these a d ministrators and tutors, 

th e analysis leaves little r·c•om for utopian or even prag m atic action; it leaves 

tutors and a d m inistrators where they are now, coping as best they can, m e ei:ing 

th e challenge of each individual M onday m orning <Willis, 1 97 7 >  and they find tha1: 

d isheartening. 

M an y  of the r·efer·1mces that have been made in this thesis ar·e to wc•rK which 

supports the findings of this study at the de scriptive and , to som e  e :< tent, the 

analytic levels. One of the m ajor suppc•rt:. is the marKe d  si milarity to tho:.e 

found in the present study of (i)  the  y oung peopl e 's discourse in transition 

studies carried out in oth e r  institutes and in ::tudies of y oung unemploye d  people 

in New Zealand , (ii) the basic structure s and contrad ictions o f  othe r  transition 

progra m m e s  that fc•llowed YPTP (such a:. the- School-leaver·:. Training and 

E mploy ment Preparation Sch e m e  <STE PS> , the Training Assistance Progra m m e  

<TA PS) a n d  ACCS: SS) and (iii) the si milarity of t h e  frustration:. e>: pressed b y  

those who atte m pt to train o r  e ducate these young people (Christch urch 

B: mploy m ent Advi:.ory Com mitte e ,  1 97 9 ;  Christchur·ch Polytechnic,  1 9 �: 1 ,  1 98 2 ,  

1 9 8 3  and 1 9:3 4 ;  M atth e ws, 1 98 1 ;  Department o f  E d ucation, 1 98 2 ;  Signal, 1 98 2; 

F enwic:K, 1 9E: 3 ;  Barry,  c . 1 98 4 ;  Gray and Neale,  i 9E:4 ;  N orman and l{er·slaKe , 1 9E: 5 ;  

Department of Labour, 1 98 5 a  and 1 9 8 5 b ;  He rricK, 1 9 :37 ;  for e:-: am ple ) .  M any of 

th e the m es of this thesis (e .g . that paid e mploy m ent is a centr·al factor in the 

formation o f  a positive social identity , tha t  there is a necessity for jobs not 

tr·aining for young pe-ople ,  that structures of the labour mar·ket underpin personal 

response s to une m ploy m e nt ) and the d escriptions o f  the practice of transition 

tr·aining progra m me s  were e :< pres:.ed by the contributors to the El: mploy m ent 

Pro m otion Conference , 1 98 5 .  Four British studies h ave b e e n  drawn on 

e>: tensively to suppor·t the study at the analytic level: Stafford,  1 9 8 1 ;  

Williamson, 1 9 :32 ;  Fidd y ,  i 9 8 3  and Cohen,  1 9 :3 4 .  These studi e s ,  carried out with 

young people on either the Youth Opportunities Progra m m e  or the WorK 

I ntroduction Course , d e m onstrate the rational (if l i m ited)  nature of y oung 

pe ople 1S penetratic•ns of the linKs b etween education and the labour- marKet and 

the realities of the practice s of transition training progra m m e s .  Their 

de scriptions and conclusi c•ns are :.i m ilar to tho:.e made i n  this stud y of the Young 

Persons Training Progra m m e .  
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Conclus-ion 

Varlaam ( 1 9 8 4: 5) pctints out that it i s  questionable wheth e r  a sche m e  intl"od uc e d  

in h aste t large ly to kee p  significant numbel"s o f  young people o f f  the s treets cant 

at the sam e  ti m e ,  provi d e  long-ter-m answers t o  the long-ter·m pr-o b l e m  c•f 

vocational training ne e d s .  An obvious conclusion of this thesis is th at the 

e m ph a si :. in state provisions to alleviate yputh unem ploy m ent should be o n  

job-creation (de mand-side )  m e asures r athe l"  t h a n  training (supply -si d e )  m easure s. 

Howevel", this is n ot to suggest that there :.h c•uld be no formal fur·the r· e d uc ation 

provisions for y oung people once they le ave compulsory schooling - a m ix of 

e m ploy m e nt with training / e d ucation off the jc•b (si milar t o  that c urrently pl"ovide d  

for appl"entices) would b e  ideal,  provided that y oung people can b e  persuaded th at 

s.uc:h furthe r  educatic•n is i n  their b e :.t intere sts.  Given the re sponse s o f  the 

YPTP stude nts in this study to one form of further  e d ucation provision, it would 

appe ar that the attractions of further  e ducation are linked with a certification 

and skills provision that has value in the labour m arket - any training that is 

linl<ed to job-creatio n  prc•gra m me s  for these y oung pec•ple ,  therefc•re , would need 

to d e m onstrate that reward s  such as prom otion o r  salary incl"e m e nts or a ch ance 

at a better job would follc•w on from the successful c o m pletion o f  each  m od ule o f  

the training . The p a y o f f  f o r  p articipation in further e ducation at this point in 

theil" lives n e e d s  to b e  e :drinsic r-ather· than intr-insic . 

The reality o f  the YPTP program me s  was that,  as Gree n  < 1 9 8 3 :  6 6 )  m akes e :< plic:it 

with regard to transition e ducation progr a m m e s ,  a t  the end of a c our-se, n o  matter 

what their m otivation or leve l o f  com m it m e nt, their skill s ,  their a d justm e nt to the 

world of wor-K or their a bility t o  cope with its com petitic:•n,  the stude nts faced the 

pro b l e m  of h aving no nationally recognised qualifications of any valu e ,  no 

guarantee o f  fur·th e r  training , and for many still,  n o  worK. In light o f  this 

reality , the last words of this thesis m ust re m ain with the stud ents: 

I n  o n e  w a y , I w i sh i t  was n o t  o v e r  a n d  1 f e e l  r e a l l y  f u n n y  

' c os I h av e n ' t  g o t a j ob s t i l l . w i sh i t  w a s  s t i l l  g o i n g 

' c os 1 i k e d  i t  an d i t  g a v e me  some t h i n g to d o  du r i n g t h e  

day . 

L u c i l l e ,  1 7  
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APPE N DI X  O NE :  THE YOUNG PE R SO N S  TRAI N I N G  PROGR A M M E  

A .  Background 

The i ntroduction of the Young Persons' Training Progra m m e  was announc e d  

by the Hon. J . B .  Bol g e r ,  M iniste r of Labour, on 1 9  Dece m b e r  1 9 7 :3 .  This 

specific training progr·am m e  for y oung jc•b seekers e nrolled \vith t h e  

Departm e nt of Labour arose out of the Special Training Progra m m e s  r u n  b y  

th e Depart m e nt. T h e s e  progra m m e :. h a d  provided training for 1 90 0  

une m ploy e d  y oung persons on 6 7  pre-e m ploy ment and 5 8  skill trai ning 

courses throughout the country up to Dec e m b e r  1 97 E: .  E arlier· 

recom m e nd ations h a d  b e e n  made that the pre -e m ploy m e nt and skills training 

cour:.es offe r e d  unde r  the Special Training Progra m me s  be e x pande d  to m e e t  

t h e  d e m and created b y  t h e  e :< pected e m pl oy m ent situation a n d  t h e  h ig h  

volum e  of school l e  avers forecast for 1 9 7 9 .  T h e  initial e mphasis w a s  to b e  

on short-:-term training courses which would assist young job s e e kers who 

clearly n e e d e d  some form of vocational tr·aining (in social and/or 

occupational sKills) b e fore they could b e  referred to an e m ploy e r  for job 

plac e m e n t .  Courses would b e  initiated b y  the Departm e nt of Labour through 

the local E mploy ment Advisory Com mittee s  (consisting of e mploye r t  

e d ucational a n d  d epar·tm e ntal representatives) a n d  run b y  the local 

c o m m unity coll e g e s  and technical institutes .  Courses would only b e  offer e d  

w h e r e  there w a s  a reali:.tic prospect o f  jc•b opportunities in the  fie l d  in 

which training was offe r e d .  

T he Young Persons Training Progra m m e  c c•m m enced on 2 4  April 1 979 a n d  w a s  

to run to 3 1  Dece m b e r  1 9 8 0 .  A n  e :d ension t o  M arch 1 9:3 3  w a s  announced b y  

th e Actin g  1>1 inister of L abour Hon. David Tho m :.on on 2 6  N ove m b er 1 9 E: O .  A 

num b e r  of modifications to the initial re quire m ents of the Young Persons 

Training Program m e  w e r e  also announced at this tim e .  These m od ifications 

were :-
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Greater e mphasis on r e m e dial training in literacy and n u m eracy skill s  

i n  pre-e m ploy m e nt training course s. 

E!: mphasis to be placed in occupational skills:. c ourses on training in 

g eneral skills com m on to a ran g e  of jobs rathe r  than to one particular 

job . 

I ncr·ease in training allowance paid to train e e s  i n  institut e - b a s e d  

occupational training t job e :< ploration a n d  worK-base d oper ator 

training to a rai:e of $ 5  a bove t h e  round e d-up after ta:< l e v e l  of the 

corresponding rates of the une m ploy m ent b en efit. 

Some assistance with travel and acc o m m od ation to be given to 

traine e s  who live at som e distance from a te chnical institute or 

com m unity coll e g e .  

I ntr·oduction o f  a pilot sche m e  t o  e mploy freelance t utor·s t o  

co-ordinate pre-e m ploy m ent activities for y oung une mploye d  people in 

the smaller c e ntres who do not have technical institutes or c o m m unity 

colle g e s .  

A furthe r  increase in the l e v e l  o f  funding for the Young P ersons Training 

Progra m m e  was jointly announced b y  the N inister of Labour and th e M i niste r  

o f  E; ducation on 2 1  Octob e r  1 9E: 1 to tal-<e accc•unt o f  the increased num bers 

e ntering_ training course d uring the first 6 months of that year.  The 

a d ditional funds wer·e to provid e  for a. total of up t c• 4200 institute-b ased 

training places and 1 50 0  worl-<-based training plac e s  for the i 9 E: i - 1 9 82 y ear.  

B.  Objectives 

L To i m prove the e m pl oy m e nt prospects of young une m ploy e d  job s eeke rs 

whose li mite d social or vocational skills inhibit their re ady plac e m e nt 

by the E; m ploy m ent and Vocational Guid ance Servi c e  of the D e part m e nt 

of Labour b y  
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(i) pr·oviding training oppor·tunities a i m e d  at te aching th e :.e young 

people worK and social sKill s  t h at will m aKe th e m  " job ready" , 

and 

(ii) giving the m  information and worK e:< perience of a num be r  of 

occupations through the worK-based training options of the 

Young Persc•ns Training Progra m me .  

C. Ad m inistrative and Organisational Set-Up 

1 .  Types of tro.ining cour·:.es offered 

F our levels of training are provi d e d :  

(a) Pre-e m ploy m ent c ourses, n c•t t.>:< ce eding 6 weeKs in l e n gth , to 

d e velop social sKills and b uild job seeKers' c onfidence ; 

(b )  Technical i nstitut e - b ased occupational sKills courses not 

e>: ceed ing 20 weeKs in leng t h ,  to d evelop g e neral or specific  job 

sKills at the sub-apprentic e sh i p  level;  

(c) WorK-based training of three Kinds,  all at the 

sub-apprenticeship level:  

(ii) 

(iii) 

job e :< ploration of up to 3 weeKs to allow a job see Ker to 

e>: plore a particular job with an e m ployer;  

operator training,  for a m a:d m u m  of 2 0  wee�<s, to provide 

detaile d  supervise d training for an individual or a g roup 

of job seeKers, with the e mphasis on operatin g  

worK-b ased machinery and equipment;  

training-in-e mploy ment,  which is si milar to operator 

training e>: cept that the trainee i s  treated as an 

e m pl oyee of the fir m  for· the  period of trainin g .  
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(d) Othe r  skills courses can be org anised and run on a one-off b asis 

by othe r  org anisations� such a s  industry training boards, to 

meet the i dentified needs of job seekers in areas where there i s  

a realistic prospec t  o f  e m ploy m ent.  

2.  Approval Proce dures 

Pre- e mploy m e nt course s are run solely at the initiative of th e D epartm e nt of 

Lab our. 

I nstitute-based c ourses may not proceed be fore financial apprc•val is g ranted b y  

the Depart m e nt o f  E duc ation. 

All i nstitute-based training activities und e r  YPTP oth er than pre - e m pl oy m e nt 

training must b e  endorse d b y  the local E mploy m e nt A dvisory Com m ittee (E AC> 

and, wher·e relevant , the I ndustry Training Board concerned . Approval i:o pr·c•vide 

skills training will b e  given only if the E AC is satisfied that there are 

reasonable job prospects for· the trainees. at the conclusion of the training . 

Technical institute tutors m ust be involved i n  the selection of trainee s  for 

ins.titute-based courses ,  while the final :.ele ction of tr·aine e s  for all worK-based 

training rests with the individ ual e m ployers concerne d. 

Alth ough i:i m e  limits. are fi:< e d  for all levels of training , e :< perience has shown 

that shorter periods are often m ore e ffective. 

D. Clients 

1 .  E l igibility 

Those y oung une m ployed job seekers e.>nrcrlled with the E mpl o y m e nt and 

Vocational Guidance Service of the Department of Labour,  w h o  are 



222 

assessed b y  Distric-t E m ploy m ent Officers a:. not b e ing " job ready" and 

who require a period of training in social and /or occupational sKills 

before they can be referred for e mploy ment.  

2 .  Current N u m b e rs 

Statistics of the numbers e nrolle d  i n  the Young Persons Training 

Program me are kept by the Depart ment of Labour and publishe d  in the 

R eport of Department of Labour pre se nted to Parli am e nt e ach y ear.  

N u m b e rs of trainees enrolle d in Young Persons Training Program m e s  

from 1 97 9  to 1 98 2  are shown in Table 1 .  

TABLE 1 :  Young Persons Training Programme Intake 

for Years Ended 31 March 1 9 79-82 

YEARS ' TRAINEE INTAKES 

1 9 7 9-80 1 980-8 1 1 9 8 1-82 

Pre-employment 1423  1 6 2 8  1 8 7 5  

Institute-based skill training course s  1 2 2 5  1 3 2 2  2 5 0 6  

J o b  explorat ion 88 1 5 8  4 0 7  

Work-based operator training 1 7 2  145  3 4 7  

Training in employment 143 1 0 7 2  

Other skills cours es 25 

TOTALS 2908 3 3 9 6  6 2 3 2  
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3.  C h aracteristics 

An evaluation of the Young Persons Training Prog r a m m e  was undertake n  b y  

th e Depart m e nt of Lab our (Training Division) in 1 98 1 t and g av e  t h e  

following si:atistics f o r  the period 3 1  M arch 1 9 80 i: o  1 April 1 9 8 1 <see  Table 

2a &. b ) .  These statistics sug g e st that t h e  typical Young Persons Training 

Program m e  traine e is likely to be f e m al e ,  under eighteen,  and a recent 

school l e aver without formal educational qualifications. 

TABLE 2 a :  Ag e  and Gender o f  Trainee s  Enrolled in Young Persons 

Training Programme Courses 3 1/3/80 to 1/4/8 1 

COURSE TYPE 

18 yrs 

Pre-employment 7 2 7  

Skills -
Inst itute based 6 2 4  

Job exploration 7 5  

Supervi sed operator 
training · 5 6  

Training in 
employment 5 3  

TOTALS 1 5 3 5  

AGE 

18-1 9 

186 

2 2 7  

2 9  

1 8  

2 0  

480 

GENDER 

20+ yrs Mal e  

40 3 8 7  

1 5 6  4 3 7  

2 0  4 1  

1 2  1 3  

1 2  3 4  

240 9 1 2  

Femal e  

5 6 6  

5 7 0  

8 3  

7 3  

5 1  

1343  

TOTALS 

9 5 3  

1 0 0 7  

1 2 4  

86  

85  

2 2 5 5  
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TABLE 2b : Educational levels , work experience and enrolment 

durations of  Young Persons Training Programme t rainees  

3 1 /3 /8 0  to 1 /4/81 

COURSE TYPE EDUCL . WORK EXPERIENCE ENROLMENT TOTALS 
LEVELS DURATION 

None SC* School Up to 6 mths (8wks )8wks 
Le aver 6 mths + 

Pre-employment 7 9 5  1 5 8  483 2 8 7  1 8 3  450  503  9 5 3  

Skills -
institute 
based 6 9 3  3 1 4 457  250  300 5 2 2  4 8 5  1 0 0 7  

Job 
explorat ion 90 3 4  52  3 5  3 7  4 7  7 7  1 2 4  

Supervi sed 
operator 
t raining 6 6  2 0  4 4  2 8  1 4  4 5  4 1  8 6  

Training in 
employment 50 3 5  4 6  1 6  2 3  49  3 6  8 5  

TOTALS 1 6 9 4  5 6 1  1082  6 1 6  5 5 7  1 1 1 3 1 1 4 2  2 2 5 5  

* One o r  more passes in School C ert ificate 
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1 .  Content c•f Young Persons Tr·aining Progr a m m e  Course 
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The institute-based occupational sKills course s and pre-e mploy m e nt 

cour:.e :. are approved b y  the De partm e nt of Labour at Distr-ict level  

following the appropriate consultations outlined in Se ction C (2)  a b ove 

and devised and run b y  the Technical I nstitute or Com m unity Colle g e  

in that district. Training courses which c o m e  und e r  t h e  worK-based 

opti ons of  the Young Persons Training Progra m m e  are also approved a t  

d istrict level a n d  d evised a nd r u n  b y  t h e  individual e m ploy e rs 

involved .  Advice i s  sought from the r·e levant Industry Training 

Boards wh ere applicable . Pre-e mploy ment course s are devised b y  the 

Te ch nical I nstitute pre-e mploy m ent course tutors and cover g e ne ral 

social and job see King skills,  such as:-

Job intervie w  technique:. 

Job search sKills 

Telephone m anners 

Visits to e m ployers and Governme nt Depart ments 

I nstitute-based occupational sKill  c ourse s cover a wide rang e of 

occupational activities,  based on the particular labour m arKet needs of 

the district. Some of th e a ctiviti e s  that h ave b e e n  covered in t h e se 

cour·se s are:-

Child Care , Home M an ag e men t ,  R etailing Assistants, Office and 

R elated SKill s ,  Industrial Sewing , Horticulture , Agricultural and 

Rural Sf<ills,  Light E ngineering SKills, Heavy Traffic Drivin g . 

2 .  P ay m e nts to Trainees 

While attending pre-e m ploy ment cour·:.es, par-ticipants continue to 

receive une m ploy m e nt b e ne fit.  An a d d itional g rant of $5 p e r  weeK m ay 
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be paid  by Social Welfare to help meet incidental e>: pe nses. 

Trainees attending institute-based skills course , job e :< plorati on 

prog ra m m e s  and worf<-b ased operator training receive a non-tax e d  

training allowance from the Depart ment o f  Labour. The curre nt weekly 

rate s are:-

Und er 2 0  $60 

20 c•r over $ 7 6  

Trai ne e s  w h o  m ust live away from h o m e  to attend an i nstitute-based 

course may also b e  assisted with travel and accom m odation e:< penses. 

Participants i n  training-in- e m ploym e nt ar-e paid the appropria t e  awar-d 

wage by the e mployer. 

3 .  P ay m ents to E mployers 

No pay me nts ar·e made to firms fc•r  jc•b e >: plor-ation training . F or­

supervised operator training e m ployers are reimburse d by the 

Depart ment c•f Lab our at varying rates d e pe nding on the e quip m e nt 

used and the number of train e e s .  E mployers provid ing 

tr· ai ning-in-e m ploy m e nt are paid a wage subsidy of $75 per week by 

the Department of labour. E mployers who take on trainee s  who h ave 

completed Young Persons Training Pr·c•gram me courses m ay also b e  

e ligible for job cre ation subsidies und er the Additional Job s 

Progra m me for the e m pl c•y m ent of g e nuinely a d ditional e m ploy e e s .  

T h e y  c a n  o p t  to re ce ive a w a g e  subsidy o f  $ 5 0  p e r  w e e k  for 2 6  wee Ks 

or an interest free su:.pensc•ry loan from the Development F inance 

Corporation of $ 3 ,0 0 0  per qualifying job. 

Th e following condition:. appl y :  
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Half loan written off if additional job continue s to e>: ist after 

one year. Other half of loan writi:en off i f  addi-tional job si:ill 

e>: is.ts after two y ears. If additional job not s-till in e >: is.tence 

at the e nd of either i:he first or se cond year c o m m e rcial rai:es of 

inter·e st will b e  applicable and the l c•an will have to b e  repaid . 

4 .  F uture Trends and Developme n-ts 

The Y oung Persons Training Prog ra m m e  is b eing m onii:ored by t h e  

Depari: meni: of Labour to m ake sure it  confor m s  to i:he nee d s  of y oung 

job seeKe rs. However· ,  the form and scope of t h e  Young Persc•ns. 

Training Progra m m e  may b e  affected as a re sult of the curr e nt 

delibe rai:ic•ns of the Task F orce on Youth Training convened by t h e  

Government in April 1982 , which i s  e >: pe cted to report back t o  the 

Cabinet in October 1 9:::2 on various options f c•r a comprehensive y outh 

training polic y .  

*** This b ac kg round m ater·ial on YPTP w a s  undated and unsource d - i t  w a s  i n  the 

file s o f  the technical institut e .  However,  i t  was obviously written between April 

and October 1982 and appeared t o  h a ve or·iginated i n  the Depart m e nt of Labour. 

This is a d etailed d e scription o f  the m e c hanics o f  YPTP as i t  affected t h e  

insti-tute 's courses a n d  stud e nts a n d  fits with all o f  t h e  i nfor·mation t h a t  I 

g athered myself pertaining to the Young Persons Training Program m e - WJK. 
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APPE N DI X  TVJO: DE PART M E N T  OF LABOUR HEAD O F FICE CIR CULAR 

TO LOCAL O F FI CE S  REE THEE YOUN G  PE RSO N S  TRAI N I N G  

PROGR A H M E  

Vol .  3 f  Circular N o . i 7 0 t  H O  3 0 / 6 / i i  2 4  April 1 979 

Head Office <E m ploy m ent Divisicon) · 

TO: District Superintend e nts 

Supervising /Senic•r E m ploy m e nt Officers 

District Vocational Counsellors 

E M PLOY M E N T :  YOU N G  PERSONS TRAI N I N G  PROGRAM M E  

Background 

1 .  Th e pre- e m ploy me nt a nd sKills  tr·aining courses offe r·ed und e r  the Special 

Training Program m e h ave succee d e d  in assisting young une m ploy e d  persons 

to obtain e m ploy ment.  The average rate of place m e nt into job s  from the se 

courses has appro>: im ated 6 0 'Ye. t  the m ost successful b eing skills courses 

d e signed to meet Known job opportunitie s  in local areas. In m any casest  the 

Special Training Prog r a m m e  h as provid e d  young persons with their first 

certificate of vocational achieve ment.  

2 .  I n  view of the e:< pected e m ploy ment situation and th e continue d high  volume 

of school le  aver:. forec ast i n  1 979 t the Government has decided that i:he 

Spe cial Training Prog r a m m e  should be  e:< panded and retitled 'The Young 

Persons Training Pr·ogram m e ' f  and c c•ntinued until 3 1  Dec e m be r  1 9 :3 0 . 
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3. The aim of YPTP is to provide training for young Job -see l<ers w h o  clearly 

need some form of vocational training (whether in social or occupational 

sKills) befor-e they can b e  referr-e d to an e m pl oy e r  for· plac e m e n t .  

4 .  The specific needs of job se eKer-s should b e  identified b y  �:E mploy m e nt 

Officers and Vocational Counsellor:. and c ourses structured to m e e t  those 

ne e d s .  Courses which d o  not d irectly m e e t  the ne e d s  of job see ke r s  are not 

to b e  conside re d .  

5 .  Courses in vocational sKills should b e  conducted only where t h e r e  i s  a 

realistic prospect of job opportunitie s  i n  the field in which the t r-aining is 

be ing offered . 

6 .  Cour-se s a r e  available a t  t h e  following levels:  

(a)  Pre- e m ploy ment or social sKills 

(b)  I n stitute-based vocational =·�<ills 

(c) WorK-based vocational sKills, and job e :< ploration 

I f  necessary , a trainee could prc•g ress through the three levels of training 

in a 'staircase ' m anner, e . g .  �:E nglish as a second language followed b y  a 

T e c h nical I nstitute worKshop skill s  cour-se ; follow e d  b y  workb ased training 

a s  a process worKer. 

Note:  Where a trainee is liKely to participate in m ore than one c ourse , e ach 

course should b e  seen and possibly planned as a progression fro m  the one 

b efore . 
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R oles of A:.sociated O rganisations in R e lation to YPTP 

7 .  

(i) T h e  i nitiative in setting up courses lie s with the Departm e nt of l abourt  the 

B.: mploy m ent Advisory Com mittees,  and the Industry Training Boar d s  

operating through B.: mploy m e nt Advisory C o m mitt e e s  c•r Special l ocal  

Com m ittee s .  

(j i )  T h e  role of the Technical I nstitutes,  C o m m unity Coll e g e s  and S e n i o r  

Te chnical Divisions of some secondary schools is as a provide r  o f  training 

to m e e t  needs which h ave b e e n  identified b y  the i nitiators of t h e  courses .  

I nstitutes are not t o  initiate course proposals although they will  b e  

involve d i n  planning details o f  t h e  cour·:.e . 

(iii) The role s of B.: m ploy m ent Officers and Vocational Counsellors are to: 

(a) identify th ose jobseekers requiring training under YPTP. 

(b) identify the types of training ne e d e d .  

(c) provid e  c c•unselling where necessar·y b ot h  prior to and during t h e  c ourse . 

(d)  assist where appropriate in planning of detail of course content.  

(e)  select compatible g roups for each course in consultation with a 

repre sentative of the I nstitute , industry or firm providing the training .  

(f) participate where appropriate in t h e  training course . 

(g)  liaise with the representative of the training provider during the 

course. 

(h)  a ssist in placing course m e mbers i nto e m pl oy m e n t .  

M ain Changes 

8. The main changes to the Special Training Program m e  are a:. follows: 

A.  The prog r a m m e  will now b e  known as the Young Pe rsons Training Program m e  

<YPTP) 
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(Details are set out i n  Append i>: 1 )  
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Pre-e mploy m e nt c ourses will not now require prior· approval by the local 

E mploy m ent Advisory Co m mittee or Special Local Com m itte e ,  b ut will be run 

crnly at the initiative of the Departm e nt of Labcrur which will mal<e the 

nece ssary arran g e m e nts with the appropriate Technical I nstitute t 

Com m unity Colleg e ,  or Se nicrr Technical Division . 

Pre-empl oy ment c ourse s are only for those who are registered as 

une mployed . 

Note:  The Department o f  Labour has no responsib i lity for pre-e m ploy m ent 

prog ram m e s  for secondary school stu d e nts. However where staff resources 

permit  advice and help can b e  provi d e d  t o  th e se program me s  b y  Vocational 

Counsellors and E mploy m ent Officers if request e d  by the school a uthority . 

All such request:. should b e  d ealt with through District Vcrcational 

Counsellors. 

C. Vocational Sl<ills Training Courses 

(Details are set out in A ppe ndi>: 2) 

(i) Wcrrk based oper·ator training 

A greater e m ph asis is to be given to worl<b ased machinery and 

equipment operator training under the YPTP. Such training for b oth 

unskilled and se m i-skilled operators will use instructors and 

facilities outside the ter·tiary e ducation sy ste m ,  m al<in g  use of the 

facilities and e >: pe rtise available i n  the private se ctor. 

(ii) Involv e m ent of Industr·y Training Board s · 

Vocational Sl<ill  Training Courses are to b e  initiated through the 
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S: mpl o y ment Advi sory Com mittee or Special L ocal Com mitte e . Howevert  

I n dustry Training Boards m ay now be involved in SLC initiating c ourses 

thrc•ugh an S: AC or SLC. Any course proposed by an S:AC c•r SLC m u st b e  

cleared with the Industry Training Board in those ind ustrie s which h ave 

one . This is to ensure that all vocational sf<ills courses are relevant to 

local  n e e d s  and conditions. 

<iii )  A Training Allowance v1ill be payable by the Departm e nt of Lab ou r  to 

Vocational Skills Training Course participants. Persons in receipt of 

the Training Allc•wance will not b e  consider·ed as b eing avail able to 

take up e mploy ment during the training period . 

9 .  Human R ights Com mission Act 

m I n  any case where :.ele ction for courses will b e  b ased on g e n d e r ,  a 

sub mission will need to be m a d e  to the Human Rights Com mission. 

Districts are to pr·epare such sub m i ssions justifying the nee d  for a 

single -se>: course . These sub missions should b e  sent to Head Office 

who will liaise with the Com m i ssion. Districts sh ould refer to Vol .3 

Circular 1 59 when writing sub missions. No sing le-se>: course s are to 

c o m me nce until approval in ter m s  of the Human R i ghts Com mi ssion Act 

has b e e n  granted by th e Co m mission. 

(ii) When consider-ing the e m ploy m e nt capabilities and training n e e d s  of 

y oung peopl e t  every encoura g e m ent should be g iv e n  to fe males to train 

for jobs traditionally r·e served for m ales.  

1 0.  M ani taring 

Districts are to m onitor the results of the program m e s  and re port t o  Head 

Office as follows: 

m E: nd of m onth returns 

(ii) M onthly narrative reports 



(iii) F inal reports of courses 

(iv) M inutes of Com mitte es 

1 1 .  B: nd o f  M onth R e turns 
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Whe n  c ourses are being r·un, Districts are to c c• m plete the attached end of 

m onth return. Append i>: 5 .  

Note:  

(a) Pe rsons on pre-e m ploy m ent courses (including thc•se who ar·e on T B: P  

be fore t h e  course a n d  stud ents w h o  h ave enrol l e d  b ut are still 

students) are to b e  counted and analysed as une mployed persons for 

e nd o f  m onth returns. 

(b) Those p e c•ple receiving the Training Allowance are to b e  e x clude d  from 

returns of re g istered une m ploy e d  persons. 

(i) M onthly N arr·ative R epc•rts 

Dis.tricts are to com ment i n  their narrative reports c•n proposals, 

progress and prob le m s  if  any , of the YPTP. 

(ii) Final Reports. 

A brief final report is to b e  prepar·ed f our weeks after each 

course has b e e n  completed .  (Se e Appendix 7 ) .  

(iii) H inutes of C o m mittees 

Distr-icts should continue to forward to Head Office b rief 

m inute s of B: mploy m ent Advisory or Special Local  Com m itteest  

which set out d e tails of proposed c c•urses .  



(iv) F inal E: va.luation of Progra m m e  

233 

To enable the R e s e arch and Planning Division to und e rtake a 

final evaluation of the program m e  at a later date,  Districts are 

request e d  to retain lists of n a m e s  of those who att e n d e d  these 

courses. 

1 2 .  The following appendices are attache d :  

[ Appendices 1 - 1 1  Titles = WJKJ 

1 3 .  A n  e >: planatory leaflet for industry o n  Voc ational Skills courses i s  b e in g  

prepared and will b e  forwarde d  t o  districts. 

1 4 . With the introd uction of the YPTP the instructions relating to th e Special 

Training Progra m m e  set  out in Vc•l . 3  Circulars 1 44 and 1 5 7  are now cancelled 

with the e :< ce ption of th ose relating to t h e  se tting up of Special  Local 

Com m ittees. 

J .  Jamie son 

for· P e r m anent Head 

[ There follows a selection of the appendices attached t o  t h e  circular that seem to 

b e  relevant t o  this thesis - W J K J  
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APPE NDIX 1 

DI STRICT O F F I CE ACTI O N  

PRE-E M PLOY M E N T  COURSE S 

1 .  Aims 

(i ) Pre-e m ploy m ent c ourse s aim to upgr·ade the job-finding and b asic 

e d ucational/social sKills of participants. 

(ii) They will be used m ainly for y oung people with lower educational 

qualifications , but m ay also be ne ce ssary as job-orientation or 

job-finding sJ<ill prog ram m e s  for y oung people with a range of 

e d ucational qualifications. Such courses will nor m ally include a 

guid ance component and remedial components may also b e  nece ssary . 

(iii) It may often be necessary and pre ferable to place a person at first on 

a pre - e m ploy m ent c ourse , then follow this with a s�<ills training 

course , i . e .  d evelop their worK sKills in a 'staircase ' fashion. 

2 .  Duration 

(a) Pre-e m ploy ment c ourses m a y  not e :< ce e d  si>: weeKs. of 35 h ours per 

weeK. Shorter course s should be considered in relation to t h e  n e e d s  

o f  proposed participants. 

(b) This limit on course d uration is b e cause of th e l i m ited finance 

available for this Kind of training . I n  or·der i:o m aKe the b e st use c•f 

re source s,  course s should b e  restricted to job-see King sKill traini ng 

and social d evelopment to e nable as m any people as possi b l e  to 

und ertaKe these c ourses. 
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Ge nerally course periods of two - three weeKs should b e  sufficie nt to 

provide the n e ce ssary support. 

3. E stablish need for Courses 

(a) Districts are to identify the need fc•r courses by unde rtaking a review 

of the e m ploy m e n t  potential of registered une m ploy e d  young persons 

and those on T E P .  Generally this review will result in identification 

of persons who are h aving d ifficulty in retaining or obtaining 

e m ploy ment,  who are nc•t succe eding i n  obtaining e m ploy m e nt when 

the y  apply for  vacancies or those who lac!<  confidence or  m otivation. 

If possible Vocational Counsellors are to b e  involved in this review. 

In m ost cases the review will require re-interviewing long term 

enrollees and c•ther·s with ide ntifie d prob l e m s  and m ay includ e s o m e  

counselling worK. 

(b)  Although cour:.es are nc•w to b e  initiated and approved b y  District 

Superinte nd ents of the Depart m e n t  of Labour, it may be appropriate to 

c•b tain the views of the E mploy ment Advisory Com mittee or Special 

Local Com m itte e .  Industry Training Boards sh ould also be consulted 

if appropriat e .  

4 .  Content of Course s 

(a) Appendi>: 3 attache d  indicates a fr·a.me worl< for pre - e mplc•y m e nt 

courses .  This i s  not however necessarily t o  b e  followe d rigidly as it 

is essential that c ourses m e e t  the particular n e e d s  o f  the 

participants. 

(b) Planning of cour:.e.>:. has to be carr·ied out by the Department of Labour 

and local continuing e ducation institutions (etc.} over the n e e d s  of the 

i d e ntifie d people . The course i s  to be planned after the group need 

has been identifie d .  
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5 .  Approval of Cc•urses 

(a) Pre-e m ploy ment Courses will be? run sole?ly at the initiative of the 

Depart ment of Labour. 

(b) Approvals c•f coursl?s (including content) are to be given by t h e  

District Superintendent of the De partm e nt o f  Labour. 

(c) The Institute ,  C o m m unity Colle g e  or Secondar·y School Technical 

Division will the n  establish costing re quire m ents and obtain f i nancial 

approval from Head Office o f  the Depart m e nt of E d ucation. N o  course 

m ay start be fore this financial approval has b e e n  given .  

6 .  Sele ction of Participants 

(i) Young people who c ould be succe ssfully placed in nor m al e m pl oy m e nt 

should not b e  referred to pre-e m ploy ment courses.  Only if nor m al 

place m e nt is not possibl e  should training under this pr·ogram me b e  

considered.  

<W Trainee s  are to b e  selected b y  8: m ploy ment Officers and i f  p ossible 

Vocational Counsellors and a represe ntative fro m the institute.  

N ot e :  I t  is very i mportant when seleci:ing people f o r  pre- e m ploy m e nt 

courses that th e y  sh ould b e  fully informed and if nece ssary counselled 

by 8: m ployment Officers and Vocational Counsellors, e .g .  potential 

participants could m e e t  as a g roup to d iscuss the course with an 

officer who c ould e x plain the c ourse content,  obligations. ,  e t c .  

F ollowing t h i s  they could b e  g iven the option to attend . E x perience 

has shown that inadequate pre paration of participants is the m a jor· 

reason for course f ailure . 
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7 .  Location 

E very consideration should be given to t aJ�ing the training to the trainees 

rath e r  than h aving the trainees travel unreasonable distances.  

N ote : There is no financial provi:.ion which will allow the Departm e nt of 

Labour to meet any e >: penditure in connection with pre-e m ploy m e nt c ourses 

(e . g .  h ire of ha.lls, far·e c osts , transportt materials, etc.)  

8.  Paym e nt o f  Trainees 

(a) Persons attending pre-e m ploy ment courses will continue to b e  

consi d e re d  as available t o  take up e m ploy ment d uring training a n d  will 

be paid or continue to be paid U ne m pl c•y ment Benefit by the 

D e part ment of Social Welfare i f  they qualify . 

(b)  TE: P worKers will be g ranted U B  (if they qualify) frc•m the d ay 

following the ce ssation of TE P e mploy ment or the d ay up to which 

h c•liday pay m ents h ave been m a d e .  

(c) For those who qualify for UB b ut do not qualify for pay m e nts a t  the 

m a>: i m um rate,  the Departm e nt of Social Welfare will,  on 

repre sentation,  review the rate of b e nefit. 

(d) A Rehabilitation Allc•wance will be granted b y  the Departm ent of 

Social Welfare to th ose trainee s  unde r  1 6  y ears of a g e .  

(e)  The Depart ment of Social Welfare is to b e  advised c•f all 

pre-e mploy m e nt course participants to ensure the continuity of UB 

pay m e nts. In addition any cases c•f m isconduct,  abse nc e s  or 

termination should be passed on to the Department o f  Social Welfar e .  

9 .  Atte nd ance 

(i) Acceptance o f  a place in a pre - e m ploy ment cour·se is voluntary . 
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However,  once on a cour!:.e , trainees are obli g e d  to c o m pl y  with the 

standards of beh aviour and atte nd ance required b y  the tutor o r  

institut e .  The in=.titute can terminate c ourse participation for 

m iscon d u ct or unre asonable absence.  

(ii )  Up to five day=. absence for reasons of sicKness or accid ent ar·e t o  b e  

allowe d . I n  cases of b erep.ve m ent t h e  normal Public Service M anual 

provisions can be applied .  F or absences i nvolving sicKness or accident 

e >: tending longe r  than five d ay s ,  a sicKness b e nefit will be g ranted 

<wh e re the person qualifies) b y  the Departm e nt o f  Social Welfare in 

sub stitution for the UB. The De part m e nt of labour i s  to e nsure that 

the Depart m e nt of Social vlelfar·e is Kept inform e d  on all c a se s where 

b enefit arrange m ents m ade require alteration. Certificates m ay b e  

requested to =-upport absences.  

1 0 .  Place m e nt 

B: mpl o y ment at the end of a course is not to be g uarantee d ,  but successful 

place m e nt should be a i m e d  at wherever possibl e .  B: m ploy m e nt Officers 

sh ould actively assist trainees in place m ent.  Where normal e m ploy m ent is 

not possible , B: mploy m e nt Officers sh ould taKe advantage of job creation 

program me =·· 

Note:  N or·mal pla c e me nt priorities apply . 

1 1 . Status of Trainees 

Those att e nding pre-e m ploy m ent wurses will  continue t o  b e  r e gi st e r e d  as 

unem ployed and therefore will  be considered as available to taKe u p  

e m ploy m e nt during training.  T h e y  will b e  include d  i n  statisti c s  of 

registe red une mploy e d .  

1 2 .  Advice t o  B: AC'S/Local Com mittee s  

Districts are to regularly advise B: AC's/Local Com m ittees o f  d e tails of 

pre-em ployme nt c ourses .  
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APPE NDIX 2A 

DISTRICT O F F I CE ACTIO N  

VOCATI ONAL SKI LLS COURSES - GE N E R AL PRO VI SI O N S  

Vocational Skills Training Courses ai m to provide register·ed une m pl o ye d  

persons with training i n  spe cific and g e neral sl<ills.  'Staircase ' training 

may be an effective way to d evelop work sl<ills, i .t? . one Skill::. Training 

Course may lead to further courses wh e re appropriate . 

2 .  General Provi::.ions 

m Course s  m ust b e  at a sub-appr·enticeship level (i . e .  c ourse content 

m ust not involve trade training covered b y  the Apprentice s Act.> 

(ii) No vocational sKills course m ay be long e r  than twenty w e e ks .  E ve n  

courses o f  this length should only be u s e d  when justifie d .  A trainee 

m ay move from one course on t o  others i f  skills are b e i n g  

progre ssively d e v elope d . Bacl< to bacl< course s  of unrelat e d  s Kills 

should not be c onsidere d .  

3 .  Type s of Courses 

There are two m ai n  typt?s of courses offer·t?d undt?r Skills Training : 

A .  I n stitute-based training t and 

B.  I n dustry or· work-based training . Details are g iven in A pp e n d i :< 2 (b )  

a n d  ( c )  re spe ctive ly . 



4.  S: stablishing need for courses 
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(a) Districts are to i d e ntify the n e e d  for courses by unde rtaking a review 

of the e mploy m e nt prospe cts of registered une m ploye d  young persons 

and those c•n TS: P .  Priority att e ntion should b e  given to those 

registered for the g re atest length o f  t i m e .  This review is to b e  a 

continuous e >: e rcise through out the y e ar. 

(b)  E: AC's/Special Local Com m itte e s  will continue to advise , approve or 

reco m m e nd on Vocational SKills Training Courses but m ust c c•r•sult 

with the relevant I ndustry Training Boards where there is one to 

e E.tablish the nece ssity and the local e m ploy m ent opportunit i e s  for 

training in a particular skill . I TE's may initiate course s through the 

E AC'E ..  

(c) Courses ar·e to be based around the nee d s  of th ose registered ,  and 

course s are not to be set up b efore these need s  h ave b e e n  i d e ntified .  

(d) Course s should only b e  conducte d  where there i s  a r-ealistk prospect 

of job opportunities b e ing available in the field in which training is 

be ing offere d .  

5 .  Selection o f  Traine e s  

(a) Distr-icts are to refer y c•ung people who clearly n e e d  some form of 

vocational training before they can b e  referred to a n  e mploy er for 

plac e me nt. 

(b) Young people who can be placed successfully in nor m al full-time 

e m ploy m ent should not b e  referre d t o  training courses.  I f  norm al 

e m ploy m e nt is not possible then training und er the YPTP should  b e  

considered only i f  this will enhance place ment prospects. 

(c) In some cases it may be appropr·iate to refer· persons wh c• have 



c o mpleted a pre-e m ployment c ourse t o  a sv.ills training course , to 

incre ase their work skills in step-wise fashion. 
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(d) E lig ibility has b e e n  broadened to include any person nominated by an 

e m ploying authority e ntitled t o  eng ag e workers und e r  the TEP who 

will subsequently be e ngaged in supervising the activities o f  worK 

g roups. 

(e) Trainee s  ar·e to be selected by E mploy m e nt Officer:. and Vocational 

Counsellors (if available) in consultation with course organisers. 

Vocational Counse llors are to b e  invited to participate in any 

counselling of trainees which m ay be require d during course s. 

6 .  Trainee Paym e nt 

me tails will b e  given in a Vol .2 Circular t o  b e  issued shortly .) 

(a.) Trainees will now be paid a Training Allowance by the Depart m e nt of 

Labour instead of the LIB or· R ehabilit ation Jl.llowance by the 

De partm e nt of Social Welfar e .  

(b) They are not to be re g arded as being available f c•r worK while t raining 

and are there fore not eligible for UB,  nor to be included in the 

statistic :. of registered unem ploy e d .  

The allowance which i s  a s  follows i s  not subject to PAYE ta:< ation 

Juni or rate (unde r  2 0  y ear·s) 

Adult rate (20 y e ars and ove r) 

$ 3 8  p.w 

$ 49 p.w. 

7 .  Traine e s  to b e  regarded as ' in  suspense ' 

(a) Pe rsons in receipt of th e Training Allowance will be conside r e d  not to 

be available to take up e mploy m e nt d uring a c ourse of training . This 



will e nsure that trainees are given every opportunii:y to c o m plei:e 

courses .  

242 

(b)  Trai n e e s  are , h owever,  free to leave a cour·se to taKe up e m ploy m ent 

obtained b y  their own e fforts. Traine e s  who voluntarily l e ave or are 

ter·m inat e d  for irr·eg ular atten dance , etc . ,  from the course are i:o b e  

lapsed and m ust re-enrol i f  th e y  re quire further e mploy m e nt 

a:.sistance from the Department of Labour. 

8 .  Att e nd ance 

(a) No per·sc•n who is eligible to ai:tend a training course is c•blig e d  to 

accept a place offered on a course . 

(b)  However,  once a persc•n  has accepted a place , he is oblig e d  t o  attend 

unle ss he t aKes up e m ploy ment.  F ailure to atte nd may re sult in a 

pro-rata reduction of the Trairling Allowa nc e .  

(c)  Daily attendance re cord require m ents are d etail e d  in the n ote s on the 

two course type s .  

(d)  U p  i:o five d ay s  absence for rea:.ons for sicKness or acci d e nt are to b e  

allowe d .  I n  cases o f  b ereave m e nt the nor m al Public Se rvice M anual 

provisions can b e  appli e d .  F or absenc e :. involving sickne ss or acci d e nt 

e >: tending longer th an five d ay s  a sickness b e ne fit will b e  g ranted 

<where the person qualifies) by the Departm ent o f  Social Welfare in 

sub stitution for the Training Allowance .  

9 .  Place m ent 

E mploy m ent at the end of i:he course is nc•t i:o be g uarant e e d ,  b ut succe ssful 

place ment should be aimed at wherever possible . f£ m ploy m e nt Officers are 

i:o actively assist p eople into e mploy ment.  If  norm al e mploy ment is not 

possible full use should be made of job creation program m e s .  < N orm al 
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plac e m e nt prioritie s  should apply .) 

1 0 .  Transition from Spe c ial  Training Program m e  t o  the YPT Progra m m e  

P ay m e nt o f  Training Allowanc e :  

To e ase transition b e t w e e n  t h e  t w o  progra m mes,  a l l  tr-aine e s  on sKills 

training c ourse s at 1 June 1979 should be transferr e d  to YPTP and paid the 

Training Allowance after that d ate . 

APPE NDIX 2 b  

VOCATI O NA L  SKI LLS COURSB: S 

Institute-based Training 

1 .  BacKground 

These are courses run through a continuing e ducation institute (i .e . 

Technical I nstitute , a Co m m unity Colle g e  or a Senior Te chnical Division of a 

secondar-y school) . They use the staffing and facilities of the i nstit ution 

b ut need not be run on the pre mises (e .g . agricultural c ourses) . 

Note:  Vocational SKills Courses run b y  institutes (etc. )  should be l i mited to 

training which cannot b e  provided und e r  the WorK-based Operator Training 

(e . g .  typing courses,  g roup leaders for worK co-operatives, worKshop sKills, 

e tc.)  and to those cases where the spe cial  sKills of tutors and e >: istin g  

facilities o r  equipme nt justify t h e  u s e  o f  the i nstitution. 
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2 .  Content 

Courses may provide training in :.pecific skills or· g e n e ral :.Kills:  

Specific Skills Courses m ay train for a particular occupation or range 

of occupations, and m ay be very shod (a few d a y s> .  

General SKills Courses are m ore d irected to training in b asic s kills 

over a range of tasKs and are like ly to b e  of g re ater d urat i o n .  

Appe nd i>: 4 lists e>: a mples of t h e s e  t y p e s  of sKills training course s. 

3. Approvals 

(i) The EAC or Special Local Com mittee approve a course c•nly after:  

i t  is establish e d  that there is a clearly ide ntifie d  n e e d  for a course 

<see appendix 2 (a) ,  para 4 ) ,  and 

the course has b e e n  cleared with the I n dustry Training Board for 

those industries which have c•n e .  

(ii) Before th e I nstitute can make an application i:o Head Offic e  

< E d uc ation) , the  content o f  courses m usi: b e  approv e d  b y  i:he 

E mploy m e nt Advisory Com m it-te e .  

<iii) The I nstii:ute (etc.) will sub mit an applica-tion t o  the Head Office of 

the Depart m e nt of E ducation for financial approval .  A course may not 

start until this approval has been given.  

4 .  Attend ance R e cord s 

The att e nd ance sheei: or· record m ust b e  t<ept b y  tutors running 

institute-based courses. This record must be sub m itted to the l o c a l  office 

of the Depart men-t of Labour each weeK in or-de r  that training allowances can 

be c alculate d .  < It  m ay b e  simpler if  the tutor prov i d e d  a record o f  

ab :.e nces.) 
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It i s  i m portant that reasons for absences be included with this r e c or d . 

Detailed proce d ures will be set out in the Vol.2 Accounts Circular on this 

progr-a m m e .  

5 .  M ethod of Trainee Pay m e nt 

The Accounts Section of the Departm ent of Labc•ur will calculate t h e  a m ount 

of Training Allowance to be paid to e ach trainee .  P ay ment will be made by 

cheque . A n  E mploy m e nt Office r  will call at the I nstitute weeHly a n d  d eliver 

cheques to participants. Detailed procedures will b e  set out in the Vol.2 

Accounts Circular on this progra m m e .  

6 .  Fina l  Report 

Districts are to prepare a final report on e ach c ourse on the form provide d .  

(Appendi>: 7 ) .  This is to b e  returne d to Head Office . Please e nsure that 

d e tails of course costs are provi de d .  

fl.PPE NDIX 2c 

VOCATI O NAL SKILLS COURSE S 

WORK- BASED OPB: R ATOR TRAI N I NG 

1 .  Background 

(i) E mphasis is to be given und e r  the YPTP to work-based m achinery and 

equipm e nt operator training in industry , com m erce and agriculture. 

Work-based training involves the tr-aining of young people (sa>' under 
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25 y ears of age)  in the worK-place (as c•pposed to a c ontinui n g  

e d ucation institution) . The training m ay be d ire ctly on t h e  job o r  

u:.ing the training facilities already e :dsting within industry . 

(ii) Such training is e >: pected to utilize instructors and f acilitie s outside 

the tertiary e ducation syste m ,  thereby m aking beti:er use of the 

facilitie s and e>: pertise available in i:he private sector. 

2. Proc e dure 

(A) Setting Up a Course 

m Proposals for courses can originate from B: AC's, Special Local 

Com mittees,  or from firm s ,  with the involv e m e nt and a d vice from 

th e appropriate Industry Training Board where one e x i sts. 

(ii)  A sign e d  application form from the firm or organisai:ion offering 

training facilii:ies i:. r equired <Appendix 8 ) .  

(iiil Conside ration of each proposal will b e  g iven b y  the B: AC or SLC 

base d  on:  

(a)  

(b) 

(B) Approvals 

Whether the c ourse will meet the i de ntifie d  nee d s  of 

re gistere d job seeKers who are not e quipped with work 

s�<ills which could maKe the m  e m ployable , and whose 

e m ployability would bene fit fro m the training propose d .  

Whether there i s  a r·e alistic prospeci: o f  related 

e m ploy m e nt b e ing available at the end of the trainin g .  

(i ) Apart from sh ort d uration 'job e >: ploration trai ning ' (see b elow) 
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which is approv e d  b y  t h e  Departm ent of Labour District 

Supe rintend e nt, course proposals with Com m ittee 

recc• m m e nd ation and an estim ate of c osts are to b e  sent to the 

Head Office o f  th e Depart m e nt of Labour which will t he n  i ssue 

financial a pproval for· the cour·se . 

N ote : This d iffers from I nstitute Eas e d  Vocational Skills 

Cour:.e s. 

<ii)  No courses are to b egin until financial a ppr·oval has b e e n  

obtai ne d .  

3 .  Sele ction o f  Traine e s  

Trai n e e s  will b e  selected from th c•se y oung peopl e :  

(i)  who are re g iste red for une m ploy m e nt 

(ii) who cannot be placed into e mploy m e nt 

(iii> who are not equipped with any work skills which make the m  readily 

e mploy able , and 

Uv) who would cle arly benefit from the type of training propose d .  

Selection will b e  m a d e  b y  E mploy m ent Officers and Voc ational Counse llors 

(if possib le) and a repr·esentative of the organisation or firm providing the 

trainin g .  I n  some circu m stances ITE staff m ay also b e  involve d i n  the 

:.e le ction process.  

4.  Cla i m s  

F ir m s  a r e  to b e  asked to lodge clai m s  fc•r rei m burse m ent of training c osts 

on a re g ular basis (e . g .  m onthly clai ms) with th e District Offic e s  of the 

Depart m e nt of Labour· which will,  after checking and certificatio n ,  arrange 

for pay m e nt through Treasur y .  Details will be set out in the Vol.2 Circular 

yet to be issued .  
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5. 8ligible  Firms 

(i) All industri e s  and firms are e ligible to taKe part in the prog r a m m e  

provide d  that training c a n  be provide d  in one o f  t h e  way s d etailed in 

para. 7 b elow. 

( ii )  Courses. can b e  arranged in i: h e  farming industry t providing that the 

conditions o f  th e sch e m e  can be met.  Potential farm cade t s  waiting to 

taKe up a cadetship who are registered as une m ploy e d  may b e  referred 

to i:hese courses so long as i:heir e mploy m ent prospe cts will b e  

enhanced .  

(iii)  Gove rn m e nt Depart m e nts may also participate where wc•r·Ks.h o p  or 

othe r  facilities are not b eing fully utilise d .  

6 .  Obligations c•n F ir·m or Organisation Providing Training 

(i)  All training places created unde r  this prog ra m me m ust be ad d itional i:o 

normal establish m e nt .  The progra m m e  i s  not intended to sub :.idi se or 

substitute for the normal training nee d s  of an e nterprise . Training 

places m ust not have b e e n  created b y  the d ir·ect or indirect d i scharge 

of staff o r  non-replac e m e nt of staff so as to m a Ke facilitie s availab le 

und er this progra m m e .  

(ii) The trainee is to be involved in training (job e :{ pl oration courses 

included)  only for the standard h ours o f  work in the industry 

concerned .  

(iii )  Variations to i:h e  types of cours.e s. ( in  7 below) are not per m i tted once 

a commitment has been m a d e  to provid e training unless this is cle ared 

through the Com mittee and Head Office . 

7 .  Type s of Courses 

(a) Two types of courses within wor·K-ba.sed training are to be utilise d :  



m ,Job e :< ploration tr·airiing (see para ::: > 
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< W  I nstructor-supervise d training with or without equipm en t  (see 

para 9 be low> . 

(b) P ayme nts to Course Participants 

I n  e ach case the Depart m e nt of Labour will pay c ourse partic i pants a 

training allowance (see Appendi:< 2 a  para 6) . Details of proce d ure for 

attendance records, d e ductions and pay m ent will b e  outli n e d  in a Vol.2 

Circular y e t  to be issue d .  

(c) Attendance R ec ords 

The attendance :.he e t  or r·ecord s must b e  Kept b y  

I nstructors/Supervisors re sponsible f o r  worK-based operator training 

cour·ses. This recor·d must b e  sub mitted to the l ocal office of t h e  

Depart m e nt of L�b our e a c h  weeK i n  orde r  that training allowances can 

b e  c alculate d .  

(d) Absences 

Refer to Appendix 2 (a) para ::: (d ) .  

(e)  L iaison b e tw e e n  firm or organisation instructor and Departm en t  o f  

Labour 

Close liaison is to b e  maintained .  In particular the I nstructor or· 

Supe rvisor should b e  encouraged to report proble m situations 

including cases of absence c•r unsuitability to the Depart m e nt o f  

Labour. E: ach such case is to b e  followed up and appropriate action 

<ter minationt transfert pro-rata d ed uction of allowance , c o unselling , 

etc.) taKen by the Department.  

(f) Additional Costs 

No a dditional clai m s  for e :< penses (b oots, overalls,  tools ,  e t c .) will b e  
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met und er any circumstance s.  

8.  Job E >:plora.tion Training 

(a) It is consider·ed that some of the y oung per·sons registered for· 

e m plo�1 m ent m ay well  h ave little or no idea of opportunities availab le 

in various e nterprises and this type of training will enable these 

persons to avail  the mselves of the opportunity to e x perience th e worK 

environment under a formal progra m m e .  

(b) Duration 

ThiE. training will be for a m a:< i m u m  period of three weeKs afi:er which 

tim e  the firm or org anisation m ust d ecide whether or not to e m ploy 

th e train e e .  The P.JP and F E S  progra m m e s  can b e  used i n  a ppropriate 

situations to support place m ent. 

(c) Approval 

Appr·oval i s  r·e E.tr·icted to the District Superintendent of t h e  

Department o f  Labour. A s  a matter o f  protocol t h e  union 

representative at e ach place of worK is to be infor m e d  of the pr·oposal 

and his/her views taKen into account wh en the District Superintend e nt 

consid er·s each case . 

(d ) While trainees will b e  paid training allowances <appendi:< 2 (a) para 6 )  

the firm will receive no pay m e nts for m aterialst overh e a d s t  

supervisiont etc.  whatsoe ver. 

(e)  There is no ob lig ation on the part of either the firm to offer 

e m ploy m e nt at the completion of training or for the train e e  t o  accept 

any offer which might b e  forthcoming.  



9.  I nstructor/Supervisor prc•vid e d  with or without equipme nt 

(a) Firms or org anisations who participate in this progr a m m e  can be 

re-imbur·s.ed for c os.ts on one of the following bases:  
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(i) I nstructor/Supervisor provid e d  fulltime - $24 per trainee week 

(ii) I n str·uctor/Super'(isor provid e d  fullti m e t  together with use of 

lig ht e quipment - $ 2 8  per traine e we eK 

(iii) I nstructor/Supervisor pr-ovi d e d  fullt i m e ,  together with use of 

he avy or e>: pe nsive e quipm e nt - $32 per traine e week. 

I n structions. on pay m ents of these tr-aining costs will be set out i n  detail in 

the Vol .2 Circular yet to be i ssue d .  

( b )  Duration See appendi>: 2 (a) para 2 (ii) . 

(c)  Approvals See above para 2 (E) . 

(d ) Certificates 

It would be helpful if  e ach participating fir-m or organisation w e re to 

provid e e ach trainee who completes this type of course with a written 

re c c•rd outlining the training given. Approaches to this e nd s ho uld be 

made to participating fir m s / organisations. 

<e> Course Progr a m m e s  

Th is type- o f  course requir·es a d etailed training pr·c•gra m m e  b a s e d  on 

the e m ploy ment n e e d s  of th e participating trainees.  Once a g re e d  the 

tr· aining prog r a m m e  should not b e  change d  unless there are 

e>: ceptional c ircumstanc e s .  If a major change in the training 

program m e  is c onte m plated Com mittee and Head Office approval is to 

be obtaine d .  
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1 0 .  Safety Health and Welfar·e Provisions 

(i) Trainees are e n1:itl e d  to same conditions affe cting safety , h e alth and 

welfare as e m ployE?es in the particular industr-y e njoy in ter· m s  of 

statutor-y mini m a .  

(ii) Having r-eg ard to th e se terms par·ticular atte ntion should be paid to 

the following aspects: 

(a.) F acilities: Sanitary convenience ,  washing facilities, m e alr-oom:., 

cloth ing , accom modation, etc. must b e  sufficie nt and suitab le to 

acc o m mod ate trainees and norm al staff without e>: ce ed i n g  normal 

standards i n  terms of size and m e mber-s using th e m .  

(b) E nvironm e ntal condition:.: Heating , lighting , ventilation, 

personal protective e quipment, noise c ontrol,  air space ,  

acce ss/egress and all other statutory provisions appl i c a b l e  to 

e m ploy e e s  should b e  e qually complied with in rel ation to 

tr·a.ine e s  . .  

(c)  M achinery Safety:  Trainee s  must b e  told about the d a n g e r s  of 

m achinery they m ay be re quired to work at or with and instructed 

in the precautions to be taKen.  They m ust also b e  prc,pe rl y  

traine d i n  operation o f  t h e  machinery b y  a person thorough ly 

fam iliar with its correct use.  In addition the usual requir-e m e nts 

of the M achinery Act relating to safe use and g uarding of prime 

m overs transmission m achinery and danger-ous parts of 

m achinery must be m e t  by the owne r. 

(d) I n  sum ma ry then the conditions of e m ploy m ent applicab le to 

e m ploy e e s  should also b e  applie d to trainees e >: cept for pay m e nt 

of w a g e s .  
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(iii) Age limitations 

No trainee should be placed in an industry or co m me rcial sit uation 

where he or she would not b e  p e r m itted by law if a n  e mploy e e .  An 

outline of age restrictions is as follows: 

(a) F actorie s  A ct 

(i) 

(ii) 

(iii) 

<iv> 

(b) 

No person under 15 y ears tc• work i n  a factor·y . 

N o  p erson und e r  1 6  y e ar s  t o  worK i n  a factory u nle s s  a 

Certificate of Fitness i s  obtained fr·om the inspe ctor. 

See also S.38 of F .A.46 < F a ctorie s Act 1 946) restricting 

e mplc•y m ent of y oung persons in certain health risK 

proce sse s. 

See also 8. 1 9  of F .P . •  46 prohibiting nightwc•rK. 

F or the purposes of Y PTP d istricts are to e nsure that no person 

unde r  t h e  a g e  of 1 6  y e ars i s  included i n  w orK-based operator 

training in a factory situation. 

Head Office will investig ate the possibility o f  pay m e nt of 

m e d ical e :< pe nse in rel ation to Certificat e s  o f  Fitnes s  t o  e nab le 

yc•ung persons b etwe e n  a g e s  of 1 5  and 1 6  y e ar s  to b e  included i n  

factory b a s e d  course s  someti m e  i n  t h e  futur e .  

<iv) Shops and Office Act 1 95 5  

(i) If und e r  1 6  y e ars, may not be e mploye d  b efore 7am and n o  

assistant under 1 8  y e ars m ay b e  e mploy e d  after 1 0 .3 0 p m .  

(ii) No assistant unde r  1 ::: y ears is to be e m ploy e d  in a restaurant 
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before 5 a m  c•r after 1 0 .30pm . 

<v> Agricultural Workers Act 1 97 7  

N o  trainee under 1 5  y e ars i s  pe rmitted t o  worK w h e n  the y  should b e  a t  

school. 

(vi) M achinery Act 1 95 0  

Section 1 2  prohibits e mploy m ent o f  persons under· 1 5  tc• u s e  machinery , 

and cle aning of m achinery by those und er 1 8 .  Th ere are also certain 

classes of m achinery which may noi: b e  used by persons und e r  1 8 . 

(vii) In simple terms trainees,  apart from re muneration , should b e  subje ct 

to i:he same statutory standards as persons w h o  are e mploye e s  and 

the Departm e nt has an oblig ation in approving such sche m e s  to satisfy 

its1=1lf that th e :.f1 criteria are m e t .  

(viii> Consultation .,...,dt h  the F a ctory Inspectorate is necessary to e nsure 

compliance with the statutory provisions m e ntioned abov e .  

APPE NDIX 3 

PRE-S:: M PLOYM S:: N T  COURSE S - SUGGE STS:: D CONTS:: N T  

TOPI C 

Self Prese ntation 

h ealth , grooming , d eportment,  spe e c h ,  interview and telephone t ec h nique . 



Se lf-!{nowle dge 

Cc:•unse lling , assee.s me nt,  c: c:•nfid enc:e building , values clarific:a tio n 1  

realistic: g oa l  setting. 

Self-Preservation 

N utrition and f ood preparation, b u d g e ti:ing , sensible  purc:hae.in g ,  h o m e  

safety , minor h ousehold re pairs, c:h ildc:are. 

Citizenship 

Human relatic:•ns, liber·al studies,  social responsibility , e . g .  d e fe nsive 

d riving , first aid,  e nvironm e nt protection, com munity work. 

Se 1 f-I m prove m ent 
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R e me d ial reading,  c o m m unications, E nglish,  r e m edial  m ath s and 

calculators, prob le m solvin g , inform ation sources ,  useful h obbies/ skills 

(e . g .  m e nd ing , d riving , typing , first aid , telephone usage ) ,  othe r  

recreational activities including sport. 

E mploy ment 

Job finding techniques and practi c e ,  unde.>rstanding of b asic cle.>rical , 

retail,  workshop, store s or construction operation and working conditions, 

local and d h:.tant job opportunitie.>s , tra d e  union m e m b e rship,  keeping a 

job .  



APPE NDIX 4 

E XA M PL E S  O F  VOCATIO NA L  SKI LLS TRAI NI N G  COUR SES 

These are sugg e stions only : 

CLE R I CAL 

Offic e  Procedure 

Clerk/Typist 

Typists 

SAL E S  

B: le ctrical Wareh ouse Store men 

Clerical/Retail 

Shop Assistants 

SE R VI CE 

Waitin g  

R e ception 

Childcal"e and Home M anage ment 

C o m munity Servicing Techniques 

AGRI CUL TUR B: 

Fal"m Ol"ientation 

Farm Skills 

Fol"e st and Bush SKills 

F encing 

Sheal"ing · 

Shed Hands 

Pruning 
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LABOU R E R S  

General Labouring SKills 

I ntroduction to the Building Trad es 

Basic Carpentry 

Sea Holding 

Painting 

M inor Hou:.E?hold R epair·s 

TRANSPORT E G.UI PM E N T OPE R ATORS 

Driving (HT) 

PR ODUCTION 

Basic E ngine e ring 

Welding 

Butcher·y 

Knife h ands 

Craft Production 

Carving 

Apparel 

SUPE R VISORS 

OTHE R S  

E n glish as a. Second Language 

2 5 7  

Com puter relate d courses e . g .  magne tic tape preparerst  J.<e<y punch operatorst 

computer operators . 
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APPE NDIX THRE E :  A WE E K  I N  THE L I F E  O F  YF'TP 

The following are one week's verbatim field notes which provide bath a sampl e  of 

th e way in which fiel d  notes were taken and a picture of the day-to-day live s of 

the student s  on the course s. The only reconstruction that h a s  taKe n place i s  i:hat 

student n a m e s  are pseudony m s  and i:he i:ui:or·s are noi: i de ntified by na m e .  A wee k  

b e ginning F rid ay and ending Thursday h a s  b e e n  used b e cause i:he last F ri d a y  of 

th is week was the last day of t h e  cour:.e far the R e c e ptionist and Typing Skills 

Course . This last d ay was alway s atypical in that the stude nts did little formal 

wc•rk and b a sically spent the m orning waiting to receive their certificates of 

atte ndance at the c ourse and saying their g oodby e s .  They usually went out to a 

pub with tutors for a farewell lunch which l asted m ost of t h e  afternoon. I t  i s  

evident from these field note s that t h e  last f e w  d a y s  o f  a course were tenset 

am: i ous and sad for the student s  - inevitably b oth stude nt s  and tutors wc•uld b e  

in tears o n  the last d ay o f  t h e  course - the students be cause they were l eaving 

th e security and status of having a structured d ay that appr·o>: i m ated 'work' and 

were also le aving a close-Knit g roup of co mpanions ;  the tutors b e cause t h is was 

the d ay wh e n  they really h a d  to confront the realities of the stud ents' live s ,  

the ir probable continue d une mploy ment,  t h e i r  vulnerability a n d  the fact th at the 

cour·ses had not done much to change their cdginal circu m stances.  

F RIDAY: 

:3 . 3 0 a m  - R oom 1 7 .  Tutc•r B,  R e c eptionist skills (r·ole pla y ) .  Je nny and Harriet are 

a b se nt .  Katie complains about h aving this tutor all  m orning - says she h ates it 

be cause she cannot talk all m ornin g . However,  there is no ti m e  for me to question 

her further at this stag e .  She see m s  to be unable to say e :< actly why she d o e s  n ot 

W<e this t utor. M ar-yjane says 'You d on't have to take any notice of t h e  tutor 

b e cause it's noi: school ' ,  but }{a tie says she d oe s  not want to end up in a d i fficult 

situation. The stud ents role play the d i fficulties that a receptionist m i g h t  fac e .  
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l{a tie plays the role of receptionist and i s  jud g e d  f or her perfor·mance by t h e  

class. The tutor says 'Did y ou notice that she said one word which could h ave 

b e e n  changed"? ' .  Blan�< looks from the stud e nts. Katie whispers b e hind h e r  h an d  

so that the class c a n  see - 'Okay ! ' .  O n e  of the other students says o u t  l ou d  

'Okay'  - every one g i g g l e s t  b ut the tutor· thinks i t ' s  b ecau!:.e of the word n o t  

b e cause o f  l{atie telling the m .  T h i s  m akes the m  all  giggle m ore . Apart from 

Penn y ,  Har-rie t  and Jud y ,  all  of the stude nts are a lways well  d re ssed <those three 

are neat and tidy , but not e >: p e nsively or s m artly d re ssed as the others tend to 

be). Jane has ine>: pensive b ut 'turned on'  clothe s - sam e  with l{a.tie .  M a.r·y l e aves 

feeling i l l  after half an h our. M aryjane m anages to m u d d l e  things up quite 

d e liberately d uring the role play which creates confusion. Hovvever ,  she a sks to 

be the rece ptionist ne>: t  time which is unusual. She does not like participating 

actively i n  the class. She puts h e r· chewing g u m  under the receptionist d e s�< 'for 

later o n ' .  The tutor sug g e sts not using word s such as 'okay ' or ' h i ' - Katie 

ob je cts t c• this as she says y ou don't h ave to be too formal nowadays. The tutor, 

h oweve r ,  ste a m rollers over this obje ction. She stops the students fro m t alking 

constantly - this is a much m c•re for m al classr-oom atmosphere than the othe r  

classes ,  b u t  s h e  i s  pleasant and unruffl e d .  M ary jane point e d ly asKs what the 

ti m e  is,  i s  tc•ld that it is ten,  and the clas=· d i sintegrates into chatter .  The tutor 

is obviously d isappointe d that they are unwilling to g ive up their m orning te a to 

continue with rec&ptionist s�<ills. I th inf< that this is the prob l e m  - she e >: pe cts a 

particular set of office attitud e s  fro m th e m  and , in the m ain,  they are not willing 

to confor m .  The role play situations that they were given were se:< ist and 

h ierarchical - i . e .  they represente d the real world and the d ifferentiations 

between male b oss and fe m ale worke r  were very m uch rE?inforc e d . l{atie found a 

flea and was h orrifie d !  

1 0 .3 0 a m  - Harr·iet and Jill went to the L a b c•ur Depart m e nt d uring the b rE?al< and 

saw a job advertised for a m achinist in High Stree t .  They went to looK at this , 

but d i d n 't taKE? it as they h a d  to g uarant e e  to stay there for thr-ee years - were 

not sure if  they would have h a d  to sig n  a contract or not. 

1 1  am - Tutor- B walks intc• R oo m  1 7  very upset - she h a s  had a run-in with Katie .  

The gist o f  t h e  m atter i s  that she has sent the students into town to g ather 



m aterial for the itinerary they are working out, b ut,  b e fore they left she told 

the m  that they were not to 'fluff around town or pull the wool over her eyes'; 

260 

that they h ave to do the worK. The students objected angrily to her saying this, 

b ut she feels quite strong ly about it .  She tells m e  that s h e  ' d oe s all this work 

for· t h e m  and they d c•n't appreciate it '  and , i f  they don't want to b e  e mploy e d , that 

i s  their d ecision but really not her concern.  Obviously the y  just co m e  t o  th e 

cl asses to g e t  the eN tr·a mone y .  She says that she does a lot of worK outside of 

paid hours and feels that this e ffort i s  wasted on these students.  She says th is 

in front c•f two of the :.tu d e nt:. <Penny and Judy)  who are actually working h ar-d on 

the project and are obviously upset b y  her  c o m m e nts.  Katie came in shortly a fter­

and whisper-ed to me that she had had a set-to with the tutor- and g ave me th e 

othe r- side o f  the stor-y . She was upset that the tutor h a d  tre ate d th e m  as 

'une mploy e d ,  a s  kid s '  and felt that she had no r·ight to do this.  The stu d e nt s  

spent th e n e : d  h our worKing i n  g roups of two o r  three o n  t h e  itinerary . T h e  tutor 

th inKs they :.h c•uld do m ost of this worK in their own ti m e  b ecause 'th ey have 

plenty of spare t i m e ' - the students really object to thi s  attitud e .  I tell  th is 

tutc•r about Tutor- A's theory that Govern ment include s  voluntary input in its 

budgetting for tutoring , and Knows th at these people won't g ive up t h e  w orK, b ut 

:.h e  is not too �<ee n  on this theory . However,  when I a:.�<ed h e r  would she consider­

only d oing the paid par-t of her job , she instantly said no,  that the re was no way 

sh e could c:•perate effectively if she d i d n't put in the e >: tra pr·e paration a n d  

m arKing t i m e .  Also she h a s  to prepare re sourc e s  totally f r o m  scratch - these are 

nc•t provi d e d . F elt that s o m e  of the tutors only did the wc•r-K they were paid to d o  

and criticised :this. She puts i n  a lot of individual attention wi'th stud e nt s  where 

pc•s:.ib le . Harf'iet and Jill b oth applied for- a D e ntal Receptionist job last night ­

there were sa many applicants that the e mploy e r  just tooK notes and will let  

pe ople Know a b c•ut i nter-views later-. ,Judy h a s  a second interview for a b an k  job c•n 

M onday , which is very h ope ful and she has also applied for a job at the Council. 

Penny and Judy finished their- itinerary and wer-e e >: cited a bout this. The y  want 

to le ave at 1 1 .45 because they h ave finishe d ,  b ut the tutor will not let the m .  She 

says it  is too e arly .  In the e nd she sends them off to the AA tc•  get a b o oK they 

need (but the AA will not lend it  to the m ) .  She spends a lot of time with Linda 

and Tin a  trying to help the m .  Tina says that the tutor i s  g i vi ng the m  too m uc h  

h e lp and th at t h e y  m u s t  b e  'really thick' - t h e  tutor s a y s  no,  it i s  just h e lp to g et 
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star·ted so that they wc•uld Know what to d o .  They are very c onfused .  

1 pm - The Student Health N urse talKs o n  contraception and f a mily planning .  

Difficult to Know wh at i.h e  stud e nts thin�< a b c•ut i.h i s  a s  i.h ere is really no ti m e  for 

questions . However, they were e >: tr e m e ly interested in w h at g oe s  on i n  h ospital 

when babies are born, what h appens to the woman,  rathe r  than contrac e pi.ion.  

2pm - Room 1 6 ,  video viewing roo m .  The tutor shows th e m  two films from ' M i g h ty 

M icro' seri e s .  M ost of the stud e nts are intereste d .  N ot m uch t i m e  for talK a t  t h e  

e n d ,  but several  students a r e  d e pressed about the futur e ,  d on 't want c h i l d r e n ,  

talKe d about having to retrain f o r  job s ,  b ut there w a s  very little response i:o i:he 

fil m .  Katie and Gay particularly upset ab out the idea of total compute r 

identification - Katie b e c ause then the c c•P=· would Know all about you a n d  i:hat's 

unfair; Gay b ec ause every one will  b e  th e sa m e ,  loss of i n d ividual ide ntity . N one 

of the m ,  including the social and life s.Hill s  i:utor , questions the basi s  o f  new 

technology . All  accept it  as a g iven, on a taKen-for-granted leve l .  N o-one brings 

up the question of what social proce ss.e s cause technolog ical revolutio n  n c•r what 

follows from it. The television narrator's world-view is accepted totally . The 

only real drawbad<s he pointed out were possible loss of jobs and easy 

id entification and th ese were the only points that the class considere d .  Further 

fil m s  from the series will b e  sh own later. 

3 .40pm - Pay d ay . We are really just waiting for the p ay - th e  students can go 

h c•me afi:er they have been paid . The pay i s  late and the s.tudents. get  very 
' 

restle ss. <The pay is late alm ost every wee K  which m e ans t h at some stude nts 

either miss out on their pay for the weeHe nd or miss their b us h o me a t  4 p m .) 

F inally at 4p m ,  two wom e n  arrive from the Department of Labour. They looK 

re ally put out at h aving to do this wc•rK and ar·e rude to b oth the g i rls and t h e  

tutors. T h e  y ounger o f  the two, w h o  I d on't thinK h a s  b e e n  h e r e  before , wh ispers 

to the other one about e ach of the g irls as they come up for their· pay . T h e  

tensions for these stu d e nts try ing t o  retain so m e  self-respect in this situation 

are obvious. Tina wants. to collect Unda's pay and i s  upset when she cannot as 

'Und a wants to g o  shopping later' - Linda is away supposedly ill ! 
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Two e::: -si:udeni:s <women) arrive ai: 4 . 1 0 p m - i:hey are very rough c ompared wii:h 

the R e ceptionist and Typing women. One works as a leading h and at a Salvation 

Army WorK Sch e m e .  She h a s  b e en there for si>: m onth s and is 'going up north for a 

while ' ,  plans to come b ack to h e r  present job . The othe r  i s  a de licate small  M ao ri 

g i rl who i s  working in a Kind ergarten. She had b e e n  c•n a Childcare course a.i: the 

institute last y e ar and talke d  ab out seve ral o f  the g irls out o f  tha t  course who 

have childcare- job s  at pre-sent. They juE.t talked with Tutor A aboui: what they are 

d oing.  

Tui:or A shows m e  her· new c c•urse oui:line fc•r a. Com m unity Services course which 

sh e hopes to get approv e d .  She is e:·: cited about it - will run for eighte e n  w e e Ks. 

I a s�< he-r if  h e r  aim is to run any course so as i:o get kid :. into something or if  she 

actually sees jobs be ing available for kid s  from that cours e .  She say s t h a t  this is 

a serious conflict for h e r  - they m ust be taught skill:. and she wants to teach 

the m  skills,  but at the same time sh e Knows there are not g oing to b e  any jobs for 

th e m .  All she can do is just �<ee p  plugging on and give i:he m what she thin�<s they 

ne ed.  

M ON DAY:  

R e ce- ptionist and Typing cour-:.e - Room 1 7 ;  class officially b e gins at 8 .3 0 a. m .  

8 .4 5  - Present Judy and Lucy . Tutor A ( a.  social and life s Kills tutor) g oe s  out to 

call in Tina., Unda and H ar·;t . P e nny turns up ten minute E. later. Jill turns up 

twenty minutes later .  There is a list of names on th e blackboard of various 

famous p e ople . Linda:  'Oh , I feel sicK. I want to g o  h om e .  I 'm thick ! '  Tutor A :  

'Don't b e  silly , Linda .  Whe n  I think you're thick, I will tell  you you,re thid�!'  

Linda.: 'But I a m ! '  Later,  Linda E.ayE. 10h ,  l 1ve got such a h eadach e ! ,  Tutor A :  

1Chop y our head off1• There i s  a. row o f  tiny children's f e e t ,  with b ruises and 

bliE.ter-:. all over the m  and in janda.ls, lined up unde-r the d esks. Linda:  ,Wh at's 

this we 're d oing ? '  Tutor A: 'General knowle d g e ' .  Lind a :  'Do w e  have to do it'?' 

Tutor A: 1Yes'. Linda: Why? Why do we h ave to d o  that?' Tutor A: 'One of the 
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Linda a n d  Tina wall-< out after h alf an h our with a m utte red e :< cuse - it is obvious 

th at Linda has b e e n  aiming a.t leaving through the whole of the class t i m e  . ..  Tudy 

asks about her money - she is g oing b acK on the dole ne>: t  week when the c ourse is 

finish e d .  Tutor A says th at she m u :.t fill out the form , and then there i s  a. stand 

d own period of eight d a y s ,  afte r which she will get paid the d ole . This m e ans 

that they d on't get any m oney for two weeHs after the e nd of the course and then 

they only g e t  one wee k's une m ploy m e nt benefit. [ I n  fact,  d uring the whole of 

1 9 82 , no m a. tter what the c•fficial stand d own period was, the stu dents 

consiste ntly m issed out on two weeks '  une m ploy m e nt b e ne fit after th e end of the 

cour-se . Sometimes the ti m e  period was e ve n  longer.  Thi:. was a disincentive to 

stud e nts coming onto the course s . ]  Lind a and Tina return. The stude nt s  worK 

steadily on the list until 9 .45 when they are given a li:.t of 'Where is . . .  ' and 

'What is . . .  ' to d o .  J ud y :  'I hope it's not g oing to b e  anothe r  ten weeks w ithout a 

job - it will drive m e  m a d ! '  Tutor A :  'I hope so too'. Ha.rriet ar·rives a bout 9 .45 

h aving obviously arrived b ack on the bus from a weekend trip. Linda and T ina take 

off again.  

1 0 am - M orning tea. with Tutor A in the staffroom .  She says that the courses are 

i m m oral in that they are dishonest - they offe r the stu d e nts someth in g  (skills to 

ge-t a job ) ,  b ut d on't come up with the goods .  She feels they should say that they 

are 'support' courses to show pe ople how to cope with their situation, rather 

than be prom oted a s  skill s  courses .  I a.s!< her  again why she 1-<eeps on being a. 

tutor on the courses if that is how she feels.  She says t h at part of it is h er 

com mi t m e nt to those kid s  who she sees as being powerless. I f  she c a n  give the m  

some i d e a  o f  how the syste m works, som e  skills for using to their advantage , 

some m e ans of working togethe r· as a. g roup, perhaps she will be accom plishing 

someth ing . Sees this a s  b e tter for her than le aving the m  to their own d e vi ces,  

but  also se e s  this as a par·tic ula.rly midd l eclass solution whic h ,  in fa.ct1  suppor·ts 

the syste m b y  d a mpening revolution. Say s that things will only change for the se 

kid s  if things g e t  :.o b a d  th at they can no longer· bear  it without d oing s o m e thing 

and that will only really come when the e conomic situation gets so b a d  t h at half 

of the children of the middleclasses are also une m plc•y e d . So really s h e  sees the 

turning point as being when the middle class sees its allegiances as b e in g  tie d to 
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th e working class rather than t o  the bosses (c.f. Poulantzas} . She E.ay s t h at my 

thesis is im portant in that other people ( such as oth e r  technical institute YPTP 

tutors) will read it and perhaps d o  =·om ething as a g roup from it.  Aske d h e r  about 

m e e ting b etwe en Tutor B (v;orl-< skills tutor) and M aryjane (student) ove r t h e  

incid e nt where H aryjane w a s  'e>: pelle d ' from class f o r  swearing - she s a y s  that 

everything went off well; H aryjane almost had Tutor B in tears b y  say ing th at 

sh e would not h ave liked h e r  own mother to have heard such language a n d  b y  

apologising for the \vord s sh e used (although not for having said the m ) ;  all is 

v1ell now. Tutor A say s that M aryjane pulled out all h e r· acting sKills d uring the 

me eting. 

1 0 .3 0 - Typing class with war�< sKills tutor· - Gree n  Street  site .  Jill , J ud y ,  Tina, 

Linda,  H arrie t  and Penny present. Sque ezing and stretching for typed m istaKes. 

Sque ezing = g o  bacK to last letter; tap space bar; tap and h c•ld space b ar ;  type 

letter  - d o  this till the end of the word . Can only b e  done with word t h a t  is one 

letter m ore than t h e  miE.taken word - e .g .  'four ' into 'seven'.  The tutor h a s  the m 

d oing spe e d  te sts , stretch ing and squee zing and m e m os .  Lind a and Tina find the 

m e m os v e ry difficult t o  und erstand and do, but a l c•t of the d ifficulty c entr·es on 

the fact that they d on't want to do it - they literally don't listen to the t utor 

wh e n  s h e  e x plains very cle arly and carefully what is required.  She rep e a t s  this 

three t i m e s  and finally , when they still d on't get it rig h t ,  sh e g oes ove r and 

sh ows t h e m how to d o  it (which iE. obvi ously what they wanted - someone t o  d o  it  

for the m ) .  The tutor has to worK re ally h ard with the m on this . All  of t h e  

stud ent=· are loo�<in g  tired a n d  d epressed t h i s  m orning , b u t  Linda a n d  T i n a  n o t  a s  

m uc h  as t h e  others.  T h e  tutor spends virtually the whole of the h our a n d  a half 

unti l lunch with Linda and Tina on a one-to-one basis lt·lhile the oth e r  stude nts 

practice the e>: ercises a t  various levels of compe tency. 

1 2  noon - Lunch in the staffroom .  Tutor A and Tutor C discuss the course 

b ecause Tutor C (a  worK skills tutor) is angry with the students and has d ecided 

to tell them off in the a fter-nc•c•n. She i=· upset with their behaviDur on a trip t D  

the Ar m y  b a s e .  She claim s that t h e y  just tre ated i t  liKe a picnic - y e t  sh e says 

herself that it was not very intereE.ting.  She i s  also upset with their b e haviour 

in g e ne ral - lacK of punctuality , absences,  rowdiness, apathy , e t c .  As w e l l ,  she is 
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angry that one of the students has turne d down a job that h e  was offered in a 

restaurant. The tutors argue in a way that outlines their ve ry d iffering 

ph ilos.c•phi e s  and differ·ing a i m s  f c•r the course . Tutor C clai m s  that the stud e nts 

are not re ally interested in work and will never get job s ,  t h at they should be 

forced to attend and vJork on the c ourse or get out . She is wasting h e r- ti m e  with 

the m .  Tutor A asks why should they set the m se lves up only to be let d own by 

e m ploy ers (referring to the fact that the stude nts d i d  nc•t want to try out f or four 

d ay s  a t  a local re staurant as 1-<itchen h ands) . She says that Tutor C e :< pe cts the m 

to take m ajor risKs with their self-estee m and d i g nity b oth of which are fragile 

e noug h alrea d y .  Tutor C say s  that that is part of life , of the sy· ste m ,  and , if the y  

cannot take i t ,  t h e n  t h e y  should not b e  in h e r  cours e .  

1 pm - F oodhandling cours e .  Tutor C gives the g roup a pep-talk b e cause she is 

angry at (a) their gener·al slac!tness a b out punctuality and absences and ( b )  about 

the fact that one of the stude nts turne d d own a job as a Kitchen-hand that he was 

offe re d .  'You don't want a job at all - I am wasting my ti m e  h ere trying to get  

y ou a job . '  I t  is very l iKe b eing in school - sh e  talKs for  half  a n  h our a bout 

lc•yalty , h ard worK, discipline ; gives the m a l ecture on the responsibilitie s  of the 

stude nts towards e m pl oyers,  the course and herself and h ow she e:-: pects the m  to 

pull their socks up or get  off the course . 'I don't Know why y ou are h e r·e or­

wheth e r  you re ally want a job the way you carry on.'  The stud ents d on't say much 

d uring this t i m e .  She d e m ar1ds t o  know why they are o n  the c ourse and is upset 

that none of t h e m  say that they are there to get a job - they g ive answers th at 

m o:.tly include 'I don't know' or 'To lear·n '.  She e >: presses her  d isappoint m ent at 

these answers and e m phasises that she e :< pe cts the m  to treat the course lil<e a 

job and that,  i f  they cannot d o  that, they will never g e t  a r-eal job .  

1 .3 0 p m  - Tutor A c o m e s  into the class to talk with th e students.  She takes a 

completely different line from Tutc•r C. She tries to g e t  t h e m  to worK out what i s  

wrong for the mse lve s ,  why they are unhappy , t o  e>: press their feelings a b out e ach 

other,  th e tutors and the cours.e . B: ach stu d e nt is given a reasonable a mo unt of 

time without interruption to do this.  She e m ph asises self-re sponsib i lity - e a ch 

individual is responsible for his or h e r  own c h c•ices - and group responsib i li ty 

toward s each oth e r .  The class talks quie t ly a b out their prob l e m s  and confusions. 
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They are unhappy about the lacK of e>: tension - they feel that they are treated 

lil-<e babies;  and they complain e specially about one of the tutors and also about 

not b eing made t o  b e  punctual and present and qui e t .  T utor· A wor·�<s v e ry h ard t o  

try t o  g e t  the m  to see th at the solution t o  the proble m is in their hands - only 

they can decide whether or· not they are g oing to b e  punctual t etc . t  no-one else can 

d o  i t  for t h e m .  Th ey don't really und e rstand this point of view at all  - th e y  

unde rstand Tutor C ' s  points much b etter even though she alienates t h e m  b y  

telling the m what s h e  thinl-<s ab out th e m .  I talK with Kathy a n d  R icK l a t e r  in the 

kitche n  and they are really concerned that the c•ne ::. who d o  turn up on t i m e  and a r·e 

always there and do the worK are b eing lumped in with those who don't  - they fe el 

that this i ::. very unfair·.  Susie and Deidre g o  off to the restaurant <the one with 

the four-day trial period) t o  apply for the kitche n-hand work. 

2 . 3 0 p m  - The Student Health N urse comes in to t aH< about Personal Health - this 

class should h ave start e d  at 2pmt  so she has sat in on much of Tutor A 's 

discussion with the students. By this sta g e  the students are not really r e a d y  t o  

le arn anything - they h ave a bre aJ< ,  but d on't  settle d own a g a i n .  The N urse asKs 

th e m  what they eat and how they sle e p .  M ost of t h e m  d on't sle e p  well or 

re gularly t nor d o  they e a t  three square m e als a day or reasonably h e althy food ­

th e l ists of food include d  pre d ominantly h a m b urgers, chippie s,  cream bunst  

twisties and bread.  

3 .30pm - Typing and R e c e ptionist course . Tutor D (a  social and life s Kills tutor)  

read s e x tracts to the class fro m Your E rrone ous Zones b y  Dwy e r .  I nitially only 

two student s  <Katie and Penny> ar·e present , then ten minutes later· J ud y ,  Jill and 

Harriet arrive . Half an hour later t  Lind a and Tina arrive ; they leave after three 

minutes .  We all stay on until 4 .3 0 p m  d iscussing the conc e pt of 'choice '  in 

childre n's lives and liberal concepts of childrearin g .  The students that a re 

present are very interest e d  in Dwyer's ideas and want Tutor D t o  continue 

reading from the b ooK in a future class. 
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TUB; SDAY: 

8 .30 - 1 0 .30 - oth e r  worK. 

1 0  .30 a m  - I arr·ive at the  technical institute to be with the R e c e ptionist and 

Typing class.  The class does not appea r  t o  e >: ist.  I asK Tutor A wh ere they a re 

and she ask:. m e  t o  g o  d own to R oo m  6 t o  distr-act T utor C from talking , a s  Tutor 6: 

wants to show a film and Tutor C won't shut up.  However,  when I arr ive there ,  

Tutor C i s  not pr·esent - ther·e are only a few,  disgr·untle d-looking F oo d handling 

students.  I se e Tutor 8.: (a social and life skills tutor) who says she's g oing to 

have a cup o f  tea so we go t o  the staffr·oo m .  She says that she and Tutor C wer-e 

supposed t o  b e  showing a fil m a t  1 0 . 1 5 ,  but Tutor C has not shown up and neither 

have the two courses c•f students. At 1 0 .4 5 a. m ,  we g o  t o  Room c;· - there are still 

only four stude nts <Susie , Lily , M ar g are t and N ore na) who say that they are very 

piss.ed  off with everything b e in g  so d i :.c•rganise d .  They feel  that the tutors 

should just c arry on t eaching wheth e r  there are students there or not. We go off 

to the cafeteria classroom [ cafe ] where m ost of the F oodhandling students,  plus 

Harriet ,  Judy and Penny from R e ceptionist and Ty ping , are . The latter three 

students are reluctantly in the  cafe with the F oodhandlers - they are very a ngry 

and ready to l e ave b e cause none of the oth e r  R e cep tionist and Typing stu d e n ts 

have turned up.  They feel  this i s  unfair,  especially as t h e  othe r·s won't g e t  their  

pay d oc Ke d  for i t .  They spend some time m uttering about what t o  d o  and then take 

off t o  Tutor A's office .  However ,  they d o  turn up after a short while for t h e  fil m 

Getting Wha t  you Want in R o o m  2 .  A lot of mucKing about in R oo m  2 trying to g e t  

th e fil m g oing - takes anothe r  twenty-five minute s .  Com m e nts on the fil m :  'That 

was a stupid film .  I t  was so short and so old ' .  It was a v e ry old-fashioned fil m  

with som e  rele vant ideas a bout g oing for a jo b . The stu d e nts d o  not :.e e m  t o  

id e ntify with it a t  all and find the whole thing pretty b oring . There are another 

two fil m s  - one on firefighting in Kitchens, one on serving foo d ;  both 1 95 0 's and 

the stude nt s  waver b e twee n  finding the m  a m using and b orin g .  M aryja.ne arrives 

at i 1 a m  and Katie arr·ive:. at 1 1 .4 5 .  

1 2  noon - · lunch in t h e  staffroom .  A discussion with Tutor C a n d  t h e  H e a d  o f  

Depart m ent. The t utor asks t h e  HOD what h e  see s  a s  t h e  aims o f  t h e  c ours e .  
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HOD: 'The official aims ar·e t o  provide stu d e nts with skills that will g ive t h e m a 

b e tter opportunity o f  gaining e mploy ment' .  Tutor C looKs pleased .  I as!< the  HOD 

what the u nofficial ai m s  a r·e - he says that they are to d e velop confidence in the 

stude nts s o  that they can understand and cope with the sy ste m and be able to 

handle not h aving a job. Tutor· C :.ug g e sts that this might provide conflicts i n  the 

ways the course s are run and the HOD agrees.  Tutor C the n  goes into d etails 

ab out h e r  d issatisfactions with the way the course is b eing run in the after-noons 

[ th e  social and life sKills components J 1  the confusions a bout d iscipline that th is 

is causing for· the stu d ent:. a s  she sees the m .  The HOD loof<s surprise d .  H e  say s 

that h e  is g la d  that Tutor C has m e ntioned this as it fits in with what Tutor B 

(another worK skills tutor) h a s  said . Tutor· looks vindicated that b oth she and 

Tutor B (that ist 'the ones who h ave e>: perience in industry' a s  a gainst Tutors A1 

D and B: )  ar·e the one :. who fe e l  this failure in the c ourse to provide enough 

d iscipline . I sugg es t  that perhaps they should h ave more tutor m eetings (or at 

le ast have c•n e ! )  to d i scuss this and b oth Tutc•r C and the HOD agr-ee and will try 

to org anise this.  Tutor C f e e l s  that the social and life sKills tutors are out of 

touch with the realitie s  c•f industry . I ask Tutor C how she s e e s  the stude nts'  

physical conditions, e .g.  h o m e le ssness and b a d  diett  affecting the way th e y  act  in 

class. H e r  r e sponse is that m ost of the m  live at h o rn e t  there fore they must b e  

g e tting three square meals a d ay .  The Student Health N urse d isagrees viole ntly 

with this stat e ment, b ut Tutor C ignores h e r .  

1 pm - R e ceptionist and Ty ping course . J i l l ,  J ud y t  Harriet,  Katiet  Penny and 

N aryjane i n  the cafe with the F oodh andlers. H c•wever,  none of these stude nts,  

e>: cept M aryjane , wants to be with the F oodhandling stude nts. They see m to 

re sent b eing lumped together with F oodhandler·s, but I a m  not sure why (lower· 

status? g e ne ral inter-group hostility? jus t  b e ing with d ifferent people? ) .  Katie: 

1\.lhy do we h ave to be with those F oodhandling :.tud ents? ' Tutor A arriv e s  and 

send s the m  off t o  an art e:< hi bition at a shop in town a s  an alternative until 2pm.  

Tutor D takes the F oodhandling g roup for m aths using calculators. All  the 

stud e nt s  work h ard a t  this. Ana h a s  left the course , b ut is g oing to g o  onto a 

Foodhandling wurse in Auckland where :.h e  has g one to live . Denise isn't here -

was not h ere y e sterday . Pania is absent - rang to say that she did not feel liKe 

co ming i n  toda y .  Jenny absent.  The students ar-e very invc•lve d in using the 
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calculator-=·· Tutor C c o m e s  i n  t o  c•b :.erve to find out what the 'afternoon people' 

[ i .e . the social and life sKills tutors ] d o  with the students.  They are on t h e k  

be :.t b e haviour-. Tutor D c o m m ents on this - f e e l s  t h a t  it is b e cause t h e y  ar-e ver-y 

inte r-e sted in using the calculators . Tutor C suggest s  tape recording some of the 

class d i sc ussions - she is willing t c• set this up for- m e  and I agree as long a s  t h e  

stude nt s  a r e  h appy a b ou t  it.  

2pm - Both courses together again at -the c af e .  A woman who runs an a ni m al 

refuge near the city talKs about the ani m als she cares for. She has brough t  along 

some s m all a ni mals for the stude nt s  to s e e .  The Receptionist and Typing 

students are politely bore d ;  the F oodh andling students are very interested in 

he r and the a ni m als and asK lots of question=·· 

3 . 1 5p m  - I g o  off for afternoon t e a  with Tutor E .  Why d o  the R e ce ptionist a nd 

Typing students not want t c• b e  associated wi-th F oodhandlers? She say s quite 

firm ly that it  is a m atter o f  'high e r  and lower' ,  i.e. status. I asK her wh at she 

thinK=· a bout the R & T gripes about the others g etting paid for· not b eing t here . 

She says that,  as far as she is concerne d ,  they won't get  paid b ut ,  whe n  sh e 

ch ed<s -this with Tutor A, she finds that several of t h e m  will in fact g e t  paid e v e n  

though the y  h ave relatively 'weaK' e>: cuses f o r  b eing absent.  S h e  is surprised a nd 

I point out that it is this that the students resent.  We discuss whedher t h e y  

sh ould b e  p a i d  whether t h e y  a r e  there or n o t  (in orde r  that they will l earn 

!:.e lf-discipline) or- whether they should be d ocKed for· absences (as they would b e  

i n  a real life jab) .  Tutor E fe e ls t h e  latte r a s  they h ave t o  cope with real  life 

rath er -than unr·e alii:y . They cannot b e  coddled all the t i m e .  Tutor· A says s h e  is 

really angry with Tutor C at pre sent. She is also depre ssed b ecause one of the 

students has b e e n  thrown out of her- h o m e  and has nowh ere t o  live tonight or any 

nigh t. 

3 .45 p m  - R e c e ptionist and Typing E:.tud ents have separate d  the mselves from the 

F oodhandlers and gone up to R oo m  16  with Tutor A .  She is d iscussing t h e ir 

situatic•n  with the m .  H aryjane has joined the group. ,Jud y ,  i{atie and M aryjane all 

say that they feel very 'scare d '  a t  the moment b e cause they are facing the fact 
·
that they d c•n't thinK they can or will get a jab . They are frustrated and 
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depresse d .  So is Harr-iet.  Penny is trying to b e  philosophical even t h o u g h  she 

has b e e n  out of work for  si:< months. Katie is very upset b e cause she g o t  turned 

down for a job she felt she would d e finitely g e t  on F rid a y . They see a future of 

nothing staring the m  in the fac e .  They all say that their une mploy ment is the 

central e vent in their lives - it i s  their lives and everything revolve s a round it. 

It is not just one facet of their lives th at they h ave to cope with . All  of the m  

(ED:cept Penny) are a ppreh ensive about being able t c• cope i n  the near future , 

although the y  agree that it i s  b e tter h aving d one the course so that t h e y  at least 

fe el there are othe r s  in the :.am e  boat that they can turn to; there are p e ople 

they Know that they can ring up. However,  I think it  has hit  this particular g roup 

hard as, out of all of the m ,  I would say that these are.> the five (and perhaps 

Belinda) that e >: pe cted to get a job fairly e a sily if they persisted .  They are 

re ally worried - about isolation, b ore d o m , putdowns1 financial h assles,  

vege tation , d e pression , cracking-up, losing friend s .  M aryjane says that h er 

m other says she i s  a 1lazy so-and-so1 and 'could get a job if she re ally tr·ie d 1  and 

she fin d s  this an incre dible pressure on h e r .  The others say that they h ave the 

sa m e  thing (e>: c e pt M an d y ) .  Tutor A, too, is very d e pr·essed - I feel s h e  has only 

just lately considered th at perhaps none of the students will g e t  job s a n d  also 

th at the.> cour·:.es the.>mselves may b e  colluding with the g ove.>rn ment in Ke.>e ping the 

students in this state.  She says th at one d ay 'social worker s ,  e ducators and 

guid ance counsellors will all be sent to hell'  as a punish m ent for· what they are 

d oing to the s e  kid s .  She make s  what I consi d e r  to be a most uncharacteristic 

sug ge stion that the girls c c•uld g e t  pregnant i n  order to g e t  permanent support -

she is not joking . She senses that I a m  shocKed at this sug g e stion and say s i:hat 

it 's not really a g ood i d e a ,  but I can :.e e that she is :.o d epresse.>d tha t  she is 

offering this i d e a  as a g e nuine alternative to une m ploy m e nt .  She trie s  to e :< plain 

to the stude nts that :.h e  is d e e ply d e pressed a bout their situation, but it  is 

g e tting late and she says she will take it  up with the class tomorrow morn ing.  

Sh e also talks about the students becc•ming 'under·takers to b ur·y the e ducatic•n 

system which is d e a d ' .  <Belinda and Pauline had their alleg e d  shoplifting case 

di smissed at cour·t today - they had to wait from ear-ly m orning until 4pm for it to 

be h e ard .) 

T here is a definite change in the stu dents this week e specially the R e c e ptio"nist 
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and Typing g roup. Apart from the fact that they are not there (i .e . m any a r e  

abse nt) , t h e  ones that a r e  there are very d e pressed a n d  look d e fe at ed .  The 

F' oodhandlers are sim ply subdued and unha ppy - as they are in the m i d d l e  of their 

course I thinK th e }' may h ave reached the 'hump'  that Tutor A talKed about - this 

is a lull that comes i n  the middle c•f all the courses no m atter what t h e  t utors d o .  

I t  m ay however b e  due to Tutor C taking a much more forthrigh t  a n d  ope n ly 

auth oritarian line th a n  she h a s  in the past.  They are supposed to b e  out o n  worK 

e>: pe rience all ne:-:1: w e e K  but Tutor A feels there is stil l  too much worK th e y  h ave 

not done here, so they will not g o  out . I am finding it  m or e  and more d ifficult to 

si mply Kee p  up with e ve nts. I am only one person and I feel that I am sitting on a 

b o m b  at present.  I f  e very place where I a m  has :.o m e  change or questioning g oing 

on, what is h appening i n  the places that I am not? I just race around t ry i n g  to 

�<e ep up with it all.  

WE D N E SDAY: 

8 . 4 5 a m  - R e c e ptionist and Typing course . Room 1 6  - Tutor A .  Tina, Jill , J enny 

and Kati e  absent.  Discussion on course - Tutor A says that she has c o m e  to the 

d e cision that she has too much c•n h e r  plate.> and h a :. therefore not b e e n  a b l e  to 

g ive o f  her b est t o  the course for the last ten weeKs.  Sh e apologises for this and 

say:. that she wish e s  that she c c•uld have the m for another ten wee!-<:. and do it  all 

over again.  The stude nts s e e m  surprised at her apology and Jane says that it  is 

a two-way thing and that in fact they have b enefitted greatly fro m the c ourse . 

They the n  listen to the tape Being a Good Listener - Listening SKills. Katie 

arrives at 9 .3 0 ; Tina at 9 .5 0 . 

1 0 a m - M orning t e a  - Tutor A e >: pands slightly on her  c o m m e nts thi:. morning . 

Says that she has finally realised that she does not want to b e  h e re and now 

feels a lot h appier and m ore clear in her  mind ; that it has b e e n  h anging h e r  up in 

the past y e ar .  She h as cut out a lot of things in her  life that she fe e l s  unable to 

cope with (such as som e  voluntary worK> and al:.o so m e  p eople she cannot c op e  

with . She certainly looks a lot h appie r toda y .  

1 0 .2 0 a m  - I taKe Tutor C and Emm e  F' oodhandling stude nt s  to the restaurant 
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where t h e y  h ave a se:.sion on smelling a n d  tasting different spices and liquids -

they h av e  to guess wh at the se are . Jenny is suppose d to b e  i n  today , b u t  is not. 

E very one e l!::. e see ms to be pr·esent - Dee and Kathy to be at the restaurant for 

worK e >: pe ri ence in the afternoon. 

12 noon - lunch . 

1pm - R ec eptic•ni:.t and Typing course - BanKing with Tutc•r B in R oo m  1 0 .  Ka.ti e ,  

Judy , Harriet,  Jane , M y ra a n d  Penny pre sent. Jill arrives at 1 . 1 5p m .  Tutor B 

com me nt :. t o  m e  on the c ourse - she i:. unhappy about t h e  way the cour·se h a s  b e e n  

run. F ee ls that a s  this is a n e w  course it  should b e  run from a d ifferent s e t  of 

ground rules from the old C pre-e mploy m ent J course s. She :.ay:. that a t  prese nt 

she i s  just accepting i t  as it is <that is,  t h e  g irls wandering i nto the ty ping and 

receptionist skills part of the course wh e n  they feel liKe it ,  fc•r e x ample)  and she 

does not thinK that t utor me e tings will resolve anything 'be cause the y  d on't want 

to hear what is wr·ong with the course' .  The class covers d iscussion a bout ta:< e s  

and t h e  International M on etary F und and governm ent e conomic policy , as we l l  as 

what h appens in a cashier's c•ffice and an e>: e rcise in m aKin g  out receipts.  While 

it  is obvious that the tutor d isagre es with some governm e nt policy t she 

e mphasi:.es to the stu d e nts that they mu:.t always obey authority e v e n  i f  they 

feel it i s  wrong b ecause it  is the ir duty to obey and b ecause 'us ordinary pe ople 

cannot b e g in to unde rstand what is b ehind the policy - even if we could w e  c ould 

not change it' � Linda and Tina. poke their heads through the window at 2 p m  then 

run away again.  Katie says after the class that Tutor B told the m thi s  m ornin g  

that a l l  the c e rtificates f o r  the end of t h e  c ourse will b e  printe d the s a m e  - some 

of the stu d e nts feel  this is most unfair as it puts the m on a. par· wit h ,  say Linda 

and T in a ,  who they feel are totally ripping the course off. 

2pm - R e ceptic•nist and Typing course - R o o m  1 7 ;  Tutor· E .  A man has arr-ived 

from the Inland Revenue De partm ent to talk  to the m about personal ta>: . Linda 

and Tina arrive at 2 . 1 5  and sit r·ight at the bacK of the roo m .  Linda l e a v e s  a g ain 

and , shortly afterward s ,  so does Tina. The I nland R e ve nue b loke is g oo d ,  knows 

his stuff,  but h e  g o e s  through everything too quickly and loses the m .  I f  y ou h av e  
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never filled o u t  a ta>: return b efore, it is d ifficult and h e  e n d s  up just confu sing 

th em. 

3. 1 5 p m - Someone frc• m  A mnesty I nternational to talk to the stu d ents:. i n  R oo m  1 7 .  

The F oodhandling and the R e c e ptionist and Typing students are togeth e r .  This is 

really too late in the day - the stud e nts are just not inter·e sted and the tutors 

h ave to Kee p  th e discussion g oing . The students asK no que stions at all even 

though the m a n  is fr·ie ndly and approachable and d oe sn't talK down to the m .  Unda 

and Tina le ave b efore 4pm even though Tutor A asKs th e m  not to g o .  

THURSDAY: 

8 .40am - R e c eptionist and Typing cour·s:.e - Room 1 7 .  N o-one here ! Jane arrives 

ten m inutes later - 'where is every one? ' .  P enny and M yra arrive ten m inute s 

later again.  Two Depart m e nt of Labour people arrive with forms to b e  filled in b y  

the stude nts.  T h e  Depart m e nt h as fouled up th e une m ploy m ent bene fit  

re gi strations and the students have to totally re-register in order to get paid 

ne>: t  w e e k - Tutor A cannot b e lieve that the Department has m anag e d  to do this. 

The two people from the Depart m e nt cannot b e li e ve that the girls are not pre se nt 

at 8 .5 5 a m  and want to Know where they are . Tutor A d eflects their questions. 

Sh e sen d s  the ones that are th ere,  including m e t  off tc• typing with the f or m s  to 

g ive to the others.  Linda and Tina arrive just as we are l eaving . On th e wayt 

Penny says that she will as�< Tutor B if she can fill in  the form d uring ty ping and 

if th ey can all go off for their interviews at the Department of L abour th e n - I 

don't say anything b ut I d on 't think s;.he will b e  allowed to d o  this. Penny 

c o m m e nts t h at the course has g one quicKly and th at she feels it was quite g ood.  

9. 1 0 a m - Tutor B - typing - Gree n  Street site . Penny asKs about the for· m s  a nd 

Tutor B says that the y  h ave a h alf an h our breaK at f Oa m  which i s  plenty o f  time 

to fill th e m  out. She offers to help the m  if it i s  ne eded . Penny persists b ut gets 

nowhere - Tutor B says that they must d o  this d uring the breaK or not a t  all .  

9.20am - Harrie t  arr-ives. Katie ar-rives at 9 .5 5 .  The tutor h a s  marked her- absent 
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and t e l l s  h e r  so. J i l l  ar·rives a t  1 0a m ,  b ut g o e s  c•ff a g a i n  to maJ<e a p h o n e  call.  

Penny wants to go off and see Tutor A ,  b ut the tutor say s she would b e  at 

m orning tea at present. Both Linda and t h e  tutc•r Kee p  an eye c•n m e  c onstantly to 

ju d g e  my reactions to their i ntera ctions. I try not to respond e N cept at a m inim al 

level n e c essary to retain their g oodwill.  Linda Ke eps running crut of paper· - that 

i s  her 'thing ' tod a y ,  the thing she use s to set up the tutor so that sh e has 

constant tutor-attention w h e n  in class . •  

1 0 .2 5 a m  - F oodhandling course - cafe . Le sson on food scienc e ,  c alori e s t  e t c .  A 

sc•cial worK stu d e nt is pres.ent in the class and Tutor C is unhappy about this - h e  

feels that t h e  y oung m a n  does not participate and ther efore i s  d isruptive i n  the 

class. T h e  student basically s.its at the the sid e  of the room and observes and 

does not respond to stude nt-initiated conversation opene rs - this is irritating 

th e m  as they feel  he is b e ing superior. Sylvia and B: lizabeth at the Pestaur·ant. 

Jenny and Sean absent. The d iscussion c e ntre s on nutrition, on the type o f  food 

th at y ou n e e d  to eat.  Pat is r·e ading a Christian magazine in b etwee n  t h e  few 

ti mes that the tutor is g e tting through the d isruptions this m orning .  

H am - Room 1 2 - R e ce ptionist and Typing cour·se . R e ce ptionist sKills clas.s. 

M an d y ,  Jane , Jill and Katie pre sent.  1 1 .2 5 - M aryjane arrives. Tutor E is invited 

to the farewell lunch fop the cerurse tomorrow. She says that she will not b e  

d oing another cours e ,  not if it  i s  run t h e  way i t  is at present. F e els t h e r e  should 

be a pre- e mplcry m e nt course to 'm al<e the m social'  befc•re the skills courses.  As. 

wellt  she would liKe to see a complete change in attendance and discipline of the 

stud ent:. - m uch stricter and she cannc•t see this happening with Tutor A in char·g e 

of the course.  

12 noon - Lunc h .  Tutor 8: say s that Tutor· A m a y  b e  le aving and she <Tutc•r [)  i s  

worried about w h a t  will happen to t h e  courses if this happens. Tutor A say s th at 

sh e should apply for the jcrb of cour·se co-ordinatof' - Tutor 8: say s that she would 

like to but feels that she has not g ot the qualifications they would want . S h e  

al so said that they ar·e h aving a. tutof' m eeting ne>d we ek t o  tf'y t o  thrash out 

some of the proble ms that are arising . I sug g e st that these are reaching volcanic 

propor-tions and :.h e agrees.  
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i p m  - R ec eptionist and Typing course - Room 1 7 .  Only Katie i s  pres e n t  when [the 

worK sKills tutor ] and I walK into class a t  1 pm .  Sally appe ars about five minutes 

late r .  Pen ny arrives and says that ,Jane will not be in this afternoon b e cause she 

is g oing to the optician. The tutor is not h appy . [ Th e  social and life sKills 

tutc•rJ  c o m e s  in and E.ays 'Where i=:. everyone ? '  and th e n  reveals that two of the 

stud entst Jill  and M andy , are  at a lawyer's and two are at t h e  Depart m en t  of  

Labour discussing what they are g oing to d o  at the e nd of t h e  cour·=:.e . Linda1  Tina 

and Je nny walK in - the [social and life sl-<ill s J  tutor tells t h e m  what t i m e  t h e y  

are supposed t o  b e  at the  D epart m ent o f  Labour. Gay arr·iv e s  about twenty 

m inutes late r .  Katie and Sally g o  to the Depart me nt of Lab our at 1 .3 0  - this 

le ave=:. four stude nts in the class. Tina d isappears t c• the toilet t o  fi:< up h er hair 

b e fore she is due to go to the Departm e n t  o f  Labour - sh e h as a new perm and is 

very conscious of it .  Linda and Jenny leave at 1 .40 . This leaves two =:.tu d e nt s  in 

the class . Tina leaves at 1 .45 to go to the toilet (for the r e st of the afternoon ! ) .  

This leaves only Gay for t h e  [ worK sKill s ]  tutc•r to te ach until 3pm.  
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APPE!: N DIX FOUR :  S E!:  L E!:  CTE!: D I NTEE R VlE!: WS 

The following selected interviews with tutors and stu d e nts are inte n de d  to serve 

the purpose of providing a representative s a m ple of formal raw data.  

I nterviews with a viorK sKills tutor and a social and life  sKills tutor h ave b e e n  

selected i n  ord er to d e monstrate s o m e  of the t h e m e s  d i scussed i n  Chapte rs Ten 

and E leven.  While the intervie wing style used in th ese interviews m a y  a pp e ar to 

be c onfrontational t I Kne w  the tutors well  enough to b e  able to chall e n g e  and 

question the m  about their d iscourse - by the time of the interview t  w e  h a d  h ad 

m any infor m al i nteractions and I was. able to b a se the m ore probing q u estions on 

previous Knowledge . The formal interviews reinforced r athe r  than d a m a g e d  my 

relationships with the tutors. 

The four stu d e nt interviews have b e e n  :.e lected i n  or·der to prc•vid e  s o m e  

represe ntativene ss - i . e .  there are interviews with t w o  fe m al e  students a n d  one 

m ale ; one interview is with a comparatively artic ulate stud e ntt two with the 

m ore usual t  relatively inarticulate t stude nts;  and one interview is with a g roup 

of stude nts.  They h ave also b e e n  :.elected as interviews that represe nt many of 

the the me s  that arose in all of the formal  interviews and informal d iscussions 

with stu de nts that are d i scussed in the m ai n  body of the the sis - these stud e nt 

responses are little d ifferent from the b ulK of the student inte rviews; t h e y  

differ only in their leng th a n d  presentation. T h e  interviews selected provi d e t  i n  

ad ditiont an outline of the que stions t h a t  were asKed of the stud e nts - while 

th ese were structured t  they were use d to tr-igg e r  student responses i n  a 

relatively fle:< ible m anner. 
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WORK SKILLS TUTOR 

WK: What do you thinK ab out this course C F oodh andling 2 J  so far? Compared 

with the oth e r  one and in itsel f? 

Tut: I th inK I ' m  h aving to worK hard e r  with thi:. cours e ,  b ecause a l ot of t h e m  

h ave g o t  a l o t  m ore intelligence . • •  intelligence , i f  y o u  like t o  use th at 

word . The y 're obviously brighter and I think m ost of th eir  e ducation 

standard is b e tter,  i s  h i g h e r .  

WK: That's what I ' m  noticing - that their e ducational stand ard s are g oing up . . . 

Tut: I m e ant  you take it, you've g ot one with UE and I think one with School C . t  

mo:.t o f  th e m  a r e  fifth formers and m ost o f  the m  have pass e d  at l e ast one 

School C .  subject. Their m ain prob l e m ist I thinl-<t they 're not m entally 

pre par·ed to worK. 

WK: M m m m m .  So they h av e n 't g ot v1ork attitude s? 

Tut: Yeah , they haven't got worK attitu d e :  . •  While I ' m  g iving them a lot o f  

�h e o ry 1 I th ink a l o t  m ore practical worK would b e  the b e st solution t o  t h e  

proble m which we 're atte mpting to d o .  I thinK they 've g ot t o  actually g e t  

into the worKpla.ce t th e y 've got to g e t  the confi d e nce to g e t  into the  

wc•rkplac e .  

WK: That 'll b e  h appening soont  won't it? I m e an t  the y  must b e  startin g  worK 

e >: pe rience soo n .  

Tut: Yeah t and I think this theory that we give the m  h elps give the m the 

confidence to g o  into the workplac e .  The only thing that worrie s  m e  a bit  
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i s ,  w h e n  I g o  through H y g i e n e ,  a n d  I take t h e  Hygiene as an e :< a m pl e ,  that 

it says in laws that you sh ouldn't d o  that and you should n't do t h at , b ut 

wh e n  they get into the practical e :< per-ience in a restaurant or a hotel or 

any type of food outlet,  the y 'll find that probably 80% of these food 

hygiene things are just i gnore d . I try t o  tell the m  this, b ut I d on't think 

th e y  can quite compre h end the d ifference b e tween a the ory and prac ti c e .  

WK: So y ou see that the r e ' s. actually a b i g  g ap b etwee n  theor·y and pr-actice? 

Tut: Oh , th e re is. There is a big g ap b ecause they 've got to g et into, they 're 

g oing into a profit-orie nt e d  b usine s.s and pr·ofits c o m e  b efor·e anything 

e lse t o  the detri m e nt o f  hygiene in lots of cases. Some places are b e tter 

th an others. 

WK: That was very obvic•us. when [ th e  r e staurant owner J c a m e  in y e sterday - I 

thoug h t  that was very inte resting \vh e n  h e  said m ore or less "we want to 

e>: ploit y ou thoroug h l y '  and the n  h e  said 'Go away and g e t  a cc•py of y our 

award from y our union b ecause it's up to you,  whatever y ou can get out of 

the award , get it' .  

Tut: t,.Yell,  I would say he would be a ty pical e mployer - h e 'll be ver·y hard to 

work for, h e 'll d e m and his pound of flesh , b ut anyone who works for h i m  for 

a y e ar will come out a well-trained worker and will not have trouble 

g e tting e mploy m e nt in the food industry any wh ere.  He said 'I will w h ip 

you along and the ch ef will throw t h e  pc•ts at you' and this d c•es happen,  

you know , und e r  a pressure situation which h appens in a f ood sh op. It's 

not like m ost office wc•rk or anything else . You Know ,  if the boss gives you 

a letter to type out at 5 to 5,  you can do it tomorrow, it's not g oing to 

make that m uch difference , b ut it's ne• use h aving breakfast ready at 

lunchtim e .  You work to deadline s. 

WK: I think that scares the students - I wonder i f  that is part of thi s  'work 

attitude s '  that you're t alking about. I m e an ,  that y ou could visibly see 

th e m  g etting m c•re and m ore nervous and scared about it, about the 



pr·e sE.ure . . .  

Tut: Yes, b ut it 's a thing that's ther·e and I thinK it 's a thing they 've g ot to 

realise . I thinK that,  once they come to te r m s  with the fact th at the 

pre ssure is g oing to b e  there , I thinK that's half the proble m .  

WK: So y ou see g iving the m  m ore practice as showing the m  that, as g etting 

th e m  to come to t e r m =· with it? 
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Tut: Y e s ,  I think m ore actual worK e >: pe rience . But I thinK that th e t h eory is 

very i m portant. I t  gives the m  c onfid e nc e  to g c• into that, so that w h e n  

t h e y  g o  into an e m ploy er or they g o  into a situation, t h e y  c a n  recogni se 

equi p m e nt ,  they can re cognise food , they Know terms - they know those 

Kinds of th ings - and I think the theory g ives the m  the confidence to g o  and 

d o  this Kind of thing . This is why I d on't liKe having work e >: perience at 

th e b e ginning of th e c ours e ;  I th inK it must b e  at the end of the cours e .  

WK: How do you find it trying to g e t  the theory across when obviously the y 1re 

all  in a group and it1s possible to g e t  cross-talk. Do you find that d ifficult 

or are you h andling it all right? 

Tut: This m orning I ... I thinK for the first time I g ave t h e m  a paper to re ad 

th rc•ugh and I had dead =-il e nc e  for 30 minutes.  That was most unusual. I 

g ave the m that as an e :< periment,  not as an e :< peri m e nt b e cause I 1Ve g ot 

quite a 1c•t of thing =. written up.  I t  was a typed she e t ,  about 1 2  page s  and 

I said 'Now just sit d own and read it1 and they read it. 

WK: And the y  could r·e ad it? 

Tut: Well,  they pretended to read it. Some of the m  were having troubl e  reading 

it - and I said 'Just g o  through it every one / and it tooK the m  about 2 0  

minutes. A n d  we w e r e  just starting to g o  through it paragraph b y  

paragraph after t h a t  a g ai n .  I thinK they g et b ored with d ifferent l e arning 

methods.  I don1t thinK the blackb oard is t h e  rig h t  learning method.  I thinK 
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it's a d iscussion thing . 

WK: Wellt  that's what I was trying to g e t  at b e fore , that y our theoretical part 

of th e course is b ased on disc ussion - how d o  y ou cope with that? B ec ause 

it brings in a whole lot of othe r  factors of control . . .  

Tut: I . . .  uh m . . .  the control thing I d on't  think I 've got it as tig ht as I would liKe 

• . •  that I ' m  prc•b ably too tight.  The kid s  f e e l  I ' m  too tight,  so if th e y  f e el 

I 'm too tight,  I f e e l  I must be tight e nough - I 'm g etting it .  The th ing that 

actually concerns m e  is that I ' m  tight of a morning , b ut of an afternoon 

they see m to be able to get up and walK out when they 're doing whatever 

they d o  of an afternoon. 

WK: And you think that influences whatever h appens in the m orning? 

Tut: Y e s .  I 've got to settle th e m  d own every m orning , for the first h our e ve ry 

m orning I have the m  in the classroo m ,  i n  fact. And I think now, i f  w e  d on't 

c o m e  over to the cafeteria, th ey can't sit d ownt they can't have a s moKe , 

th e y  can 't have a cup of coff e e  - and I 've g ot to d o  that every m ornin g . 

E ve ry m orning I 'v e  got to settle the m  down. So we h ave a little b it on the 

b l acKb oard , they see m to g et back into the learning process, you Know , and 

it  just goes on from that. 

WK: Hov1 do y ou g e t  th e m  settled d own into things initially? 

Tut: You s e e ,  one of the things I try to teach the m  is that this is a job and 

treat it like a job - if they can't g e t  here by 8 o 'clc•ck in the morning , h ow 

the hell  are they going to g e t  to a job at 8 o'clock in the m orning ?  I f  they 

can't d o  two and a h alf h ours i n  one straight session, how are t h e y  g oing 

to do a job for two and a half hours? 

WK: But you don't feel  perhaps that that i =· a false d istinction in that t h e y  

know they 're not in a job he re . . .  I m ea n  it's a pretend th ing ? 



Tut: Yes,  I know, b ut it 's a habit-forming thing that I 'm probably tryi n g  t o  

teach the m ,  more than a pretend t y p e  o f  thing.  

WK: What I ' m  saying i s ,  how can y ou g e t  the m to accept that when th e y  know 

that it's not a job? And they 're not going to g e t  fired ?  

Tut: But I kee p  saying to th e m  'Treat it as a job ' .  I t 's a nothe r  part o f  t h e  

theory ; it's a self-discipline thing . This i s  t h e  thing - 'you're not i n  

school now, y ou 'r·e responsible for your ciWn d e cisions a n d  one o f  t h e  

decisions you,.ve got  to m ake i s  y ou 've g o t  t o  b e  h e r e  a t  ::: o'clock in t h e  

m orning ' .  
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WK: well , I see that as b e ing c•ne of the proble ms,  that the y 're not in sch ool 

and they d on't want to b e  treated as b e ing in school,  and yet a t  the same 

ti m e  they d o  - it's a proble m for the m .  

Tut: I t 's a transition stag e ,  I think. You know, if we 're g oing on a. trip or 

:.o m e thing , they'll  all be here at 8 o 'clock. So I just try to reinforce this as 

m uch as I can. There 's not much I can d o  ab out the m walking in at :3 o'clocK 

or 8 .3 0 .  

WK: what sort of sanctions d o  you think you can appl y ?  You know, w h a t  sort o f  

d iscipline can you apply? 

Tut: Well , I think the d i scipline thing - I ' d  lH<e to be a lot stronger on i t ,  b ut 

unless there 's consistency with all  the tutors, you can't apply i t .  And ,  at 

pre s e nt,  I thinH there i :. a d efinite lacK of consistency with th e tutors. 

wK: well,  how is that g oing to b e  fi:-: e d? Do y ou see th e n e e d  for m or e  tutor 

m e e tings? 

Tut: 'dell ,  I thinK the whole thing has got to come tog e th e r .  I thinK it's g oing to 

b low up at some stage soon e r  or later .  Different tutors h ave got d i f fe re nt 

i d e a :. about what the c ourses are trying to ai m ,  c•r th e ai ms of th e c o urse , 



and I 've g ot d e finite ideas and they clash with othe r  tutors and I know 

they clash with oth e r  tutors. 
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WK: Do y ou see that as a. b asis for g e tting together and working som et h ing out, 

talking about it,  or do y ou see it as b eing i mpossible? 

Tut: I 'd say it was n early im possible , the way I see things at present.  

WK: Wel l ,  how will it affect you··;- I know there's anothe r  course coming at the 

end of the year - how does it affect your attitudes towards d oing a nothe r  
� . 

• • • ! 

Tut: It d oesn't,  b e cau:.e I 'v e  decided that I 'm g oing to run that course the way I 

want to run it,  and the d iscipline I i mpose in the m orning is the d iscipline 

the y 'll have . 

WI<: Wel l ,  ag ain, that c o m e s  back to sanctions. How can you discipline th e m  if 

th e y 're not prepare d to do tha. t? 

Tut: But they are with m e !  

WK: So y ou think that it 1s an attitude that y c•u take that actually for· m s  that 

d iscipline? 

Tut: You !-<now, right from the start I m a d e  it clear that l was the tutor, l set 

the ti mes,  l say when they go for a breaJ.<, l say what they d o  w h e n  t h e y  do 

it.  

WK: What if  they say 'Get stuffed ',  which is what happens occasionally? 

Tut:  I 1ve never had anyone . • •  I 've never h ad it and I d on 't think the oth e r  kids 

would tolerate it the mselves. I use a little bit of p e e r  pressur·e . 

WK: How do you organise that? 
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Tut: I probably find it e a s.y b e cause I take t h E? m  two at a ti mE? at [thE? 

restaurant ] .  I sit  d own and talk to t h e m  virtually on a two to one 

situation or a. one to one situation, and I talk about thE? cours.e and what 

w e 're achieving and then we talk about 'Oh , what d o  you think when y ou're 

tr-y ing to work and people annoy y ou? ' and I say 'Wh y  d on 't y ou tell  t h E? m  to 

shut up? '.  

WK: But d oE? s  that happen? 

Tut: You know, you can't do it as subtly . • •  y ou know, th e y  can't d o  it like that. 

But, y ou know, this morning , one little g irl was annoying one of the  m ale 

stud ents. - now he just g ot up and moved a•rJay from her.  Now, at t h e  

b e g inning of t h e  course , that would have never have h appe ned . He was 

prepared to do somethin g ,  she wasn't. She g ot the m e ssagE? and h e  g ot on 

with his work and it's not a matter o f  telling h e r  to shut up, it's a m atter 

of telling h e r  'Listc>n,  I want to do m y  work' and I normally find t h a t ,  if 

some one is talking to somebody e lse , the  pe rson that is b eing spoke n to ­

I 'l l  say 'Have you finish e d  that y e t? '  and , of course , thc>y i m m e d iately g et 

th e i m pression that 'Oh , h e 's picking on m e ,  but you're annoying m e '  and, 

uh m ,  y ou 're virtually saying , y ou know, to the othe r  person . . •  and I think 

the y 've g ot their own law and that. 

WK: How would y ou i m prove the course? Do y ou think it n e e d s  i mproving ? 

Tut: Yeah , I ·think - I s e e  the bigg e s t  proble m as consistency in discipline at 

present in my opinion. Because I d on't think the 1-<id s  r eally know where 

th e y  are - one person saying one thing , anothe r  person saying anoth er 

thing , h one :.tly , I d c•n't know . • .  

WK: Whe n  y ou say t h at there 's two d ifferent lots of aims,  what would y ou see 

as b eing thos-E? d ifferent ai m s? 

Tut: I see the afternoon as just a filling in time b ecause they haven't got a 

tutc•r who can continue with the food thing . I think there :.hould b e  a little 
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bit o f  E nglish , a little b i t  c•f M at h e m atics, which I ' m  not an e :-: p e rt i n ,  b ut 

that's . . .  

WK: You thin�< it should continue , t h e  whole food thing , rig h t  through the day? 

Tut: Y e a h ,  I think, y ou know, use m athe matics , use food in m ath e m atics,  and I 

think they should b e  a lot mor·e formal type of lessc•n. 

WK: What d o  y ou see as the purpose of the afte rnoon work? 

'fut: Oh, I get this i m pression at tim e s  . . .  you knov1, originally in the original 

course they were g oing to h ave a set sy llabus, but,  again, I can see th at 

proble m where you've g ot kid s  w h o  h av e  left school at F c•rm 3 and y ou 've 

g ot people with UE . Haw are you going to teach the m all at once b ecause 

. . .  the gap':. too wid e .  

WK: You see your part as b eing the m ost i m portant? 

Tut: Wel l ,  yes - you've g ot to go right b ac k  to the aims of the course which is to 

get e mploy m e nt for p eople within the food industry . Now, wheth e r  t h e y 

sh ould d o  a pre - e mplay m e nt caur:.e b efore they d o  this lot,  I think I 'v e  

spoken a n  b e fore . 

WK: So y c•u  think m a y b e  they should b e  c•n a staircase - d o  a pre-e m ploy m e nt 

course,  th e n  a g eneral skills course and then a specific skills course? 

Tut: N o ,  b ecause I think ... y e s ,  if it was the right pre -e m ploy m ent course . 

WK: And what would you s e e  that as b e ing? 

Tut: E quipping people m entally to work. 

WK: Giving th e m  work attitud e s? 

Tut: Yeah , not to b uck the syst e m ,  but to go with the syste m .  You kno w ,  
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no-one 's e ver b e aten the syst e m  and I get the i m pression arc•und h e re 

som e ti m e s  that it's e asier to try and b e at the syste m than to g o  with ii.  

WK: So what you see t h e  afternoon things as doing is perhaps developing their 

individual c onfid e nce skills at the  cost of the work attitude perfor ming 

skills - is that what y ou 're saying? I 'm not sure • • .  

Tut: Yes and no.  I ' m  not re ally saying t h at - that's nearly it. I think, y ou know, 

they 're Skills courses and they should be desig ne d  as skills course s .  

They 're not pre - e m ploy m ent course s and I think that the pre-e m ploy m e nt 

skills sh ould only suppl e m ent the skills part of it.  

WK: Well ,  if you had the work skills part of the course running say rig h t  

through the d a y ,  d o  y o u  think that that would change those kid s  t h e re ?  

What I 'm trying t o  say i s  that I notice a huge d i fference b e twe e n  t h e m  at 

the  selection interviews and now. Do you think they might have b e c o m e  

quite d ifferent pe ople b y  now or not? 

Tut: The interviews I don't think, one , are in the rig h t  atmosph e re . I 'd rather 

h ave the interviews probably h e re . You coul d , say , address th e m  all  to 

star·t with , where you could s e e  h ow they - h ave them all for the m orning , 

wh e re y ou can see how they mi>: with one anothe r ,  where the personalities 

will com e  out in that short tim e ,  t h e n  interview t h e m  individually after you 

do that.  This is g oing to g ive you a far b etter i d e a  . • •  the only othe r  way 

yc•u're g oing to be able to d o  it to start with is to look at refer e n c e s  and 

the n  che cking on references which is too long a process to d o  it. 

WK: But sort of like you d i d  y e E.ter·d ay when [the r estaurant owner ]  c a m e  in.  

You said , 'Wh o  wants it? ' and talKe d with all of the m  first and g ot the m all  

we e d e d  out . . •  

Tut: Yes,  and I think y ou could do that on a selection type basis.  You could g e t  

the m  all ,  y o u  could a d dress the m  all  f o r  an h our or s o ,  g ive the m a l l  a c up 

of coffee and just observ e  the m for an h our talKing a m ongst the m selves 
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and go round g e ne rally and individually to the m .  

WK: So }' OU see the skills course s as almos t  totally aimed a. t g e tting t h e  kid s  a. 

job ?  I f  they 're g oing to b e  d oing s o m e thing e l :.e they should b e  in a. 

d ifferent sort of cours e ,  like a. pre - e m ploy ment course? 

Tut: Y e s ,  b ut I think the oth e r  things a.r·e nece ssary . But I can't s e e  t h e  value 

of the m  g oing to a. museu m  or an art g allery . I can see the value of the m  

g oing a s  an individual - I can't s e e  the value a s  a course of p eople w h o  are 

g oing to b e come • • •  work in the food industry g oing to a muse u m  or g oing to 

a morgu e .  Right,  they 'r·e g ood g e n e ral intere st stuff - I 'm not knocKing it , 

but I d on't thinK it should b e  d one on a Foodhandling cours e .  I can't see 

the value of the m going to Skateworld - it d o e sn't d o  a thing f c•r m e ,  you 

Know. Or g oing to, I think last y e ar they went and had a look a t  the 

g ardens in Wanganui , a b a.rbeque or :.om ething - this d oe sn't h a pp e n  in 

private industry , it doe sn't h appen in the com mercial worl d .  And prob ably 

I 'm a. l ot different b e cause , I thinK I said this to y o u  in my last intervie w ,  

I 'm n o t  a teache r ,  I ' m  n o t  a trained teacher ... 

WK: But then I don't thin�< any of the p eople running the c ourses are . 

Tut: I thinK some o f  the m  are too t h e ory orie ntate d where they actually c an 't 

:.e e  what ':. going on in the world and w on't accept what's going on.  

WK: So it's ·unrealistic as far a s  you're concerne d? 

Tut: Well,  y e s - unr·ealistic ,  if you like to :.urn it up in one word . 

WK: Well,  I was thinKing that you were pretty h ard on the Kids y e st e rd ay when 

y c•u were selecting them out in that weeding process - I think s o m e  o f  the m  

were a bit surprised when you pointe d out failings that they m i gh t  h av e .  

Wh at wer·e your criteria f o r  selecting those kid s  to g o  off fc•r the  interview 

with [ th e  re staurant owner J? 
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WK: Yes ,  they d i d  that, I agree with you,  but you h a d  a. very strong part to play 

in that self-!:.e lection, by pointing out thing s to the m that the y  c a m e  to 

realise the mselves • . .  

Tut: I thinK it's just a matter of telling them the tr·uth in a subtle !:.ort of way . 

But I did n't se l e ct th e m ,  th e y  se le cted the mselves.  They wee d e d  

th e mselves out the way I organised the m t o  w e e d  the m selves out.  (Laughs> 

WK: That's what I ' m  saying - what were your criteria.? Why couldn't  you h ave 

just said 'Right,  you five would like to go - just g c• d own fc•r t h e  

interview'? 

Tut: I d on't want to put p eople d own as an individual,  so I let th e m  f i g ure it out 

the mselves just b y  g uidance . 

WK: B ut it took quite a. lot of g uidanc e  for· t h e m  to figure it out. 

Tut: Yeah , b ut they d i d n 't know there was guidance - well,  I h ope t h e y  d idn't 

know there was guidanc e .  Well , it was ju!:.t , a!:. y ou said , I h ope subtl y  

d on e .  

WK: But what I 'm trying to g et a.t is why? Why couldn't y ou h av e  just let ,  say , 

five of th e m  put up t h e ir h ands and say 'Righ t ,  you five can g o  off and g o  

f o r  the  interview'? 

Tut: I d on't thinK !:.o m e  o f  the m  were r·e ady for the interview. I didn't  want to 

waste the m an's time who is obviously very busy and every minute h e  

spend!:. i s  m oney.  I d one a pre-sel ection o f  obvic•us ones who I just didn't  

thinK were suitable.  I think there was one g irl  who was very d o w n  about it 

all ,  b ut she can't even g e t  there at 8 o'clock in the  m orning ! You Kno w ,  she 

can't get  here  at h al f  past ten in t h e  m orning . You tell  her  to go - s h e  

can't c o m e  back from her  morning b r eak, h e r  1 0  m inute m orning b r eaK, s h e  
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taHe s  2 0  m inutes, s.h e  forgets what the time is . • .  

WK: But don't you thinK that th at's the d ifference b e hveen a real job and b eing 

h e re? 

Tut: But if you can't do it  h e r e �  y ou 'll  never do it in a real job , that's w h at I ' m  

try ing t o  say ! It's a self-discipline thing . Until the se pe ople - a n d  this is 

one of the things I was really trying to wme on strongly , it's 

se lf-discipline . I t's with their own personal h a b its,  the ir own h y g iene,  

that is all  self-discipline and t h e y 've g ot to carry that a s.tep furthe r .  

The y  all g e t  u p  and h av e  a wash in t h e  m orning - no-one tells t h e m  t o  - b ut 

now t h e y 've got  to le arn . . .  t h e y 've had this d iscipline thing thrown at 

the m  as i f  it's someth ing b a d .  We ll,  they think it's b ad because it's 

probably b e e n  g iven to the m  in the wrong way . 

WK: So,  when y ou made that r e marK about h aving to l e arn to conform about 

P e g g y �  was that what y ou were talking about? About h aving to lear·n that 

se lf-discipline? 

Tut: !..Jell ,  that was what I was g e tting at - y e s. 

WK: Anoth e r  thing y ou m entioned ,  very strongl y �  was that they were g oing to 

reflect b ack onto the cour·s.e and I pr·e s.um e  that that was part o f  the  reason 

why y ou wanted to d o  a pre-sele ction? 
l 

Tut: Yes,  I think that, i f  this cour·s.e is g oing to continue and people g e t  i nto it 

and i f  it goes on for say anothe r  y e ar and anothe r  year type of t h i ng , 

e m ployers are re ally g oing tc• say , 'Yes, the p eople that come off this  

course are  good , w e  can e mploy the m '  or 'Th e y 're no good - I 'll n e v e r  have 

another· one ' and pe c•ple think this way . And it als.o reflects back on me as 

th e individual b e cause I go out and I speak to th e se people in t h e  industry 

WK: Y e s ,  y ou've got a personal contact . . .  
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Tut: Well, I 've made it my b usiness to go round and m e e t  th e m  and I 'v e  said to 

th e m  'Wellt what do you want in a person who's g oing to v1ork in th e 

Hitch e n .  Wh at skills d o  y ou want th e m  t c• h ave ? '  So I ' m  g etting f e e dback 

from industry . N ow I don't know if  this is happening on other Skills 

cour·:.e s, but I think it's a very i mportant part of what I do. Prob a b ly the 

m ost important part of what I do.  I t 's no use training people for 

so mething that the r e 's no work available . 

WK: So you see it really in very prag m atic terms, that you've g ot to g iv e  th e m  

the skills that are n e e d e d  out there? 

Tut: Y e a h ,  you knowt wheth e r  the e d ucationists like it o r  not, it's a big cold 

crue l world c•utsid e .  

WK: That's what [the e mploy e r ]  wa.s e mphasising y e ster·d ay - re ality . v.1e ll,  

y ou also mentione d when you g ot it down to four stud e nts for the m  not to 

worry b ecause you had jobs lined up for people anyv1ay - ho•..-v true is that? 

Are you actually able to place m ost of the people a.t the end of the cou rse? 

Tut: I 'm nc•t able to place anyone , b ut with my contacts I will give a strong 

recom m e nd ation that they are e mploy e d  in certain places . 

WK: And you actually �;n c•w that there's job s  available? 

Tut:  There's always job s availab le in this industry . 

WK: Perhaps in this ind ustry - it 's ju:.t th at those kid s  out there ar·e g oing fc•r 

job s  where there 's 3 0 0  appliclants. 

Tut: You m ust r e m e mber that the f ood service industry is the only growing 

industry in the country toda y .  The Hotel and Hospital and Related Worke rs 

Union is today the second large st union in the country . F our y e ars a g o  it 

was the fifth largest.  And righ t  throug h out th e world the :.ervice industry 

a:. a whole is the only growing industry that's left.  Oth er ones are b e ing 
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reduced b y  computers. N o-one will ever h av e  a computer to cut y our h air 

or drive a ta>: i or serve y our m eals. They might be able to cut d ow n  on 

E.taff h ere and the re � b ut it's alsc• g rowing.  You've only g ot to l oo k  at the 

num b e r  of re staurants that h ave opene d in [ th e  city J in the last e i g h te en 

m c•nths and they 're all e m ploying :.taff. And this. is why I thinK t he r·e 's a 

d e finite need for this course to g o  on�  'cos I thinK it's one of the few . . •  

WK: I Know that y ou are thinking of b e co ming a full-ti m e  tutor at the T e c h  -

h ave you g ot any thoug h ts about a ctually' starting up a Foodhand ling 

Tr·aining Course in the Tech? 

Tut:  A lot of this. comes b acl': to Gover·nm e nt policy , but I b elieve that all the 

training that is d one today is d one for the upper e ch elon. I 'd like t o  start 

som e thing that's just basic kitch e n  hands,  bar atte nd ants, fish and chips, 

h am b urg ers, that type o f  thing . In fact,  I had a. d iscussion with [ th e  He ad 

of Depart m e nt ]  a bout this. at c•ne stage about if they e v e r  m ove [to the 

new site ] ,  let's g e t  the cant e e n  the re and run it as a cantee n .  And have 

full-ti m e  stu dents th e r e ,  with a sb: - m c•nth course that they can d o ,  and 

they can g o  right throug h the whole spectru m of the ory , on practic e , right 

thmugh fro m selling chips b y  th e pottl e� ,  costing t h e m ,  handling the c ash , 

cle aning up,  and d o  the whole lot.  I think it would b e  a very useful cours e .  

And it could b e  :.elf-sufficient as far· as material went a n d  a s  f a r  as 

e quipment went.  I think the y 'd still h ave to pay tutors' \vages - i f  there 's 

m oney available . 

WK: And what was his reaction to that? 

Tut: I nterest, but n e gative . But it wasn't one hundred percent negative . 

wK: I wante d to ask y ou once m ore,  in case you've alte re d your views since the 

last interview� why ar·e people une m ploy e d ?  

Tut: I still b elieve that they 're une mploy e d  b e cause they 've got no work skills 

b asically . 
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Tut: Prob ably the e nvironm e n t  they were brought up in,  probably th e e du cation 

sy ste m  they wer·e broughi: throug h .  So mebody is always g c•od f o r  s o mething 

and I thinK, in lots of ways now, the e ducation sy ste m trie s to aim pe ople 

ab ove their natural ability . You Know ,  e veryone has g ot to win.  N o w  you 

e ither win or y ou lose. 

WK: But i:hen,  you're criticising that and yet  yesterday you actually put i:h ose 

Kid s  into a very competitive , ag ainst-e ach-oth er situation and y ou told 

th e m  it was . . .  

Tut: But it was compe titive ! Ther-e again,  it 's compe titive at that l e v e l ,  b ut 

wh at I ' m  tr-y ing to say is th at i:h e y  shouldn't ai m too far above t he ir 

natural ability . Right,  you Know, at ti mes all these stud ents I 'v e  h a d  will 

get  work in kitch ens as they m ature a bit .  I th inK i m m aturity h as g ot a lot 

to do with it. It c o m e s  with being fifteen and si>: te e n  year old s .  A g e  will 

cure it. 

WK: But then,  one of the prob le m s  o f  the cour·se , is that if y ou leave th e time 

for age to cure it,  th e n  they don't get th e e:< perience which is n e e d e d .  

Tut: Yeah , it's round and round and round in circle s  type of thing . 

WK: Well,  what do you see as a solution to unem ploy m e n t  in N e w  Zealand? 

Tut: Oh , I could g o  on forever,  y ou know. (laughs) Probably a change in 

g overnment policy,  the . . .  I would like to see the re-introduction of 

N ational Service Training,  b oth for m e n  and women.  

WK: Is this to mop up surplus une mploy e d  Kid s  or what? 

Tut: Wellt  yes . . . .  one , not so m uch as a m op-up thing . . .  I think the d i :.cipline 

that they rece ive and the people I 've spoKen to that h ave d one i t  and their 
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attitud e s  after their three or si>: m onths to what they were b efore they 

went in are entirely d ifferent.  I thinK it's a forc e d  growing up stag e  a nd 

rve seen it myself.  I 've seen pe ople g o  in like the children we 've g ot 

today - I 'm sure this whole class if they 're put into a very strong 

discipline situation lH<e in a m ilitary establi:.h m e nt ,  in three m onth s they'd 

come out e ntirely d ifferent pe ople . But you m ust r e m e m b e r  th a t  t h e  

militar·y is all teamworK. Y o u  know ,  i f  you're living in a h u t  w i t h  1 4  guys 

and 1 guy d oesn't m ake his b e d , they 're all punish e d ,  so everyone 's got to 

conform together.  They learn the d iscipline and they le arn the t e a m worl-< 

and they would g e t  on a lot b e tter. 

WK: '.Vould you :.ee that as b eing nece ssar·y for everyc•ne , ever·y kid at a c e rtain 

age? 

Tut: Yeah,  because I think that,  if y c•u only picke d  out the wrong one s ,  y ou 

would n't get  a mi>: ture . I thinK th at this is one of the b e auti e s  in N ational 

Se rvice from what I can read a bout it, where we had rich b oy s  f r o m  the city 

and we had poor b oys from the country and they were all thrown i n ,  all as 

equal:. ,  and I don't thin�< y ou can have a group going in that are e qual to 

start with.  

WK: Why d o  y c•u think you n e e d  that mi>: ture? 

Tut: It g ive s th e m  different outlooks on d ifferent things and y et it te aches 

th e m  that everyone is e qual. That's one of my the ories on une m plc•y m e nt. 

I think there 's got to be a boost in the e cono m y .  I thinK things have to be 

made h arder  on Social Welfare - I thin�< it's here, it's too easy to get so 

pe ople take it. You knov; ,  people taKe the e asy way out e ve ry ti m e .  You 

Hnow, y oU1Ve only g ot to read hi:.tor·y in th e Depr·e :.:.ion ti m e s  vlh e n  there 

wasn't very much of a dole and pe ople had to grow their own v e g e table s ,  

h a d  t o  g c• out and catch rabbits or h a d  t o  g o  fishing to live . 

WK: You don't think that perh aps those people in th ose ti mes had a. b ackground 

that would enable the m  to be able to d o  that,  whereas the se kid s  - I m ean,  
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I Know that I was b roug h t  up thinking th at water came out of a tap and I 

never Knew any d ifferent until I lived i n  a place wh e re I h ad to rely on rain 

water and I g ot the s.hocK of my lif e .  

Tut:  People will survive and they will le arn in a hurry . You know, the h u m an 

b e ing is a survivor. 

WK: Would they have the re sources to survive? This is what I 'm say ing - if 

these kid s  live in a flat th at's g ot nowhere to g row vegetables • • .  

Tut: Well,  they e ither d e• one of two things - they get a flat where the y  can 

grow vegetable s ,  or th e y  don't .  M ay b e  they 've got  to g o  and live  in a te nt 

d c•wn b y  th e beach . . •  

WK: Well, wait a sec - we went to the Une m ploy e d  Drop-in Centre y e sterday 

and they said t h at th e kids that were living there (or they 're not Kid s  

actually , some o f  t h e m  are a dults with children o f  their own) , th e y  are 

slee ping at nig h t  at th e m o m e nt in the Scout Hall,  b ut you se e ,  y e st e r d a y ,  

th e cops came in and hassled the m just because th e y  w e r e  s.leeping there 

and these people h aven 't got a ny accom modation b ecause of the 

acw m m c•dation proble m her· e .  What I ' m trying to say is that, if the Hid s  g ot 

a tent and went and slept d own by the b e ach , the y 'd g e t  hassl e d . 'Cos I ' ve 

d c•ne that and I know - you get h assled by the cops. Y ou can't just p ar·k 

somewhere and slee p. 

Tut: Right,  b ut y ou couldn't in those days,  b ut - people g ot has.sled b y  th e 

police in the days of the Depression, y ou've only got  to read the re ports, 

but most of them s.urviv e d  on nothin g . They learned survival .  T o d a y  the 

State , I fe e l ,  g ives it to the m too e as y .  

WK: Well, what d o  y c•u s e e  as the functions. of the St<l.t e ,  then? Sure ly one of 

the reasons why the State d o e s  'give it to the m  too e asy ' 1  as y o u  s a y ,  is to 

stop people perhaps saying 'Right,  I ' m  not g e tting anything out of this 

sy ste m ,  I ' m  going to g o  and g e t  a gun and rob a banK d own the road or 



294 

'..Vh atevel"' - b ec ause that's one way of g e tting it, steal someone ' s  TV and 

sell  it. 

Tut: I thin!-< it's become too soft. I ' m  not saying that it also g ets too h a r d .  You 

Know, I thinK it's ridiculous that they ring up once a fodnig ht and they g et 

a c h e que in the mail once a fodnight - they don't d o  anything for' it .  Righ t ,  

let's say they 've a l l  g o t  to c o m e  into town every m orning a n d  re port to a 

pe rson at the Showgrounds and sign in b efore they get their d ol e .  The!"e's 

lots of people alway s looKing far a worKe r  for a day.  Wh y not h ave all  the 

une m plc•y e d  repol"t to a ce!"tain thing and , if you want y ou!" lawns cut, you 

can ring up som e one and say 'Liste n ,  I want my l awns cut. Can you send 

sc• m e c•ne d own for a d a y ? ' .  You try and g e t  y c•ur l awns cut round town if 

y ou're not fee ling well or y ou're too b usy to do it  y ourse l f !  Or g e t  a hedge 

cut, or· little odd-job s d one , you Know , there ':. plenty of worK. 

WK: Well ,  who would pay for that worK? The person e mploying the une m ployed 

pe rson or the g overnm e nt? 

Tut: Well ,  no, I b elieve that the person who's g etting t h e  se rvice done . • •  but I 

thinK it actually should b e  paid to the governm ent. 

WK: And then the g aver·nment still pays just the d ale? 

Tut: And the g overnment still pays the dale , but within a limit. I would s ay 

'Right,· they 'll g e t  their dale plus 5 0 %  of what they ear·ne d up t o  such and 

such a value' .  

WK: Be cause I can se e that as b eing v e r·y e >: ploitative .  

Tut: Yes,  I thinK somewhere there m ust be a level  t o  worK at with . .. what I 'm 

saying is that I disagree with the once a weeK telephone call, the  once a 

fortnight telephone call and the cheque in the post. I ' m  not saying y ou c ut 

th e d ol e  out. 



295 

WK: Wellt  I 'll  g iv e  you anothe r  probl e m  - surely one of the re asons why th at 

ch eque is :;.e nt through the m ail e ve ry two wee ks,  or direct-cre dited which 

is even b e tter  into the Post Office , is  so y ou don't get b ands of 

une m ploy ed p eople g e tting tog ether at :3 .30 every mor·ning and s e eing that 

there ' s  2 t000 une m ploy ed in [the city J? Actually coming to a r e alisation 

of their true situation? 

Tut: I thinK that would be a g c•od thing b e cause it would also m ake t h e  

g overn m e nt r e alise a n d  also m ake th e general public re alise t h a t  there i s  a. 

proble m .  

WK: But surely the gover n m e nt d o e sn't want that? That':. why th ey 're :.e nding 

the che ques in the m ail  every tv1o w e eKs. 

Tut: Yeah,  you �<now, I think t h e  average white middle-cla.:.:. N e w  Zealande r  just 

close thei r  e y e s  to une m ploy m e nt.  I t  d oesn't e :dst - they read ab out it in 

th e paper,  but th ey can't realise 4t000 pec•ple,  you know, they've g ot n o  

comprehe nsion of 4,0 0 0  people who a r e  une m ploy e d .  But m a y b e  if  t h e y  did 

d e• that th e n  I think a little bit  m ore pr·e ssure might b e  put on g ov e rn me nt 

to d o  someth ing and I think, read ing history aga.int in the Depression d ays, 

where some of the big govern m e nt projects that were d one using 

une m ploy ed p eople - y ou kno w ,  a. lot of roads were built in G.u e e nsland and 

in N e w  Zealand . The particular one I always think of i:. the road round 

Lake Whaka.tipu - well,  the m ain road from G.ueenstown to I nverca.rg ill now 

- that was all d one by wor·ker :. who •..ve r·e b rought from I nver·car·gill  and 

were une m ploy e d .  They were brough t  d own on Sunday nights and they went 

h o m e  on Saturdays and they g ot paid so much for the • • •  you �<now, this is 

what I believe. 

C We had to e nd the i nter·vi e w  at this point - WJKJ 



SOCI AL A N D  LI F E  SKILLS TUTOR 

WK: What are you actually d oing in y our courses? 

Tut: N ow? Or . . .  

WK: Have they changed then? Substantially? 

Tut: They h ave d o n e ,  yes.  
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WK: Well,  perhaps you could tall-< ab out that proce s:., a bout what t h e y 'v e  d one . 

Tut: Well ,  the first course I ran , I wondered what the hell had h it m e  - and I 

panicke d and thought,  'l 've g ot t o  g e t  some h e l p ! ' .  So I went out and g ot 

m y self  a resource group of people and used one of the psy chologists from 

t h e  Psych Services who was g oc•d value and that g ave me som e  i d e a  c•n 

teaching sKills and working out obje ctives,  so that the skills could b e  

broke n d own intc• separate objectives. But it still n e e d e d  a l o t  o f  ti m e  for 

individual counselling with the kid s  - a whole lot. 

WK: How was the first cour·se a d i saster? 

Tut: N o ,  it wasn't a d isaster b ecause I ' m still in touch with a. lot of t hose l<ids 

and they gaine d a lot out of it ,  but I don't knc•w, 'cos I l ea.r·ne d much m ore 

than they d i d .  I was kind of tossed a program me from Bruce 's old  

progra m m e  (Bruce ran the m for a year first) and E.aid this iE. th e Hin d  of 

thing that Bruce 's b e e n  d oing and I thought 'Oh y eah' ,  and he h ad this 'rap' 

se ssic•n on it and I thought what the bloody h e l l 's a 'r·ap' sessio n  a n d , y ou 

know, . . .  and i t  wasn't really until I ' d  d one ab out three course s that  I 

star·ted to d ecide how they n e e d e d  tc• b e  for i:he kid :. that were c o m ing in,  

b ut also the kid s  that were com ing i n  h ave changed - dra m atically • • •  
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Tut:  Yes, very d ifferent. I nitially the kid s  that came in were a t  school for two 

years, at m ost . Some of the m  were b or·derline IHC.  They were p r·etty often 

in special classes,  and a lot o f  the m  were pretty rough,  a lot of the m  h ad 

tatc•c•s,  a lot of t h e m  d rank h eavil y ,  were into d ru g s - and it really , I 

suppose , round about h alf way through last y e ar, it started c h a n g ing and 

th e kid s  that c a m e  in had :.taye d  longe r  at school . E ve n  though t h e y  had 

the same lack o f  personal resources that i:he kid s originally h ad h ad ,  th ey 

had m ore e d ucation, but it did n't really ...  didn't really h e l p  the m g e t  a job . 

WK: CA trade s  tutor at anoi:he r  institute J said to m e  that twenty y e ar s  ago 

wh e n  he start e d  worKing i n  Techs, Technical I nstitutes were for w o rking 

class kid s  to get a tertiary e ducation. Now h e  sees th e m  as b e i ng the 

pre s e rve of middle class kids.  Do you see that same process p e r h a ps in 

the YPTP c ourses? 

Tut: The wor·king class Kid s  are now b eing hauled into the Wc•rk Skills 

Development Sch e m e s ,  which I h ave reservations about. 

WK: These are the one s where they actually gc:• out and they 're workin g  and 

they 're b eing paid while they 're on the job? 

Tut: Y e s ,  the Baptist :.chem e  and the Salvation Army s ch e m e  - I  h a v e  

reservations about th ose. 

WK: Why ?  They 're being touted as b eing highly successful . 

Tut: I h ave reservations about the mis sionary aspe ci:s. But I also h ave 

reservations about the fact that, for e x a m pl e ,  the �<id s  don't g e t  the same 

kind of working conditions that people in full-t i m e  e m ploy m e nt d o ,  they 

don't get sick l e ave - but that's not all of it.  I question what s Kills  they 

are really te aching the kid s .  The kid s are g oing into it 'cos it p a y s ,  it's 

money,  and I really ser·iously question what sKill s  they 're giving t h e kid s ,  
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e v e n  though I thinK they care about the Kid s ,  I ' m  sur·e they do1  I just 

que stion the a ppropriateness of the name and what they 're actually d oing. 

And it se e m s. to me that a whole lot of the worK that's in the WorK SKills 

Developm ent Sch e me is worK that has been in the com m unity forev e r  th at 

fri e n d s. and f a m ilies of the p eople u s.ed to d e• .  N ow ,  o�<a y ,  we 'r·e g oing to 

h ave to change our ideas about worK, what w orK is; that's f ine , I thinK 

pe ople should be paid for d oing thing s for oth e r  peopl e ,  b ut let's b e  h onest 

ab out it and say that's what it is - it's not worK sKills developm en t  at all. 

WI<: So you d on 't s e e  th e m  as g e tting any real training to g o  out into the labour 

forc e ?  The y 're simply performing comm unity projects and g e tting paid as a 

job ?  

Tut: Y e s .  

WI<: Well , you were talKing about h ow those cour·s.es. d eveloped ,  how t h e y 'v e  

change d .  

Tut: Y e s ,  the level of e ducation has changed and the Kid s  are b ecoming by and 

large better-educated and , a s  I sai d ,  the WorK SKills are sucKing up the 

c•ne ' s  who aren't.  But what worries me is. - how far is. that g oing to g o? 

Are we g oing to end up . . .  

WI<: TaKing in university g raduates? 

Tut: R ig h t .  M y  fe eling is that we probably are b e cause unive rsity graduates 

are une m ploy e d .  And into the bargain I 've also Kind of chang e d  the 

d irection myself,  into looKing at alternative lifestyles . . .  

WI<: This is within the c ourses? 

Tut: Y e s ,  and this y e ar I got in a guy who's an astrologer b ecause h e 's got an 

interesting lifestyle and it's d ifferent and he c a m e  from som e t h in g  v e ry 

straight and has g on e  tc• something very unusual - and the Kid s  n e e d  t o  
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Tut: S o m e  of the m  have got the p ersonal resources to d o  that and , if t h e y  did it 

as a g roup . . .  

WK: P..re they already b e g i nning to d e• this? Have you E.e e n  that h appening? 

Tut: They n e e d  the b a cKing of our organisation to do it - although they want to 

d o  it a lot c•f the m ,  they want to form their own co-ops, but the y 'll stumble 

over things like financing , like charge s ,  liKe a. b ase . To form a co-op y ou 

ne e d  someon e  who's really h eavily committed to th e kid s  and to t h e  

success of it  to d o  it .  B u t  t h e  Kid s  want to d o  t h e s e  t h i n g s ,  and I thi nK 

that's okay , and I thinK we should b e  g etting into h elping t h e m  to d o  that 

m ore . 

WK: You'd see that a s  a function of the YPTP courses? 

Tut: Y e s ,  d e finitely. 

WK: R ather than tr·ying to give t h e m  skills to go into job s  that aren't 

necessarily th ere? 

Tut: Y e s ,  we ivr: g ot to get into creating job s  b e c ause t h e y  just aren 't th e r e .  

WK: Do you thinK the r e 's r eally any room for, say , a. large a m ount of that sort 

of thing in our socir:ty? 

Tut: I n  a l ot of areas I think there are - there.> are some.> things that h av e  b e e n  

tried here , b u t  were a helluva flop. There w a s  a c o-op b acke d  b y  th e City 

Council R ecre.>ation Depart m e nt that pr·cod uced v e g e.>tables,  but it Kin d  c•f 

d ied b ec ause of the Labour Depart m ent's inability to send along t h e  Kind of 

pe c•ple who h a d  the per·E.c•nal resources to help it g e t  going - they w e re 
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sending along :.i>: teen and :.e ventee n  year- old Kid s  which was just bloody 

stupid .  And the s a m e  thing happened with another- c o-op that w e  were 

tr-ying to get off the gr-ound , City Council include d ,  for- woode n  toys - that 

flopp e d  sicKly , and i t  flopped for not only the reasons that the Labour 

D e part m e nt i s  incapable c•f selecting th e peopl e  with the skills to b e  ther-e . 

I t  also flopped from the lacK of com m itment fro m people around i t  and the 

lack of awar-eness of things that h a d  to be d o n e ,  liKe the F actc•Pie s  Act, for­

e x am ple . That was too b ig a ppoject , you Know, it's got to be m oPe on a 

Hind of s m all group basis with m a y b e  only five people in a gr-oup d oing 

things.  One thing that they c ould sure as hell e asily d o  i s  repair b iKes ­

that's labour- int e nsive , not capital intensive - it'd b e  a piec e  o f  c a l<e to 

organise that. They could form a babysitting group very e asily . 

WK: I s  this possib l e ,  given the way technical i nstitutions wor-K!' 

Tut: Yes,  I thinK it's possible . Oh y e ah ,  b e cause m ost of what I d o  is 

:.elf-dir·ected stuff anyway . 

WK: But not officially is it? What I ' m  saying is that if you g e t  the Kid s  

self-dir·�:ded and out earning their own living som e where and actu ally 

provid ing the m with the m e ans o f  d oing that,  then that's not really the 

:.a m e  as the obje ctives of the YPTP cour-se:. at pr-esent. 

Tut: N o ,  c e rtainly not ! (Laugh s) 

WJ{: So, would there b e  c onflict with g overn m e nt policy,  would it b e  i mp ossible ?  

Tut: N o ,  th at's not i mpossible - there's only conflict if  you tell the g ov e rnme nt 

what you're d oing . You d on't hav e  tc• tell the m .  I 'm not e ntirely tied up 

with the g overn m e nt's obje ctives anyway and m ost of my ' program m e s' as 

I 'v e  said are piffle b e cause we don't stick to the m .  What ends up P eally 

h appe ning is we prog ra m m e  it as we g o ,  which is much b etter .  And that 

cr·eated havoc with the Labour Depar-tm ent - they Kept yelling out for 

program m e s  all th e time .  [The Head of Depart m e nt ]  supporte d m e  in that 
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prog ram m e s  and they didn't g e t  the m .  
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WK: Well,  what would the Labour- D e par-tment,  just for an e >: a m ple , think if  y ou 

officially chang e d  the progra m m e  so that the kid s  were actually l earning 

sl<ills that e nab l e d  t h e m  to set up on their· own r·ath e r- than g oi n g  into :.ay 

lab ouring job s? 

Tut: I don't think the y 'd like it - that's too libe ral . 

WK: So it would d e finitely h ave to b e  covert, as y ou do now? 

Tut: M ost of the m  . . .  o h ,  I guess that's a typical g ov e r-n m e nt official • • •  y ou 

Know, I ' m  not p utting down t h e  Lab our Depart m e nt as such , but w h a t  I 'm 

:.aying i s  that they see rule s  a s  rul e s ,  not g ui d e lines, so that t h e y  ;tend 

not to b e  able to reinterpret the rules to fit the situation locally . 

WK: It s e e m s  to me that the Depart ment of E!: ducation does that as w e l l ,  so d o  

y ou see yourself as b e ing c a u g h t  betwe e n  those t w o ,  or perhaps as h aving 

the m  up there and y ou ju:.t g oing along d ovm h er·e ?  

Tut: Someti m e s  sort of stuck b e tw e e n  th e d evil and the d e e p  b lue s e a. .  So the 

b e st thing t c• do with that, I 've foun d , i!:. to i gnore b oth of the m  and give 

the m  what they think they 're g ettin g .  

WK: I s e e ,  so the course r·epc•rts might be absolute fake ::·t 

Tut: N o ,  not e ntirely fakes - but th e y  are worde d  carefully . The course reports 

are worde d  very carefully . The major gain f c•r the kid !:. that c o m e  in is in 

se lf-aware ness and self-confid e n c e .  And that's b asically the g ain.  And I 

fail to understand official policy that d oesn't t ake that into a c c ount . 

Because , if y ou've got a kid that is self-aware and self-confid e nt ,  then 

the y  can d o  their C•VIn thing and that's g r·eat , I think that's fine - that's th e 

whole focus o f  i t ,  to e ncourage the kids to b e  able to d evelop their  own 

abiliti e s .  
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e m phasis,  is on deve loping sel f-confid ence a s  a m ajor goal,  whe re as the 

m ajor g c•al of p olicy s e e m s  to be to have a job at the e n d  o f  the cours e .  

Tut: But they re ally do tie in with each other,  although I Know th a t  c ertainly in 

Wellington Labour D epart ment,  the Chie f  E mploy ment Officer,  h e  d o e sn't 

se e it like that,  b ut y ou know y ou're not going to get a job if  y o u 're not 

confident b ecause if y ou 're not confid ent you're not g oing to b e  able  to 

sell  yourself. 

WK: Wel l ,  h ow d o  y ou feel  th e n  about this situation, that you produ c e  confi d e nt 

kid s ,  but then they 're in c o mpetition with the less confi d e nt kid s  and e nd 

up taking what is really a limited number of jc•bs - I m ean it's not actually 

cre ating more jobs . . .  

Tut: I t's a revolving d oor· syste m .  

WK: How do you f e e l  about that? 

Tut: I question e d  the m orality of it quite h eavily la:.t year and gave a whole lot 

of though t  to whether I should continue b eing involved in this s y ste m 

that's really only sticking the �<id s  up - patching th e m  - and , h e r e 's a bit of 

e g otism for you,  I d e cided  t h at I ' m  b e tter at patching th e m  up than a lot of 

pe ople I know,  =·o I 'd b etter sticl-< with it, 'cos at least the y 'r e  g oing to be 

patched properly and they 've g ot a co m mitm e nt from me that I ' m available 

for· them after they 've b e e n  c•ut of the course - in fact, they have from 

[ th e  othe r  social and life skill s  tutors ]  as well,  and they oft e n  call us at 

h c• m e .  P.nd I know that not m an y  pe ople are prepared to give t h e  kid s  that 

kind of c o m m i t m e nt ,  th at the y  can c o m e  b ack. So, I d e cided  tha t  it was 

b e tter me b eing able to give t h e m  that 1-<ind of c o m m i t m e nt than s o m e one 

who just saw th e m  b e tween half-past eight and h alf-past four a n d  just 

forgot about th e m  the rest o f  the time . You know , I really thin�< w e 've g ot 

to g e t  into developing group co-ops - not e nough of that's b e e n  d one in 

[this city J .  I t':. b eing d on e  in othe r· places quite dramatically .  
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WK: I ' m  just thinKing over this whole thing of alte rnative support structur·es ­

you d on't thinK that ultimately the J.<id s  will d e velop that t h e mselves? 

Tut: The Kid s  that have b e e n  thr·ough Social Welfare a s  State War d s  h ave 

d e veloped their own support structures b eautifully - it 's not e ntire ly 

acce ptable to society the suppor·t structur-e that they 've d evelop e d ,  but 

it's a helluva g ood one and it's a re ally strong one , b ut the midd l e -class 

Kid s  are b eing left c•ut of that (and that's in quotatic•n marks the ' M id dle 

Class' bit) but they are b eing l e ft out of that be cause they don't d evelop 

the same network of friendship and I 've b e en seeing it happening more and 

more and m ore for the M aori kid s ,  too.  That they 're losing the ne tworK of 

fr-ie nd ships that they had of fa mily , which v1a s  very str-c•ng when I started 

in this job - the M aori kid s  coped much b e tter with une mploy m e nt than the 

paHeha Kid s ,  but that's happening less and less a s  the H aori Kid s  • • •  while 

they still h ave some ne twork of support, it's g e tting less and l e s s  a b le to 

cope . They ::till do to some e >: tent cope be tter,  b ut a whole lot o f  the m I 'm 

finding now are finding that there 's less fam ily and e :de nded f a mily 

:.upport available than ther-e used to b e .  So that lots of the H aori kid s  are 

being kicked out of h o m e ,  sle e ping in the park or unde r  the b rid g e s ,  y o u  

�<now. S o  ar-e lots c•f the pakeha Kid s ,  too. 

WK: Well,  wh at do you actually do in the course s as they are now? B e c ause you 

:.aid that thf?y are d ifferent fr-om the official progr-a m m es.  

Tut:  I 'm using d ifferent kind s of e>: ercise s,  different kinds o f  self-awaren e ss 

stuff, and d oing a whole lc•t more w m m unity b uilding :.o that they function 

as a group. I nitially , I did some com m unity b uilding , just b ecause I knew it 

was there and I kne w  it was i mpor·tant to do it, b ut the kind of 

se lf-awareness e >: ercises I ' m  doing now are completely different. 

WK: What are they e >: actl y ,  what sort=:. of things are y ou d oing just a s  a n  

e >: a m ple? 

Tut: Well, I used to use one called T h e  Allig ator· River stor-y , which i s  a value:. 
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setting thing and I g ot b or·e d  with that, the �<ids g e t  bored with it, too . . .  

WK: What d i d  it d o? 

Tut: It talKs about values ,  it's b asically about this g irl who wants to g e t  across 

a sharK-infested river to a guy and she wants to b orrow a b oa t  to g e t  

acr·o=·=· t o  h i m  and t h e  little creep that owns t h e  b oat says 'Oka y ,  y ou can 

h ave the b oat,  b ut you h ave to sle e p  with m e ' ,  so she does and b orrows the 

boat, and it's m eant to e nd happily ever after and it doesn't 'co s  h e r  

boyfriend packs a s a d  'cos sh e t e l l s  h i m  ( d u m b  b ird ! ) .  B u t  it's quite a good 

story to uE.e as a values awareness thing . I t 's also quite a g c•od story to 

use as a self aware ne ss thing , b ut I was finding that more and m ore it was 

irr·e levant. 

WK: You mean that the values the m selve s that it was talKing about h ad b e c o m e  

irre le vant in s o m e  way? 

Tut: Well ,  the kid s  had less ne e d  to as!:.e::.s their own value s.  What I !:.tarted 

doing , there 's another thing I 've got which is re ally good , it's a 

wc•rd-association g a m e  and from y ou r  answers to the wor·d-assc•ciation 

thing , y ou d e ci d e  wh o y our othe r  personality is and g ive it  a name and th e n  

y c•u draw a picture of i t  and that'!:. a tre m endous self-learning thing and 

there 's much more value in something like that b e ca use they learn so much 

m c•re than there is in something W<e The Alligatc•r R iver Story . 

WK: How does that b uild into b eing a group e>: ercise? Do they discuss th e ir 

oth e r· p ersonalitie s  a s  well? 

Tut: Yes, we all do it  as a group and the n  we go round and talk about the othe r  

pe rsonalitie s in t h e  picture and what's come out of th e picture s ,  some 

fascinating stuff c c• m e s  out  of  the pidur·eE: . . • •  and that it's important to 

take c are of t h at b i t  of y our personality as well , and how you're going to 

d o  that,  and alsc• look at what kind of worK will tie in with that Kind of 

personality . 
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WK: Do people just h av e  one othe r- bit of their pe rsonality , or· someti me s  d o  

the y  come out with two o r  th ree? 

Tut: Lots of the m  c o m e  out with a c ontr-ast per·sc•nality - two contr-asts.  One of 

the kid s  in the Child Care c ourse fascinated me - sh e c a m e  out with a 

pe rsonality that wanted to live b y  it:.elf,  did n't want to g e t  marri e d , and a 

pe rsonality that just is for itself ,  you know, tha t  just is.  And that's 

pretty accurate c•f her 'cos she 's nc•t a bad writer and her d re a m  i s  t o  go 

and write and live i n  a house b y  herself  and that c a m e  out and she was 

quite fascinat e d  b y  it,  really was, that it wa:. a really i mportant part of 

her. The le arning from that Kind of e :< e rcise is far m ore , is far d e e pe r ,  and 

it's far more valuable than :.omething like Th e Alligator River Story . So 

that lots of the re source s h ave chang e d ,  too - and also lots of g roup g a m e s  

th at we d o .  

WK: Yes,  I 'v e  :.e e n  the g a m e s  thing m enb one d .  Wh at e :< adly d e• y ou m e a n  by 

'ga m e s '? 

Tut: They m ostly c o m e  off the top of my h ead . One of the m in particular which 

is a really g oo d  one , particularly if  y ou've got some distracting pe ople in 

the class, to teach the r·e st of th e m  how those p eople f e e l .  F or- s o m ebody 

who Keeps trying to bre a k  into a group - one really g ood e :< ercise is to g et 

th e kid s  intc• a circle and have one pe rson, c•r maybe say you h a v e  h a l f  the 

kid s  in a circle and t h e  rest of the m  outside ,  the y  link arms with e ach 

oth e r-, you know like the prote stor·s do, and they 've g ot to get into t h e  

circle any way t h e y  c a n ,  breaK in,  b ut with out using violence . . .  

WK: So y c•u're sh owing a physical e >: a m pl e  of what':. happening? 

Tut: M m m m m .  And , wh e n  y ou d e-role pe ople and talk about what's happe ne d ,  

what they lear-n i s  that it's h e lluva h ard for s.o m eb ody to have t h e  c ourage 

to break into a g roup and it's h e lluva h ar d  to break into a g roup.  

WK: Y e s ,  I can s e e  how those things must wor-k, breaKing d own those- b arr·iers. 



Tut: The d iscussion fl'om that i s  ab sc•lutely pheno m enal . 

WI<: And so, is tha t  now incl'easing in its proportion to,  say , things like 

'letter-wl'iting'  or 'calculations'? I t  wc•uld include c o m m unications, I 

presum e  . . .  
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Tut: Yes, it does. E ve n  with letter·-writing skills, I 'v e  chang e d  that. I used t o  

h ave this lovely form for letter-writing sKills which i s  h elluva b oring , 

DREADFUL,  and I h ated using it1 E.o,  i t  was at the b e g inning o f  this y ear,  I 

really g ot sick of it, so I d e ci d e d  b u g g e l'  it,  I 'm not using it any m ore . So I 

decided  that the b e st thing to de• was g e t  the Kid s  to put i t  on t h e  b oa!'d 

and have som e body Wl'iting it out and the !'est of the Kid s  say ing what 

ough t  to b e  put in it - and y ou get a d a mned good leti:e!' o f  application out 

of it, much more fun b e cause they 've g ot wild i m ag inations about w h a t  

th e y 're g oing to p u t  i n  and , y c•u Know,  t h e y  d o  things like - oh , th e y 've h a d  

things like ' Frilly Pants St!'eet'  - y ou Know? I t ' s  m uch m o r e  f u n  and it's 

m or e  fun f or the m  and they 'r·e more involve d .  And it's very loosel y  

structure d 'cos I say 'You can copy i t  d own if  y ou w ant t o ,  you d on't h ave 

to',  but they 'll r e m e m b e r- it anyway because they've been invol v e d  in it.  

WI<: So, in a ctual fact,  what y ou'!'e doing is apply ing these thing s to as m any 

part s of the course aE. possibl e ,  involving the m ?  

Tut: It 's  really i mportant to m ake them f e e l  like th ey 're d oing the l earning . So 

that a whole l ot has really chang e d  this y ear b ecause I 'v e  got lazy and 

the y 've g ot m ore involved . (Laughs) 

Wl{: But wouldn't you have to begin again with every new class? 

Tut: But there's such a . • •  when I came h e r e  there was an absolute d e arth of 

r-esour·ces available,  it was diabolical,  so I wr-ote letters t c• a lot o f  people 

outside [the city J and pulled in re sourc e s  from a lot o f  people h e re and 

now I 've g ot enough r-eE.ourceE. to probably run a cour-se all y e a r ,  y ou knc•w,  

d ifferent cours e s  all  y e ar using d ifferent resources - we 've now got 
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enou g h .  One of  the things that I d i d n 't used to d o  that I 've now start e d  

doing , i s  letting the m  Know where the he alth age ncies a r e  a n d  w h a t  the y're 

for which i s  pretty impc•rtant . . .  

VJK: I assu m e d  that that was an integral part of the course s? 

Tut: Well,  I use d to do it to s o m e  e >: tent,  b ut not invc•lve the m  so m u c h .  N o w  I 

send t h e m out to the organisations, so that they see it for the m se lves and 

th e y  all c o m e  b acK and r eport on it,  so that they 'r·e all shar·ing their  own 

pool e d  information. 

WK: Do they g c• out fr·om thE' cla:.sr·oom quitE' a lot? 

Tut: What I 've b e e n  aiming at this y e ar is h aving about one-th ird discu ssion, 

about a thir·d practica l ,  and about third theory and that works out quite 

well .  And some of the parents get upti g h t ,  particularly in the skills 

cour·se s w h e n  they see the Kid s  not coming h o m e  with sheafs and s h eaf:. of 

note s ,  and they g e t  quite b othered about that 'cos I guess th e y  thinK we're 

just g cring to sit the m  down and Hin d  of f e e d  it in on an e m pty b ucKet 

sy ste m and it doesn't work. I f  you d on't d iscuss what notes are b ei ng 

take n then y ou're wa:.tin g  y our ti m e .  

WK: \.Jell ,  i s  that all the f e e d b ack that you g e t  from parents or d o  y ou g et 

positive feedbacK as well? 

Tut: Occasionally y ou g e t  a parent ringing up and saying 'Ge e ,  than�<s for what 

y ou did for m y  kid ,  I 've got a really positive Kid on m y  hands now'.  

Occasionally it happens - e nough to kee p  r·einfor·cing the b e l i e f  that it's 

worth d oin g .  And occasionally - well ,  with some o f  the familie s th at I've 

wc•rked with I get involved in d oing family c ounselling quite a lot - sc• with 

some o f  th e families that I 've worke d wit h ,  they h ave b e c o m e  m ore aware 

of their �<i d s' ne e d :., and some- c•f the m  ar·e happy tc• say 'I 've learn ed 

something' .  
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ne e d s  more? 

Tut: Y e a h ,  they do, they d o .  
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WI<: What would y ou like to d o ,  say y ou c ould d o  anything , and why can't y o u  d o  

i t  now, assuming th at you can't? 

Tut: One o f  the things that I would really like tc• d o ,  and it would tak e  a h u g e  

am ount o f  changing of attitu d e s ,  b u t  o n e  o f  t h e  th ing s t h at 1 th inK i s  real ly 

im pc•rtant is that t h e  kid s  n e e d  support after they 're in a job ,  and I 'd l ike 

to s e e  the m  release d to here or somewhere where I could work with t h e m  

for- a t  least o n e  d ay a w eek, fc•r at l east si>: m onth s:. after  t h e y  take u p  a 

job - I think that's re ally i mpori:ant. I t  would probably b e  work on 

relations:.hips:. more than anything , proble m-solving e :< ercises a n d  things 

lil<e that,  i:h at's the kind o f  work i:hat it would prob ab ly b e  b e cause wh e n  

the y  c o m e  bad< that':. t h e  sc•rt of thing that they nee d  and t h e y  �<now they 

ne e d  i t  b e cause they come b acl< h ere and talk about the proble m s  with m e .  

O r  they ring m e  at h o m e  and say 'he y ,  I 've got this prob l e m  a t  work a n d  I 

d on't know what to d o  about it ' .  So that they need to b e  relea s e d  one d ay a 

wee�< . . .  h a ,  h a .  <Said bitterly) 

WI<: Well  the impre ssion t h at I have is that m any of t h e m  g o  into t e m por-ary 

work progra m m e s - is that true? 

Tut: Ye s.  

WI<: So maybe the y 'd nee d  the h e l p  after that,  and I al:.o h av e  the i m pr es sion 

th at quite a lot of the m m i g h t  g e t  a job ,  and then not h av e  a job , and t h e n ,  

pe rhaps, have t o  g e t  another c.r1e . • .  

Tut: I see a real ne e d  for long-ter m  support - at le ast a y e ar afte r  t h e y 've 

b e e n  i n  a course . That's really i m portant. Abc•ut the m i d d l e  of this y e ar ,  I 

had one y oungster come in who was probably in the first course I ran -
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she's now married and she was h aving quite trau m atic m arital proble m s  and 

sh e wanted to talK ab c•ut them and that was on a day that the �<i d s  were on 

work e >: perience and we spent the morning i n  here talking the proble m s  

thrc•ugh and talking about how shE' could cope . N ow obviously the Kid s  h ave 

g ot to h ave some place where they can come and talk things through with 

sc• m e b o d y .  ,A.n d  that's not availabl e ,  e specially at the m om e nt .  We ll ,  I 

g uess they can g o  to places like family h e alth counsellin g . 

WK: But h ow do they get to knc•w a bout these places? I supposE' y ou tE'll  t h e m  

in the courses? 

Tut: Yea h ,  b ut what really h appen=· is that I alr·eady knc•w the m ;  they d on 't want 

to have to e:< plain where they 're at ten ti mes over - that's one of th e 

reasons that I tend to d o  the family counselling m y E.elf b e cause 1. g e t  the 

prob l e m  and what happens if I sit here and listen to wh at the Kid s  are 

saying and taH< things through with th e m ,  I thin�< that it's i m m c•ral of m e  to 

say 1He y ,  I Know this organisation that could help you1  and pass t h e m  o n - I 

thinK that's i m m oral . And , if there ar·e s o m e  thingE. I can't cope with (and 

there are 'cos I can't cope with rape - I find that very h ard to relate t o, 

partly b ecause I feel v ery angr·y about rape and , you know, that h appens to 

a lot of the kid s) then I call  in othe r  re source s. 

WK: But you cope with the ones you can cbpe with? 

Tut: Wel l ,  I can't h aul i n  the othe r  re sourc e s  until the Kid s  are ready for that.  

When y c•u d o  that to peopl e ,  when you say 'Okay , X orga nisation can h e l p  

y ou ' ,  t h e n  w h a t  h appens i s  tha t  the y  t e n d  to g o  round all  t h e  organisations 

and they tend to get over-social wor�<ed and you're wasting your t i m e  

be cause t h e y  don't d am n e d  w e l l  get  anywhere . And nobody Kind o f ,  i n  a ll 

this over-social working with all the se different organisations, VE"ry f e w  

o f  t h e  organisations t e l l  th e m  what t h e  skill  objectives are to ach ieve the 

ai m that they want. You know, one of the kid s  waE. talking to me about h o w  

her fa mily , f o r  e >: am ple , told h e r  h o w  u g ly s h e  w a s  a n d  how she 'd never g et 

m arrie d and she'd b e e n  suicidal abc•ut it.  And , when I talKed to h e r  a bout 
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ho•.v it soun d e d  to m e  like what h e r  family was d oing was telling h e r  where 

they were at,  not t elling her where she was at - y ou Know ,  we talKe d  i t  

th rcrug h a n d  I kind o f  sug g e :.ted to her  that that might b e  what it w a s ,  a n d  

she said t o  m e  'ltJel l ,  h ow d o  y ou cope with it? ' .  S o  I sai d ,  'Well,  y o u  just 

have to �<ind of thin�< to y our·:.e lf insid e  I wc•nder why this person is telling 

me where they 're at' .  And she went home and trie d  it  and she came b a cK 

ecst atic the ned d a y  b e cause it wor·�<ed .  And nobody h a d  told her- b e f or-e 

what the skill obje ctive was in achieving the aim of stopping h e r  f a m i ly 

saying these things to h e r· .  

WK: Wha t  is stopping t h e m  g e tting this l ong-te rm support? 

'fut: <Cynical laugh) Par-tly the fact that e m ployer-s ar-e unaware that kid s  ne e d  

long -term support . Some would r-ele ase the m ,  but  m ost would n't b ecause 

afte r- all they'r-e only interested in the kid makin g  a p rofit for the m  and , 

fair enoug h ,  they 're in b usiness to m ake a profit. Partly the fact t h at it 's 

pr-etty revolutionary and the E d ucation Departm e nt would never b elieve 

that t h e  kid s  n e e d e d  long-term support, neither would the Labour 

De part m e n t .  We 'r·e pr·obably g cring to h ave t o  :.ay that for ten y e a r s  b efore 

they 're g oing to b elieve us and then it  will be too late for a whole lot of 

�<i d s .  The g over-nm e nt i s  c y nical . The fur·ther y ou get away from reality 

the further y ou are away fro m reality. 

WK: Well ,  i:. there anyth ing else that y ou see as b eing something r·eally 

im portant that y ou'd like to do that y ou can't? 

Tut: Yes, the w h ole syste m insi d e  'fech Institutes and Co m m unity Coll e g e s  a n d  

Senior Technical Divisions works o n  t h e  register syste m a n d  v/e n e e d  to 

dr-op the register· syst e m  for YPTP. That's really i mportant. We al:.c• n e e d  

to h ave a sy ste m wh e r e ,  w h e n  I ' m  working one-to-one with a youngste r, 

th e n  that m u:.t b e  able to be marke d  as class contact b e cause it is .  I t 's 

fine for a g roup session - th at's 'class contact' ,  b ut we h ave to b e  able t o  

ignc•r-e t h e  cla:.s con-tact to b e  a b l e  to wor·f< one-to-one with the kid s .  I 

really fe e l  sorry for any tutor who goes into YPTP without any counse lling 

sl<ills.  
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Tut: As I said , how much d i ffere nce is the re between an e ducator and a social 

wc•rl-<er? Ther·e isn't. 

WK: I thinK it d o e s  in fact d epend on how you :.e e  t h e  functions, and that the 

two functions can be se e n  in the same light. 

Tut: They 'r·e d efinitely v e r·y overlapping . Yc•u Know, that's an i rrq:::.c•rtant thing 

for the kid s - they n e e d  to feel that they are able to trust and talk through 

th e i r  proble m s  and , b ecause tutors teach on a class contact syste m o r  at 

least the full-tim e  tutors do, then that creates instant proble m s  b e cause 

it 's nc•t class contact and it m ust b e .  And also there ':. a h elluva prob l e m  in 

co-ordination tim e .  

WK: Do you m e a n  actually having an a d ministrator who w c•uld do all the 

organisational things so that the tutor is left free ?  

Tut: I would e sti m ate that thi:. year  I have probably :.pent an avera g e  of thre e 

h ours a nig h t  outsi d e  working time on co-ordination and planning a nd 

dreaming things up and talking with pec•ple and g e tting things g oin g . 

That's prob ab ly a fairly conservative assessm e nt of what I spent m y  time 

on.  

WK: I sensed frc•m readin g  the file s  that there ':. a lot of tutc•r input into thing s 

othe r  than tutoring. 

Tut: That ':. another r·ea:.on that the class contact thing falls d own and I Know to 

some e x tent my own �<i d s  resent the a mount of tim e  I spend on working 

outside wor�<ing h c•urs and I d on't b l a m e  the m ;  I thin�< that':. fair e nough .  

And that's a n  area that h asn't been looke d a t  and it ne e d s  to b e  and I 'll 

prob ably b ring it up at the tutc•rs' m e eting . 

WK: Well,  this is the thing . The i mpression I g e t  about all the tutors is th at 
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th ey put in a lot of pe rsonal ti m e  and, if that personal ti m e  com m it me nt 

wasn't put in,  then the courses would actually not g e t  off the g round , the y  

wouldn 't work a t  all .  

Tut: Y e s ,  that's it ,  I know that. There ':. also not enough (and I ' m  thinking about 

the tutors h e r e ,  but I ' m  also thinking about the kid s in th e long t e r m ) ­

th er·e's also not e nough tutor suppor·t . 

WK: You m e an in t e r m s  of training , b ack-up and counselling? 

Tut: Yeah - the re are not enough tutor g et-togethers and when we d o  h a v e  the m  

. . .  m ast of the tutor g e t-tag ethers I have b e e n  to h av e  b e e n  structured 

pragr·a m m e :.,  strudur·ed  b y  some b o d y  e ls e  and ignoring c•ur proble ms .  And 

th e re is not half e nough tutor support. 

WK: Have t h e  tutc•rs actually tr·ied to d e• anything about it, like g etting 

together the m selves? 

Tut: Y e s ,  R og e r  Ste e l e  at WaiariKi organised the two d a y s  in Septe m b e r  that I 

went to far which I had to t ake two d ay s  leave b e cause the E d ucation 

De partment wouldn't g c• along with it and possibly the reason far that is 

that R o g e r  is a b it o f  a revolutionary and tends to ig nore oth e r  pe ople 's 

directions. But that was very loosel y  structured and we ne e d e d  that.  I 

was burnt aut when I went there and I came b acK feeling totally refresh e d .  

And , y ou Know, t o  g e t  to the stage where yau 'r·e b urnt out i s  b a d  n e w s .  

WK: Well ,  if  you f e e l  that the tutors n e e d  this and , as the tutors are obviously 

a v e ry i mportant part of kee ping the :.e c ourses g oing b e cause without the m  

the y  wouldn't - I m e an,  i f  you just had ordinary teach e rs in th ese courses ,  

th e n  they just wouldn't Kee p  going in that way - d o  y ou f e e l  t h a t  t h e  tutors 

h ave any power ,  or could actually g e t  any power if they worked toge t h e r ,  or 

d cre:. t h e  part-ti m e  structure make it d ifficult? 

Tut: That's one of the prob l e m s  b e cause th e re might be only one or two tutors 
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wod<in g  full-ti m e  on YPTP in each tech nical institute and t h e  r e st of th e m  

are part-ti mers.  But the one thing th at h a ppens i s  that, b y  and larg e ,  we 

never all g e t  together.  We g e t  together in our areas, we never all  g e t  

tog ether a n d  say t h i s  is what we 're d oing and what we want. A n d  th at 

m e eting that I told [the Head of De part m e nt ]  what I wanted \va s  t h e  first 

tim e  we h ave had one h ere - the one that you c a m e  to. That's s h attering ­

I 've b e e n  here  two and a half y e a r s !  The progra m m e  h a s  b e e n  running here  

for  thre e and a half y ears and this  is the first tim e  that  we h av e  e v e r  h ad 

a m eeting liHe that ! And all the m e etings about YPTP (and thi:. r e ally bugs 

m e )  you g e t  a whole lot  of hierarchical people sitting up on t h e i r  g r e a t  

thrc•ne s,  m aking lovely state m e nt:., a n d  frankly wasting o u r  tim e t  wasting 

the tutor's tim e .  

WK: Well , I was wonde ring abc•ut the hier·archy in that I was just r e a d i ng i n  

files rec e ntly th at it s e e m e d  t o  taKe quite a long t i m e  f o r  e ve n  the 

hierar-chy to g e t  that co-ordination togeth e r .  I t  wa:.n't just t h e  t utors not 

g e tting together but also the Depart m e nt of Labour and the D e partment of 

E: d ucation, so the y  m ust have b e e n  rather confused to b e g i n  with , m u:.tn't 

they? 

Tut: Yes.  

WK: Totally piece m e al as far· as I can worK out. 

Tut : What need s  to happen re ally is th at the reg ulations for YPTP h av e  g ot to 

b e  fle:< ib l e  e nough to allc•w each area to d o  what is n e e d e d  in that  area not 

in New Z e aland as a whole. 

WK: This is again E-o m e thing I was wonderi ng about b e cau:.e the policy 

d irectives obviously go out the sam e  to every t e chnical institute ,  

c o m munity coll e ge ,  etc . ,  b ut e qually obviouE-ly e ac h  place i m pl e m e nts the m 

i n  their own way , so I was wondering how e ffective this was - i f  t h e y  have 

real choi c e s  within different ar·eas seeing that the pc•licy i s  the sa m e ?  
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Tut: The t utor·s tal<e the c h oice - that 's it. F or instance in the initial 

d irectives that c a m e  out in 1 97 7  t I thin!< one of the sugg e st e d  components 

of pre-e m ploy m e nt wa:. m e nding (both laugh) . . .  sc• I stretched that rather 

and d ecide d  that m ending could be h e lping somebody m e nd their e motional 

proble m s  and be justifiably called ' me ndin g '  and I l<nov1 that all t h e  other 

tutors d o  that kind of thing or the m ajority of the m do.  Some of the m 

d crn't .  There are som e  tutors in s o m e  place s  who I cr·ing e in h orror w h e n  I 

h e ar what they ,re d oing - a few,  not very m any . And I really think th at 

th e y 're just into g etting r·e :.ults - they don't g ive a d a m n  about t h e  Hi d s .  

WK: What sort of results , though - job s? 

Tut: Jobs.  And a l ot o f  t h e  ti m e ,  once the y  see they ,ve g ot job s ,  t h a t 1 s  it, they 

d on1t g ive a. d am n  about the m after that.  That's the whole ai m .  

WK: That':. the ai m ,  as far as I can :.e e ,  of the cour:.e:. - to g e t  the jcr b s .  

Tut: Y e s ,  it is.  Well ,  m ost o f  u s  h ave more long -term aims than th a t .  But we 

tend to inter-pret as we choose . YPTP tutors are a pretty liberal l ot .  

(laugh s) 

WK: So you just use y our nouse about h ow y ou interpret the m .  We l l ,  h e r·e ' s  a 

d ifferent sort o f  question - h ow d o  y ou see y our students vis-a-vis the 

oth e r  1normal,  students? I m e an ,  I 'v e  heard various. storie s  a b out this.  

What is the relationship? 

Tut: I t 's non- e : d st e nt .  

WK: I g athered that it was more than non-e:dstent. 

Tut: Yes,  well , perhaps m c•re than non-e:d stent.  They don't m i>: with t h e  other 

students. M in d  yout  t h e  fact that we 're on a lot o f  d ifferent sites h e re 

probably causes the students not to mi>: anyway , but they also d on 't m i:< 

m uch with the other stude nts in oth e r  com m unity colle g e s  and t e ch nical 
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institute s eith er.  The othe r  :.tudent:., and to some e : dent I b e l i e ve this is 

reasonable , particularly for the full-tim e  stude nts who are on a b ursary -

y c•u see ,  they s e e  these Kid s  g etting $ 5 0-odd a weeK and they s e e  

the mselve s g etting $ 2 3  a n d  m ay b e  a. b i t  e x tra. i f  they 're lucKy ,  a n d  t h e y  s e e  

th at as b eing pretty d a mn e d  unfair and I thinK that's justifiab l e . But,  

the n ,  our students aren't une m ploy e d  b y  choice , b y  and larg e .  We ve ry 

rare ly ever g e- t  kid s  in h ere who have de-cided  that they ju:.t don't want to 

worK - very rarely - 1 thinK we 've probably only had ab out thre e .  M os t  of 

th e m  want a job - thc•se p eople are still students b y  choic e .  But t h e n ,  once 

again,  we 're not a v e ry liberal society , so I think that probably t h e  other 

stud ents' attitud e :. towards the YPTP f<id s  is pure r·eflection of what 

h appe ns in socie ty . T h e  hierarchy h ere are pretty supportive - th at's all I 

want to say about th e m .  

WK: OKay.  Well,  why do y c•u thinK the kid s  are une m ploye d  to b e gin viith? The 

. one s that come into y our courses. 

Tut: Well,  partly it is their own fault, b ut only a very s mall part. If y ou h aven 't 

got the re sources in y ourself to g o  out and figh t  for what y ou want,  and 

m c•:.t of the Kid s  h aven't,  then you're n ot g oing to g et what you want.  Jl.n d ,  

i f  you h aven 't g ot the sKills t o  d o  i t ,  then you're not going to g e t  w h at y ou 

want. It's 1-<in d  of a vicious circle thing - you can a l m ost say thai: t h e y  are 

une m ploy e d  b ec ause they are une mploye d .  

WK: Are you saying i:ha.t,  if the y  weren 't une m ploy e d ,  th&n somebody el!::. & i n  

their place would b e ?  

Tut: U m m m m m  - yes,  that's a d e finite tr·uth b ecause there are n 't e nough job s  to 

go around , but you can also say th at some of it, well,  I 'm ta.ll-<in g  a bout the 

re sponsibility b&ing the Kids' ,  some of it is and the truth is that the y  are 

une m ploy e d  b ec ause they are une mploy e d .  

WK: H c•w would you see t h e m  b e c oming e mploye d  from within their own 

re?ourc e s ,  h aving b e e n  through the school sy st e m ?  
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WK: What I a m  trying to say is - how h ave they b e co m e  so re sourcele s s? I 

mean,  I don't believe that pe c•ple start out (and I don't thin!< you dol  with a 

total lac!< of h u man re source s. 

Tut: Well ,  it's partly the nature / nurture arg u m ent and so m e  families h av e  less 

resources than oth er families b e cause - y ou could carry on a d  infinitum 

bacK. But it's also partly t h e  schooling syste m that spoonfee d s  the m and 

doesn't allow t h e m  to m ake th e ir own choic e s  or their own d e cisions. But 

it's alsc• true that you can m ake your· own choices and y c•ur own d e cisions in 

the schooling syste m if y ou 're prepared to be able to do that, if y ou 're 

prepared to go out and get it. Becau:.e it does h appen for some J.<id s .  But 

the n  ag ain they are the J.<id s  with the family re sources. 

WK: Don't y c•u see this as an interlocJ.<ing thing? 

Tut: Oh y e s ,  very m uch - and in the final analysis really it i s  up to th e Kid s  'cos 

we can't make the m d e ve lop the r esourc e s .  

WK: You don't th inK that perhaps th e y 'd always be fighting a losing b attle 

though ,  tr·ying to b e c o m e  e qual v1ith the Kid s. who have g ot the resources? 

Tut: Some of th e m  will be - a lot of the m  will alway s be fighting the b attle. 

The chances are a lot of th e m  will never- get to where they want t o  b e  

b e cause society isn't g oing t o  support the m and help the m g e t  to whe re 

th ey want tc• b e .  I...Je 've g c•t this Kind of s.c!Ciety where I 've got to have 

som ebody up th e re to look up to and somebody d own there to looK down on 

to make me feel  g ood and sc• it's a society thing , isn't it . 

WK: It 's a society then that ne e d s  all those p eople d own there to look down on 

- is that what you're saying? So, the re fc•re ,  ther-e will always b e  those 

people? 
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WK: And h ow would you s e e  us d oing that? 
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Tut: Wel l ,  that's a tall or·d e r !  How would :.e e  that? Do you really want to 

know? OKa y ,  I 'd change the m oney syste m ,  c hange the way of d ishing out 

m c•ney . What I would do, instead of having separate firm:. paying separate 

wag e s  to se parate e m ploy e e s ,  I 'd h ave the whole d arn lot paid to th e 

gc:•ve rnm e nt1  dish e d  out tc:• local b c:odi e :., all the wages and tax e s ,  dish e d  out 

to local bodies who would pay e ach p erson in that local body are a,  m a n ,  

w o m a n  a n d  child , a productivity a m c•unt - which would b e  e n: actly the sa m e . 

WK: Would it d e pe n d  on how much is produced out of that a r e a? 

Tut: Yes, that's right,  and it would b e  a pr·c•d uctivity a m ount. And that would 

e nsure for a start that the schooling syste m would have to cha n g e  b e c ause 

th e Kid s  would have m c•ne y ,  y ou see .  

WK: So they would h ave control over their own money? 

Tut: Right.  So they would h av e  to chan g e  and d evelop a real g ood l e arning 

e>: pe rience for the pe ople b ecause the kid s  wouldn't h av e  to go to school or 

e arn money.  I t  would e nsure e quality right the way throug h b e c ause if you 

h aven't g ot e conomic e quality y ou h aven't g ot equality at all. 

WK: But what about th e pe ople who own the m e ans of pr·oduction and , 

th e oretically , are maKing a profit that isn't g oing to t h e  g ove r n m e nt? Now 

th ey won't b e  e qual.  

Tut: Yes ,  they do have to b e .  

Tut: They just hav& othe r  resources .  \-,1hat we have to do is stc•p 
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r·e war-ding people with X a mount of m oney and start rewarding t he m  with 

othe r  things liKe si:< m onths study l eave t paid study l e ave . If we stop 

se eing money a s  i:he thing that gives people =·uperior·ity . I t 's really 

radical!  

WK: You d on'i: thinK i:hen that i:hose people can then afford to buy m or-e of the 

othe r  things liKe si:< m onths study leave or whatever b e co m e s  valuable? 

Tut: Well, if y ou don't have to b uy things like that,  then that wipes out t h e  

ab ility to b u y  the m  - we h ave to d o  thing s liKe g ive every b o d y  X a mount o f  

e d ucatic•n credits to b �:<  use d up d uring t h �:< i r  lifeti me - w c• w !  And , if  y ou 

want more 1 then you h ave to d o  something else to g e t  th e m .  You h av e  to 

taKe on m or·e r esponsibiliti e s .  

WK: So in some way the n  the m eans of paying for- these sor·ts of t h i ng s b e c o m e s  

service to t h e  com munity in s o m e  w a y  rath e r  than profit m aKin g ?  

Tut: I t 's ver·y radical ! I t 's my ide alt  and if you taKe away - it's r·e a. l ly t h e  

d ifference b etwe e n  need a n d  want . Y o u  Know, we s a y  'I need  a new washing 

m achine ' ,  but really d o  y c•u really ne e d  it? Or· d o  y ou want it? Andt  if we 

m aKe schoolst 'cos I d on 't thinK the schooling syste m is going t o  change 

dramatically - I thinK t h e y 're still  g oing to b e  filling up e mpty b ud<e t s  and 

standing up in front of thirty-odd Kid s  saying 'You will  d o  thi s ' .  I d on 't 

thinK that's g oing to chang e ,  I can't see it - b ut if we ma�<E' th e m  chang e ,  

then the y  h aven't g o t  any ch oice . This m eans that th e y 'd prob ably h ave t o  

have a m assive support =·ystem t o  help  the m cope with being m a d e  t o  

change - b ut that could b e  d one . You Know ,  th at's a dream - t h a t 's 

probably not g oing to h appen.  

WK: H c•w would y o u  see t h e  e d ucation =·Y =·t e m 's relationsh ip with e mploy m e nt 

then? How would that work within y our syst e m ?  Would it just c ontinue the 

sa me? 

Tut: I thinK no.  There would be much more e m phasi=· in e ducation o n  coping 
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sKill :. and pr·oble m-::.olving and that would b e  on an even b a :.is with 

vocational s�ills and it's not at the moment and it  probably won't ever b e t  

but i t  would b e  o n  an e v e n  basist a n d  t h e  two value:. would b e  e qually 

acceptabl e .  

WK: Well f  one other question I wanted to asf.< you - why do you do what you're 

d oing? How did you actually g e t  into d oing this? 

Tut: I saw the ad in the pape r and applied for- itf which was basically h o w  I g o t  

in but uh m m m m m m  • . •  

WK: Wh at had you been d oing b efor-e that? 

Tut: Oh t I 've d one all sorts o f  things - oh , I 've worf.<e d as a clerf.< and I ' ve 

wor-�ed as a patte-rn make-r-, b ut basically I thinK it •t.�as counse lling . 

WK: You had d one counselling b e fore ?  

Tut: Yes, I d i d  abc•ut two y ear-:. voluntar-y coun:.e lling which wa:. training on the 

job ,  which was pretty d a m n  scarifying , but it's prob ably the b e st way of 

l e arning . And pr-ob ably b e cause c•f m y  c•wn family b acf.<g round , ther-e's 

alway s been a tie-up to people with disadvantage .  There were a lway s 

th ese f.<i nd of people who came home to M u m  and Dad to get  h e l p t  s o  it's 

alway s b e e n  th ere. 

WK: So y ou were aware of thc•se n e e d s? 

Tut: Yes .  And there 's also a c o m mitment from m e  to help people to find the 

resources to find what they want. 

WK: Is that be cause y ou feel  that y ou've had i:o do that y ourself? Has it come 

out of your own e:< per-i e nc e ?  

Tut: Yes, partly . Yes, b ut then I see me as being lucKy to have an aware ness o f  
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th e r e source s .  Yes,  it is lucK - well,  it h appen!::. to b e  the family I grew up 

with , lucKy old m e ! But lots of people d on't h ave that so that y ou h av e  to 

help the m find out where these resource s  are , and pe ople don't  Kno w  and 

lots of the c o m munity org anisations sit in their wonderful e difices and 

e>: pect p eople tc• c o m e  to the m .  And that's not how it's g oing to worK any 

long er - we ought to be g oing to pe ople and saying 'He y ,  what can I d o  to 

help you and where ar·e y our ne e d !::.? ' .  M m m m m m  - 1 want to change a whole 

lot of the sy ste m .  

WK: Well , what d o  y ou thinK about the fact that the se courses aren 't allowed t o  

b e  advertised ?  

Tut: That is changing a bit - they are going to be ad vertiE.ed .  1 see that as a 

step forward , but we 've g ot to advertise in the righ t  places.  There 's little 

pcdnt in U!::· advertising in the local pape r .  Who the h ell want!::. to pay 20 

cents for a 1 6-page paper (oKay,  it's a bit more than that most of the ti m e > ,  

but e v e n  E.c., people can't afford t o  pay 20 c e nts f o r  a paper any l c•ng er.  S o  

what we 've g ot t o  d o  is advertise where t h e  kid s  are at - in t h e  fun 

parlour·=· · Lot!::. of people don't read - it's as simple as that. We 've got to 

be advertising in theatre s ,  we 've got to be adve rtising out in t h e  Labour 

Depart m ent,  advertising in the pool places • • •  

WK: Or on TV? 

Tut: T V !  I can ju=.t s e e  the m agreeing to that ! It's costly ! 

WK: But surely TV does that sort of thing as a com munity service? This is the 

othe r  thing that I saw i n  the file !::. - the absolute lacK of co-oper·ation 

b e tw e e n  g overn m e nt d e part m e nts on very minor thing s - like , why can't the 

broadcaE.ting syste m do s o m ething in co-operation with t h e  B: ducation 

Depart m ent? 

Tut: They d o  d o  little thing s,  but nCit ver·y m uch . The g over·nrn e nt d e part m e nts 

are fairly good at taking Kid s  on worK e :< perie nce and that's a really 
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im portant part of each cour·:.e . If  they did n't have the worK e >: pe rience , I 

think we 'd b e  d oing a lot o f  time-wasting - I thinK that's a really 

im pc•rtant part . 

WK: I was just loc•King at thing:. liKe , for e:< a m pl e ,  the d riving instruction -

there were about four d ifferent g overnment d e partments and none of the m  

actually see m e d  tc• b e  able to g e t  together to get the d riving in:.truction 

d one. 

T ut: Yes, and I 'd have loved to have org anised dr·iving instruction. But then you 

see that's anothe r  society ! 
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De• you live at h o m e ?  

N o t  I 'm flatting . B e e n  flatting since Septe mber. 

And where d o  y ou c o m e  in y our family? Do you have b roth e rs and 

sisters? 

Old e st of three - I 've g ot two younge r  b r·other·: . .  

People h ave d ifferent sorts o f  f amily rel ationships� b ut d o  b oth y our 

parents live at h o m e ?  

Y e s t  the y  d o .  

A n d  what d o  they d o? Wh at is t h e i r  occupation? 

Dad 's a b ank officer and M um 's a h ousewife - she h as d one some 

partti m e  work. 

So she works occasionally? 

Yeah . 

ltJell 1  when did you leave school? 

E nd of last year.  

And wh at form was th at? 

I g ot UE Accre dited at For· m  6 and I though t  that was enough to l eave 

school so I d i d ,  but . . .  
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You sound like y ou're reg retting it? 

We ll,  I regre t  leaving school without somewhere to g o - t h a t's the 

thing I regret d oing . I reckon y ou should leave school if  y ou kno w  

vvh ere y ou c a n  g o t  like , i f  y ou know y ou're g oing t o  University o r  

Te achers Colle g e  or· you've g ot a jc•b l i n e d  u p ,  b ut I had n o  i d e a .  

A t  that stag e t  the n t  y o u  sound like y o u  wouldn't h ave minde d  if  y ou 

had c ontinued on at schc•ol? That it wouldn't have worrie d  y ou .  I s  

that so? 

lrJel l ,  I was g etting pretty sick o f  school.  

I s  that why you left? 

I thought I could leave b e cause: I though t  I 'd gone far e:noug h .  I didn't 

think I 'd nee d  seventh form or anything like that - I wasn't g oing to 

Universi ty , so I didn't need Bur·sary or anythin g .  

W e l l ,  why had y ou stay e d  to g e t  U E ?  

We:ll,  I thought UE was. i m portant a n d  so did  my parents. a n d  that's 

wh y .  Actually I took two y e: ars to get it and I though t  it was 

im portant, s.o I worke d  for it  and I g ot it.  

What subje cts? 

E ng lish , H aths,  Che mistry and Biolog y .  

lrJel l ,  the y 're quite h eavy science subje cts b u t  y ou're not p l anning to 

g o  on at all? It's just that it's unusual for· girls . . .  

N ot s o  m uch unusual b ecause m ost o f  our classes were 7 5 %  girls and 

mo:.t of the girls g c•t it . I was. h oping t y ou s.e e ,  to g e t  into a Lab 

care er,  but it was m ore d ifficult than I th ought.  

Have you applied in some way to do th at? 
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At the beginning of this y e ar I came to [the city J from the E ast Coast 

where I did my h igh sch ool y e ars and I went up to the h ospital and 

spol<e to  th e He.>ad of  D epart m ents and went for  five interviews,  which 

I didn't get  and I felt r eally d ovm in th e mouth after that, s o  I went 

home • • •  

That was five inter·views for lab . worK at the H etspital? 

I went home with no money and I d i d n 't Know wh at to d o .  S o , school 

v1e nt back and I was une m ploy e d .  I Kept lDoKing a round town for worK, 

b ut there wasn't anything . The E ast Coast b eing re ally b a d  for  

une m plety m ent and , o f  course , th e g rape-picking seasc•n had just 

finishe d  and there was absolutely nothin g .  It was the e nd of sum m e r. 

So what did  y Du d o? 

Basically I had to try and Kee p  i ntere E:.te d  and I just start e d  rn y  Dwn 

studies,  my own lab. studi e s .  I got a folder and a refill and started 

1-<e eping g oing with the stud i e s  so I wouldn't sort of g e t  b eh i n d . 

Well,  given your qualifications and y our interests obviously , why d o  

y ou thinK yDu d i dn't g e t  t h e  jobs a t  t h e  Hospital? 

I think it could h ave b e e n  ag e .  

Y o u  think i t:  w a s  t o D  y c•ung? 

Too y oung . And also that there were not too m any vacanc i e s .  The 

staff turnover wasn't a s  getod as it  was b e fore - well ,  nett  a s  g oo d , but 

as often.  

WK: So, you g Dt this fol d e r  that y ou started d oing and how long d i d  that g o  

o n  for? 
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Wellt  I ' m  still d oing i t  now. I 'v e  tr·ie d to g e t  into Tech nex t y e ar to d o  

the third stage i n  N ZCS - Certificate o f  Science . And , i f  I g e t  it , I 'll 

be r eally plea!:.ed .  I should Know in two weeKs .  And then all I 've g ot 

to worry ab out is surviving on this path e tic little b ursar y .  

$ 2 7  i s  it? 

Y e s ,  but I 'm going to apply for Har·dE:.hip.  I'm living away from h o m e  

and , I d on't Know, I 'll  see w h a t  happens. 

WI<: E: v e n  t h e n  it's only $ 5 0 ! The othe r  thing is that y ou have to show 

evidence of e arning s during the h oliday s ,  d on't y o u .  How a r e  y ou 

going to cope with that? 

M ary : 

VJ}{: 

M ary : 

Well,  I a m  g oing to try m y  d amned e s t  tc• g e t  a job doing prac tically 

any thing . I thought I might  try and g e t  into d o m e stic h e l p  or cle aning 

E:.e e ing that it is the school h olidays and par·ents are still w orKing , s o  

the y  n e e d  pe ople t o  looK after th e ir Kid s  or so m e thing lil-\e t h a t .  I 

have d on e  a bit of that b e fore.  I might adve rtise in the paper.  I h a v e  

t o  g o  a n d  find the job s,  the y  won't c o m e  t o  m e .  And , y ou Know, t h e  

thing i s  though that it costs m oney to adverti se as well and y ou've g ot 

to have the money to m aKe m oney and that's just the way i t  is.  

So,  d uring that tim e ,  until y c•u  c a m e  on this course , y ou d i d n 't h av e  a 

job at all? 

I had a t e m porary job which was twelve weeKs worKing in a taKeaway 

b ar .  T h at was long h ours. I was w orKing over a 40-hour weeK and I 

v/asn't g e tting all that much m oney - I was g e tting just ove r  $ 1 0 0  a 

weeK.  I t  was pretty tiring and I found it quite b oring aft e r  a while , 

but I Kept at it b e c ause I Knew I ne e d e d  the m one y and it w a s  b ecause I 

e arne d that m oney that I was able to g o  flat"\:ing . 

W}{: Wel l ,  whe n  did y ou reg i ster· with t h e  Labour D epartment? 
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When I came h e r·e? 

I mean,  when d i d  y ou first registe r? 

About three m onths after N e w  Ye ar when I Kne w  there w a s  n o  ch ance 

of g etting a .job .  

S o  that w a s  about M arch . And I presu m e  y ou went o n  the 

Une mploy ment Benefit then? 

Yeah . 

And then y ou g ot a t e m por·ary job? 

Yeah.  

How did  you feel  about the tim e  when you were une m ploy e d ?  How did  

you . . .  

I hated it !  I felt  that I wasn't able  to g ive m y  sh are to the family . I 

m e an, every one was d oing their own thing . Dad was going o f f  to worK, 

M um wa:. d oing h e r  b i t ,  the b oy s  were g oing off to school and I had 

nothing to do!  I t  was d riving m e  up the wall ! 

Well,  what did  y ou d o  apar-t from d oing y our fol d e r? 

Uh m ,  well ,  looKing for job s.  

And how did  you looK f c•r job :.? Did y c•u looK in the paper? 

I g ot all poshe d  up and went round to all th e place s .  I w e nt to 

new :.paper places and told th e m  that I 'd worKed c•n a pape r  a t  school 

and I started up a newspaper a t  school and was e ditor o f  t h a t  and was 

th ere any chance of m e  g e tting a job .  And it's the same o l d  story , y ou 
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knov1 - 'no,  I 'll take y our name and address and ph one nu m b e r  and we 'll 

get b ack to y ou'.  

So y ou went d oorknc•cking e ssentially? 

Yeah . I t  was also very d e pressing b ecause even though they se e m e d  

t o  b e  quite friendly you also got t h e  i mpression that they were trying 

to b rush you off as well a s  if to say , 'oh, you J.<now , not another one ! ' .  

A n d  t h i s  was a t  the E ast Coas.t? 

Yeah , Gisb orn e .  And then in M ay all my family shifted to [ a  s maller 

town J . . .  

And that would b e  worse? Because it's a s m aller place . • .  

Ye s ,  a smaller place . And , of course , I was totally - I  h a d  n o  b e arings 

on the plac e t  just thr·c•wn i n  there,  and , of course , I d i dn't J.<now what 

places there were t let alone where to go looking for the job s .  Then I 

star·ted off with the b i g  places - Dad sort of helped m e  a bitt  by 

say ing that h e  Knows this fellow who works in a factory , g o  and see 

hi m ,  and I did all those thing s .  But, of cours e ,  my age . . .  And in some 

cases I was over-qualified and I was too old because I spe nt that 

e>: tra y ear at school - I was too old to b e  an offic e  junior and too 

y oung to b e  a proper receptionist or something like that bec ause y ou 

ne e d  t o  be about tlt;enty . So I 'm in that d ifficult age group. <laughs) 

VJK: A lot of people h ave said that - that the y 're e ither too y oung or too 

M ary : Or too qualifie d or not qualifi e d  enou g h .  

VJK: Well ,  h ow d i d  y ou find out about this course? 

H ary : I 'd b e e n  registered at the labour Department for· about thr·ee  or four 
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week:. and they sent m e  a letter and I went for an i nterview .  

Wha t  d i d  the letter say? 

I t  said that ther·e'd be a course :.tarting at Tech , ::.uch and such a d ate , 

are you intere sted ?  I f  so,  come for an interview. 

I see t you d i dn't f e e l  obliged to go for an inter·vie w? 

Uh m ,  oh,  I wanted to check it  out so I rang up and they said c o m e  along 

and they g ave me a ti m e  and I checke d  it out. Tc• me it  was som e thing 

to keep me from g oing b ankers . I wanted to do someth ing and I 

th ought O h ,  it'll be g ood b ecause I 'll  b e  g etting a little bit  e >: tra 

m oney which I think's really i mportant and I was g e ne rally sort of 

intere sted in cooking anyway . 

WK: I f  it h ad b e e n  anoth e r  cours e ,  not Foodh andling , would y ou still h ave 

b e e n  interested in c o ming c•n it? I f  it had been Offic e  Skills or 

Warehousing or s o m e t h ing? 

M ary : l...Jell ,  the way I l c•ok at it ,  anything I can d o  to get e :< perience or 

any thing - so I 've g ot this course unde r  my belt b ut I 've also g at 

typing skills which I got  at school , so maybe i f  it had b e e n  Office 

Skills I wouldn't h ave d one it  b e cause I 've already g ot my Trad e s  Cert. 

WK: So,  b asically , y o u  wanted something to stop you g oing bankers - that 

was your m ai n  aim? 

M ary : 

WK: 

M ary : 

Something to d o .  

1..Vell ,  you've b e e n  on t h e  course for a bout eight weeks now - h o w  d o  

you f e e l  about t h e  course? 

Whe n  I first started I thought it was g oing to be really g oo d .  I was 

looKing forward to learning all these new things .  N ow that the course 
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is ne arly finish e d ,  I 've found it quite dis:.appointin g .  It lt/asn't as goc•d 

as I thought i t  would b e .  

I n  what wa.y"!' 

I t  probably is:. more personal in that it's b e e n  very slow . I think what 

they should h ave done is F ast learne rs and Slow learners b ecause I 'm 

a reasonably fast learner,  you Know, I pick things up fairly quicK and 

the rest of the class is f airly slow and I get a bit i m p atient with 
' 

things. 

So, h ave y ou b e e n  e ss:.entially bored m ost of the ti me? 

N o ,  not all  of the tim e .  Sometimes Cthe work skills tutor ] would start 

a topic and I 'd be really interested ,  I 'd be in whole hog and then she'd  

go onto som ething that I 'd either  alre ady d one at school or I 'd find 

quite b oring . And I 'd switch off and then I 'd start g e tting r e stless 

and I 'd start talking to other people and , of course , t h at starts a b it 

of friction in the class and [ the tutor ] ends up thr·owing c h al k  at 

people . 

l,Yell ,  h c•w would y ou i m prove the course then, if y o u  c ould i mprove it? 

Uh m . . .  I think ten weeKs is too long . Si:-: would be g o o d .  I think th at 

we
· should cram it into si>: weeks:., ke e p  everyone inter e s:.te d  all the 

tim e ,  so that th ey're le arning someth ing all the time not just sitting 

there bore d ,  and I think that,  in the afternoons when we 're not d oing 

the actual course stuff, like when we have Cthe social and life skills 

tutors ] ,  I did n't think that was any us:.e at all.  

WK: Why didn't you like that b it of it? 
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M ary : 
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Well • . •  I thought sc•m eti m e s  it was h u miliating tc• be g iven just b asic 

m aths when I 've got US: M aths . • •  

Y o u  didn't help other people with it? 

I d i d �  but then I didn't see why I should help other people w h e n  the 

tutors were th e r e .  I thought I c c•uld be d oing something e l s e .  I 

h aven't really learned anyth ing in the afternoons . I thoug h t  the 

outings were g oo d . We 've been to the morgue and the caKe factory and 

th e museum and I though t  th ose were really good - those vlill  sticK in 

my mind fc•r a long t i m e .  

'VJell ,  wh at about the worK e:-: perience? 

'#orK e:·: perience I though t  was a bit of a dead loss. 

Where did y ou g o? 

I 've been to the H ospital and to a catering servic e .  I thinK i:wo d a y s ­

e spe cially Tue sday and Wednesday wh en the d ay s  are fairly quiet -

but then I can see i:he e m ployer':. point of view that they d on't wani: 

any one ine:·: perienced worKing say on Friday • . •  

Was y our proble m  that y ou weren 't given enough to d o? 

Yes.  Ii: would b e  be i:ter I thinK if i:he y  sent t h e m  out for one whole 

wee�<, :.o that the first d ay y ou can g e t  to Know the place and t h e  staff 

and h ow every thing goes and t for the whole we e Kt y ou can g e t  into a 

sc•rt of routine . But for two d a y s �  and Tuesday and \.Jednesday b eing 

quiet d ay s t  y ou're in and y ou're out and you h aven't really g ot the gist 

of the whole works. 

WK: Be fore t as part of i m proving the cours e t  you started to talK about the 

afternoon things • • •  
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Well, some of the afternoon thing s we 've d one are g o o d .  A s  I sai d ,  we 

go on trips, we have films about he alth and we 've talKed a bout social 

thing s lil<e une m ploy m ent and b u d getting • . .  

A n d  y ou thin!< those things are g ood? 

Very g oo d .  Thing s liKe social science and g etting on with peopl e ,  I 

thinK that's really i mportant. And I thinK that they should g o  into 

m ore of that b e cause it is ever·y d ay things and , if  you can g e t  on with 

peopl e ,  then that's a great advantage when you 're looking for a job ,  if 

}'C•U can g c• in there and project a sort of people's  person - d o  you Know 

wh at I m e an? 

WK: I Know what y ou m e an .  So you feel  th at you h ave actually g ained 

som ething on those b its o f  the course . That they 've h e lpe d you. 

M ary : Y e s .  I have g ained on the cours e ,  but I think I could h ave g aine d a lot 

m ore.  

1,...,11(: I f  it had been shorter· and more compacte d .  Well ,  how d o  you see your 

future and this is your real future , not what y ou'd liKe it t o  be? 

M ary : 

WK: 

M ary : 

At the mo ment I d on't feel very secure at all, espe cially financially . 

The money that I 've g ot on the course I h aven't b e e n  able to save m u ch 

at all - I 've saved $ 2 4 .  I get  $ 6 0  and $ 8 6  of that goes towards rent 

and food and then I 've also got a washing machine on h ire purchase 

wh ich is $ 1 0  a •..veeK so that's $ 4 6 ,  plus othe r  e :·: penses like clothing 

and personal require ments and I thinK I h ave a couple o f  d ollars le ft 

over which I put in the savings b anK. So it's not a lc•t of m oney at all . 

So how do you see your future when this c ourse finish es? 

Obviou:.ly I would h ave left with a lot m ore Knowle d g e  than when I 

started . I don't Know whether the fact that I 've d one the c ourse , to 

e m ployers and that, I don't Know how they see the course . I can say 

th at I 've d one it b ut I don't know how that's g onna help me g e t  a job .  
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With all the :.tudent:. out fr·om Univer·sity and that,  it 's g oing to be 

even h arder.  

WK: So y ou don't perhaps :.e e  y ourself as g etting a job and if you get  

accepted on the course - perhaps not until you come onto t h e  course? 

I s  that right? 

N ary : Yeah . At the m o ment, I see m yself looKing forward to g oing to Tech 

ne >: t y e ar to d o  the course , b ut if  I don't get that, the n  I thinK I ' m  up 

th e creeK without a pad d l e .  I '11 b e  even mor·e d epressed than I was a t  

th e b e ginning of t h i s  year b e cause I h aven't re ally d one anything this 

y e ar apart fr·om this course and my twelve weeKs e >: perience that's all 

I 1ve got. And when I was at school I was h oping to - while I was 

worKing I \vas saying 'It's gat t c• b e  worth it' ,  b ut it h asn't paid off. 

WK: Seeing that you're willing to live on a b ursary and you'll find out 

about this course in a few we eKs, h ave you cc•n:.idered enrolling for 

University and doing that to g ive y ou something to do? 

N ary : 

WK: 

H ary : 

Uh m ,  I d on't re ally want to g o  to University . I find if I g o  i nto 

something that I d on't want to do I won't enjoy it. I t's not g ood for 

th e m  and it's not g oo d  for m e  and there 's a bit of ag gro there.  

Any way , I 'd need to get  set up - it costs hundre d s  for booKs and 

things .  I thinK, too, anothe r  thing in these courses is they shc•uld g e t  

m ore people i n .  I m e an ,  well,  we h aven't spoKen t o  any othe r  che fs. 

H are people from the f c•od industry , y ou m e an? 

Yes . H aybe get  some one to come in and show us caKe-decorating or 

:.c• m ething liKe that.  Like , I m astered the art of cake-decorating at 

home , when I had nothing to d o .  

WK: Well,  vlh at would you liKe y c•ur future tD b e ?  If you had limitless 

choic e ,  what would you liKe y ou r  future to b e? 
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I'd like to be able to get a job over these holidays� get som e  m on e y ,  g o  

to Tech ne:d y e a r ,  study m e d .  lab oratory and the n  eventually g e t  a 

pC!sition in a h ospital . 

WK: Whe n  you :.ay g e t  a position in the  h CJspital, v1h at sort Cif work 

spe cifically do y ou want? 

M ary : 

l.,.J!{: 

M ary : 

WK: 

M ary : 

WK: 

M ary : 

WK: 

M ary : 

Wor·king in a lab . 

I d on 't know m uch abCJut that. I s  that :.CJrt Cif testing . . .  

Yeah . Hae matology's my favourite , b lood , sCJund s morb id t e h .  

There ':. clinics and things arCJund town� have you tried those? 

You've g ot to b e  qualifie d .  

O�<ay ,  s o  that's what y ou really want to d e• and y ou're actually worKin g  

toward s d oing t h a t .  A n y  sort of personal things t h a t  y o u ' d  liKe f or 

y c•ur future? 

l.tJha t  d o  you m e an? 

Well ,  h ave you g ot any plans for g e tting marrie d  . . .  

I want to g o  on a trip to t h e  UK, see m y  penpal, I h aven't s e e n  her  y e t .  

I 'd liKe to b u y  a h ouse or a flat o r  a unit,  o r  some th ing lH<e that,  a 

place that I could call m y  own. Ge t som e  ind e pende nce . I ' m  not r e ally 

into materialistic things, but I 'd like to Know where I ' m  a t .  Have a 

little bit  of security - or a lot of it actually . And a b i t  of money in 

th e b anK, because that's se curity , too. 

WK: So you want a job that y ou liKe and security b asically . Wel l ,  why do 

y ou think people are unem ploy e d  in N e w  Zealand , particularly young 

pe ople? 
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Because older- people h old the jc•b :. .  A lc•t of m oth erst m arri e d  w o m en 

who h ave got jobs as oppose d to a f e w  d e cades a g o .  Staff turnover 

i:.n't a:. it u:.ed to b e .  P.lthough at some place:. e mployers can afford 

to kee p  putting people through if the7• 're not pulling up i:o scratch 

b e cause there ':. plenty of people that wani: the jetb s.  I thinK a lot metre 

pe ople are le aving school e arlier.  Also, b ecause of the job situation, 

they 're not working at school be cause of the 'Why b other? I 'll 

probably end up on the d ole anyway' - so it starts at school I think. 

Al sc• parents have g ot a bit t c• d o  with it in g uiding t h e m  into 

vocations. Some parents don't really care . My parents c are ! I ' m  g lad 

of that ! They 've given me ple nty of m or-al support b ut t h e y  wetn't g ive 

m e  any m oney .  I d on't  want t h e m  i:o. I suppose if I was r eally 

d e :.perate i:hey would . But they want to see i f  I can m ake i t  o n  my own 

and sa d o  I.  

Wellt h etv/ wetuld y ou solve une m plety m e nt? 

Uh m ,  9 0 1000 peopl e ,  th at's a lot and it's not som ething that y ou c an 

solve overni g h i: .  But I thinK there should be m etre of the:.e c ourses .  

M ore courses would g ive people job s  a s  tui:ars. These courses are a 

g ood idea becau:.e y ou can g e t  paid for d oing something and you're 

also g aining e :< perie nce and Knowle d g e  insi:ead of just wandering the 

stre ets. Cut out the d c•le for single b eneficiaries,  i:hat':. t h e  i d e a .  

A n d  haw· d o  t h e y  live? 

By g oing on a course . 

So you'd h av e  m ore or· less continual courses that people could just 

Ke ep g oing to? 

M or-e courses, so they could do music , h orticulture , anything they 're 

interested in. Those who d on't want to le arn can teach b ecause 

th ere 's p lenty of y oung people ar-c•und w h o  say 'I 'm really good at 

playing e lectric g uitar', they could teach oth e r  people . T h at m i g h t  not 
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se e m  such a good i d e a ,  but  y ou can make a living play ing guitars. And , 

i f  y ou want to learn, well,  that's h al f  y our b attle . I thinK a lot of 

pe ople on these c ourses are here just for· something to d o  - t h e y  d on't 

want to learn.  They 're ripping off the Lab our Department, they 're 

wasting the tutor·:. ' time and also g e tting on everyone else's nerve s.  

WK: But you're saying that y ou want to set  up more of these courses and 

y ou would actually force people to c o m e  on t h e m  by c utting o ff t h e  

d ole f o r  single beneficiaries ,  s o  y ou'd  g e t  more people who d id n 't e v e r  

want to be o n  the courses in the first place. So you might  have mor·e 

of those prob l e m s .  

M a.ry : 

WK: 

M ary : 

WK: 

M ary : 

WK: 

M ary : 

Yeah , b ut you see if there ':. more cour:.e:. then you d raw their  

inte rests . . .  

So they'd  have much m ore choice? 

Yeah and also there 'd b e  a lot m ore tutors and it  would b e  a m o re 

inte re :.ting thing - get really into it,  liKe art c'r professiona l  sport, 

any thing. 

So t h e y 'd continue t hese cour:.es for y ear:. and y e ar·s? 

Wel l ,  I reckon courses should range from si>: weeks to a year  and they 

should get  paid for  d oing it,  but the y 've g ot to be intere s t e d  i n  it .  As 

soo
.
n as they lose interest well y ou're wasting the country 's mone y ,  

pe ople '=; tim e ,  their ti m e  • • •  

And what happens then? 

Wel l ,  th e y 'd h ave to do so m ething el:.e , anoth e r  course or s o methin g . 

But they h ave g ot the choice as to w h at they d o .  The course s can b e  

fun. You g o  out and y o u  m e e t  people and s e e  places . . .  

WK: So y ou see th e m  as b e ing b eneficial if they 're run the righ t  way? 
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Yeah. They 've g ot to b e  run the rig h t  way . 

Wellt  wh ere d o  you think all the tutors are g oing to come from?_ 

\.-Jellt  a!:. I say the people that can teach . Anybody can b e  a teacher i f  

they 're g o o d  a t  someth ing , a n d  t h e y  g e t  paid f o r  t h a t .  I think some o f  

th e tutors o n  t h i s  one , in the afternoon, t h e y  d on't d o  anything . They 

come in and sit  d own and start talking , they m i g h t  h and out  a f e w  

Xero:-: sh eets, but they 're not d oing anything and they 're g etting paid 

for i t !  They 're getting paid a phenomenal am ount for d oing t h i s - I 

think it's $ :3  a h our or somethin g ! But you see , i f  y c•u're not g etting 

m oney by b eing on a course , y ou could get m oney by teach ing . 

WK: What do 7'0U see as b eing the end product of all these courses? Is it 

to d e velop better people . . . .  

H a.ry : 

WK: 

N ary : 

WK: 

M a.ry : 

WK: 

M a.ry : 

I t 's first of all to g ive someone a feeling of b eing someon e .  Since I 've 

had the lab e l  of stud ent rathe r  than une m ploy e d  pe rson, I 've felt  a. l ot 

b e tter and a lot c•f people's attitudes towa.r·dE. m e  have change d  a s  

we ll a n d  that's a g r e at start to b e coming someone . Y o u  see pe ople 

y c• u  haven't seen f c•r a while and they say 'what are you d oing now?' 

and i t 's a lot e asier to say 'Oh , I'm at the Te ch , I ' m a student'  rath er 

than h esitate and say 'Oh , I 'm a b u m ' .  

Do y o u  th ink une m ploye d  people are b u m s? 

Oh , in the sense that they just m ucK around and d o  nothing . 

Do y ou thinK you're a bum? 

No,  I 'm a. student.  

I mean when you 're not a. stude nt? 

I thinK that I feel  use lesE . •  
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Be ing forced to b e  u=.eless isn't nece ssarily b eing a bum - I mean a 

bum is someone who wants to b e  useless I thinK .. .  

I Know. It's just that lab el that society puts on you. 

H ave y ou got anything e lse that you wanted to say? 

Only that I think that the courses are a g ood idea i f  the y 're run b etter 

and I think there should be mare of the m .  And , after all ,  New 

Zealand 's y outh , there's  a hell  of a lot  g oing far  u=· and th e y 're 

tomorrow's ad ults and they should h ave the chance.  There's not m u ch 

chance , there 's not m uch opportunity and we 're g e tting really d own. 

E ve ry one's g etting down. And all this money that's g etting spent - I 

re c l<on they 're just dishing it aut to people that aren't g etting 

any where . And anoth e r  idea I thought  of is all those young pe ople 

that could take su m me r  camps and teach even y ounge r  people outdoor 

pursuits, canoe ing , tra mping . I reckon they 're g oing to h ave to get it 

to the stage where it's g oing to work, obviously , they h ave to h ave the 

m oney and h ave the interest and it's got  to be on a scale where 

everyone can see what's happenin g .  

WK: You m e an that people h ave got to be able to accept it as b e ing what 

ne e d s  to happe n? 

M ary : You see ,  if y ou 're e mployed y ou d on't think about b eing une m ployed 

until y ou actually are and then you realise that you're just one of 

thousands. And b eing b oth side s  of the fence , b eing e m ploy e d  and 

une m ploy e d ,  I know what I 'd rath e r  b e .  Just for the sense of i dentity. 

And security , d e fi nitely . E specially financial security . Just h aving a 

reason to g e t  up out o f  b e d ,  got  to work, that's g ood.  
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STUDE N T  2 - J UN E ,  1 6  

WK: 

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

Where d o  y ou come i n  y our family? Have y c•u got  b roth ers and :.ister:.? 

O h ,  uh m ,  I 've g ot one sister ,  she 's Anna, she worKs at Fre e man's . . .  

A n d  is s h e  olde r  t h a n  y c•u or y c•ung er? 

Y e a h ,  she 's e ig htee n ,  she 's old e r  • • •  oh , she 's not eighteen y e t ,  there 's 

a y e a r  and ten m onths, I thinK, betwe e n  us. And I live with my M u m  . • •  

Y o u  h aven't got a n y  b rothe rs - there's just the two of y ou? 

Yeah . 

And wh at a bout y our Dad? 

Oh, uh m ...  well, h e 's living with some one else - wh at else would y ou 

liKe to Knov/? 

Well ,  what does y our H u m  do? Does she worK? 

O h ,  my H um - no, she d oe sn 't \-vorK, sh e 's on a., uh m ,  b enefit or 

:.om ething . . .  

A Domestic Purpos e s  Benefit or something liKe that'? 

Y e a h .  And my Dad 's on the Council. 

What does he d o? 

O h ,  ah , h e  ah,  h e  goes out on th e trucKs with the m e n - fi>: ing cables 

und e r  the g round and all  that . He use d to be l iKe  a fore man o r  
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June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

WK: 
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so meth ing - I d on't know if  h e  still  i:. or not. 

And h ow long h ave y our parents b e e n  separate d? 

That mu:.t have b e e n  quite h ard for y ou - 'cos that's a hard sort of 

time for it to happen. 

Y e a h ,  it i:., 'cos I 'm right in the middle of things ,  fights and all  sorts. 

Doe s it still go on or i s  it be tter now? 

O h ,  it's b ette r now. 

And d o  you get on quite well  with your Dad? 

Yeah ! H e ' :. really g ood , I re ally g e t  on with h i m .  

You don't h ave t o  be nervous y ou know, 'cos it1S just t alking ,  it 's 

nothing else . Wel l ,  when did you leave school? 

Last y ear some time . Na.h,  it was about a. year and a half.  

So y ou left at the b e ginning of last y ear? 

Y e ah - Nooo ! It was the middle  of the fifth form - M ay - y e ah H ay 

1 9 8 - 1 ,  yeah 1 9 :3 1 .  

So that/s about, al most a y ear· ago.  And y ou wer·e in the fifth form? 

You hadn't d one second fifth? 

N o. 

Did you h ave any qualifications? 



June : 

WK: 

June : 

VJK: 

June : 

VJ.K: 

June : 

VJK: 

June :  

WK: 

June : 

N o .  Oh , we did a. wor·K e :·: perience thing t where we had to g o  d i f f e r e nt 

places worKing one d ay a. wee!< and I worKed i n  a ,  uh m ,  clothe s  shop? I 

was the Girl F ri d ay there - quite g ood . 

So,  to g e t  that job , wh at sort of course were you d oing? We re you 

d oing a. comm e rcial course? To be a Girl F riday? 

N ooo ! Just a general.  

I was just wc•ndering if y ou'd d c•ne typing c•r shorthand b e for·e ? 

Y e ah ! I 've done typing and that ! Not much though - about a. y e ar or 

two y e ars. I did  a year,  y ou see I had to swap classe s ,  from t h e  t hird 

for m ,  I was d oing - what was that c ourse you said? A, a. . . .  

Co m me rcial? 

Y e a h ,  I was d oing that courE:.e and t h e n  i n  the fourth form I got put 

d own a class. I w e nt in the Gen eral class. 

I was just wonde ring because [the worl< sKill=· tutor J E:.a.id y ou h a d n 't 

d one any ty ping b efore . .. 

Yeah ! I 've d on e  it b e fore ! I just d on't let h e r  Know. <Both laugh)  

Anyway , have y ou been e m ploy e d ?  

E mploy e d ?  Yeaht  b y  m y  sister's boE:.s, that's i n  a. fa.ctory t F re e m an 's ­

same place . I was out the bacl< and all the m achine s and the printing 

and things and u h m  . . .  see e verything ended up in big b ooKs and pad =· 

and stuff and we h a d  to collate things ,  you !<now, putting little pieces 

of paper in the middle  of page s  and all  that sort of thing , staple t h e m  

and g lue th e m  a n d  all t h a t  sort of thing . I t  w a s  all right.  T h at was 

be fore Christ m a s .  
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Jun e :  

WI<: 

June : 

WI<: 

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

And when d i d  you leave? How long were y ou ther·e ? 

I can't re me mber actually - it wasn 't that long thoug h .  The week 

b e for·e Christmas ab out . . .  oh t 1 don't re ally know. 

Wellt  did y ou g e t  that job straig h t  after y ou le ft s ch ool? 

N o .  That was a long time after 'cos I did  a course b efore that.  

You d i d  a. pre- e m ploy m e nt course did y ou? 

Y e a h .  
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So that would have been ab out sb: we e �<s and then did y ou apply for 

that job? 

Y e a h .  Oh t I d i d n 't apply for that job . My sister came home and asKed 

me i f  I 'd liKe a. job with her and I wa.st I was sh ocke d  and said 'Yeah ! ' .  

S o  you would h ave b e e n  ther·e about si>: mont h s? I f  you we nt i n t  say t 

ab out Jun e t  July? 

vJh at? Hy sister, s  wor·k? N c•oo ! N o ,  it  v/a.:.n't that long ! I t  was only 

for about a month or so. 

And what happened after that? H ave you had any other job :.? 

U h m t  let me think . . .  Noaoa. No, I haven't.  I ' m  jus t  doing t h i s  course 

at the moment.  

And why d i d  y ou leave that job? Why did you leave F r e e m a n's? 

Oh . . .  stupid this,  e h .  See ,  he said  . . .  see t the d ay b efore , h e  said <the 

d ay b efore I left) he said to all of u s - we were up for coffe e t  h a ving 

coffee and m orning te a ,  y ou know, and h e  said to all of us,  h e  s ai d t 'Oh 



VJK: 

June : 

WK: 

June : 

WK: 

June : 

VJK: 

June:  

WK: 

June : 

•..ve ll . . .  ' what d i d  he say? 'Oh , all of y ou't  h e  sai d ,  'I ' m  inviting you out 

for, you know , Christ m as d o ,  y ou knowt in the last h our, whatever'  and 

he looKed at m e  when he was saying it and all that and then - and then 

after I h e ard that, I though t  'Oh g e e ,  I 'll h ave to go out and b uy a 

dress'.  And I went and b ought a dress and then • • .  oh , a couple of days 

later ,  h e  comes up and say s, h e  says,  'Oh , June , tod ay 's your last day '. 

And I ,  uh m ,  s.ort of looHed at hi m ,  y ou KnOWt and h e  said t 'Oh t you can 

come and pick up your pay tom orrow'.  And I thought 'God' ,  y ou Know ­

he said h e  didn't n e e d  m e  any more and then a w e e k  later he hired his 

nie ce . He said he d id n't ne e d  any more e mploy e e s  - I though t  th at was 

disg usting ! 

Did you g o  to somewhere liKe the Depart m e nt of Labour about it? 

No. I just le ft it - s e e ,  that was my first sort o f  job .  I did n ' t  Know 

those sort of things .  

S o  what d i d  y ou d o  th e n? Did y ou g o  o n  the d ole , o r  what? 

Oht  I couldn't - I was too youn g .  

Of course , y o u  would h ave been.  S o  did y o u  registert b eing 

une m ployed? 

vJh e n  I was si:de en.  Oh,  you mean une m ployed r e g ister - y e ah , I was 

already.  

And s.o have y ou b e e n  loo�<ing for  a job since then? 

Y e a h .  I 've b e e n  for so many interview s !  I th oug ht that I got  one job 

and I e n d e d  up not g e tting it.  

Wel l ,  what sort of job s - rece ptionist job s? 

Yeah . Actually , at the start there , I was alway s looKing for· shop jobs 
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- I  thoug h t  that's easy , I 'll  g e t  one , b ut g e e  - you go round and there's 

so many applicants g oing for them • • • 

How many are there? 

Oh, untol d , lil-<e the last job I went for was in a ,  uh m ,  delicatessen 

place and I said , 'How many e :-: act  applicants went for the job or 

wh atever·? ' and he =·aid (what was it?) about 3 0 0 ! And I though t ,  

'Oh h h ,  I h aven't g ot a chance '.  

WK: Yes,  I 've h e ard of that happening - about 300 people g oing for job s .  

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

Well,  what are e mployers asking for? You know, when you g o  for a job 

wh at d o  they want? l,.,Jhy aren't you g e tting the job? 

I d on't really know ! I think - I just d on't thinK they give pe ople my age 

a chance . They think because the y ,  b e cause I 'm out of school , straight 

out of school, I ' m g oing to g o  there and then leave the job again.  

Y e a h .  And not enough qualifications. 

Well, h ave y ou g ot any plans to actually get any m ore qualifications, 

apart fro m ,  say , b e ing on this c ourse? 

N o ,  I haven't really . I thought if they can't take me as I a m ,  t h e n  . • •  I 

d on't !<now. 

Well then,  why are you on this cour·=.e ? Because obviousl>' this c c•urse 

says something ab out improving yourself. 

Oh, b e cause , b ecause I already Kne w [ the social and life skills tutor ] 

from the pre - e m ploy m e nt course and I came to see h e r  one d ay and I 

said I was down, y c•u Know, staying at home and all that and =·h e  sai d ,  

'Well ' ,  she said , 'There's lots of courses' and she told m e  about this 

cour·se and I thoug ht,  'Oh , I might as well try it - I 've had no luck in 



shop worl-<' . So . . .  that 's why I c a m e  on it .  

WK: By comin g  on this course , was that just b e cause you were d own and 

y ou wanted to g et out of be ing d own or d i d  y ou actually �.e e  it a s  

perhaps i mproving your chances o f  g e tting a job ? 

June : 

WK: 

June : 

WK: 

June : 

WK: 

June : 

WK: 

Jun e :  

VJK: 

June : 

WK: 

June : 

Y e a h ,  it v'muld , i f  I a ctually a m  aiming for a n  office job . 

And d o  you thinK y ou will after this course ? 

Y e ah ! N ow that I 've b e e n  on worK e >: perience in the course , you l-<now1 

worKing one d a y  a weeK, now that I 1-<nov-1 what it's liKe in a n  office , I 

th inK it's g ood . 

Whe re h av e  you been? 

U h m  . . .  Acci d e nt Compensation.  I t 's really g ood up there - it's so 

cosy , not liKe in a shop. 

And �.o you liKe office worK? 

Oh yeah ! I thinK it's great!  

My own e >: perience is th at it's quite friendly , nice sort c•f p eople . . .  

Y e a h ,  you g e t  some real stuffy pe ople in shops . . .  

Well,  y ou're n c•t une m ploye d  at th e m o ment b ec ause y c•u're o n  t h e  

course , but when y ou were une m ploy e d ,  h o w  d i d  it  m al-<e y ou f e e l? 

I d i d n 't liKe it ! I d i dn't liKe it at all.  

Wha t  did y ou used to d o? 

O h ,  bum around d oing nothinK! Go uptown - the n ,  I used to b e  sort o f  

. . .  b a d .  And we u s e d  to g o  up F ranKs [ a  local a muse m e nt parlou r ] ,  and 
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WI<: 
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vJe used to g o  all the places, y ou know ,  just out of school . Since then,  

I 've been ch ang e d  my ideas,  y ou know, now I know what it's l il<e to 

work and I 've settle d  d ow n  a bit,  got a b oyfriend and all  that - it's 

m uch better.  

So you feel  m uch m ore settled? 

Yeah,  I suppose I will , but still • . .  y ou know, not h aving a jo b .  

Well ,  have y ou b e e n  trying t o  g e t  jobs while y ou 've b e e n  on t h e  c ourse 

or h ave you left it until y ou've f inished? 

Yeah,  sort o f  . . .  oh , I haven't really , all  I 've d one is look i n  t h e  paper 

'cos [ the social and life skills tutor J said she m i g h t  b e  able to h elp us 

all get a job .  

Did you know anything about the course b efore you a rriv e d  o n  t h e  first 

day? 

Oh,  ah , well,  v1e • • •  I went to the labour Depart m ent - after I 'd seen 

[th e  tutor ] ,  sh e told me to go to the labour Depart ment and g e t  

enrolled - no, I h a d  t o  make a n  a ppointm e nt t o  see the g uy a t  the 

labour Depart m e nt for an interview to see i f  I was all rig h t  for  office 

work thing , y ou know, so I h a d  to go and have an interview with h i m  

a n d  h e  sai d ,  o h ,  y ou know, the y  were asKing me que stions and a l l  th at 

to ·se e  if I ' d  be right in an office or whate ver.  

But did  the y  tell  you anything about the course? 

O h ,  all they said was th at w e 'd be cc.vering the b asic things I 'd n e e d  

t o  know, like using t h e  teleph one s a n d  filing a n d  b anking a n d  ty ping 

and all thos:.e . • •  

Oh , but you did know? 

Yea h .  
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Well,  now that you 're on it what do you feel about it? 

Oh, it g ets a bit borin g ,  I m ust say . I like the ty ping , but i t 's g oing 

pretty slow ...  I want to g e t  onto, you know, harder things 'cos this 

course is g oing to b e  over b efore we know it and I ' m  not g oing to .. . I 

just want to g e t  antot you knc.w, the h arder stuff b ecause I can d o  it,  

I 've d one it on the war!< e:< perie nce ,  b ut I 'll  just h ave to wait until a ll 

the rest are rea dy .  

Well,  vih at about the rest o f  it? I mean,  y ou've talke d  about t h e  

typing . . .  

O h ,  uh m ,  receptionist sl<ills - that's g ood . What else are w e  d oing? 

Oh well , there 's M aths and the re 's dress and appearance . . .  

Yeah M aths - yeah we d o  all that.  Oh , I see m  to b e  g oad a i:  m a. t h :., 

e>: e pt far the percentages, I can't see m  to do that.  

Have you f ound it's been any help though? 

Yeah !  

Or is  it  stuff y ou already Know? 

O h ,  well,  but the M aths part - we really did t h at in the 

pre-e mploy m ent course . 

WI<: Well, how do y ou think the course could be im proved? Have y o u  any 

sug g e stions at all? 

June : I reckon if we did m ore things to d o ,  instea d  of sitting around t alKing . 

I f  we did  m ore things. If she found something for us to d o .  I think we 

. .. they should uh m . . .  either org anise something that's got  t o  d o  with 
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re ceptionists and typing , y ou Know . . .  something we can use for when 

we g o  into work, something useful instead of wasting our ti m e .  If 

th ey had m crre things to d o  around the line of receptionist . 

So y ou think th at the time should b e  filled up more? 

Yeah ! Well ,  I do get bored with some o f  thE> things they talK a b ou t .  I 

d on't really Know what I mean,  it's just if we had m ore to d o  inste a d  of 

sitting around - I  h aven't really though t  of what . 

Do y ou ever say anything about that? 

I said it onc E> ,  b ut - no, they don't see m to d o  m uch about i t .  

Wel l ,  h o w  d o  y o u  s e e  y our future ? This i s  your r e a l  future - n o t  how 

you'd like it to be, but h ow you r·e ally see it. 

I don't know. I can't really tell at this tim e .  I don't see i f  I 'l l  ever 

really b e  put in the rig h t  job and b e  satisfied 'eo:., uhm - I d on't  really 

Know, 'cos half the ,  h alf th e ,  like at typing I ' m  not g e tting on very 

g erod 'cc•s, I d on't knerw, she see m s  to, 'cos we aren't,  'cos some of us 

are just b e ginners and she d oe sn't se e m  to think we can do any b e tter 

th an what she ' s  try ing to make u s  do a nd I don't see how after this 

course we '11 b e  a ctually able to work in an office , if you can't  d o  the . . .  

WK: Well,  h ave you th c•ught about perhaps g oing to nigh t  classes in typing 

or anything like tha. t? 

June : 

WK: 

June : 

M m m m m m .  I d on't Know. I have n 't reall y ,  no. 

So y ou're not really sure . Would you just feel  that y ou have t o  w a it 

u ntil the rig h t  job c o m e s  or something? 

Y e ah . I don't re ally mind staying at h o m e ,  but I h ate being on the 

d ol e .  I d on't like being une mploy e d .  It m aKe:. m e  just feel a s  though if 

I can't get a job now, I 'll  never g et a job. 
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Well,  vlh at would you liKe your future to be? Given a li mitless c h oice 

what would y ou liKe it to be?  

Well  • • •  I 'd liKe to Know that I 've got a nice  safe job and I Kno w  I 'm not 

g oing to get fired and I like the people that worK there ...  I d on't Know 

really .  

Would i t  worry y o u  what sort c•f job i t  was? 

Yeah t I ' m  liKe that.  I 'd liKe to Know I 'm g oing to b e  righ t  at the job , I 

won't have t o  leave for some stupid reason . . .  

WK: What I meant was, would it worry you if it were shop work, 

waitr·e ssing , office work . . .  

June : 

WK: 

June : 

WK: 

June : 

O h ,  y e ah !  'Cos I . . .  I don't really knov1! 

It just has to be the right job ?  

Yeah.  

Well ,  why are people unemploy e d ?  ttJhy d o  y ou think people are 

une m ploy e d ?  

Because they 've c o m e  out o f  sch c•ol, some o f  th e m  h ave got School 

Cert.,  some o f  t h e m  h aven't and most job s  say e :< perien c e .  They m ight 

have School C e rt . ,  b ut no e >: perience 'cos they 've just come out of 

school - how can they? I don't think they g ive us a chance . The re 

should b e  a l ot m ore jobs saying maybe with School Cert. or without, 

but for somebody who wants to be trained or something like that.  

WK: But I h eard about someone the other day who applie d for a 

supe rmarKe t job and they wanted UE and e:·: pe rie nce . Wel l ,  i s  it worth 

staying at school to g e t  UE to w ork in a supermar·Ket? 



June : 
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June : 

N o t  no.  'Cos what are y ou d oing b ehind i:h e r e t  y ou Know - y ou d o n 't 

ne e d  tha.i: m uch b rains and all that. 

So y ou see e mploy e rs wanting too m any qualifications? 

I thinK it's a load of rub bish ! I m e an t  these e mploy e rs th a t  e >: pe c t  so 

m uch liKe UB: and all thatt they d on't even give the youn g e r  one s a 

chance that h aven't g ot UB: and t h a.t. 

WI<: Wellt why do y ou think the y  want qualifications that ar-en't really 

necessary ? 

June : 

WI<: 

June : 

WI<: 

June : 

WK: 

June : 

WI<: 

June : 

Uh m m m  • • •  

I m e ant  what d e• y o u  think they 'r-e looking for·? 

Pe rfectiont there y ou are .  

But someone who's g o t  UB: might not b e  perf e ct in a super-m arKe t job . 

Y e ah . They want to m ake th e ir firm l ook good . . .  they d on't want some 

dropout of :.chool Kid serving b e h ind the counter !  

Wel l 1  what would y ou think would b e  a . solution to une m ploy m e nt in 

N e w  Zealand? 

Wh at? B: >: plain that ag ain. 

What would fini:.h une mploy ment in N e w  Zealand ; what would stop it? 

How could you solve it so that it was no longe r  there? 

ChucK away all the computers . . .  I don't Know. I t 's really t o  d o  with 

the bosses and all  that 'cos they . . .  I d on't Know what it is ! 

WI<: I t's a fairly comple:< question and I don't e :< pect  y ou to b e  able  to 
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answer· it - I d on't  thinK I c c•ul d .  (Both laugh) I 'm just cur-iou:. to see 

what sort of i d e as y ou've g ot ab out it. 

I d on 't Know. I t 's the b c•sses that n e e d  to chang e ,  n e e d  to c h a n g e  their 

altitud e s  (altitud e s ! Oh my g od ! )  attitudes and ways and all  that  . . .  

CAt this point in the intervie w ,  June 's fr-ie nd Kathy , who h a d  come to t h e  

intervie w to support June b ecause she was nervous, joined in th e d iscussion . ]  

Kathy :  

June : 

Kathy : 

WK: 

Kath y :  

WK: 

June:  

Ka thy :  

June : 

Kath y :  

I recKon that, i f  the y ,  u h m  • • •  I reckon t h e  m arri e d  wom e n, if  t h e y  

d id n't h ave the m ,  I m e an ,  young er people can't g e t  job s  b e c a us e  o f  the 

old e r  wom e n  that are worKing in shops, y ou Know,  around t o w n .  I f  they 

tooK the old e r  women out that would g ive y oung e r  people a c h ance t 

wouldn't it? 

But the older women have to :.uppori: their Kid :  . •  

Yeah , I Know,  b ut if they 've g ot a husband t h a t  worKs why s h o u l d  they 

WC•rK? 

O h ,  you m e an the ones that are m arrie d ?  

Ye ah , that are worKin g . I f  they chucKe d  th e m  out o f  a job • • •  

Y o u  don't thinK that :.o m e  families actually n e e d  t w o  incom e s ?  

They d o  a ctually .  

I don't thinK the y  d o !  B u t  i f  t h e  hu:.band works • • •  I m ean if  t h e  lady 

worKs . . .  well , why d o  both of the m worK? 

O h ,  I thinK it's not fair if one worKs - the oth e r  one sh ould work a s  

well.  

Yeah , b ut if both of the m  wor-k, then that m e an s  there 's no job s  left 

for young peopl e ! 
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WK: That then presumably only supplies job s  for younger women co m ing i n  

- or would y ou see younger m e n  taking over those job s ,  like 

mach inist:. ,  waitressin g ,  office work . . .  ? 

J une : 

Kath y :  

WK: 

Kathy :  

J une : 

See t h at's sort o f  starting over again - it'll be the y oung e r  g e n e ration 

worKing everywhere , you know. 

Yeah , but it's b e tter t h at way I recKon. 

Doe s it m ake y ou feel really re :.entful? You see t h e m  as taking y our 

jobs? 

Yeah . They 're t aJ.<ing jc•b : . .  

Yeah . Th at's it. They sh ould b e  ch ucked out. 
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STUD& N T  3 - J& F F  I 1 6  

WK: 

Jeff:  

WK: 

Jeff:  

WK: 

Jeff:  

WK: 

Jeff:  

WK: 

Jeff: 

WK: 

Jeff:  

WK: 

Wher·e d o  you come in y our fam ily? Have- you g ot b rothers or sisters? 

Yeah , two brothers - one older and one younger. 

And people have d i fferent family r·e lationships, b ut do b oth y our 

parents live at hom e? 

O h ,  I 've got a stepfather and my m other and my father lives b y  

h i m se lf. 

I presu m e  y ou 're saying that y c•ur parents were divorc e- d  at s o me 

stage? When did that h appe n? 

O h ,  about eight to nine y ears ago.  

Do you still l ive at h o me? 

Yeah . 

What d o  your parents do? This is your stepfathe r  and your m other? 

Oh,  h e 's a cook, a cook in the Army , and M um worl-<s at the Tolls . 

Jl.nd wh e n  d i d  you leave school? 

Oh , about two m onth s ago.  

At the b e ginning of this term? 



Jeff :  A t  t h e  e n d  o f  last ter m .  

WK: And why d i d  you l e ave? 

Jeff :  O h ,  a.t t h e  e nd o f  t h e  y e a r  I was g e tting kicKed out - I w a s  a little 

bugger a.t school;  just can't stand it. 

WK: 

J e ff :  

S o  y ou just thought y o u  m i g h t  as well le ave ? 

Yeah.  I m ad e  sure I g ot on this first. Before I g ot kicked out of 

:.ch ool . 

353 

WK: t,Yere you r·egi:.ter·ed then with the Depart ment of Lab our w h i l e  you 

were still  a.t school? 

J e ff :  

WK: 

J e ff :  

WK: 

Jeff:  

WK: 

Jeff:  

WK: 

Jeff :  

WK: 

Yeah.  

You were , right.  How long before you left school was that? 

Oh, I 'd b e e n  and registered for about si:< months. 

Had they d one anything? 

They h ad one intervie w  that I went for and I d i d n 't get.  

How was that interview? How d i d  you find the e m ployer? 

O h ,  it was pretty good really . He se e m e d  a. pretty good fella.,  b u t  I 

didn't get the job . 

What sort of job was it? 

Working i n  a shoe shop as a sal esman. 

Wha t  for m were y ou in when you left sch ool? 
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F ifth . 

That was first y e ar fifth? 

Y e a h .  

D i d  you h a v e  a n y  s.ch ool qualific ations a t  all? 

Not really - only in PE and woodwork. 

So what sort of qualifications were those in PE and woodworH? Were 

they School Cert :? 

N o ,  we weren't allowed to d o  School Cert. woodworK and I c ouldn 't taf.<e 

PE for a subject.  I m e an in PE I got A 's t  A+'s • . •  

WK: So what you're saying is that y o u  were a ctually d oing really well in 

those two subje cts? 

Jeff :  

WK: 

Jeff :  

WK: 

Jeff :  

Y e a h .  Y c•u s e e  in woodwor�< I w a s  g e tting A's - I e njoy i t .  

Wellt  h ow d i d  you f i n d  o u t  a b o u t  this course? 

Well I h eard about it on the radio, plus Barry met [ the worf.< sf<ills 

tutor J. 

I see - so y ou found out through per·sc•nal c ontacts as well . What did 

you do? Did you go along to the Department of Lab our? 

Yes.  Barry asf<ed [ t h e  tutor· ]  whether I c c•uld g e t  an interview and she 

said sh e 'd try and get m e  on the cours e .  

WK: Yes, so that's g ood . I just thought the Depar·tm ent of Labour m ight 

h ave let  you Know. Uh m • • •  so y ou l e ft school and then came to this 

course aboutt was i t  Septe m b e r  or something lif<e that? 
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J e ff :  

WK: 

J e ff:  

WK: 

Jeff :  

WK: 

Jeff :  

WK: 

Jeff :  

Wl{: 

J e ff :  

Y e a h t  Septe m b e r ,  I thin�< so, or O ctober.  

Did  you h av e  any une m ploy m e nt b etwee n  sch ool and coming o n  the 

cour·se or was it just the h olidays? 

No. O h ,  it was just the h olidays reall y .  

S o  y c•u  were just waiting for t h e  course? 

Yeah.  
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Why did  y ou want to c o m e  on this course? I m e an,  would y o u  h ave come 

on any c ourse? 

I ' m  not too sure . I lil-<e cool-<ing . Though it would n 't be my first c h oice 

of worl-<, I suppose . M ainly b e cause it was there and I wan t e d  a job 

and I hoped to g e t  one at the start . 

Do you thin!-< the course will help y ou to g e t  a job? 

O h ,  I ' m  not really too sur·e , not sure.  

Well ,  wh e n  y ou talke d  about doing really well  in wood work a n d  PB: , are 

y ou i nterested in g e ti:ing a jc•b in that sort of line? l E. that w h a t  you 

were saying? 

Yeah , I 'd lil-<e to do some t hing in woc•dwork, but it's just about 

impossible . I 've tried and it's too h ar d .  

De• y ou m e a n  sort o f  as a joiner or s.o m e thing like th at? 

As an apprentice . I went for one interview and heel-< it w a s  h ard - it 

wasn't e asy . 

WK: Are y ou still trying to g e t  that sort of job? 



Jeff :  

WK: 

Jeff:  

WK: 

Jeff:  

WK: 

Jeff:  

WK: 

Jeff :  

N ot really. 'Cos:. I think it 's just about i mpossible . T h e  only 

qualific ation I 'v e  g ot is an A in woodwork and it's not e noug h .  

Isn't i t ?  Do you h ave tc• h a ve Sch ool Cert. or something? 
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The fella when I went far one intervi e w ,  he said , 'Oh , you'd need more 

qualific ations' and 1 couldn't get  any at the school so I just g ave up. 

Well,  wh e n  you leave this course , what are you going to do? Are y ou 

s:.till jus:.t going to stay regi:.tered with the Labour Depart m e nt .  

Y e ah . I 'll  stay reg istered and a t  t h e  s a m e  t i m e  I 'll look f o r  a job . 

Have y ou b e e n  looking for a job while y ou 've b e e n  on the c ourse? 

Yeah.  

Yeah . Anything . . .  ? 

N o 1  not anything that I like . N ot th at m any h ave actually c o m e  up.  

I 've only l ooke d in th e paper and not in the  Labour Depart m e nt th at 

much . Same people said ther·e were a f e w  d c•�tm there , but I just 

h aven't b e e n  down there trying.  

WK: A prob l e m  is that they g o  up within 2 0  m i nutes of an e mploy e r  ringing 

in and , i f  someone walKs in, then they 're g on e .  

Jeff:  O h ,  I did  get one . . .  o h ,  I d on 't Know his n a me ,  t h at I talian fell a  C a  

restaurant owne r ] ,  and h e  just wanted som e one twice a m onth and I 

just felt, no good . I just said I don't want it.  That's after . . .  at first 

I th ough t  it would be g oo d  and said I 'd t aKe it and then I thought l at e r  

c•n i t 's n o t  that really g c•c•d a n d  just g av e  up. 

WK: Well, wh at h ave y ou a ctually got yourself d own as? You know where 



Jeff : 

WK: 

Jeff : 

WK: 

J e f f :  

WK: 

Jeff :  

WK: 

J e f f :  

WK: 

J e f f :  

WK: 

Jeff :  

you put y our- first choice on the card C at the Labour Departm e n t ] ,  

what h ave you g o t  d own th ere? 
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Fir·st foodhandling , then wood . I 'd like to wc•rk in a shop, 'cos I 've 

g iven up on cabinetmaking - I 've just g iven up.  I don't J.<now if it's any 

g c•od . 

You've b e e n  on the- cour·se now fc•r about seven weeks ,  how d o  you feel 

ab out it? 

Oh,  I think it's pr·etty b oring really . I think it ':. quite a waste of ti m e ,  

b ut i f  they h e l p  u s  find jobs it's d one its job I suppose . 

Well,  why d o  y ou think it's b oring? What's b oring about it? 

O h ,  [the worK sKills tutor J I thin!-<!  I just don't like her.  Oh, she raves 

c•n and on and on and I find some of it pretty b oring . 

So it's been too m uch theory , is that what you're saying? 

Yeah . I d on't know. M ay b e  ju:.t her.  I ' m  not too sure.  But I find it 

pretty b ol'ing .  

What about the work e>: pe rience - how's that b een? 

I enjo7· that. 

Wher·e h ave you b een? 

C A  te rtiary e ducation institution ] - I e njoy it out there. 

Oh , y e a h .  This is in the cafe? 

In the J.<itch e n .  I e njoy it out there . Actually , I th oug h t  I l e arned more 

out there in two days than I 've l earned in this cour·:.e in t h e  w h ole 
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Jeff:  

WK: 

J e f f :  
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tim e .  Jl.n d  the fella out there 's really g oo d . 

Have y ou only b e e n  the re once? 

The two d a y s .  

Well that's g ood . A n d  you're g oing th e re until t h e  end of t h e  cour:.e? 

I hope so. 'Cos I really e njoy i t  out there . He teaches you things 

wh ereas [the worH skills tutor ] ,  when we g c• down to the [ re staurant ] ,  

sh e gets you t o  cut c arrots u p  and that and , t o  m e ,  i t  just se e ms like 

easy labour and it ':. hard on us - I d on 't thinK we really le arn 

anything . Wh e n  w e 're out at [the work e:< perience J we cook things u p ,  

he let me make t h e  h am b urgers a n d  things lH<e that a n d  I e njoye d  it .  

WK: Wel l ,  what about the personal skills d evelopm e nt part of the c ourse? 

Jeff :  

WK: 

Jeff :  

WK: 

Jeff :  

How d o  you feel about that? The things that are d one b y  [ th e  social 

and life skills tutors J? 

I e njoy the m  - I think they're re ally good.  

I n  what way? 

They d on't m af<e you d o  work all the ti me - when you viant to do it,  you 

d o  it .  And I think it's m ore rela>: ing . See with [the work skills tutor ] ,  

sh e maKe s  you d o  it a n d  i t 's just lil'.e school. O h  . . .  I 've d on e  a l l  the 

�t/orK here e>: cept for the m aths 'cos I ' m  re ally g ood at m aths and I find 

it pretty b or·ing 'cc•s  I can d e• it pretty e asily and I think it 's  a waste 

of ti m e  for m e .  

D o  y ou h e l p  someone e lse , seeing y ou're good a t  it? 

O h ,  there's a few fellas ahead of m e ,  they 're b e tter.  But , l iKe , m aths ,  

y ou see , I can say , lH<e , five fives a r e  twenty-five , no prob le m .  And , 
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se e t  li�e t [the social and life sKills c o m m unications tutor J t  I can't d o  

E ng lish , like 1 I ' m  the opposite and I can't  d o  i t  and I find i t  h ar d  and I 

get frustrated and I don't want to d o  it.  

WK: But at th e same time y ou think it's quite g ood - is that wha t  y ou 're 

Je-ff : 

WK: 

J e ff: 

WK: 

J e ff: 

saying? 

Y e a h ,  see she d oesn't force us to do it.  We ::.it and talK about things, 

how we feel ,  and I find it 's a lot b e tter than Cthe work skill s  tutor] 

sitting d own to work four h ours of a m or·ning and it's pr·etty hard - you 

get tired of it sooner or late r. 

Wel l ,  how would you i mprove the course if you c ould i m prove it? 

I d o n 't think you could . I d on't  know. There would be way s y ou could,  

b ut I just would n 't know the m .  

Well ,  why d o  y o u  think that people are une mploy e d  i n  N e w  Z e aland , 

particularly y oung people? 

'Cos there 's not e nough job s. A lot of th e m ,  you se e t  h aven 't got the 

sf<ills. They 're wanting m ore e x perienced people and y oung people 

h aven't g ot a show. To be quite honest, I don't even want a job , but  I 

�<now you h ave to worK and you've g otta face it.  

WK: So y ou feel  that it's a ctually e :< pe cted of you that y ou'll  look for a job 

and g e t  one? 

Je-ff:  

WK: 

Je-ff: 

Y e a h .  I want one 'cos y ou can 't do anything without m one y .  

I see .  S o  you want i t  b ecause of the m one y ,  b u t  you don't r eally want 

to work? (Both laugh) 

I quite h c•nestly think a l ot c•f people thinK the :;.a m e .  I f  they was, say , 
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getting $ 2 0 0  for d oing nothing , I thinK t h e y ' d  taKe it.  I h on e stly d o .  

[The worK sl<ills tutor J says s h e  wouldn't ,  but I think she 's lying to 

herself - she can't  b e  honest.  I f  you 're g etting,  say , $ 2 00 - $ 3 0 0  a 

wee!< just for sitting d o wn , like , laying in till 1 1  o 'clocl<, m a y b e  d oing 

y c•ur bacK lawn, taH<ing to y our· neighbours, talkin g  to all y o u r  mates, 

y ou'd tal<e it ! I !<now I would . I t 's just not that e asy . 

ltJJ{: Well , how do you see y our future - this is y our r·e al futur e , not what 

you'd like it to b e ?  

Jeff :  Actually ,  I ' d  lH<e t o  b e  a c h e f  o r  som e thing . I e njoy worki n g  a t  C th e  

restaurant ] ,  strangely enoug h ,  b u t  I wouldn't want to b e  a Kitche n  

hand all my life . 

ltJJ{: But what I ' m  trying to say to you is not what you'd like it to b e ,  'cos 

that'd be m y  ne>: t  que stion , b ut what you see it as really b ei n g , what 

your future 's going to b e ?  

J e ff :  Nothing t h a t  m u c h  reall y .  I ' m  n o t  terribly bri g h t ,  I ' m  pre tty t h i cK 

really. I just l<ind of,  when they tell m e  to d o  my work I d o  i t .  [ Th e  

work skills tutor ] someti mes says I don't work, but I t h i n k  I d o .  

I,.Jl{: 

Jeff:  

I,.Jl{: 

Jeff:  

WI<: 

J e ff :  

A n d  s o  w h a t  d o  you thin�< will happen at the end of t h i s  course? 

I 'd really just like to g e t  a job . You just can't be too fussy . 

D o  y ou thin�< it'll taKe a. while? 

Oh , I think it 'll take a little while , but whether i t  ta.ke s a little while 

or whether it taKes two days - 1 m ean ,  for all 1 know, it m i g h t  taKe :.i>: 

m onths.  

H c•vl would y ou feel i f  that's  what it tooK? 

O h ,  I 'd feel  l<ind of reje cted by about si:< months. You nee d m oney to 



Wl<: 

Jeff:  

Wl<: 

Jeff :  

Wl<: 

live . I f  y ou ain't g ot no m c•ney ,  you c an't  live . 

How d o  y our parents f e e l  about it? 

Wel l ,  they want m e  to g et a job .  The sooner I g e t  one , the b e tter.  

So there 's some pressure there to g e t  a job? 

Yea h ,  t h e y 're always on at me about one . 

I thin!-< it's very h ard for people of m y  age group to understand not 

being able to get a job b e cause when I was y our age I was a b l e  to get  

one so e asily .  

Jeff :  Yes,  wel l ,  I thin!-< about M u m  - :.h e  was able t o  leave sch ool a t  1 6  and 

just wall-< into a job liKe that.  And it may be e asy for h e r ,  but it's not 

e asy for us now . If they h a d  the e-:< pe rience of not being a b l e  to get a 

job for a year,  the y ' d  see t h e  point. 

WK: 

Jeff:  

Wl<: 

J e ff :  

WK: 

Jeff:  

Wel l ,  what would you lil-<e y our future t c• be if it wa:. limitless choice? 

Actually , I 'd like to be a che f  out at [ th e  work e:< perience i nstitution ] ,  

because I e njoy ed working out the-re . 

So d o  y ou see this perhaps as a first step towards trying t o  d o  

something like th at? 

And then from a kitchen h and , y ou c an always go up from b ei ng a 

prope r  kitchen h and to be ing a chef.  So m e  people say you c a n 't ,  b ut I 

thinK you can. And what I thin!-< and they thinK is different. M y  

stepfathe r  says y ou can't - h e 's a cook, but I thin!-< you c a n .  

Well ,  how would y o u  solve une m ploy m e nt in N e w  Zealand? 

Kic k  all the scientists out.  Stop t h e m  from inventing thing s th at 
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J eff:  
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people h ave to d o  the job s  for.  

So you see m achinery as taking over job s  from people? 

Yeah . I think if you Kic ke d  all i:he scieni:ist:. out, they couldn'i: invent 

things i:h e n .  I m e an ,  there 'd be m ore e m ploy m ent.  There may not be 

for scieni:ists, bui: the re would be for • . •  it'd solve a lot less,  m ake a 

lot m ore job s any v1ay.  

WK: Well ,  have y ou got anything else you'd like tc• say about what we 've 

b e e n  • • .  

Jeff :  

WK: 

Jeff:  

WK: 

J eff:  

WK: 

Jeff :  

WK: 

N ot reall y .  

Oh w e l l ,  thank y ou v e ry m u c h .  

I actually e njoy e d  the course , but I think i t ' s  prei:ty b oring . I t's give n 

m e  so m e th ing to d o .  I f  I d i dn't have to g e t  up, I 'd sle e p  in.  l1 ost 

Satur·d ay:. I get up anyway 'cos I like watching Turf Talk, g etting up 

and going to town for a b e t  on the tracK. 

Oh , you put b ets on the races? 

Yeah , I e njoy it.  It's ex citin g . I 've g one out to the races a few t i m e s  

a n d  I really e njoy it .  M y  fa mily is quii:e arguing and , s e e ,  I have n 't 

had much in my life and when I g o  out and put a few b ets on and listen 

to it on the r·adic• ,  I get e>: cite m ent out of that. See ,  when I play 

rugb y ,  I'm able to g e t  out of th e house. 

So it gets y ou out - it gets you out o f  y our life , whai: you're d oing.  

Yeah . Oh , I really like rug b y  th oug h.  

Do you play a lot of rug by? 



Jeff: 

WK: 

Jeff:  
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Yeah , I love it .  I find practice really b oring , too, a t  times - if y ou 

d on't have the whole team turn up , it's quite a waste of tim e  and b e i n g  

in L-----, we p l a y  f o r  L----- under- 1 9 's - t h e y  just m u c K  around.  

Good tea m ,  though .  See I 've always wanted to b e  a n  All  BlacK - that's 

one a m b ition I 've always wante d t o  b e ,  get to talK with all the All 

Bl acKs ,  got their signatures in all m y  b ooKs . 

Your fath e r's a cooK in the Army - d o  y ou e ver h ave any interest in 

g oing into the Army at all? 

N o .  Like you m i g h t  want to - liKe some people say 'Oh , go and join the 

Arm y ' ,  b ut I 've lived with it  for- about four- year-s and I thinK I know 

wh at it's like and I don't particularly l ike it .  

WK: That's what quite a few people who h ave b e en on the courses who have 

had parents in th e Army have said . . .  

Jeff :  

WK: 

Jeff :  

Yeah , liKe C m e ntions names c•f three othe r  students on othe r  course s 

wh ose parents wef"e Army pe ople J .  They 're good frie nds - Ben's a 

good mate , h e 's g ot a b rother i n  the All Black: . •  

Has Sue got a job y e t? 

N o ,  she tries, but she doesn't see m to try hard enoug h ,  quite honestl y .  

She wants a job ,  but she 's liKe m e  - she just doesn't like g oing i n  a nd 

a:.Hin g  for the m .  I d on 't liKe asKing.  
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WK: Why d o  you thinK people are unemploy e d ?  

Student:  Be cause they d on't b other looKing . 

WK: So you thinK that there's jobs out there? 

Stu d e nt:  Quite a lot.  

Student:  I f  you've g ot th e right qualifications. 

Student :  I t 's h a r d t  thoug h .  

WK: What m aKes you thinK that there's actually job s  c•ut there? 

Student:  'Cos you see th e m  advertised in the newspaper.  

WK: But d on't you thinK that they 'r·e for very s�<illed people? 

Stud ent:  Yes t  they are . 

Student: But if you've g c•t contacts . . .  

364 

WK: So you recKon i f  you actually Kno w  people who are in a. job t y ou've g ot a 

pretty g oo d  chance? 

Student:  Well t I had a g oo d  chance to get a job a t  my sister's worKplace for a 

ty pistlrece ptionistt  b u t  I just wasn't typing fast e nough - I couldn't 

g e t  the job . 
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WK: Well t if there's job s out theret  why d o  you thinK that y ou h aven't  got  

any? 

Student:  'Cos they 're too young . 

Student: Someone else g e ts it first - you know , you've g ot a b out five or six 

g oing for that job . 

WK: I t  see m s  t c• me that the number of people going f c•r e ac h  job is a ctually 

i ncreasing . . •  

Student: Oh, w e 'v e  heard of 300 people g oing for one job . 

WK: Have any of you tried g oing for a. job? 

Students.: Yes  . •  

WK: Wha t  was that l ike? 

Student: Ohh h ,  d epre ssing , sort of . You apply for the job , and y ou just g e t  

turned d own , a n d  they 've g ot a big , long waiting list,  a n d  you can't g e t  

in until some one m ov e s  out o r  . . .  

WK: 

Student: 

Student: 

Student: 

WK: 

What about any of y ou oth ers? 

I applied for a job at a. flor·is.ts l ast year and 1 4 6  people went for it.  

That's a lot, isn't i t !  

Yeah . 

Well , you're on a R etailing Cc•urse - what sorts of job s have you b e e n  

apply ing for in t h e  past? Anything t o  d o  with retailing o r  just a ny 

sc•rt of work? 
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Students: N o .  Anything at all .  

WK: Well,  if you need qualifications and e>: perience to g e t  a job ,  h ow are 

you ai ming to g e t  that? 

Student: B: >: actly ! Hc•w do y ou get e :<per·ience? You've g c•t to get that into their 

heads,  that som e b od y 's got  to e mploy us to g e t  that e>: perience . C Lots 

of stu d e nts talking together - untranscribable J 

Student: How can we get it if  w e  can't get job s? 

WK: So what d o  y c•u see as the future thent  if that's the case? 

Student:  Not m uch . C long silenc e ] 

WJ<: What sort of plans d o  y ou h ave? 

Student:  To get a job . 

Stu d e nt :  Goin g  t o  Australia. Untold job s  in Australia .  

Student: The y 've g ot y outh une m ploy ment in Australia, too. 

Stu d e nt :  B u t  w h a t  t h e y  red<on i :. that if  a n  Australian g o e s  f o r  a job ther·e a n d  

a New Zealande r  goes f o r  t h e  job , th ey 'll t ake t h e  N e w  Zealand er.  

Student:  Yeah . 

Stu d e nt :  M >' b rother's there and out o f  about 425 staff only about a quarter o f  

the m  were Australians and the rest were N e w  Zealanders - t h at 's a t  a 

newspaper. 

WK: Well ,  if y ou're planning to go to Australia, how d o  you pl an t o  get  the 

m oney to get  over there? C B: ve ry one laughs]  

Stu d e nt :  I t1S very h a r d .  
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WK: What would you thin�< - the Gove rn ment at the m o ment i :. c onsider-ing 

lowering the m oney you get as a training allowance d own to t h e  

Standar-d Tertiary Bursary which i s  $ 2 7  per wee�< • • .  

Stude nt :  I don't s e e  h ow people c a n  survive on t h a t !  We can't e v e n  survive on 

what we're g etting paid ! 

Stud ent:  You'd have to b e  l iving at h om e  with that sort o f  mone y .  

WK: Well ,  how many of you live at h o m e ?  [ Ab out three-quar-ter· s J  Wel l ,  the 

othe r  thing they 're also consi d e ring doing , is raising the 

sch ool-leaving age to 1 6  . . .  

Students: CAll talK at once J 

Student: How can that worK out? 'Cos some . . .  

Student :  Then y o u  wouldn't b e  able to le ave until t h e  bloody si>: th f or m !  

Stud ent: Yeah, they 're taH<ing about taking Schc•ol Certificate into si>: t h  form 

y e ar .  You'd h ave three y e ars to get ready for School C. - t h e y  were 

talKing about it at school last y e ar .  

Stud ents: [Sighs and g roans ] 

WK: I don't Know h ow m any c•f y ou left school at 1 5  or 1 6  any way , b ut h ow 

would you all  h ave felt i f  the legal le aving age was si:de e n ?  

Stude nts:  [All taH< at once J 

Stud ent: Well,  we'd all just get e :< pelle d .  

Student: If  you f c•rce the m ,  then y ou make the m  rebel .  'Cos I was f or c e d  and 

that was why I h ated it. 'Cos why do so m any kid s  hate sch ool? I 
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r·e ckc•n it':. b e cause they 're m a d e  to sit d own and they 're m a d e  t o  l e arn 

so many hours a d a y ,  then you 've got  to d o  h o m e work over ag ain . • • 

WK: Do you thinf< i t 's learning? 

Stud e nts:  No. 

Stude nt: Oh , some of it  is. But if y ou 're forc e d , y ou 're just going to g e t  all 

grouchy and e v e ry thing l ike that, 'I'm not doing it' ,  so you're not g oing 

to even tr·y .  

WK: 

Stude nt:  

Student:  

WK: 

Student:  

Well ,  h ow d o  y ou think they could i mprove that in schools? 

M ake it optional. 

Pay people to g o .  [E veryone laug h s ]  

What d o  y o u  think about t h e  i d e a  of paying kid s  t o  g o  t o  school? 

C B:very one laugh:. ]  

[cynically ] A d ollar a week!  

ltJell ,  there's been a sug g e :.tion - it's nc•t quite the sa m e  a.s m oney in 

y our pocket - that every person that's b orn, y ou g iv e  th e m  so m any 

e d uca.tic•nal credits which are wor·th money and they can use t h e se a.t 

any period d uring their live s ,  so it m e ans that you're not c o m pe l l e d  to 

go to :.chool at certain t i m e s .  Do y ou thinK tha.t'd be b e tter? Using it 

when y ou want to? 

St ude nt:  I d on 't think I 'd use it !  

Student:  Well,  it d e pends if  you want to g o  into a. certain job - y ou need to g o  

t o  school t o  g e t  some qualifications. 

WK: Possibly you'd n e e d  to use a. c ertain a mount of credits to c over things 
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Stu dent: Some pec•ple might not want to,  th oug h .  
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Student: The y 'd still need to teach y ou to, to, to m ake someth ing of y ourself . . .  

o h  • • • •  

WK: Do y ou m ean to teach y ou m oral virtue.>s and things as well? 

Student:  Ye s .  

WK: Do y ou think that perhaps people.> vic•uld n't le arn those thing s? 

Student:  N ot if  th e y  d id n't g o  to school. 

WK: Well , wh at d o  y ou thinK sch ools are.> for? 

Student:  To Ke e p  the kid s  out of trouble . 

Student: To give us a chance at a job .  

Student:  Yeah , to b uild us up for a job . 

Student: No, to g ive other people job s. 

WK: You mean to Ke e p  you out of the worl-<force so that oth e r  people can • • •  

Students: N o !  

Student:  Giving teachers jobs !  

Student: Yeah ! 

Student: l ooK at all the ::.chools around the country , so i magine all t h e  
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teachers. You i m agine if th e re was no schools and they were all out 

of work! And that's including unive rsity t eache rs as well - they 're all 

teachers. 

WK: Well, if you raised i:he school-lE? aving age and m a d e  it compulsory for· 

the m  to stay until they were 1 6  . . .  

Student: Then th e y 'd wag ! 

Stu dent:  You'd h av e  lots of wagg e r s !  

WK: How would it affect the teachers d o  y ou think? 

Student: The y 'd be sick and tire d of it ,  th e y 're sick and t ired of us by t h e  e nd 

of i:he fourth for m .  

Stude nt: I think kid s  would just le ave anyway. 

Stud e nt :  ,Just w a g  a n d  g o .  

Students: Yeah . 

StudE?nt: People do that now anyway . 

Stude nt:  There 's nothing y ou can d o  to stop the m .  

Student:  Oh , it's against the law now - y ou g e t  the cops down on you . . .  

Stud ent: Oh , yeah, but the y 're just g oing to d o  it  again . . .  

Student:  You'd be in shit str·eet . . .  

Stud e nts: CAll talk at once J 

WK: Well ,  if you d on't g et 'jobs after the end c•f this c c:•urse , what d o  y ou 

think y ou 'll d o? 



Stud ents: Go back on the d o l e .  

WK: And then what? 

Student:.: [All talk at once ] 
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WK: Labour· wants to b ring it in that you only g e t  si>: weeks c•n t h e  d o l e 1  

t h e n  y o u  m ust g o  into a training course of some kind . . .  

Student:  Sure 1 they might g o  onto a c c•urse and e ve rything ! but is t h at g oing to 

get the m  a job? 

Stud ents: C All talk at once J 

WK: Well t  do you thinH that this course is going to do anything for y ou ?  

What d o  y ou think i t ' s  g oing to d o ?  

Student: I t'll te ach us m ore about r·etail i n g .  

Stud e nt:  If  you d o  get  an interview t  i t  h e lps to say that you're on a cours e .  

Student: And sc•me people thin�< if y ou're on a course 1 oh t sh e 's r·i g h t ,  y ou're not 

une m ploy e d  - a t  l e ast y ou're som ething.  

WK: A lot of y ou are living at home still - what do your parents thinK 

about your c o m ing on th e course? 

Stud e nt:  They thin�< i t 's g ood . 

Stud ents: Ye s.  

Stud e nt:  Gets y c•u out c•f the house ! C E!: very one laug h s ] 

WK: Well t  wh at were you d oing b e fore that y o u  n e e d e d  to be g o t  out of the 

h ouse? 



Student:  Oh, just staying at home all the t i m e .  

Students:  Yeah.  

Student:  , About all  we could do.  
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WK: Well ,  if they put the- d ole- d own to the- level of the Standard Tertiar-y 

Bursary for people und er 2 0 ,  how are you g oing to live? 

Student :  I don't really thinl< y ou'd b e  able t o !  

Stu d e nt :  Well ,  t h e  street would kee p  plenty of women.  

Students,: Yeah , stree t  corners.  

Student:  LiK�? ,  I mean,  people that are now on the dole and living in a flat they 

might b e  getting b y  now but c utting that in h alf is ridiculous!  

Student :  But s o m e  people g i v e  up their job s  just to g o  on t h e  d ole . 

WK: Do you think that pe ople d o  that? 

Stude nts: Yeah . Yes ,  I know some people that have d one it,  Yes.  

Student:  Yeah , b ut it's too h ard to sort out the people who d on't really want to 

worK, who just want to go on the dole.  'Cos some o f  them d on't 

de serve 1:he dole . 

WK: So y c•u think "there's 'dole bludge rs'? 

Studen1:s: Yeah , there i s !  

Student:  Wel l ,  I 'm a d ole bludg e r .  I 've been on the dole for abc•ut four y e ars. 
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Student: Yeah , but y ou 'v e  b e e n  try i ng . You d i dn 't give up a job just to go on the 

d o l e .  

Stude nt: Oh , no. 

Student: Well that's what I 'm talKing about.  If y ou just quit, for no reason, a 

b loody good job just for nothing - just to g o  back on the dole  a n d  y ou 'd 

b e  g etting about one-fourth of y our original wag e s .  Yet y o u  d on 't 

h ave to work for i t ,  you just h av e  to wait for it • • •  

Student:  Yes,  I know , b ut I pr·efer t o  work h ard and g e t  $ 1 5 0  or som ething lil<e 

that, b u t  to d o  nothing and only g e t ,  what,  just on $ 5 0  . . .  

Student: Well som e  people are d coing it  and the y  d on't d e :.erve the dole , b ut 

the y 're g oing to take it from e very one . The y  going to d o  it g e n e rally 

and th e one 's that are trying b ut can't g et jc•b :. are g coing to suffer. 

INK: Do y ou thinl< that they 're g oing to cut the dole b ac!{ b e cause of the 

d ole blud g ers,  as y ou s e e  the m ?  

Student:  Yeah • • .  

Student: No, it's b ecause c•f the une m pl oy e d ,  the way it is the Gover n ment can't 

afford . I m e a n ,  h e 's spending too much m oney as it is travelling 

overseas. 

Student: He [ M uld c•c•nJ  can't afford to pay for the une m ployed . . .  

Stud e nt: That solo's b enefit,  even if y ou've only g ot one child , you g e t  about 

$ 2 0 0  and someth ing a fc•rtnig h t  so it works out roughly at $ 1 08 a w e e l<  

f o r  doing nothing a n d  a l o t  of solo moth e rs g e t  the ir things cut for 

th e m  anyway - r e nt , T V. 

WK: Do y ou thinK that looKing after a y oung child is d oing noth ing? 



Stud ent: 

Stude nt :  

Student: 
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Oh,  n o ,  fair· enoug h ,  b ut I m ean t o  s a y  you're not worKing for  s o m e b od y  

else , y ou're d oing i t  in your own h o m e  and things liKe that,  b u t  you 

don't have to g o  out and worK to g e t  the money .  

And , once y our kid s  are about five anyway , they're off t o  school m ost 

of the day,  five d a y s  a weeK. That's just g e neral h ouse c l e a ning and 

y ou're g e tting paid $ 1 0E: for that. 

M y  sister's got three and she's a solo m u m  and :.he gets $ 3 0 0  a n d  

someth ing . 

VJ}{: Well ,  h ow d o e s  she cope? You 'r·e saying that it's not really worK. How 

would y ou put i t  see ing that you Know h e r? 

Student: Well ,  she copes pretty good . All that m oney goes through the two 

weeKs.  You Know, she d oesn't g o  out and spend it all in one d ay liKe 

sc•me d o ,  y ou �<now, :.pending it all d own at the pub every nig ht .  

Student: It all depends on wh at Kind of person they are , too. 

VJ}{: Well , given that the Dome stic Purpo:.es Benefit is so much m c•re than 

an Une m ploy m e nt Bene fit, that it  might  become te m pting for  a y oung 

woman to h ave a baby . . .  

Students: Th at's what th e y  do now! 

Student:  You find that a lot of y oung ones, :.i>: teen and seve ntee n ,  get preg nant 

just to get a Domestic Purpose s Benefit.  

Student:.: C P..ll talK at once J 

Student: I t 's a lot of money and it look:. to others liKe it's so e asy , but it isn't 

really . $ 1 0 :3 soun d s  a lot, but when y ou've g o t  to provide for two it 's 

hard . 



Student:  And a lot of people d c•n't budget well . . .  

Student:  Yeah , and th eir kid s  are left with nothing • . •  

Student:  N o  cloth e s  and not enough food . 

WK: Do y ou th in�< any o f  you would b e  te m pted? 

Students: N o !  
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Student:  I would n 't go out and g e t  m y self deliberately pregnant just to go on 

that!  

Student: If I did  get pregnant I 'd need :.om e thing to h elp me - fair e n ou g h ,  if  

you're going to b ring up a chil d ,  y ou 're g oing to need som e mon ey .  But 

not d e liberately ! 

WK: Well,  y c•u say that and y ou 're quite astounde d  at m y  m aking that 

sug g e stion, yet  y ou say that other people d o  . . .  

Stud ent:  But some pec•pl£? do.  But I d c•n't think that I would .  

Stude nts:  Yeah.  

Student:  I t  d oe sn't accompl i sh anything and it only ties y ou d own. 

Stud e nt :  Oh , t h e y  think 'Oh , g rouse , I 've g ot a b a b y  and I 've g ot a l l  t h i s  money 

coming in'  and the b a b y  starts y e lling and y ou star·t y elling at the 

baby and y ou've g ot this poor little b ashed up kid .  

CSome of the discussion inaudible at this point - the student :. all talke d together 

a lot and the tape could not pick up individual  com m e nts. Did not like y outh rates 

- felt the se are unfair-. ] 
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WI<: Wh at have y ou b e e n  le arning in the retailing part of the course? 

Student:  Wel l ,  actually , you couldn't really turn around and say well  I 've 

le arn e d  that b e cause y ou haven't - we 've gone over it ,  b ut a s  for 

le arning it ,  it's a d ifferent story . A lot of it w e 've just talKed about 

it. 

Student: 

Student: 

We 've g c•ne out, we 've g on e  round , we 've done floor plans, w e 've d one 

budg eting . We 've g on e  out and walke d  around shops and looked at 

what shop a5.si5.tant=· really 1-<now, sort of thing . That's what w e 've 

b e e n  doing . I can't see how that . . .  

I can't see h o w  that t i e s  in.  I m e a n  y o u  wear neat a n d  t i d y  clot h e s  - I 

won't g o  for a job wearing what I wear h ere . . .  

Stud ent: I t  c o m e s  d c•vm to b ud g e ting . 

Student: But you d on't h ave to go flatting to know how to b u d g e t - I 'v e  never 

b e e n  flatting and I ��now how to b ud g et m y  m one y .  

Student: I 'v e  budg e tted m y  m oney for two or th ree y e ars now, and I 'v e  never 

c•nce been flattin g .  H ind y ou ,  I haven't had that much , but what I have 

had I 've made it last.  

[Student=· had to leave at this pcrint to g o  i nto a class . ] 



A PPB NDIX F I VE; :  COU R SE; CONTB N TS A N D  COURSE; R B PO R TS 

R E CE: PTIONIST A N D  TYPI N G  SKI LLS 

Cour·se Content 

1 .  Typing Skills -

Beginners 

I ntermed iate 

Advance d  

2 .  R e c e ption Skills -

Pub lic relations 

Telephones 

Appoint m ents 

Trave l  proje ct 

F iling , M ail (inwards and outwards) 

Banking 

3. Basic M aths -

Basic skills 

Calculators 

Percentages 

Basic bookke e ping 

Basic e conomics 
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4. Com munications -

vlri tte n work sKills 

Perception 

Verb al work sKills 

Discussion sf<ills 

5. General -

I nterview techniques 

Com m unity Aware ne ss 

Eud g e tting skills 

Group discussion s Kills 

Clothing and appearance project 

Literacy and continuing e du cation 

Job retention 

Under·standing e mploy m e nt l une m ploy m e nt 

Health and safety 

Course R eport 

Course statistics: 

No.  of stude nts: 1 4  (all fe m ale) 

Average ag e :  1 6 .2 y e ars 

F ound work d uring course : i (se lf-found ) 

F ound worK at end of course:  1 (self-found) 

E d ucation levels:  3 with some School Certificate 

2 with some University E ntrance 

Course length : 1 0  weeKs 
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Tutors' comment s :  

1 .  W e  question the wisd o m  o f  i nitiating a cour·se such as this whe n  t h e r e  

appe ars t o  b e  few opening s in this worKfarce are a f a r  people of the a g e s  of 

the s e  stud ents.  However, we found the course e njoy able to teach a n d  t h e  

students quite d e finite ly g ained in sKills a n d  self-confi d e n c e .  

2 .  T h e  g roup visit t o  Pa.rli a m e nt w a s  a d efinite succe ss a n d  a valu a b l e  

e >: pe rience f a r  all.  

3. The course aim was to t e ach firstly the realities of the worK situation, and 

secondly th e taKing of responsib ility far self i n  coping in t h e  worK 

situatic•n.  One stud e nt in the evaluation c o m mented th at she " no w  Knows 

that she must taKe re sponsibility far her awn le arning" .  

F OODHA N DLI NG SKILLS ( 1  and 2 )  

Course Content 

To teach basic operational sKills as pe rtain to com m on food outlets:  F ish & 

Chip shops, Hambur·g e r  Ears, Fast Food Service Ears , Cafes and 

R estaurants , industrial catering , h otels,  etc.  

1 .  To provide an understanding of the ty p e s  of food used in t h e  com me r·cial 

food outlets in the com m unity and m aKe a study of b asic food pre paration. 



2.  He alth and Hygiene . 
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To lead stud ents to understand the n e e d  for opti m u m  stand ard s of h y g iene 

in all  com mercial food outlets and to appreciate the d angers associate d with 

th e handling of food and food spoilage .  

This unit should involve some study of the He alth Act as i t  applie s t o  the 

safe han dling and storage of food . A certificate is available at t h e  

succe ssful compl e tion o f  this se ction o f  t h e  course . 

3 .  Com munication. 

To d evelop i n  the stud e nt the sKills necessary for e ffective c o m munic ations 

in the vlorl< situation and in g e neral life , in particular those sHills which 

allow the pre sentation of oral and written reports. 

This unit will aim to i m prove the oral and liste ning skills of an individu al in 

a .job situation . 

4 .  Social Interaction. 

To d e ve lop understanding of the rights of the consu mer - what one shoul d  

b e  a b l e  to e >: pect  in the w a y  of m anners, service , assistance . 

To teach the skills which will give the b e st i m pre ssion to the con s u m e r : -

l1 e nu composition - h o w  to read , unde rstand and e x plain 

Wine Li:.t - how to read , understand and give assistance if 

re quire d .  

Correct table setting a n d  service . 

To e ncourage the social g races of the stud e nts so that they feel  a t  ease 

th e mselve s in the d ining out situation. 

5 .  M aintenance Proc e d ur e s .  

To a:.sist the stud e nt to acquire sufficient f<nowled g e  t o  e nsure t h e  correct 
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maintenance of plant and e quipm e nt and to m inim ise d a mage to sa m e .  

T o  provide a b asic knowle d g e  o f  safety pre cautions necessary in t h e  use of 

plant and e quip m e nt .  

T o  g ive b asic unde rstanding of t h e  use and reticulation o f  watert fuels1  

::.ewerage ,  drainag e .  

Course R eport - i 

This course ran for 1 0  weeKs and was atte n d e d  b y  fourteen students1 e i g h t  of 

whom have since found worK; all e >: cept one in the food industry . One stud e nt is 

atte nd ing a similar course in Aud<land . 

The aim of the course was to g ive the students a thorough g r·ound ing in food 

handling and an insigh t  into the realities of the workforce a s  well as e x tending 

their social skills.  

Th e visits t o  the [ freezing works ] and [ cake factory J were particularly good a s  

e>: a.m ple s o f  m e d i u m  a n d  large food industrie s.  

The tutors and students consider  the course was well worthwhile and i n  g en e ral,  

the food indu stry would also like to see these courses continue . 

Th ere s e e m s  to b e  a certain a m ount of worK available m ost of the ti m e  for 

students with some e>: pe rience such as this course teach e s .  

T h e  tutors a n d  stud ents w e r e  very d isappointe d that t h e  certificates w e r·e not 

ready by the end of the course . I feel  this was very sad as they m e an such a lot 

to the m .  Also one stude nt h ad a job interview on the M onday and may well h ave 

le sse ned her chances b y  not h aving her certificate . 



Cour:.e R eport - 2 

Course leng t h :  

Cour:.e statistics: 

8: due a tional qualifications: 

Avera g e  a g e :  

F ound worK d uring course : 

F ound work at end of course : 

Dropped out: 

Work e >: perience d a y s :  

Tutors' comm ents: 

10 wee ks 

F e m al e - 5 

M ale - 9 

Total - 1 4  

4 with some School Certificate 

3 with som e  Unive rsity E ntrance 

1 7 .8 y e ars 

1 

Definite - 2 

Pr-ob able - 3 

Nil  

1 2  
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1 .  Thi s  course was less succe ssful than othe rs i n  placing stude nts i n  

per m an e nt work. 'We suspe ct the  lack of work for university stud e nts h as 

h ad an e ffect on the job market for our student: . •  

2 .  The majority of the students were kee n  and eager to l earn and work. A 

sm all g roup of stu d e nts had sever e  reading h.vriting d ifficulties and now 

h ave assista.nce through the Adult New R e ad ers S ch e m e . 

3 .  E mployers were very supportive o f  work ex perience opportuniti e s  and h appy 

to provide place s. The work e>: perience was very succe ssful. Thanl-<:s to 



[the restaurant ] ,  2 students were placed there e ach afternoon e >: ce pt 

M ondays,  for practical e :< perience. 

WAR E HOUSI N G  SKI LLS 

Course Content 

1 .  

2 .  

3.  

4 .  

5 .  

6 .  

Warehousing SKills 

Good s classification 

Layout and floor· usa g e  

Local d elivery / city Knowle d g e  

Asse mbly a n d  pacKaging /sales d ockets 

De spatch / inward s goods 

Stock ched<s/ r·otation/ storage syste m s  

Ord e ring I eh arg ing 

Hours 

General m aintenance 

Sales presentation/ cash h a.ndling 

M e thods· of d elivery (out of town> 

Basic calculations (including m e trics) 

Personal h e alth / :.afety 

C o m munications (verbal/ non-verb al> 

Self-awaren e ss 

Job seel<ing and rete ntion sKills /unions 

5 

30 

1 5  

2 0  

1 0  

3 0  

1 5  

1 0  

30 

1 5  

40 

1 0  

25 

20 

35 
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Work e >: pe rience - 5 days 40  

Course R eport 

Course length : 

Students: 

Average age :  

E d uc ational quali fie a tions: 

F ound worK: 

Dropped out: 

Tutors' com m ents 

Total 350 

10 \.ve e ks 

H a.le - 1 3  

F e m al e  - 1 

Total - 1 4  

1 9 .2 y e ars 

4 with Sch ool Certificate 

1 with University E ntrance 

2 with Si>: th F or m  Ce rtificate 

8 (2 furth e r  jobs probable) 

N il 

1 .  Co-operation from b usine ss houses with visits and work e :< pe rience w as 

supportive . A total of 1 1  days w e r·e spent on work ex perience . 
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2 .  O f  the stude nts who did  not find work (four) , two had personal prob l e m s  which 

are like ly to prevent e arly placement. 

3 .  The standard o f  worK was g e ne rally very good , with the stude nts b eing e a g e r  

to learn. 



R E TAIL I N G  SKILLS 

Course Content 

1 .  

") ... . 

3 .  

4.  

R etailing i n  New Zealand 

1 .1 Production and Distribution: 

The Consu m e r  

T h e  Prod ucer 

The Distrib utor 

M arketing 

2 . 1  S mall Scale R e tailing 

2 .2 Large Scale R e tailing 

2 .3 Sty l e s  of Store O pe rations 

2 .4 Type s of Ownership 

The R e tail Sh op 

3 . 1  Loca:tion 

3 ':• •4 Building 

3 .3 8: quipm e nt 

3.4  Layout 

3 .5 I mage 

Shop Policies 

4 . 1  General & M e rchandising Policies 

4.2  Service Policies 

4.3 Credit  Policies 

4.4 Collection Polic i e s  

4 . 5  Personnel Policies 

4 . 6  Theft Policies 
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1 0  h ours 

1 5  h ours 

1 5  h ours 

1 5  h ours 



5 .  Buying 

5 . 1  The Custom er 

5 . 2  M arket I nform ation 

5 .3 F ashion 

5.4 Goods 

6. Prices and Terms 

6 . 1  Deciding on a Price 

6 . 2  Discounting and Perce ntages 

6 .3 Special Service s 

7.  Government Regulations and R etailing 

7 . 1  

7 ")  . .:.. 

7 .3 

7 .4 

Pricing & Selling R e g ulations 

M erchandise R eg ulations 

Labour Regulation 

Ta>: ahon 

:3 . A Career in R etailing 

::: . 1  Deciding on a Reta.iling Care er 

:3 .2  Preparing a Personal Data She e t  

::: . 3  Writing an Application 

::: . 4  Interviewing 

E : .S Groom ing & He alth 

::: . 6  Absenteeism 

::: .7 I ndustrial Health & Safety 

9 .  Com munications 

9 . 1  Oral skills 

9 . 2  Written skills 

9 .3 Comprehension 

9 . 4  Assertiveness 

9 .5 General Knowledge 
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2 5  h ours 

2 0  h ours 

1 0  hours 

30 hours 

20 h ours 



1 0 . Basic M aths SKills 

1 0 . 1  Basic SKills 

1 0 .2 Percentages 

1 0 .3 M e trics 

1 0 .4 Calculations 

1 0 .5 C ash Handling 

1 1 .  Handling I ncoming M erchandise 

1 L i  R eceiving Goods 

1 1 .2 Che cKing Good s  

1 1 .3  M arl-<ing Good s  

1 1  .4 Storage a n d  Arranging 

1 2 .  Se lling 

1 2 . i  Kind s  of Selling 

1 2 .2 Duties of a Salesperson 

12 .3 Beg inning t H id dlet  E nd of a Sale 

1 2 .4 Product Knowle d g e  Project 

1 3 .  Special SKills i n  Selling 

1 3 . 1  R ecording Sales I nformation 

1 3 .2 Wrapping <Plain &. Decorative) 

1 3 .3 Telephone Selling 

1 3 .4 H andling Complaints 

1 4. Ad vertising 

1 4. 1  P sychology of Advertising 

1 4.2 M ed ia. 

1 4 .3 Goods Production 

1 4.4 Advertising Stand ards 
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30 h ours 

25 hours 

1 5  hours 

1 5  hours 

1 0  h ours 



1 5 .  Display 

1 5 . 1  P sy chology of Display 

1 5 .2 Window &. I nterior Display 

1 5 .3 Colour & Design 

1 6 .  R ecord Control 

1 6 . 1  R ecord S�tstems 

10 h ours 

1 0  h ours 

1 6 .2 Computer Application in R etailing 

1 6 .3 StocK Control 

SUBTOTAL 275 h ours 

1 7 . \.-JorK E >: pe rience 5 d ays 

TOTAL 3 1 5  h ours 

Course R e port 

Course m e m b e rs: 1 4  <all f e m ale)  

Course l e n g th : 1 0  we e Ks 

E ducational qualifications: 1 with so m e  School Certificate 

Average age :  1 7 .4 y ear:. 
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F ound work d uring course : 1 (se lf-found) 

1 <Labour Departm e nt) 

Dropped out:  N il 

Tutors' comments: 

1 .  This group h as b e e n  an e x tre mely  good mi>: of stud ents. I t  is obvious the 

advertising of the course h as b e e n  b eneficial.  Because there w e r·e more 

prospective students to select fro m ,  it h as b e e n  easier t o  select a m ore 

h o m og e ne ous group. 

2 .  Stud ents produced a product knowle d g e  assignment d uring the course , e ach 

stude nt c hoosing her own area of retailing . The standard achieved h a s  b e e n  

e>: tre m e ly h i g h  w ith e a c h  stude nt working h ard to research h e r  chosen topic . 
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3 .  V.Jork e>: perience a ctivities have cre ated some prob le m s  in that the retaili ng 

tr ad e has suffe r·ed a. quiet winter.  I n  this r·e spe ct, actual worK has b e e n  rathe r  

limite d .  I n  all oth er respects e mploy ers h ave b e e n  o f  gre at assistance . 

4. The pe rsonal com mitment to further le arning , from e ach stud e nt, h a s  b e e n  

very high am ong this group. During d is cussion the suggestion h as arisen th at 

stud ents would liKe to be able to c ontinue learning retailing skills at a more 

ad vanced level.  

5 .  Frequent illness a m ongst m e m b ers of this g roup h as drawn attention t o  the 

anom aly o f  the practice of d e d ucting am ounts from the training allowance i f  

st udents are abse nt .  I f  a student i s  ill and consequently absent from t h e  course , 

h e  or sh e m ay re ceive less than som e b od y  on t h e  une m ploy ment [ benefit J b u t  not 

enrolled for a. c ourse . 

It m ay b e  relevant that resear·cher=· (!{ab: and Kahn ,  1 97 :::) identifie d a strong 

link b etwee n  high  stress rating s, une m ploy ment and physical/ m e ntal h ealth . It 

sh ould be note d ,  too, that the stress level of this g roup was high (as chart e d  on 

th e Social R e adjustm ent R ating Scale - Holmes and Rah e ,  i 9 6 7 > .  



GE N E R A L  O F F ICE SKILLS 

Course Content 

1 .  COURSE OBJE CTI VES 

By the end of the course stu d e nts will :  

1 . 1  be able to carry out b asic clerical duties in an office;  
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1 . 2  b e  able to a dapt quickly to t h e  requirem e nts and idi osyncraci e s  o f  a 

particular position; 

1 . 3 be aware of,  and have begun to d evelop, the sKills r·equired to d eal 

with m e m b ers o f  the public; 

1 . 4 h ave c onsolid ated and i mproved b asic language and m athe m atical 

sKills; 

1 . 5 h ave a positive self i m ag e ;  

1 .6 h ave d eveloped job seeKing and Keeping skills 

1 .7 h ave b egun to see e d ucation a.s a. continuing pr·ocess. 

2. COURS E CONTE N T  

2 . 1  O F F ICE SKILLS 

Stamping,  franKing , dispatching m ail 

Openin g ,  sorting , filing , d istributing mail 



M ailing l ists 

Ch ecKing typing copy 

R eceiving clie nts 

Te leph one sKills 

General filing 

I nvoices�  including e >: tending and costing 

Order forms 

I t e m ised accounts 

Cash h andling 

BanKing 

Office equipm e nt 

I ntroduction to c o mputers 

Unions 

Project (involving m aking arran g e m e nts) 

Visits (Post Offi c e �  Bank, City Council) 

Five worK-e>: perience days 

TOTAL HOURS:  1 64 

2 .2 O F F I CE CALCULATIO N S  

Basic skills 

Calculators 

M e  tries 

Discount 

TOTAL HOURS:  43 

2 . 3  LANGUAGE SKILLS 

Vocab ulary e:dension 

Spelling 

I nterpretation (prim ary / secon dary m eanings;  written and oral 

391 
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i nstructions; forms;  article s) 

E f fe ctive E.pe aking (confid e nce b uilding; listening skills; non-verbal 

com munications; p articipation in g roup d iscussion; speaKing t o  a 

group) 

Written c o m munication (buE.ine s s  letters; m e morandat  telegra m s t  

noticest  e t c .l 

TOTAL HOUR S :  5 0  

2 A  GE NERAL Sm L LS 

Job seeKing and ke eping sKills 

Com mercial law 

E f fe ctive b usine s s  c o m m unication 

He alth 

Safe ty (lifting t noise t etc .) 

Pe rsonal finance (budg e ting t b a nJ.<ing t financial servicest  insurance) 

Current interest discussion 

R e creai:ion (attitude s t  activities) 

TOTAL HOURS: 93 

TOTAL COURSE HOURS 3 5 0  

Course R ep ort 

Course len g t h :  

Number of stud ents:  

10  weeKs 

M ale - 3 

Fe male - i O  

Total - i 3  



E ducational qualifications: 

Dropped out: 

Found work d uring course : 

F ound worK at end of course : 

Work e x perience days :  

Tutors/ comments: 

5 with some School Ce rtificate 

4 with som e  U nive rsity E ntrance 

4 with Si>: th Form Certificate 

1 (onto a Sickn e ss Benefit) 

6 

1 d e finite t 1 probab le 

6 
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1 .  This stude nt g roup h as g c•od b asic abiliti e s .  Their wod< output g e n e rally 

h a :. b e e n  of a high stand ard and skill leve l .  I nd ividual project work h as b e e n  

e>: tre m e ly pleasing . 

2.  I,. . .Jork e >: perience h a s  b e e n  somewhat d ifficult to arrange .  Although b usine ss 

h as been very supportive t m any e m ployers h ave commented that t h e y  h ave a 

sh ortag e o f  work for their  own e m ploy e e s  and it was therefore d ifficult to 

find enough worK for our stude nts.  Their com m e nts appe ar to support m e d ia 

stat e m e nts regarding a sharp d ownturn in the e c ono m y .  We also w o n d e r  if 

the work·e>: pe rience m arke t  h as r e ached saturation level.  

3 .  General l o w  levels o f  h ealth again h av e  shown in t h i s  cour·se , howev e r  t h e  

l e ve l o f  he alth appears t o  h a v e  improved along with the l e v e l  of se lf 

confidence . 

4.  Both students and tutors e njo y e d  a constructive and valuable trip tc• 

Wellington to tour Parliam ent and h e ar a parlia m entary d e b ate.  



APPE: N DI X  SIX: BRE: AKDOW N  O F  D E: M OGRAPHI C DATA ON STUDE: NTS BY 

COURSE 

394 

Th e following tabl e :. pr'ovid e  a br'e al<down of the basic d e m ogr'aphic d at a  t h a t  was 

g ather'e d  fr'om inter'views with stud e nts in e ach YPTP c ourse. 

Stu d . 

E: / I  

S/ Place · 

L/ School 

G.ua.ls. 

F / Oc c .  

M /Occ . 

PI 

M a 

p 

M 

F 

5th/2 

se 

2SC, etc.  

SFC 

UE!: 

2UE: t etc.  

TCB 

H/wife 

DPB 

PT 

Student 

e: thnic identifica. tion 

Sibling place 

Left school 

G.uali fica tions 

F ather''s occupation 

M other''s occupation 

Pacific I sland 

M aori 

P al-<eha. 

M ale 

F e m ale 

Second -year' F ifth F or·m 

F ull School Cedificate with four' subjects 

Two School Cedificate sub je cts,  etc .  

Sidh For'm Cedificate 

F ull UniveJ"':.ity E: ntr'ance with four' or m or·e subjects 

Two Univer'sity E: ntr'ance subje cts, e t c .  

Tr·ad e :. Typing E>: a mi nation 

Housewife < N ote : student1s de scription) 

Do mestic Pur'poses Benefit 

Part-time 
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FOODHANDLING SKILLS ( 1 )  

Stud . E/I  Sex Age S /Place L/Sch Quals . F/Oc c . M/Occ . 

1 P I  M 1 8  1 0 / 1 7  5th 2SC , SFC Machinist Deceased 

2 M a M 1 8  1 8 / 1 9  3rd Nil Farmer H /Wife 

3 p M 1 7  2 /4 5th/2 1 SC Airforce H /wife 

4 p F 1 6  1 /2 5th Nil Army H /wif e  

5 p F 28 3 / 3  6th se Farmer Farmer 

6 p F 1 7  1 / 3 5th/2 Nil Truck driv . DPB 

7 p F 1 9  1 /4 5th/2 2 SC Joiner PT Office 

8 p F 1 5  1 / 6 4th Nil Labourer Wai tress 

9 p F 1 6  4 /4 5th Nil Ret ired ? 

1 0  p F 1 7  5 /5 6th SC , SFC , Univ . Lect . ? 
UE 

1 1  p F 1 5  4 / 4  4th Nil Army cook H /wife 

1 2  p F 1 6  1 /3 4th Nil Self-empld . H /wife 
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RECEPTIONIST AND TYPING SKILLS 

Stud . E/I Sex Age S/Place L/Sch Quals . F/Occ . M/Oc c . 

1 p F 2 1  1 /3 5th 2 SC Farmer H /wife 

2 p F 1 7  6 / 6  5th 2SC  Deceased H /wife 

3 p F 1 7  5 / 5  6th/2 se ? ? 

4 p F 1 6  2 /3 5th Nil Cabinet H /wi f e  
Maker 

5 p F 1 6  2 / 2 5th Nil Truck Driv . DPB 

6 p F 1 6  3 / 4  5th Nil Freezing H /wife 
Worker 

7 p F 1 5  2 /3 5th Nil Self-empd . P T  Office 

8 p F 18 2 / 3 5th/ 2 2 SC , TCB Manager Machini st 

9 p F 18 2 / 5 6th/2 2 S C , SFC Truck Driv . H /wife 

10 M a F 1 7  6 / 1 0 6th 2SC , SFC Truck Driv . ? 

1 1  p F 2 6  1 / 3  5th/2 1 SC Farmer Farmer 

12 p F 1 7  3 / 4  5th/2 3 SC ? H /wi fe 
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WAREHOUSING SKILLS 

Stud . E/I  Sex Age S /Place L/Sch Quals .  F/Occ . M/Oc c . 

1 M a M 2 1  1 / 1 4 3rd Nil Retired H /wife 

2 Ha M 1 6  1 / 2 5th Nil Flour PT Sales 
Miller As sistant 

3 p H 2 0  1 / 3  5th/2 Nil Process Wkr H /wife 

4 p M 1 7  3 / 3  5th/2 1 SC Architect Shop Ass t  

5 p M 2 1  2 / 2  6th SC , SFC , Manager Teacher 
UE 

6 M a M 1 9  2 / 6 6th SC , SFC Freezing C leaner 
Worker 

7 p M 1 7  2 /2 5th Nil ? H /wi f e  

8 p M 2 0  4 / 4  5 t h  Nil Decorator Store 
& Paint er Detec tive 

9 p H 1 8  5 / 6  5 t h  Nil Truck Driv . Secretary 

1 0  p F 2 0  1 / 3  5th 1 SC Bar Hanager H /wif e  



RETAILING SKILLS 

Stud . E/I  Sex Age S/Place L/Sch Quals . F /Occ . M/Oc c . 

1 M a F 1 6  2 / 3  4th Nil Labourer H /wife 

2 p F 1 8  3 /4 5th Nil Unemployed H /wi f e  

3 p F 1 7  6 / 6  5 th Nil Sales H /wif e  
Manager 

4 p F 1 6  1 / 4 4th Nil ? H/wi fe 

5 M a F 2 2  2 /3 5th/2  Nil Shearer Wool 
Classer 

6 p F 1 5  3 / 3  4th Nil Welder Machinist 

7 p F 1 7  2 / 5 4th Nil ? Kit chen-
hand 

8 p F . 1 6  1 / 5  5th Nil ? Adult 
Student 

9 p F 1 8  2 / 3  4th Nil Bar H /wife 
Manager 

1 0  p F 1 7  5 / 5  Sth/2  Nil Office PT 
Manager Cleaner 



GENERAL OFFICE SKILLS 

Stud . E/I Sex Age S /Pla c e  

1 p F 1 7  2 /2 

2 p F 1 8  2 /2 

3 M a F 1 7  2 / 5 

4 p F 1 7  2 /2 

5 p F 1 9  1 /3 

6 p F 2 1  1 / 3  

7 p F 2 1  5 /5 

8 p M 1 6  3 /6 

9 p M 1 7  3 / 3  

L /Sch Quals . 

5th/2 Nil 

5th Nil 

5th/2 Nil 

7th SC , SFC , 
UE 2 

6th se 

5th se 

6th SC , SFC 

6th 6 SC 

6th 5SC 

F/Oc c . 

Traffic 
Officer 

Salesman 

Shearer 

C at erer 

? 

Farmer 

Mot el 
Manager 

Manager 

Mechanic 
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M/Oc c . 

Spec . Ed 
Teacher 

H /wife 

Barmaid 

C aterer 

H/wife 

Farmer 

Motel 
Manager 

PT Lab . 
Assis tant 

PT Shop 
As sistant 
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FOODHANDLING SKILLS ( 2 )  

Stud . E/I Sex Age S /Place L/Sch Quals . F /Occ . M/Oc c . 

1 p F 1 7  1 / 2  5th Nil Sale sman Office Wk 

2 M a F 1 5  3 / 7  5th Nil Freezing Wk H /wife 

3 M a F 1 8  3 / 7  6th TCB , SC ,  Re search PT Laund-
SFC , 1UE Worker ry Worker 

4 p F 1 9  1 /3 6th SC , SFC , Bank H/wife 
UE Officer 

5 M a M 1 6  2 / 3  5th Nil Army C ook Tolls O p .  

6 p M 1 5  1 / 1  5th Nil Hospit al PT Shop 
Orderly Assistant 

7 p M 1 5  4 / 5  5th Nil Labourer H /wife 

8 p M·  1 7  3 /4 5th/2 se Seaman Nur s e  

9 p M 1 9  3 / 5  6th se Man . H /wi f e  
Teacher 

1 0  p M 1 8  2 /4 6th/2 2 SC , 2 SFC ? H /wife 

1 1  p M 1 9  2 / 2 4th Nil Painter & H/wife 
Decorat or 

1 2  M a M 1 8  ? ? Nil ? ? 

1 3  p M 1 7  ? ? Nil ? ? 
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APPE NDIX SE VE N :  COURSE ADVE RTISE M E N T 1 9E:3 

. YOU N G  P E R S O N S  TRAI N I N G  PROGRAM M E;  

SKI LLS CLASSE S, 1 98 3  

WHO ARE THE Y FOR? R e gistered une m ployed people who are b e twe en 

1 5  and their mid-twenties 

WHAT COURSE S ARE THE R E ·-;· F ood Handling 

HOW LONG DO THE Y LAST? 

WHAT DO I DO? 

IS IT LIKE SCHOOL? 

Stor·ekeeping/Warehousing 

Other courses will be available after term one 

Usually ten weeKs ,  from :3 a m  to 4 . 3 0 p m  daily 

Learn some basic sKills to help y ou g e t  a Job and 

�<e e p  the job 

Have some days on worK e x perience 

Learn how to cope 

Yes and no - m ainly no 

There will be lots of discussion. There will b e  

h ard worK too. Our tutors are used to worKing 

with adults 



WILL I GE T A JOB F R O M  

THE COURSE ? 

WHO ARE THE TUTORS? 

HOW CAN I JOI N? 

WHAT ABOUT MY BE N E F I T? 
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S c•me people d o .  You have m ore chance of a job 

b e cause you will have some additional skills and 

th e Labour Departm ent will give y ou m ore h el p  

[ • • •  ] is the co-ordinator. O t h e r  tutors w i l l  h e lp 

too 

At the Labour Department or ph one [ • • •  J and ask 

for [ • • •  J 

The Labour Departm ent will pay you a Training 

Allowance which will be sligh tly m ore per w e e K  

th an the Une m ploym ent Benefit.  I f  y o u  d o n 't g e t  

a .job after t h e  course , y ou will g o  b acK on to t h e  

Une m ploy m e nt Benefit. 
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APP8; NDIX E I GHT: A R OL8; R 8;  VER SAL STOR Y  

Once upon a time , i n  our ver·y own ti m e ,  there was a young m a n  who stood upon the 

thre shold of h is life as an adult.  His parents h a d  loved and praised h i m ,  so that 

h i E. h e art lay open to lov e ;  his teachers h a d  instructed him in the nee d s  o f  

society a n d  the joys of achie ve m e nt, so t h a t  h e  e:-: pe cted m uch of h i m self;  a n d  h is 

b e love d h a d  ch oE.e n h i m  a bove all others, till death did t h e m  pari:,  so that h i E. 

d aily life was full of happiness and pri d e .  Strong in his y outh , trusting h is 

strength , he c h ose to enter a d e m anding and useful pr·ofession, one of the great 

tasks of the worl d ,  a task which would call forth h is utmost abilities and 

a m bitions. 

His guidance counsellor said it was an intereE.ting choice,  of course , but since h i s  

type o f  person w a s  especially g oo d  w ith children,  a n d  prim ary teach e rs w e r e  s o  i n  

d e mand , a n d  nurses also, a n d  b y  the w a y  h ow fast could h e  type? A n d  h i s  b e l ov e d  

said1  how a bout not making any plans for n e x t  y e ar .  I h ave t o  s e e  about m y  job 

fir-st ; then if it looks like we n e e d  the money y ou can always line up a job in 

Wellington.  And his pare nts said to h i m ,  sharing of goals and working toge th er 

are the i mpor·tant things in life , and sacrifices y o u  make now v1ill deepen the love 

y ou already sh are . And his old teachers said to h i m ,  how is y our b elov e d 's work 

co ming? You rhusi: b e  very pr·oud of such a promising belove d .  And y ou want t o  

work also , h ow fast can y o u  type? And his fathe r  said t o  h i m ,  in private , I kno w  

y o u  had high  h opes for y ourself, but don't wor·ry , soc•n there will b e  c h ildr e n ,  y ou 

h ave to think of the important th ings first, children change y our e ntire life , y ou 

le arn to live for their sakes, not just }' ourself.  

And the y oung man was d oubtful whether this advice was in h is best interests,  

but their l c•ve and their e :< perience caused him to d oubt h im self,  and b esid e s  the 

e m pl oyers h e  talked to were sure th at his type of person tende d  to quit and 

waE.n1t worth training , b ut he d i d  h ave a d elightful smile and h ow fast could h e  

type? And his m inister who h ad studied psy chology and sociolo g y ,  with a minor i n  

ethical syst e m s ,  e>: plained that there was nothing wrong i n  the y oung m an 1s 
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d i l e m m a ,  just the natural insecurity felt when choosing a caree r .  However,  b oys 

h ave a special aptitude for loving and serving others and finding fulfilm e nt in 

th at fashion, b ecause after all , it  is their natural instinct.  

S o  in the e n d ,  b eing g ood hearte d and wishing to think that their advice was g aod1  

th e y oung m an accepted a job in typing and tr-ied to develop h i mself in his  spare 

t i m e  after h is work and the cooking (far which a person of this type has a natural 

aptitud e)  and washing the d ishes (with which his b e loved occasionally helped , as a 

favour, after a long and d e m and ing d ay an the jab) . Whe n  h is be loved g ot a 

pro matic•n and a transfer to a new city , they went shopping together far a new 

g arment far h i m  and celebrated a.ll eve ning with frie nds, and e ve ryone said h ow 

ch arming h e  was in his new garment ,  and h aw pr·oud h e  m ust b e  of his belove d ,  and 

h ow lucky he was to h ave such an i mportant and loving beloved ,  and afterward s in 

private,  his b eloved was inde e d  ver·y loving . 

I n  Wellington h e  found anoth er jab quite e asily , far he was used to being 

de ligh tful and he could type well  e noug h .  After d inner and dish e s  he d eveloped 

an interest in c ooking (he had a way with spagh etti) and wandered if children 

would maKe a d iffere nce,  or would a night course in drama m a t<e a d ifference,  or a 

sub scription to Time,  or would a se:-: m anual d e e pe n  the relationship h e  already 

sh ared with his b elov e d ,  or would a m are youthful cut to his g arme nts give him a 

ne w image and a new outlook an life this fall  . .. .  

<Reprinted from Judith M cCa m b s ,  The little M a g azine - Spring 1 9 72)  
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A PPE N DI X  NI N E :  E XTRACT F R O M  M AN POWE R PLAN N I NG R B: PORT T O  L O CAL 

CITY COUN CI L ,  D. F E R R E TTI <E A R LY 1 9 83) 

In comparison nationally t  [the city ] has a higher proportion of its labour force 

e m ployed in professional and technical occupations t reflecting the i mportance of 

the com munity se rvices sector <which includes e ducationt research t and h e alth 

institutions) . 

[The city J has a higher rate of f em ale participation than the national averag e .  

Growth sectors in [the city J include m anufacturing , finance t insurance t re al 

estate 1 and com munity and personal :.ervices.  Occupational grovvth :.e ctc•rs 

include professionalt technicalt  ad ministration, managerialt and service worKers. 

E mploy m e nt growth in [ the city J has slowed consider·ably in r·e cent years.  

Both the level  and rate of une m ploy ment in [ th e  city J has increased significantly 

in the laE.t few m onth E-t alth ough this re mains lower than the national avera g e .  

M oreover t  young people and w o m e n  share d isproportionately in une mplo y m e nt.  

Job seeKers out-nu m b er job vacancies b y  almost 1 0 : 1 .  In  unskilled c•ccupationst 

the i m b alance is greatert while i n  a few sKilled are as� a small number of vacancies 

persist. 

De spite a larg e rise in sub E.idise d  job creation ( 1 9 ::: 1 - 1 98 2 > t total e nrol m ents 

continue to consid e rab ly out-number plac e m ents. 

E mploy m e nt and training progra m m e s  in [ th e  city ] h ave been r·e asonably 

succe ssful,  BUT: 
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(a)  provide only a t e m porary reprieve from a significant rise i n  une m ploy m ent; 

(b) DO N OT offer an effe ctive and long term solution to une m ploy m e nt .  

N AJOR CON CLUSIO N S  OF SUR VE Y A N ALYSI S :  

Only a very s mall percentage <less than 2 5 % )  o f  t h e  units surveyed e >: pe ct t o  

increa:.e e mploy ment i n  the n e a r  future , and e ach b y  a s mall num b e r .  

Th e skills ide ntified as b e ing i n  future d e mand , require le ngthy training a n d  often 

sc•me ex perienc e ,  the latter a skill which cannot be trained for. 

[The cit y 's ] industrial structure does not h ave a large e :< port component . O f  the 

units survey e d  that do e >: port, the a d ditional e m ploy m e nt g e nerated wa:. very 

s mall. 

A rise in productivity was g enerally nece:.:.ary to maintain e mploy ment.  

Significantly , b oth productivity and inve stment rise s did not g uarante e an 

incre ase in e m ploy ment.  

M ost unit:. <7 1 %)  cited Govern m ent a:. having a direct effect upon their· present 

and future ope ration . I n  m ost instances ,  however,  the e ffect was felt t o  be 

de trimental. 

Generally , [the city 's ] business e stablish m ents predict little e >: pansion and 

little e mploy ment growth in the ne>: t  three to five y e ars . 

To sum m arise , for the une m ployed and those y oung people about to e nter [ t h e  

city ' s ]  labour forc e ,  the n e e d  f o r  pre paration a n d  training is urge nt.  O n  the b asis 

of the survey results, h owever,  one wc•uld be loath to sugg e st in which directions. 

Th e very s m all number of e >: tra jobs e>: pecte d ,  the very large pool of une m ployed 
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seeKing wor�< at  present� t h e  liKelihood of lar·ge numbers of school leavers soon 

e ntering the local worK force , the lengthy period s of training re quired to attain 

sKills which m a y  no l c•nger b e  i n  d e mand on c o m pl etion of training � t h e  l ack of work 

e>: perience a mongst pe ople s e e king work, the slow-down in labour turnover a s  

pe ople continue i n  e:< isting positions for r·e ason:. of  job security ; all t h e se 

factors operate i n  relation to e ach other to maKe future e mploy m e nt prospects in 

[the dty J look very bleak. P e r·h aps the prob l e m  to b e  addressed h ere , i s  one of 

job creation and not one of training p eople for job s  that m ay not e:-: ist  in the 

future . 

[ .  . .  ] 

GOVE R N M E NT 

T h e  public sector is b oth a m ajor e mployer and g enerator of wealth in [ th e  city J .  

I n  comparison t o  e m ploy ment levels in manufacturing and private sector service 

industries,  Gc•vernment clearly e:{ e rts a :.ig nificant influence on [the city ' s ] 

m anpower situation. Below is a list of e m ploy m e nt in some Govern m ent-related 

institutions: 

Central Post Offic e :  1 , 0 9 2  in 9 loc a t ions . 

District Engineer : 3 7 0  in 4 locat ions . 

New Zealand Railways : 800 in 2 locations . 

Mini stry of  Defence : 6 7 0  in 2 loc a t ions 
(military and 
c ivilian staff ) .  

Ministry of Agriculture and Fisheries : 246  in  2 loc a tions . 

Mini stry of Works & Development : 2 2 0  in 3 loc a tions 

New Zealand Electric ity : 2 0 9  i n  1 loc ation . 

Inland Revenue Department : 1 5 0  in 1 loc ation . 

Housing Corporat ion/Rural Bank : 1 1 4 in 1 loc a t ion . 

New Zealand Police : 103  in 1 loca t ion . 

Department of  Social Welfare : lOO in 2 loca t ions . 

Mini stry of  Transport : 9 6  in 2 loc a t ions . 
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Department of Internal Af fairs : 9 6  C leaning S t a f f  
throughou t  C i t y  

New Zealand Forest Service :  8 9  in 2 locat ions . 

Department of Healt h :  8 9  in 2 locations . 

State Insuranc e /Government Life : 8 8  in 2 loc a t ions . 

Department of Labour : 5 8  in 2 locat ions . 

Broadcasting Corporation : 3 6  in 1 location . 

Valuation Department : 3 0  in 1 loc ation.  

Accident C ompensation Corporat ion : 30  in 1 location . 

Department of  Lands and Survey:  2 9  in 2 loc a t ions . 

Customs Department : 2 5  in 2 loc a t ions . 

Department of Justice : 2 3  in 3 loca t ions . 

Government Print ing Offic e : 1 9  in 1 loc ation 

Education Depar tment ( Psychological Servic e ) :  1 1  in 1 loc a t ion . 

Treasury : 7 in 2 locat ions . 

Audit Department : 7 in 1 location . 

Mini stry of  Civil Defence : 4 in 1 loc ation . 

This gives a total of 4 ,90 1 e m ploy e e s ,  or 1 7 .2 %  o f  [the city 's ] labour force 

according to the 1 9 :3 1 Census. M ore significant perhaps, is the e m ploy m e nt e ffect 

of oth e r  Gover·nm e nt-related institutions i n  the City , and their re:.pe ctive fund 

allocations. These includ e (for the 1 9:::2 y e ar ) :  

[The Hc•spital J :  2 , :300 e mployees:  $ 6 1 .0 million g rant.* 

[ Th e  Unive rsity J :  1 ,2 6 3  e m ploy e e s :  $ 2 6 .5 m illion g rant.* 

[The Teachers College J :  1 70 e m ploy e e s :  $ 7 .3 million gr·a.nt.* 

[ Th e  Technical I nstitute ] :  2 2 4  e m ploy e e s :  $ 3 .0 million g rant.* 

[ A  R e search I nstitute J :  i 7::: e m ploy e e s :  $ 5 .5 million g rant.* 

[A R e search I nstitute J :  2 :::6 e m ployees:  $ 7 .:3 m illion g r ant.* 

[The City Cor·poration J :  680 t.> m ploy e e s  

* A l l  include w a g e  a n d  salary b ill . 
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These institutions b oost Govern ment-related e m ploy m e nt b y  5 16 0 1  to 1 0 15 0 2 1  or 

3 6 .9% o f  [the city 's ] labour forc e .  H oreoever,  if Le Heron's ( 1 9 7 7 )  m ultiplie r of 

1 .6 is used , Government e m plc•y m e nt g enerates a n  additional 6 ,3 0 1 job s  

th rough out [the city J t  g iving a final total o f  1 6 ,::: 0 3 ,  found pri m arily i n  service 

c•c cupa tions. 

The specification c•f numbers i s  not the point to be e m ph a !:-ised ,  h owever ,  

e specially i n  lig h t  o f  the potential for error and constraints associate d with 

m ultiplier· analysis. What does n e e d  to b e  =-tr·es!:-e d is: 

( 1 )  Government's actual e m ploy ment and incom e  input into [ th e  city ' s ]  

economy ( a s  listed abc•ve) ;  

(2)  The additional e mploy m e nt and inco m e  generated b y  ( 1 } ,  

G.uite clearly , b o t h  e ffect=· a r e  5-Ub !:.ta.ntial, which !:.ug gests that [ t h e  city 's ] 

e conomic b ase is not only d e pe nd e nt on, but also highly sensitive to Gov e r n m e nt 

pc•licy changes.  



APPB: N D I X  T B: N :  WORJ{ VISITS 

(The following is an e>: tr·act from Bennett, J.  ( 1 983)  'Work visits',  in A.G.  Watts 

( e d )  Work B:perience and Schools London: Heine m ann E duc ational BooKs.> 

410 

The teacher's m ai n  responsibility is to g e t  the party to the main g ate of t h e  

factory at the appointed tim e .  T h e r e  teacher a n d  pupils a r e  met b y  an e m ployee 

wh c• is as confused as the teach e r  about the purpose of the visit,  and has o nly 

b e e n  infor m e d  of his task that m orning .  Th e party then b e g ins its tour o f  the 

factory , which consists mainly of machine-watching . The guide d e scribes,  in 

technolog ical language far above the children's h e ad s ,  each stag e  in a c onfusing 

proce:.:., usually finishing before the last pupils in the 'crocodile ' have arriv e d .  

Th e noise o f  t h e  machines make s  i t  very difficult to h e a r .  T h e  pupils b e come 

bored and s tar·t touching componen�:., much to the annoyance of the g uide . Som e  

g irls become g i g g ly when subje cted to wolf-whistle s ,  and start t o  taKe m or e  

interest in t h e  l a d s  wh o perpetrated t h e  whistles than i n  t h e  g uide .  

The teacher starts to worry about the d eteriorating b e h aviour, and is quite 

re lieved when the g roup adjourns tc• the cante e n  for a d rink and biscuits. These 

are d e molished by the children be fore the teach e r ,  who is making polite 

conver·:.atic•n to the g uide , can get near the plate o f  biscuits. The guid e ,  g lancing 

at h is watch , asks for questions, secretly hoping that there will be none as h e  is 

av1a.re that the ti me for his own tea-break i:. approaching . The teacher 

d e spe rately tries to think of a que stion, his concentration d istracted b y  the 

pupils starting to play the fruit- machine in t h e  cor·ne r. He find s  that his 

que stion, which he though t  was g ood , is above both the g uide and the children. 

F urthe r  watch-g lancing b y  the guide indicate:. that the party should leave . 

Casual questioning of the party on the walk b ack to school reveals that what most 

i m pressed the pupils about the visit was t h e  d rink and biscuits. The party reach 

the school g ate s ,  and the visit is not mentioned ag ain. 
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